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NorthStar is an innovative four-level, integrated
skills series for learners of English as a Second
or Foreign Language. The series is divided into
two strands: listening/speaking and
reading/writing. There are four books in each
strand, taking students from the Basic to the
Advanced level. The two books at each level
explore different aspects of the same contempo-
rary themes, which allows for reinforcement of
both vocabulary and grammatical structures.
Each strand and each book can also function
independently as a skills course built on high-
interest thematic content.

NorthStar is designed to work alongside
Addison Wesley Longman’s Focus on Grammar
series, and students are referred directly to
Focus on Grammar for further practice and
detailed grammatical explanations.

NorthStar is written for students with acade-
mic as well as personal language goals, for
those who want to learn English while explor-
ing enjoyable, intellectually challenging themes.

NORTHSTAR’S PURPOSE

The NorthStar series grows out of our experi-
ence as teachers and curriculum designers,
current research in second-language acquisition

and pedagogy, as well as our beliefs about
language teaching. It is based on five principles.

Principle One: In language learning, making
meaning is all-important. The more profoundly
students are stimulated intellectually and
emotionally by what goes on in class, the more
language they will use and retain. One way
that classroom teachers can engage students in
making meaning is by organizing language
study thematically.

We have tried to identify themes that are
up-to-date, sophisticated, and varied in tone—
some lighter, some more serious—on ideas and
issues of wide concern. The forty themes in
NorthStar provide stimulating topics for the
readings and the listening selections, including
why people like dangerous sports, the effect of
food on mood, an Olympic swimmer’s fight
against AIDS, experimental punishments for
juvenile offenders, people’s relationships with
their cars, philanthropy, emotional intelligence,
privacy in the workplace, and the influence of
arts education on brain development.

Each corresponding unit of the integrated
skills books explores two distinct topics
related to a single theme as the chart below
illustrates.

Theme Listening/Speaking Topic Reading/Writing Topic
Insects Offbeat professor fails at Extract adapted from
breeding pests, then reflects Kafka’s “The
on experience Metamorphosis”
Personality Shyness, a personal and Definition

cultural view

of, criteria
for, success




INTRODUCTION

Principle Two: Second-language learners,
particularly adults, need and want to learn both
the form and content of the language. To
accomplish this, it is useful to integrate
language skills with the study of grammar,
vocabulary, and culture.

In NorthStar, we have integrated the skills in
two strands: listening/speaking and reading/
writing. Further, each thematic unit integrates
the study of a grammatical point with related
vocabulary and cultural information. When
skills are integrated, language use inside of the
classroom more closely mimics language use
outside of the classroom. This motivates
students. At the same time, the focus can shift
back and forth from what is said to how it is
said to the relationship between the two.
Students are apt to use more of their senses,
more of themselves. What goes on in the class-
room can also appeal to a greater variety of
learning styles. Gradually, the integrated-skills
approach narrows the gap between the ideas
and feelings students want to express in speak-
ing and writing and their present level of
English proficiency.

The link between the listening/speaking and
reading/writing strands is close enough to allow
students to explore the themes and review
grammar and reinforce vocabulary, yet it is
distinct enough to sustain their interest. Also,
language levels and grammar points in
NorthStar are keyed to Addison Wesley
Longman’s Focus on Grammar series.

Principle Three: Both teachers and students
need to be active learners. Teachers must
encourage students to go beyond whatever level
they have reached.

With this principle in mind, we have tried to
make the exercises creative, active, and varied.
Several activities call for considered opinion
and critical thinking. Also, the exercises offer
students many opportunities for individual
reflection, pair- and small-group learning, as
well as out-of-class assignments for review and

research. An answer key is printed on perfo-
rated pages in the back of each book so the
teacher or students can remove it. A teacher’s
manual, which accompanies each book,
features ideas and tips for tailoring the material
to individual groups of students, planning the
lessons, managing the class, and assessing
students’ progress.

Principle Four: Feedback is essential for
language learners and teachers. If students are
to become better able to express themselves in
English, they need a response to both what they
are expressing and how they are expressing it.

