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Preface

“What” and “How”

“BHE H CEEK

In Chinese we call teaching — “# % ,” which literally means “teaching book. ”
Traditionally, a language teacher comes to class with a textbook and student work-
books. The teacher teaches according to the book and students learn from their
books. This kind of practice would be convenient if there were books fit for all class-
room situations. The reality is that in the United States, Chinese as a world lan-
guage in the K-12 classroom is an emerging, fast-growing and ever-changing phe-
nomenon." Students of Chinese language are a very diverse population with regard to
age, grade levels, needs, language backgrounds and leaming styles. Instructional
conditions vary in terms of class size, contact hours, intensity of instruction and the
availability of equipment and materials, etc. Professional development for teacher
preparation and training is inadequate. There is no teaching material that is oie-
size-fits-all. An effective classroom teacher must have an effective teaching practice
to cope with these challenges. Many teachers have organized teaching and learning
materials based on the needs and characteristics of students with the goal of making
classroom practice more practical than just “teaching books. ” This is a good prac-

tice. This is true teaching: # % vs. # #. This kind of practice should not be

used out of desperation but out of necessity.

“Teaching” FXRFTXH ¥ KT “#HF", RRFEHNEEEREX “H
F” BT “teaching book” , MKW HE T RBRELM B AEH, BAAEHK
BALBGR, ERAMBERAT T EREHE, WREA-—KFEHFRHL
FAREHFNTF R, ££H, BNEZREFIEREZEBSNEEHEER
FPAX, BRERE, BEWNRBERFR T 0HB. BERFR, FH. F
Z.BREXAER. BETRXFTEHALRE; HRAK, REEM, H2BE.
HAABHNEET — HANEINTR, AA-BHAMHRE LW, ZAH




B35, WARME R B RAET T T L, RS 40 RR B AR A 5,
HEBEWTR, HOMRERAMME, BAENBURE, £ “3 o
AR “KE", ERUABTEEHARBD, TRELE,

This series is designed to facilitate true teaching. It aims at reflecting and en-
couraging a break from traditional practice by combining language materials, teach-
ing references, and instructional design into a single series for easy, quick and solid

practical use.

MEEEWEWRZEW SR E, Kk I 5% B2 AL AT A 4 1 %
Bk, RHBNEMN, BEBE AN TRER S A — R, FRESY
%3, B4, ERME, 4%, ¥E,

This series endeavors to face two essential questions for a teacher of K-12 world
language
What do I teach in a K-12 world language classroom?

How do I teach in a K-12 world language classroom?
EELAEEH TR (HREERER) EEEBAEEHERY
HENWERAME: HAE? EEH?

Let’s consider these two questions in simple and realistic terms.

B — L F BT LR 4 A R T A

| “What”
BATEE”

We expect young learners of Chinese to become world Icitizens and lifelong learners.

REH, RABERMYELURBERART RS 25

Language is a tool of communication, and thus, we teach learners a new com-
munication tool. We teach interaction and good manners. We teach to develop high

proficiency in Chinese.




FERXBWITAE, RAZRAWBEFHRE TR, HANEAZR
R MBI R T %o HABRZBRHE

Language is part of culture, and represents and reflects the world views and
customs held by the people of a culture. Therefore, as language teachers, we teach
learners a new perspective on life experience that is different in many ways from
their own. We provoke curiosity and nurture respect and love through achieving un-

derstanding in another language.

FERXMAT 2R LRI KB B L o A 8y 4t R A
BER. EHCETWRAE, RANMGAEMNNELNG, BN SXRGH4E
ANEWERFAR, RMABRT B —EFET #EF, HEEEME,

Learning a foreign language is something with which most young learners have
. no experience. In addition to teaching a language, we teach learners how to learn
something that is challenging and unfamiliar. We impart knowledge and skills so
that at a young age, learners can discover a new world through studying a world lan-
guage and discover their own strength in learning. We foster diligence and work eth-

ic, and teach them develop knowledge and learning skills.
ERELEVNEEZRELET —HH ALY N EERU TSI 4E N ok
A, RMABCMEELEARBRENAE, RMAGF ol ik, #%
THE#EE - EHFNEFELEFTRRTNER, BHAECHELITRR,
RMFERGERLE, RARAME SRR ET FEABELETR S,

“ HOW” %

BEH” §

A language teacher’s job is to make the learning process easy, fun, and to make
learning make sense to learners. We try to engage learners in this long-term, effec-

tive and fruitful endeavor.

AR EAM BT NBESRENNBMER T, HEFINL, #




REMB A, BRERNHEELATBREBARIRAEY. ARNE
A H

Making learning easy, making it fun, and making it make sense are correlated.
If something does not make sense, then it won’t be fun, thus it won’t be easy. If
something is too hard, then it is not fun. If something is interesting, it must make

sense one way or another and because it is fun it will be enjoyable and it won’t feel

too hard. If it feels easy the learner will be more inclined to continue.

