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v Educatmn and Biscm||ne b
Bertrand Russell o

A 5

Abaut the, Author
v ie B o T g . A s (e :
Russell, Bcrtraud Arthyr  William Russell, 3d Barl,; 1872 + 1970.
British - philosopher; mathematician; and ;social.. reformers: born. in. -
Trelleck , ‘Wales. .-+ : »..-. B T T

0 I W LA S P LT : LT c
TherEarly Ymrs AP R S e v g
Russell was born into a dlstmgulshed farmly His grandfather Lord

John Russell served twice as prime minister and introduced the Reform
Bill of 1832. His parents were both prominent freethinkers; thus his father:had svished him to
be brought up as.an agnostic, His informal godfather; was John. Stuart Milli: the' praminent
utilitarian, philosopher and,the: author of Om.Liberty. : At%he age of three he was left an orphan
and 'was reared by his paternal grandmother under stesn puritanical rule. .Ironically, that
experience turmned him into an: jagnostic - with  liberal tviews -on -maiters of morality and
education. Russell studied at Trinity College., Cambridge {1890 —94 ), where later be.was
elected a fellow (1895 —1901) and a lecturer (1910 —16). He also served as attaché at the
British embassy at Paris for some months. It was.suring his;€Cambridge years that he
published. his most, important works in philosoplky and mathematics, The Principles of
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Mathematics (1903) and, with A. N. Whitehead, Principia Mathematica (3 vol. , 1910 -
13), and also taught Ludwig Wittgenstein, who later became a famous philosopher.

The Middle Years

After the First World War broke out, he took an active part in the No Conscription
fellowship and was fined ﬂ%t&ym ogyglﬁget i Q %ﬁ‘jﬂﬁqd two years on
a conscientious objector. He alSo lost his lectureship at Tnmtx Cpllege in‘ {1916. Russell’s
active pacifism and anti-war stance alienated him from iﬁs“ ’t&h&éﬁi&?&%}é“s , and led finally
to a six-month imprisonment in 1918. In 1920, Russell travelled to Russia as part of an
official delegation sent by the British government to investigate the effects of the Russian
Revolution. During the course of his visit, he met Lenin and had an hour-long conversation
with him. Russell subsequently lectured in Beijing on philosophy for one year, accompanied
by Dora, his lover and later his wife. He was elected a fellow of the Royal Society in 1908.
From 1916 until the late 1930s, Russell held no academic position and supported himself
mainly by writing and by public lecturing. In 1927 he and his wife, Dora, founded the
experimental Beacon Hill School, which influenced the developnﬁﬂfihf!éﬂﬂdmsifn
Britain and America. In 1931, Russell succeeded to the earldom and in 1938 bégan ‘teaching
in Wig Dl d Sugaes , first at the. University! of Chicagouahd sherti af the:Usiivérsity of California
b8 e of. his' appointments duringhthis time.iVere ¢imoelled due: s (liberil
aglil those on sex, expressed in Marriage and Morals (1929) . In'1944ihe was
Jiowship at Cambridge. In 1950 bhe received the Nobel Prize in Literature.
Mot marriages successively, being divorced by his Awogs (8fi the ‘former

T ST 1O BN i L S S ATPLINLAL S ERPVI R ot v o
R TSR EPSY SR N! £ [ TRt S g TR SR ATt Gerdrt o
o iThe Later Years: o7« 1 o o i 08 o0 Ao o st T TEAY Yo Hi

. iFaced-with e Nazi-war threat’ priop too WortdiWar Ilj Russell:abandéned his pacifist
stance. -Howéver, he resuned his nole/after die. war'as -adeading spokesmibn for pacifibd aid
especially for-the unilateral renunciation {by Great: Briain) bf momic Weapohs.--In 1961ikis
activity in mass demonstrations 'to "basy nuclear -wehpons sleds tohis sedond: iniprisonrient.
Almost until his'death iy 1970, ' he whs-active in-sobial refosm. - boibut flowst ot

: I D VTP LN S (e 3 10

. AR o I LIRS

v

Russell's self assessment andrquotes ' ‘0 a7 S e
Three passions, simple but overwhetanin gly'strong;, have govemed my Tife; - the Ionging
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for love, the: search for knowledge and unbearable: p1ty0for the suffering of mankind. .
Autobiography ST : T : S Y
“Drunkenness is temporary. suicide. ’ o : . "y
“Indignation ‘is a submission of our 1houghts but nomf oms: desires. ” -
. “What we need is not the will to believe ;- but the::wish o. find out. 7o - 1.
«~  “Beredom is a: v1ta1 problem for the moralist, since at leasmhalf the sins of mankmdl
caused by the fear of it. : : ’ . L
“ A.sense of duty is useful in wopk but offeaswe in pcrsomal relations. People,wnsh to be
likeds,; ot to be endured with patient resignation. ” ;- . . Lo
', “To fear love is to fear life, and those who fear life are already three parts dead
o g ; . N o cor il