NorthStar’s exercises offer multiple opportu-
nities for oral and written feedback from fellow
students and from the teacher. A number of
open-ended opinion and inference exercises
invite students to share and discuss their
answers. In Information Gap, Fieldwork, and
Presentation activities, students must present
and solicit information and opinions from their
peers as well as members of their communities.
Throughout these activities, teachers may offer
feedback on the form and content of students’
language, sometimes on the spot and sometimes
via audio/video recordings or notes.

Principle Five: The quality of relationships
among the students and between the students
and teacher is important, particularly in a
language class where students are asked to
express themselves on issues and ideas.

The information and activities in NorthStar
promote genuine interaction, acceptance of
differences, and authentic communication. By
building skills and exploring ideas, the exercises
help students participate in discussions and
write essays of an increasingly more complex
and sophisticated nature.

DESIGN OF THE UNITS

For clarity and ease of use, the listening/speak-
ing and reading/writing strands follow the same
unit outline given below. Each unit contains



from 5 to 8 hours of classroom material.
Teachers can customize the units by assigning
some exercises for homework and/or skipping
others. Exercises in sections 1-4 are essential
for comprehension of the topic, while teachers
may want to select among the activities in
sections 5-7.

1. Approaching the Topic
A warm-up, these activities introduce
students to the general context for listening
or reading and get them personally
connected to the topic. Typically, students
might react to a visual image, describe a
personal experience, or give an opinion
orally or in writing.

L

Preparing to Listen/Preparing to Read

In this section, students are introduced to
information and language to help them
comprehend the specific tape or text they
will study. They might read and react to
a paragraph framing the topic, prioritize
factors, or take a general-knowledge quiz
and share information. In the vocabulary
section, students work with words and
expressions selected to help them with
comprehension.

3. Listening One/Reading One
This sequence of four exercises guides
students to listen or read with understanding
and enjoyment by practicing the skills of
(a) prediction, (b) comprehension of main
ideas, (c) comprehension of details, and
(d) inference. In activities of increasing detail
and complexity, students learn to grasp and
interpret meaning. The sequence culminates
in an inference exercise that gets students to
listen and read between the lines.

-

Listening Two/Reading Two

Here students work with a tape or text that
builds on ideas from the first listening/read-
ing. This second tape or text contrasts with

o

&

INTRODUCTlom

the first in viewpoint, genre, and/or tone.
Activities ask students to explicitly relate the
two pieces, consider consequences, distin-
guish and express points of view. In these
exercises, students can attain a deeper under-
standing of the topic.

Reviewing Language

These exercises help students explore, review,
and play with language from both of the
selections. Using the thematic context,
students focus on language: pronunciation,
word forms, prefixes and suffixes, word
domains, idiomatic expressions, analogies.
The listening/speaking strand stresses oral
exercises, while the reading/writing strand
focuses on written responses.

Skills for Expression

Here students practice related grammar
points across the theme in both topics.

The grammar is practiced orally in the listen-
ing/speaking strand, and in writing in the
reading/writing strand. For additional prac-
tice, teachers can turn to Addison Wesley
Longman’s Focus on Grammar, to which
NorthStar is keyed by level and grammar
points. In the Style section, students practice
functions (listening/speaking) or rhetorical
styles (reading/writing) that prepare them to
express ideas on a higher level. Within each
unit, students are led from controlled to freer
practice of productive skills.

On Your Own

These activities ask students to apply the
content, language, grammar, and style they
have practiced in the unit. The exercises elicit
a higher level of speaking or writing than
students were capable of at the start of the
unit. Speaking topics include role plays,
surveys, presentations, and experiments.
Writing topics include paragraphs, letters,
summaries, and academic essays.



In Fieldwork, the second part of On Your
Own, students go outside of the classroom,
using their knowledge and skills to gather data
from personal interviews, library research,
and telephone or Internet research. They report
and reflect on the data in oral or written
presentations to the class.

AN INVITATION

We think of a good textbook as a musical score
or a movie script: It tells you the moves and
roughly how quickly and in what sequence to
make them. But until you and your students
bring it to life, a book is silent and static, a
mere possibility. We hope that NorthStar
orients, guides, and interests you as teachers.