WRBS. BEAL. BEFELABN. TREASE, REOED,
KERTEHM; ARE—FREMT DBRFL; WHRERER T T
BEKE®, RERSHRT4E B RE,

Make it Easy. Nothing is easy. Learning a language is not an easy endeavor.
But this does not mean there is no way to make the learning process easier for learn-
ers. Making learning easy by no means implies a lowering of standards. Tt simply

means finding sensible ways to set up learners for success instead of failure.

KBRS, HLE5%F, BT —MEEAE - SESHhE, 284
*%ﬁ*%&&%%%%%%%ﬁﬁo%%%%&$%%%%%ﬁoﬂﬁ%
FRBEHBERE 2K,

Make it Fun. Making it fun eases the anxiety, sustains interest, and lets learn-

ers enjoy the process. It promotes the active participation of learners.
BANRRERTHRER, RESTHAR, BPAL42Y LREWER
ko B BELENRBEHE,

Make it Make Sense. Making it understandable makes learning meaningful to
learners. It requires the instructor to understand learners. What makes sense and

what does not to these learners?
BRFEHRNREENER, —FH, PEYNABELEBATERE Y
W, HFEMEEERENE TR XN MR, 2R -K=;, 5—FH, %
ERGRENARARR, WRAVHEFAHE, STHNETUR L
CEHUHWRERN, EFERT THEL,




Being able to speak in a foreign language is a rewarding experience, especially
for a language like Chinese. Regardless of any scientific evidence, most of people
have the notion that Chinese is a harder language to learn than most others. So, if a
young learner speaks Chinese successfully, the sense of pride and achievement will
be tremendous. This enthusiasm can translate into a passion and a motivation for

more learning, even for other subject areas.

S -MNEER-HAEBRNER, HARBEGHERZ, TE¥ATH
BRR, SRARGEEZERBENES, EE BN RTEHEE, &
EREER, BARANWARE. ERNAFHBEY, TLREZERETY
KA S B B AL,

How does a teacher achieve the above objectives? The answer is: Know your

students, know your subject, and know your methodologies.
HEEEARME KBREL. BHAL. BEFE R LR B
RATREHEE, R THRERERMSE, ERFTBEREEH,

This series will help you with the latter two areas.

EEERYRFHOERWT,

Integration of “What” and “How” g

“BIE” 2 “EBRH WS

s

The “What” part of the book provides a series of building blocks. Each block is
structured with a topic and connects functional language use with linguistic struc-
tures. Grammatical patterns are grouped according to functional use, and vocabulary

is ordered by category and topic.

BEEW “MTER NME—RFMEERR, E—HERATELE %
AEEEHAHEEE A BB AE—R, WA, EeWErAERET
Wy AR KA R, AREREAEN IS W,

P;

The “How” part presents a progression and sequence of teaching and learning




for Chinese in grades 6 ~ 12 classrooms. It demonstrates sampled thematic unit and
lesson design variables and related instructional strategies, activities, and assess-
ments to provide users with concrete “how” tips for good classroom practices and
guides the user to connect “what” and “how. ” The unit design intends to be prag-
matic, yet flexible and helpful to the users. At the same time, it respects the users’

choice of methods and texts.
EEEN “EER BRAFANE, TER- 2 F PN EEREHRES
WEBIMS R, RBATHU AT ERRBET, HER, CHREW
A ARMHBERAAS, REEFGPAS, HBEALS - LARGRY
HBWANRE, FIRERHRE “HAE F BER —HERNETHKE
TEBBERER, FRBETWRA I REEAYE, EFEMIHYE, AKEE
R # BB RN RE,

The design comes from this analogy;

EEFWRTREER ML

Building a house is a constructive process. When building a house, we must
have basic building materials, such as bricks, a framework, a blueprint, etc. The
process is initiated with a purpose, proceeds with a blueprint, and involves an ar-

chitect and the work, skills, and creativity of builders.

E-ELFTR-ARERE, EFTFTEAEARNELEN, AT RY
& EERRFR, REALE, EHBRWEN Y ATE—HEREY,
REEBERES, EARERAOFELTANSE, ARUEFANSERY
B, IR R,

In a language class, a teacher facilitates a creative, constructive process for
learners engaging the target language. This resembles the process of building a
house. The leaners are builders. The teacher is an architect. The purpose of the
tasks is to build learners’ proficiency in the target language; the blueprints are unit
designs and lesson plans — a carefully structured road map to success; the bricks
are the vocabulary; the frameworks for connecting basic structures are sentence pat-

terns.