Text C o IR R ‘ IE RN

—_— e
. . R T

*# Any serious-educational theory-must consist-of two parts: & iconéeption 'of the ‘ends of
lifey and ‘a science of psychological dynamics, i.e. , of the laws of mental .change. Two men
whe differc as. to ‘the ends of life catiof hope to agree -about education: The educational
machine, throughout 'Western' civilization, is -dominsted by two ethical' theoties: - that' of
Cheistianity, and that of nationalism. These-two, when ‘taken’ seriously., 'are incompatible , ‘as
is becoming. evident in'Germany. ‘For my part,-I hold that, whieré they differ,; Christianity is
preferable; “but where they agree," both’ are’ mistaken. 'The -.conception which: I should
substitute as the purpose of education is civilization, a term which, as I meant it; has a
definition which is’ partly individual, partly ‘social. It consists, ia the individual, of both
intellectual' and moral qualities: intellectually; a Certain minimum. of general knowledge,
technical skill in one’s own . profession’, -and a-habit of forming opinions om: evidence;
morally, of impartiality, kindliness, and a modicum of self control. : I shovld add a- qtiality
which is neither.moral nor intellectual, but perhaps physiologivcal: zest and joy~of life. In
communities, civilization demands respect. for law . qjustice as’ between man-and many,
purposes not involving permanent-injury to amy section'of the human race, and mtelﬁgent
adaptationof means to ends. s L e - or

2~ If-these are to be the purpose of education,-it is & guestion for . the science -of
psychology to. consider what can: be. done towards realizing- them, and in particular, what
degree of -freedom is likely to prove most ieffective..: Cotur