It is our hope that the NorthStar series stim-
ulates your students’ thinking, which in turn
stimulates their language learning, and that
they will have many opportunities to reflect on
the viewpoints of journalists, commentators,
researchers, other students, and people in the
community. Further, we hope that NorthStar
guides them to develop their own viewpoint on
the many and varied themes encompassed by
this series.

We welcome your comments and questions.
Please send them to us at the publisher:

Frances Boyd and Carol Numrich, Editors
NorthStar

Addison Wesley Longman

10 Bank Street

White Plains, NY 10606-1951

or, by e-mail at:

awlelt@awl.com
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REEBFTEGEUTHZE D BE%, 04E 8.0 . EH.ERLRERASX BRBEX X ILRINJLEE).
HBF(7:00,8:00) , HEHI(ZR AR EAA BAA EME E 80 ) 5F52) il BRE, 3)SHERSXE,
MBFESE.JIME FEHS FOR W RES FH (L MADREEHE %,

(1) o

M: I wonderif Sun w111 be here by five o’ clock?

W: Her husband sa1d she left home at half past four. .She should be here. at ten after five and a quarter past five at the

latest.
Q: What time did Sun leave home?

A. 5:10 . B 5:00 ' C. 430 ... D55
(7SN Co 2&@%&5&%‘:&?@%&&&?# B, Eﬁﬁ%ﬁﬁ*ﬂﬁm*ﬁﬁﬂh&%ﬁm
2. BRE5ER

FEX R, A RS B@iﬁ:@&ﬂjmﬁﬁﬁtﬁ bl Kgﬁ%ﬁtﬂgi ﬁ)@ﬁz— HWEEEMRBEE;
SHE R B BEAFTER HERREM BN AE A R R A E, KRB RN ERREA
FAE A B P R R B S — N AN B E . Bidn.

Where does/did the conversation {probably/most probably/most likely) take place"

Where do you suppose the above conversation takes place?

. 1 .




Where are they/these people/the man and the woman/the two speakers?

Where will the man' have to go‘7 ) B

Where will the man/the woman ugo/wsxt flrst'? h ‘_‘

B T IIcmE, LUERLH e - 5 :

FIRER B X 1715 ; business admlmstratlon commercial science, botany, ecology, civil engineering, economics, lin-
guistics, law, philosophy, psychology , sétinar somology application form, entrance requirement , fellowship, grant, recommen-
dation letter, scholarship, professor, academic advisor, grade, exam, thesis, term paper, academic year, higher education, mas-
ter, teacher, student , homework, dormitory, term, lecture, essay, research paper, magazine, bookshelf, Bachelor’ s degree, Doc-
tor's degree, campus, semester, playground, dining-hall, courses, foreign language, mid-term exam, final exam, clinic, lab,
test, requlred courses, elective courses 2, -

RN HEVE VIRUE T PE K K 821A)1E : reservation, check in (out),single room, double room, vacant bed, bath, porter, tip,
reception, bar; order, drink, dessert, soup, menu, steak, beef, waiter, appetizer, barbecue, bartender, cafeteria, cheese, cream,
dining saloon, hamburger, ham, pub, roast, recipe, snack bar, beer %,

F2 B 578 B9 L 8 18] 1B : borrow, lend, latest issue, card, catalogue, call number, over-due, fine, noveél, fenew, fictior,
magazine, bookshelf % . .

FRHR R 9 X4 ITIE : mail, post, postage, starnp, parcel, telegraim,, aitmail , registered lettér, moriey order %,

FRERAT B L8 TIE ; cash, check, traveler™s cheque, account, inferest, pay interest on‘**, open an account, interest
fate,Foreign Exchange Certificate, RMB, fixed deposit ‘(REHIFZK) , current account (3&HIFERXME P ), bank clerk %,

FIRTAE i R 48IR)1E ¢« size, color, style, fashion, price, cost, bargain, suit, cheap, expensive, counter, department, brand,
fresh, cash, pay, shop girl, assistant %,

FORHELEJE B LR ; haircut shampoo ‘shave, hairstyle, hairdresser, moustache, beard, spray =