EREREL, XA HHRESRETEWFER - FAERY, B




BB, REEFTHRE K. BLERRATA, MW ZAERFH T
BENENZRRENFNETRIAT; EEREH R WHEAH
MR, BEMBREARRER ok, EREFEAEFER,

However, the construction that takes place in a language classroom requires
more when compared to constructing a building. 1) Th('z classroom construction
process is a hands-on experience using more experimentation. It is an interactive
and on-going process with goals of long-term progress, requiring recycling and spira-
ling language materials. 2) The teacher is more than an architect. A teacher is a
provider, a facilitator, a tutor, a motivator, and a mentor. A teacher must provide
the learners with building materials, to help to develop the skills, and to give room
and opportunity for the learners® creativity. More importantly, a teacher must dem-
onstrate, model, and nurture love for learning and ways to achieve learning. 3) The
learners are special builders. The learners are in different developmental stages in
terms of physical, mental, and emotional maturity. They have specific characteris-
tics and needs in terms of cognition, motivation, learning styles, and cultural and
linguistic diversity. More importantly, the learners must feel ownership in this con-
structive process. They are decision-makers and critical thinkers in learning as well
as active and creative users of the language. The new language should become a

conduit for expressing their true feelings.

KW, REFHBRBELEFEER, 1) EHBBETEFEL —F
BRABE, MERZ-HEAGEANERE; Z—EAREZEEN. LEHH.
BAAWHEE; FEFHEY., 24, X LAEREAEEHE, 2) %
A EER - ERETARN, B2 —HEHES, THMREELGML, ¥
BREGARLNETT, A TREDELEAAERENZH,; ABEHESGE
T A, ERBEEHEBEFINAENEENEE. 3) SARKHWAELET
Ao MRAZ, O, FREFTHTIERABE, wMER D, 2T HH,
BERA, FEXAER T ENRERERT—, EEEWE, MEALR
FRBEPAEIARWREER, WARETRETERANAEA, BEH,
B BB AP DL R By X — R

\

This series is an endeavor to bring “What” and “How” together in an organic




way by providing “what” as building materials with basic frameworks and demon-
strating “how” as blueprints. It is written with a sincere hope to provide a service to

K-12 Chinese language teachers and learners everywhere.

BEEFU TER” RUEZEHPIESR, “EEE” HEE, Wi
IR BB BELSMES, REWRBER AR, 2 ENHKEERIH T,
AEH BB T CEEH ARBELEKR, BAR-EERERYN
F, WTR-EHBEFNRNE, TRRF N B EH SR LR AR
B, RENBRTZERNEFHREEY L WHHLH,

Fu, Haiyan, Ed. D.
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Volume Two concentrates on teaching design. It has two parts.

THETHRHAENRH ., ARTH,

Part 1, Teaching Tips — Best Practices, focuses on practical teaching tech-
niques and provides exarples of effective experience in grades 6 ~ 12 middle and
high school Chinese classrooms. It presents instructional strategies in question and

answer format and demonstrates some learning activities by categories.
LR HBANRE—FER, UFERAN L6~ 12 £H P L EER
EHRRAIHPNERETRER: REHSHRL, BEHBFTHEN,

Part II, Thematic Unit Design, provides users with an introduction to the rati-
onales behind the thematic unit designs introduced in this book, a step-by-step unit
design template and directions, a list of suggested units and 10 actual unit designs
with possible variations. The content of teaching and learning in each unit links to
Volume One of this series, Functional and Grammatical Walk Through , for easy,
quick, and practical guidance.

ThR: TAHRETNR, CEERABET RN EE, He 8T8
PBR. BRAEHEEA, IMAEAKLET A%, tEIEAEETWAR
R, FoBARHBOEZHERARENB RS, - HLETHHREANR
BREM CHER: BN WAMNEEEFHE, EREN,

Intended Objectives HiE:

* To promote effective teaching and learning by sharing some instructional

strategies and techniques applied in the classroom.
CRAEBERERGABTUREHREENLE,

* To assist curriculum design and lesson planning by providing suggestions,

step-by-step instructions and concrete examples.

C RORBH AR B BB DU B R S e




Format &gHE:
Part I |t & . Teaching Tips — Best Practices BN E—EE
Introduction 4~

20 Questions and Answers on Effective Language Teaching and Leaming

HRH B R

Suggested Activities and Assignments ¥ 3 ¥ # % 7 B fufk £ WS
Part I 4 : Thematic Unit Design 3 £ % % % 50 8y 3% 3

Introduction & 4

Mapping of Themes and Topics % % B 77 % % £ H 4. 3]

List of Suggested Units 3% £ 8 77 %

Unit Design % % B 57, 3% 3

Application {#f.

Users, teachers, administrators, or parents ‘may use this book 1o become fami-
liar with the general picture of Chinese curriculum and the content of teaching and
learning.

B HEOFEEAALRRAEAETULTRE TR A B H 5
HEHRNEAET AR,

* Teachers may get quick references and assistance for instructional design and

lesson planning.

© EREA T MR E M H R BRI AR
* Teachers may model or employ some of these strategies and techniques to en-

rich their classrooms.

* FERREAT T DR SRR R R A A R e T,

* Teachers may follow the principles advocated in this book and modify the giv-

en examples lo create their own teaching techniques.
CERAFRTUERE TN GRS EL, HERLEE, Borue
FRAMEGT, AEH g O WHEF R,
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