. 3+ -On the question .of freedom in education there areiat present: three mamwhools of
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thought, .-deriving partly from -differences -as to ends and: partly  fiom. differences 'in
psychological theory. There are those who say that children should be completely froe,
however bad they may be; there are those who say:-they should be compluelfy subject to
authority, however good they mhay be; and-there areithose who sayithey shouldibe' free, but
in spite of freedom they should beralways igood. ' This last party is lavger than'it Mas any
logical right to be; children, -like adults, will not all be' virtirous. if ithey are:all frék. The
belief that liberty will insure moral perfection is a relic of Rousseauismy -and: would-mot
survivé @ study of animals'and babies. Those-who hold this beli¢f think: that 'educatiod: should
have no positive purpose, but should merely. offer an: envitonment suitdble for spomtadeous
developraent. 1‘cannot agree -with this school, which séems 1o individualistic;; and'unduly
indifferent to the importance of knowledge. We live in communities which require
cooperation, and it would be utopian to expect all the necessary cooperation to resulfj fpmh
spontaneous impulse. The existence of a large population on a limited area is only possible
owing to-science; and technique; education must ;. thereforg; hand on the necessary minimum
of these. The- educaters  who allow most freedom -aze snen:whose success.depends,uponia
degree. of benevolence,, .self control, and traiped intelligenge which,can hardly. be. gensrated
where- every impulse; is left umchecked; :their meritsy. therefore,  are .pot likely -to..be
perpetuated if their methods are undiluted,. Education; viewed&om a social 'slandpoint, sy
be something more: positive, than a mere opportnnj;ty«- for growth, . It;must ;. of course ;nprovide
this, but it. must also provide a mental and-meral equipment which children cannot-acquire
entirely forrthemselves, ... ., . s FERITRR i A
4 The arguments in favor/.of a, great; degree of fneednm in edm;atwn are; denved not
from man}s natural goodness, but from the effects:of authority; both on those.who suffer:it
and on those who exercise it.. Those who are subject:to.authority.become either'submisskvé-or
rebellious, 'and .each attitude has its drawbacks. - S e N LN T (O T
‘5:. The submissive lose .imitiative , -both in: thopight- and action ;;morcover, thc .anger
generated by: the feeling -of being thwarted tendsito: fiad an:outlet in>bullying thosei whorare
weaker. ‘That is why tyrannical institutions are sclf-perpetuating:whatia man has -suffered
from his father he inflicts upon his son, and the humiliations which: heremembers: having
endured at his public school he passes on to.{natives” -when he becomes: an empire-builder.
Thus an unduly; authoritative. education turas the-pupils into timid.fyrants, incapable of éither
claiming or tolerating originality in word or deed.. The. effect rupon. the educators :is-even
worse ; they tend to: become, sadistic disciplinarians, - glad 40 inspire terror, ‘and- content to
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inspire nothing else. As these men represent knowledge; the pupils acquire a horrot of
knowledge , which, among the English upper class, is supposed to be.part.of human nature,
but is really pért of the well-grounded:hatred of the authoritarian pedagogue. : .
6 Rebels, on the other hand, though they may be necessary, can hardly be just to what
exists. Moreover, there are many ways of sebelling, and only a small' minority of these are
wise. Galileo was a rebel and was wise; beli¢vers in-the flat-earth ‘theory are equally rebels,
but -are foolish: There is a great danger in the tendency. to 'suppase that opposition'to -authority
is essentially meritorious -and that. unconventional opinions are bound to be correct: no useful
purpose is' served by smashing lamp-posts or maintaining -Shakespeare to-be. no poet. Yet this
excessive mebellioustiess is often the effect;that too much authority has:on spiritéd ‘pupils:- And
when. rebels:become educators, they sometimes encourage defiande in their pupils, for whom
at the same time they are trying to produce a perfect environment , althotgh these two.aims
are dcarcely .compatible. SRR S L ‘ < o
7 What is wanted is neither.submissiveness nor rebellion, but good.nature , and general
friendliness both to people and to new ideas. These' qualities are due in: part. to physical
causes; to which old-fashioned educators paid too little: attention;: but they are due still more
to freedom. from the feeling:of baffled..impotence - which -arises ‘when. vital . impulsesare
thwarted. If the young are to. grow intq friendly adults, it.i5 necessary,; in most cases, that
they should feel. their environment friendly. This' requires- that there .shouldr.b'e:,av'certaiﬁ
sympathy with the child’s important desires,  and .not merely. an-attempt to use him- for some
abstract ¢ad such as the, glory of God or the greatness of one’s country. And, -in-teaching,
every attempt should be made to cause the pupil to feel that it is-warth his while to know what
is being taught — at least when this is true.. When thepupilicooperates: willingly , he learns -
twice as fast and with haif the-fatigue. All these are valid reasons fora very great degree of
freedom. T R B
- ,.8 Tt is easy, however, to carry the argument: t00 far. It ismot desirable that .children,.
in'avoiding the vices of the slave, should acqguire: thdsaz of ther aristocrat. .. Consideration: for
others, not only in great matters, but also in little everyday things, is an essential ¢lement in
civilization, without which social life would e intolesable:. I.am not thinking éftmere forms
of politeness, such. as :saying “ please” and “ thank you” formal manners are. most fully
developed among barbarians, and diminish’ with- every -advance in culture. I an thinking
rather of willingness to take a fair share of necessary work.,, to.be obliging.in small ways.that
save trouble on the balance. 1t is not desirablé to give a child:a:sense .of ommipotence:;: OF &
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belief that adults exist only to minister to the pleasures of the young. ‘And those who
disapprove of the existence of the idle rich are hardly consistent:df they bring up.their childoen
without any sense.that work is necessary, and without the habits that make continuous
apphcauon possible. . o : ol e Sl

- 9 There.is another consideration to which some advocates of freedom attach too little
importance. In a community: of children which is' left without adult interference. there is a
tyranny of the stronger, which is likely to be: far.more brutal than.most adult tyranny: If two
children of two or -three years old are left to play together, they will, after a few fights,
discover who is bound to be the wvictor, and the .other will then become a.slave. - Where the
number of children is-larger, one or two: acquire. complete mastery ; and the: othenrs -have: far
less liberty than they would have if the adults interfered. to -protect the weaker. and .less
pugnacious. Consideration for others does not, with most children, arise spontaneously, but
has to be taught, and can hardly be taught except by the exercise of authiority. This is perhaps
the most important argument against the abdication of the adults.