TN REINNE for GIFF), agamst (2 X)), proposal , report, speech, suggest , disagree, agree, decide, point out,
argue, chairman, conclusion %, -

FRBEREH) % 58 18] 1E : doctor, patient, operation, medicine, temperature, blood pressure, prescription, headache, pain,
cough, fever, vomit, stomach-ache, heart, lung, pills, tablet 2%,

FORE M YL SACE T RS flight, jet, crew, freight, take off, landing, life vest, plane, boarding, pass-
port, visa, luggage train, platform, express train, motorboat, return ticket, subway,super express way, ticket, stop, duty, claim
%, |

- [#iEE]
W.:Oh, dear! I’m.starving. ] can’t wallk any farther.

M:Let’s go to the restaurant across the street and get something to eat.

Q: Where are the two people?
A. Ina car. B. On the stree. C. In a restaurant. D. At home:
[T )ESE N B, XEIANE statving, can’ t walk, go toithe restaurant, street 8] LA E XN ARLER L. NEE
% C, BT EERIE .
R 55%

Bk 5 B 4y R A AR R AR IR E BAREX A BT R , B R AR B XT i R AL (F BB 35 8 SR
AR B Bk %%w%ﬁ@%ﬁ@ﬁ&%ﬁﬁ%ﬂ‘A%%%\\wﬂ S50 ER, ﬁi%‘l#ﬁkﬂ@%g‘%ﬂ,\ﬂ?ﬁ
HA,WRNIESASES, RS HE . ¥RRRLSSHEREHREAERE -

Whattis the. ( probable) relationship between the man ‘and the woman?

What'is the man/the woman?. L. S : A :

What’s the man’s/the woman’s (probable) occupation?

What kind of job does John probably:do?" . .

B RAE T I X AKX BIFE, : . i



FR P4 X R KB F1R3E « campus, tuition, credit, dormitory, semester, classmate, library, correct, grade, mark, score,
term, exam, assignment , pass, fail,, paper, scholarship, school record/record card,oral examination/test, written examination/
test, registration, freshman , sophomore, junior, senior, graduate student, postgraduate, doctorate student (144 ) , required”/
compulsory course, optional/elective course, quit school,drpp school, quiz, mid-term, final exam, entrance exam, make-up ex-
am %,

FRELE S5 E X BRI FA1EE: band, Students® Union, Student Center, gymnasium, cheer (ing) squad/rooters,
cheer leader, football, basketball, volleyball, Homecoming, alumnus/alumna, sports meet, teaching building, absent from
school %,

FrBEHEHRRSFEEXRRNE RREIE.

magazine, periodical(# T ) , fiction, novel, reading room, library card, library catalogue, loan closet, journal, reference
book , stacks, author, writer, shelves, renew % .

FrRELR S J@ % % F B ¥ F1A3E : attendant, shop-assistant, customer, shopper, sale, reduction, on sale, bargain,
prices are soaring, make and meet,out of style, fashion, ready-made, sweater, gown, underwear, leather, plasti;, fabric, ¢otton,
silk, pattern, jeans, tip, cash or charge, department store, women’ s department; daily necessities, check-out stand, receipt,
electric shop, color TV, washing machine-+*

FRBERE R SBE %R BH BIAHE : menu, steak, ham, pudding, sausage, dessert, soup, cocktail , tray, paper nap-
kin, salad, coffee, juice, hamburger ,bar, order %, /

FREA 5% A X ZA R ¥ AIAHE : doctor, patient, fever, cold, headache, injection, diagnose, hospital register’s office,
out-patient department, ernergenéy department, medical depaitment, surgical department, operation room, impatient depart-
ment, wards, physician, surgeon, doctor of Chinese medicine, high blood pressure/hypertension, cancer, burns, strain, suffer
from, first-aid treatment,operate on %, .

FR R ER B R & % 2 #9 % F 1815 : postman, letter, mail, postcard, money order, telegram, postage, s‘tamé, zZip
code, regular letter, insured package, special delivery, registered letter 2%,

T ETRBTIR 5 &R M % FIRE : deposit, check, lodn, account , currency , credit card, bill, balarice, teller, cash a
check, open an account, withdraw- 4§ ,

FERIIBAR 5B% X ZR 1% FFE ; reservation, stewardess, flight,, passport, the cusfoms, visa, boarding’ pass, tick-
et,confirm one’s flight, check in, safety belt &,

Fn AL S R B £ A E FIIANE : taxi, passenger, fare, get off, change %,

FRGE BME AL RE & R A E FIFNE : policeman, traffic, speeding, license, lawyer, court, sue, legal, pay a fine.
=,

[ BI7E)

W: I heard you got full marks in the math exam. Congratulations!

M: Thanks. I’m sure you also did a good job.

Q: What's the piobable relationship between the two speakers? , -

A. A math teacher aﬁd his colleague. B. A teacher and his student.

C. A librarian and a student. D. A student arid his classmat_e:_

(#7188 K D, FEEHENE got full marks (18T %40) , math exam (F%2R), ... you also did a good job(#R%
15&2%‘*)3‘6%%%41@1!’]%“’%’?%%0 '

4. R{tFHK

AL 5 TR (Offer.and Request) XA AR 2 8 SBUFE N — H R RAH S BB, H—
T R SR A RYREN — R I BALRE R, A — T R RN B TFRUERERAHE
BB I S AR RIS . RS RE R R R Bl 0 R AR, BA R
J BRI A RXHE B — T Hh4, i H"’A%ﬂ%"ﬁﬁ*ﬁ-#lﬂ@a EPNF R RER

ﬁTﬁﬁ:B’Jﬁ' Rk




Can I help. you?

Shall we. ..?

Would you like. .. 7

Would you mind if. .. ?7

If T were you, I would. . . 7

What/How about. . . ?

TR WA

Will/Would/Can/Could you (please). . . ?

Would you mind. . . ?

I wonder if. .. 7

What about/How about. . . ?

[ )

M: Hello, Mrs. White. What can I do for you?

W: I don’t know what’s the matter with me. I’ m always feeling tired. I’ mi usually worn out at the end of the day.

Q: What do we learn from the conversation?

A. The woman is seeing a doctor. i B. The woman is a close friend of the man.

C. The woman is tired of her work. D. The woman has been working too hard.

(b7 &R A, BB T (B e vbiE S ) R ), L7 BR B WS IEARE, HK#H B, What can 1 do for
you? FEARIH EFICHH AR XL, ERMEARE TIER A BRZ RS — 05, I8 5 5 W AR E, b
EEBR“EELMA”  MEAEIRARX A ; e BB RO ILAET IR . ARIEAR L i 181257 DUHET ) A4
IEREAMRAZBINE, WBFRELS, LT RFEFEEENRA.

5. ESRE

B 5 RS M A AR SR B B N X A SR BTG B S = R B A N —
YR AR AR B AR IS B B BRI AT IR BE 7 . HTH R H f04E think, feel, like, believe, accept 2 1],
REBAEETEN RSP RBERER, Bk, RIS . SES RSB - : DRIEBES .
BRI, PRI LS A RS BER RURE 3 2) W B1C A 3B L0 45 B Friliia s 3) R 4E B AE BeT #E,,

WL HZS B RO 2 AR Y ) BB 2R

What did the woman /man think of/about---?

What’s the woman /man’s response to-**?

What did the woman / man feel about:+?

What’s the woman /man’s attitude to**?

What did the woman / man say about**+?

How do they like:**? '

What can we learn from the conversation?

[ )

W:Tom looks awfiully nervous, doesn’ t he?

M: Yes, 1’ m afraid he is not used to ‘making speeches.

Q:What do they think of Tom?

A. He gets nervous very easily. B. He is an inexperiencéd speaker.

C. He is an awful speaker. D. He_ hasn’t, prepared his speech well.

(AR #7154 B, ﬁﬁ%ﬁﬂﬁﬂ@lﬁlﬁju?ﬁﬂl Tom EAﬂﬁ%Bﬁﬂﬁiﬁlﬁ%‘o
6.5 '325%

U 545 BRI N B 1 1) &ﬁ@?‘?ﬁ%i/‘iﬁﬁ%%ﬂ@%iﬁ, ‘FRRMEXEEZP2)EERERE S
A HEE EEAR— TR d like to -, but I - XE—MBEHFARBRAOR, H—AEEERERESZ

. 4 .