10 I do not think that educdtors have yet solved. the problem -of . combmmg the desirable
forms of freedom with the necessary minimum of meoral training. The right solation, it must
be. admitted, is often made impossible by parents before thé child is brought to an enlightened
school. Just asi psychoanalysts, from their clinical experience, conclude that we: are all mad:,
the authorities in modern schools, from their contact with pupils whose parents have made
them unmanageable, are dispesed to conclude that all children.are “difficult” and all parents
utterly foolish.! Children who have been driven wild by paréntal tyranny -( which often takes
the form of solicitous affection) may: require :a' longer or shoster period of complete: liberty
before they can view .any adult without suspicion.: But children who have ‘been: sensibly:
handled .at home can bear to be checked in minor ways, so long as they feel that they are
being helped in the ways that they themselves regard as important. Aduits who like children:
and-are ‘not reduced to. a'condition of nervous. exhaustion by their company, can achieve a
great deal in the way of:discipline without. ccasmg to be regarded twith. friendly, feelings by
their pupils. . I .

11 I think modern educationsl: theorists .dre inclined to attach too much importanceé to
the negative virtue of not imterfering with::children, and foo little to the “positive imerit of
enjoying their company. If you have the sort of liking for children that many people. have. for
horses or dogs, they: will‘be apt to respond to your suggestions, and to acceptﬁmhi‘bitions,
perhaps with some good humored grumbling, but without reseritment: It is ho use: or having
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the sort of liking that consists in regarding them as a field for valuable isocial endeavor, or —
what amounts to the same thing — as an outlet for power-impulsss..(No' child will:be: grateful
for an interest in him that springs fromithe thought that he wiliihave a vote to-be secured for
your party or a body to be-sacrificed to'kihg iand country.. The desirable sort of interest is that
which'iconsists 'in ‘spontaneoys> pleasure in ' thé:presenceof children,: without any~ ulteriér
purpose. Teachers who have this quality will seldom need to interfere with. children’s
freedom!, but will be able:to do’s0;, whenmecessaryy witheut causiig psychological damage.

12 Unfortunately, it is utterly impossible for overworked:: teachers - fo: presesve an
instinctive liking for childreny; they-axe-bound torcoineito:feel towards them as the proverbial
confectioner’s apprentide does towards macarcons. -I.do now think that educationrought to be
any one’s whole profession : it should be undertaken for at.most two hours & day’ by people
whose remaining hours are spent away from children. Theisosiety: of the young is fatigaing
especially when strict-discipline is avoided. Fatigue, in the gnd;-produces irritation, - which is
likely to express itself somehow, whatever theories the twirassed teacheri'mdy have taught
himself or herself to believe. The necessary friendliness lcannot. be preserved: by selétcontrol
alone. But where it exists, it should be.ugnecessary torhdve. rules /in advance. as: 0 thow'
“naughty” children are to be treated, since impulse is' hikely to/lead to the right decisiom; and
almost-any decision will be rightif the child feels that yon like hinx.: No'rakés , however wise.;
are a substitute for affection and tact. = v cLuioaoutos iy o sl

& New words and expressions

BE T BT I T BRI
conception of the ends of life: understanding;gf;tl;\xe,aixﬁﬁjqf;lifg;:» R Rt
dynamics: n. something that causes action or change 85 Biewr, * 1 swnmsim OO
ethical; adj. connected with principles of what is rightand wrong, . -~ . . .5
forming opinions on evidenice:: developiag, poini-of; yjew&fgm fapts. .. . oo
kindliness: n. kind behaviour towards someone ... ux. ot Lot b G il § L 0E
modicum; n. a small amount of something, espemally a good quahey;
intelligent adaptation of means to ends:. eﬂeveraatmakmg mearns suitablefor.ends ..
unduly'; 1adv. o0 extremelor: too.much. . ot Lielosll v oo ey

NI o

A

utopian: adj. excellent or ideal but existing only:in visionary .or nmpracm:al »thou,ght or
theory
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10. unchecked: adj.: not controded -~ . - Ligwoa o v u s F o 5
11. undilutedy adj. unadapted - - . ., PR IR e s b
12. to be subject to; to be:under. the power of somthmg» orsemeoneelse i vn

13. outlet; m. a way of expressing or getting rid -of strong feelings I Y T

14. to.bully;'iv. ;to threatén to hurst.or frighten:someone:; especially -someone smaller. or
weaker i . . o P L ] IR LOT SRR o) Ay et ERRRSINs)

15. self-perpetuating : .adj. - having the power to:renew op. pmlong; oneself: .or ltdelquon 8N
indefinite dength of tithe -~ . . L Uewios L AP RRTRE -

16. sadistic: adj. .cniel and enjoying; mahng other peaplesuffer: ' . 105 2o i aviioms oo

17. «disciplinarian; n. someone who belicves pemple 'should obey.orders:and: mles.,uorcmho
- tries to.make people:obey rules . ! v L a0 s cec Ll s e

18.:well~grounded: adj. reasomable’ . Liii. o ocows pen s aaen L sonakd .