MARBHBRNEEHES, AR XEMATFHENSE, AT R, X ‘J?lﬂ

#HRBERRESERRAENRBIERE ,

Why...?

What reason. ..?
What causes. .. ?
What happened. . . ?

[}

M: Good morning! This is John Parker speaking. I’ m just ringing to confirm niy appointment with.Mr. Smith for this
afternoon.

W:Yes,Mr. Smith’s expecting you at three ¢’ clock.

Q: Why is the man making the phone call?

A. He wants to make an appointment with Mr. Smith.

B. He wants to make sure that Mr. Smith will see him.

C. He wants to change the time of the appointment.

D. He wants the woman 'to meet him at three.o’ clock.

[ )& R KR Bo $%B‘JE%¢Q@@Z§%—A}#%A(%ﬁ)ﬁ‘hﬁ%*o %/‘J‘E?}%ﬁﬁtﬂ{ﬂi{ﬂ%ﬁﬁﬂ%ﬁﬁg
Py

735 . .

HRI 5773528 B Ar B R AR E LA to do (BT to B‘J*%iﬁ)iﬂlﬁ%ﬁ V-ing IELARK V-ed
BN, WM EE, W MERAERRX ERME. FEFFARKNATEEY RSENBF L TEXHEPRE
M HA NE BT A B84 B A SR 4 bR A%, RIS ﬁ@b%’élﬁﬁﬁ‘]ﬁ?@?‘i%ﬁﬁ”ﬁi P
TR, RE W TS I 2 B R R RE R A B oK

W RHH R 5T SR RA: S

What is the woman /man /Mr. Smith going-to do? ’

What does the woman /man /Mr. Smith plan /want to do? .

What will the woman /man /Mr. Smith probably do?

What has the woman /man probably been doing?

What must /should /would the woman /man do?

[Bin] ~

* W: Did you see last night’s film on Chan;xel 47 )

M: Well, I meant 1o see it, but a friend of mine came to see me. We had a nice long talk abdut our school days.

Q: What did the man do last night?

A. He went to see his schoolmate. B. He went t0 see a film with his friend.

C. He watched television with his friend D. He stayed at, home talking with his friend.

(A7 VS0 Do RIS HHE A (B ) RSB T M ERS R R S AR, BEERETVE bu 5
MR

HEATHER :

R AR R R IHE DT T R RAN BB R AT FETREEAMTE R R AR, ML
RIS R BT R LA X 5 S AT 1) A B, I AN B 1 S B X AR B R A AR, DA RS R AR
AR BRI, HATHNR Ry 5 RV X E AR KR L AREES GFR EE R R EERF
PI I TERR R A VS AT R EIER X, b ..

LB AT HEN S A Y [ B R _ )

“What does the woman / man mean? '

What does the woman [/ man imply?



What do you [ we learn from this conversation?

What can we concluéle from the conversation?

What can we infer from the conversation?

(#il3n]

M: Is Jane looking forward to going home for this summer?

W: She is counting the days.

Q: What does the woman imply?

A. Jane is Tooking for a summer job. B. Jane is packing for a summer job.

C. Jane is on her way home. D. Jane is eager to go home for the vacation.

(AT VERK Do AEAINEREYHAERRATRE . BHIA: “Jane BESFERIERG? WH EE:
“She is counting the days”{AFEIEFTIRl, AFEH—EH R, “counting the days” R4 5 S 2 R 4 S5 w45 B3k iy —
PSRRI, I 1 She is eager to go home for the (summer) vacation”, # D IE#i.
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RICERSHH 3R AR, BREEE 34 AR, 35 10 NMNE, E0H SR TEE RE44 130~150
o W A A RIE IR S, BoR A A R ep .0 BRIV BRI R4, TS E AL A AR BE
FXCHIER AR F B aE— 2/ M AEIE REAR SO HE B i Sk S A
IR S ES, WP LIRSS RSO O . % BB A S8 T 40, 48 30 BA— FR R0 iR 8 B St
SRR[TEFEECHE,
1. @RI RER
B NBEYRE BE —EREFTIE, REEKREET ﬂ%ﬁﬂ%ﬂﬁé&%lﬁiﬁ%ﬂﬁ%ﬂﬁﬁﬁ%ﬁ
F, R SCER ST R B S AT R AT LA :
1) BEERHKE;
2) BRERWERRGR;
(DB &P M B LA ;
QIEBEERES RRYFEEMER;
GHEAEEHERE M R0 ;
(4) RIS MOBFERIHATER
3) REFEEBHRMEREEX;
4) FEVIEARMAREE
2. ﬁiﬁﬁﬂ‘]ﬂﬂﬁ?iﬁ
1) #EECR BN BELMEER
What is the passage mainly about?
What does the passage mainly discuss?
What is the main idea/topic of the passage? - . : 0 .
What is the title of the passage?
What can we learn from the passage?
Which statement best. expresses the main idea?
2) AREERFEEHFAEER : FEEFLEHAL ML ADEHR. HTIEH H AR ﬁ$ WELRE SR E‘J%
3 B FEAFRAW FERFEERAE NS
According to the passage, when/why did. . .7 !
What are the causes of. . .
What’s the most important reason for. . .
What is/does. .. 7



Why is/was. .. 7

Why can/could. . . 7

When/Where/How did. . . 7

Which of the following (statements) is true / not true? -

Who does. .. ?

How long. . .7

3) VeI e 0 2K e R A ] R TG 2« R 206 (o) 5 26 % 2 S BRI T BB ) , TSR AR ARAE B N5 B AUt S R HE
MEGHIN. % M RBRA ,

What can we infer from the passage?

What do we learn from the passage? .

4) WaEEIE A RS RS B R R -

What is the speaker’s attitude to/towards. . .7

What is the speaker’s opinon of. . . 7

What can be said about the speaker’s opinion of. .. ?

What does the speaker mean?

3.618
Passage One
Questions 11 to 14 are based on the passage you have just heard.
11. A. She sat back and relaxed. ‘ B. She decided. to retire.
C. She entered university. D. She worked out 2 new English program.
12. A. 8 years. B. 20 years. C. 16 years. - D. 30 years.

13. A. Bring a great deal of useful experience to the university. B. Imptove human relationships in the university.

C. Bring a fear'of aging among young students on the campi3. Improve the reputation of the university.

14. A. She is learning. English and Drama. ’ B. She.is learning how to make sound judgments.
C. She is learning how to teach minority students.. D. She is learning to.perceive, not to judge.
235758
Passage One . .

After retiring from 30 years of teaching, Isabel Pepper could easily have decided to sit back and relax and enjoy a peace-
ful retirement. But the kind of life is not for Isabel Pepper. “I just wanted to do something different of you are going to par-
ticipate in life, do it. Don’ t just sit down and look out the window. ”She says. At 68 ,she decided to become one of the pioneer
participants in a program at the University of California. The program offers campus housing and classes to people.over sixty.
She enrolled in a class called Human Relationships and Diverse Society. “I taught my :minority students in my English and
Drama classes in high school for 30 years. But-in this course, L found out a lot about other cultures I didn’t know then.One
of the most important lessons thdt I’.m learning is to perceive, hot tojudge. "Older adults can add to the educational resources
of university by bringing with them a lot of valuable experience. Their presence on campus helps break some long beliefs of
aging. Young students may have feats of growing older.But. that kinhd:of fear can be reduced as they see aging. as.a natural
part of living. o -