19. authoritarian: adj. -strictly-forcing people:-to iabey -a set:of, mles or- laws;r fdvxounpg
- .absolute obedience to authority . seoofl R meegpees gl e o

20.. pedagegue; n. ‘a-degmatic.teacher .. ... @ = od F v o o e e e tigeendd

21.‘meritorious; -adj. '.very: good andxdcsenungpralse I TR TR PR TR AR VTSR

22v. spirited ; adj.« full of animation.and-vigbur. RPN LAY BTN G B TS Tat £ SN TR TT O R

23.idefiance;: n. bold résistance 10 an .opposing fdrcé or amhormy ~behaviour: that shows you
clearly refuse to do what someone tells you to do  tyig Lis foar o w0 sieodue < oag,

24. baffled: adj. confused

25. impotence; n. ineffectiveness; powerlessness ’::‘H‘:iaf‘;méw. hAG LOvaa s

26. fatigue: n. physical or mental weariness or exhaustion resulting from exertion

27. obliging: adj. willing and eager to help

28. omnipotence: n. ability't¢ do evei'yt]ﬂng L I T AR P

29. minister to: to attend to et LRI R P A T OSSP M o

30. application: n. attention’or éffort' over‘a lorig peliod: ' 7 Do e m ity

31. pugnacious: adj. very eager to'quarrél -or fight'with 'people = /. < it gr b

32. abdication: n. giving up the responsibality * -~ s v st P on ann b d

33. clinical: adj. medical = x5 ou o b pmever g o gt

34. unmanageable; ‘adj.- difficult to-control or deal>with ~ ».noe. vo e ot

35. to be disposed to; be more likely to feel or think a gamgular'vmy sabont something: -

36. overworked: made to worktoo hard:. - .. 5 o o e apneg)

-G



© Notes to the text ©
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1. Rouseauism: the system of ideas advanced by Jean Jacques Rousseau (1712 —78) , Swiss-

French philosopher, writer, political theorist, and composer. Ip;his m@jpr NTitings 4

. Rousseau argues that .man is Rom fepe; and- gaod, ang it is, sqeiety, that, carruptg, him.
.Rousseau also proposes, a ngw theory af education,, What. is new. and imporiapt aboug, his
educational philosophy, as outlined in Emzle is its rejectlon of the traditional .ideal:
education is pot seen to be the imparting of, all things. 5o,be h:nown ta, the ;uncouth ehild ;.
rather it is seen as the “drawing. qut7,pf A hat iy plready thege,. the, fo;tenqg of what is
_ native._ Coppmp this v1ew with Plato’s posmpn on,‘eqllq OB, ..o o o

Iy P

2. Public school a pnvate boarding school in Great Britain for pup,ﬂs between the ages ¢ of 13
_ and ]8. Speahng of sehools when the English gax[pubh e the Wpcans Say. private.
The famous public schools of England arp, Jon, by private, govermng bodles Charge t tuition,

- take students from throughout the nation, and admit only a gl%§en‘£ﬁw In America, they,

ould be private schools. But the Enghsh spegk of them as. public, bpcaqse they servg, the

‘ pubhc welfare,, _educating the elite of the, natlon and becayse they had their beginnings as

N endowed pubhc charmes edncat;lng chlldren who were too poor to have private ttors..

3. empire bu11der a colonialist sent, to expfmd the terntones of the Brmsh Emplre gt the

helght of UK\S colonial expans1ont1n the late 19th and early 2() centurles. % e g by

4. utopian: the word is derived from Utopla an 1deally perfect place espeplally ;n its

. soc;al poht1ca1 and moral aspects, The wor.d was comed bly Sll' Thomas MOl’e4lI‘1 hlS

Latm work Utopta (1516) in whlch he gave an account of an 1dea1 commonwealth in

contrast to the SOI'dld soc1al condmons of the Old oridH / o e
5 mamtalmng Shakespeare to be no poet: perhaps thlS refers to “the falqous Shakespeare

BRI

eontroversy, in which the authorshlp of Shakespeare s canon ‘was brouﬁht mto queswon

R PEPNTE ) A i

and several candidates were suggested as, the possxble author of the works pubhshed under

ISETRTRIN Y

Shakespeare’s name.
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