11. What did Isabel do when she was 687

12. How long did Isabel téach minority’students? * ! ‘

13. What do elderly people do to the university?

14. What's the most important lesson Isabel is learning?

ERBT SR - ,
1. [BF]ERHC, ABETEFEME, EEEE AN “At 68, she decided to become one of the. pioneer partici
c 7.
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pants in a program at the university of California. "% 5] 7] f&] B b % 3L : She entered university. 5 3C—JT tht =04 : i 2
BAR, BAREEBZE RS, B A BRIAX, WS T — M EYIBE (participated in a program) , i A 5T

tH—AFFEIR H (worked out a new English program) . FFLL, D thARXE,

12. [TV ER R Do AR FEFRE, FTEEE B AEXPH—4]:1 taught my minority students in my En-
glish and Drama classes in high school for 30 years. % H B Bi/R M/ B RIESEER T 30 4E, A ZEUTHHER] iR
R, BIEZETFIT T “taught minority students” . HAZE IR B 44 B 75 50 S0 R I, UOR WT R TE R 190

13. [P VER K A, AEHEE(SEME, FEELH B CFEFH—4): Older adults can add to the educa-
tional resources of university by bringing with them a lot of valuable experience. iX/ME /B {5 8 BiR AR, B A 0] A
A5l BT 5K : Bring a great deal of useful experience to the university. R 2#t T—/MEAFETE . B # D 7E4 e 34
BARR FREDTREMAE, TR ES FOH N C iRk iiE B 5 ECHE

14. [fBAT)ERHN D, 2B E—AEEE R, FEFE LA Isbell BTEIHE % : One of the most important les-
sons that 1" m learning is to perceive, not to judge. %38 (She is learning to perceive, not to judge. )5 2 M 45477 sl B 3k
B, B 2R AT DL RS SR, A eIl T SO SR R B BRE R, N SRR %,

4. X RITER

1) BUBKIKET . FEVTHIR S, 7] LABE XA A R B, B A LB E AL EFE. HTFREN
FEREE T E (G BB EEMY, LT M IEFE RS F XN AR R —3, S/, TRBATRTHEEER
W7, T B AR R AT 4, AR B B SR A TR R B MR . A, S BEe , B 5 40 SO L A
A7), T LAREARIT A HERE

2) IREMA), ENTHER S, B SCR M £, W IE T X EREERES PO B8, BB
SCEFF LS R —T 0, B E AR TR . 30 T BRI R TS B

3) IERFEBGEE . DR EEME BB R AT AR LUR T AR (CREE LLEIR (B ) 7E 4677 — i 9 25
FIAE T A £ R EE , QNI b8 A SR R B ST T (0 P28, DR T B S  E T4S 3L,

4) MR RIR, —SEEAFHRMEZN LT OGPEXRANAMBMECEREE, S FECHAEN
il R R BE S 1R IE A, IUASX 21A 4 BY TR T XN, MR A & 2 RIEERAE Ja R AE .

5) FeHEW, EXREREHRMNERXABTNEN, BEERRS S, &8 O N IES BTN
ST, RSB ASRAFRET. I EESIENTFURNEE, UGB T Z LR U R A TFRE A%,
RATREFI B AR B AT — R 5 W LA HERT 5 8%

6) WriHaE . R WIS IRIEE, 7 RE IE 6 Hh [ 25 1A 1, RAR S Bk BB SR o

W HZA&AWE RS

1. BT

AARNEEANRIA P BEMRBRNEX S, TR 200 AAARICE, CEFEHS B b 71548,
BRI A AT IR SRR _EAE A TP AR R 9 — A B SUBR R R R4 B I 3 A, EOR B AR FE T
SRR EAER SR EARNGE R, G RRE— A a.— IR — 1 EEa, BT R —1
Bo BAFEARCHAF, WA ERBNEM L EAACKHIES, BOFABEE R XN FEEE, FAXEK
BEEER, :

S =R, 5 — i DR IALRE B ZERE (130~ 150wpm) BHRE, HE% A4 DT EER S0, BB L 2 48 il B it
B8, S A FTRBIAAE L . =58 R E RS —R , S E R RN, SIS R RN EE,

B6 0TS A SRR S B S RS VT e AR ;

AU TR B WA B 0T RE S A — & 1 5 T ek 68 s RIRT 5 4% A 46/ /) 1 5 1o 4 BR 9 1
BHERES
2. [HiIRE] .

Very few people can get college degree befare 11, but Michael was an exception. He started high school when hie wis 5,
finishing in just nine months. He becarne the. (S1) o youngest tollege graduate when he was 10 years and 4
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