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“What” and “How” §
i

“BtE” R “EBH"

In Chinese we call teaching — “# #,” which literally means “teaching book. ”
Traditionally, a language teacher comes to class with a textbook and student work-
books. The teacher teaches according to the book and students learn from their
books. This kind of practice would be convenient if there were books fit for all class-
room situations. The reality is that in the United States, Chinese as a world lan-
guage in the K-12 classroom is an emerging, fast-growing and ever-changing phe-
nomenon. Students of Chinese language are a very diverse population with regard to
age, grade levels, needs, language backgrounds and learning styles. Instructional
conditions vary in terms of class size, contact hours, intensity of instruction and the
availability of equipment and materials, etc. Professional development for teacher
preparation and training is inadequate. There is no teaching material that is one-
size-fits-all. An effective classroom teacher must have an effective teaching practice
to cope with these challenges. Many teachers have organized teaching and learning
materials based on the needs and characteristics of students with the goal of making
classroom practice more practical than just “teaching books. ” This is a good prac-
tice. This is true teaching: # % vs. # #. This kind of practice should not be

used out of desperation but out of necessity.

“Teaching” BRYX¥H KT “HEF . ZHMFENERFRAX “%K
#” MM T “teaching book” . MKMW H BT AR EXLH M ATH, BAEK
BARALEHBAR ERAMERT T ERERE, TRERA —AHBFRRE
FIHAREZBNT R, AXH, BNRFEFNEREERNEAFTHBHEL
FAR, BRERE, BEANRRERFAT2HEME BENFR, FR. F
B, BFEXER. BEFTATEMTE; ERAK, RRAKM., HEHREZ.
HAMBHWERT —c HAREITR, A -—HEAMZE LB, BAHK



B, RERHTNKERENTT L, RELHERABRERELER,
HHHBWER, FCHRERANME., EXRRBNEE: & “HE”
AR “#HE, ERNEBTREHRATRE, MEELT.

This series is designed to facilitate true teaching. It aims at reflecting and en-
couraging a break from traditional practice by combining language materials, teach-
ing references, and instructional design into a single series for easy, quick and solid

practical use.

WELEEFWEWRREHYERNHE, RRARBEETRERNH
Bk, LHBNEMN, HEBERBAMEERH RV E R, HHABE
x5, 24, EREE, 4%, Bk

This series endeavors to face two essential questions for a teacher of K-12 world
language :
What do I teach in a K-12 world language classroom?

How do I teach in a K-12 world language classroom?
EEEREEHTNE (HAEE 25 EFERIEEHERE
HEHTWERKEE: HAE? EEH?

Let’s consider these two questions in simple and realistic terms.

HM— AW ETRE W EE R E WA

“What”
Bt BE”

We expect young learners of Chinese to become world citizens and lifelong learners.

RHE, RMPZRMNELERBHR ARG S 24,

Language is a tool of communication, and thus, we teach learners a new com-
munication tool. We teach interaction and good manners. We teach to develop high

proficiency in Chinese.



BERXBOTE, AMAKMAWELHFNLRTE, HEMARAZR
T 7 R . BB R BB

Language is part of culture, and represents and reflects the world views and
customs held by the people of a culture. Therefore, as language teachers, we teach
leamers a new perspective on life experience that is different in many ways from
their own. We provoke curiosity and nurture respect and love through achieving un-

derstanding in another language.

EEARXUF TR AL 5 REI R F S A B B AR
BEER, EHBFENEE, RANEARMNELFTN, BAM g R G R4A
NEWEEFAK RMABR TS —EEFIBEF, BEELENE,

Learning a foreign language is something with which most young learners have
no experience. In addition to teaching a language, we teach learners how to learn
something that is challenging and unfamiliar. We impart knowledge and skills so
that at a young age, learners can discover a new world through studying a world lan-
guage and discover their own strength in learning. We foster diligence and work eth-

ic, and teach them develop knowledge and learning skills.
ERELBEHNBEERZRY —HRASBY DN EERA T LM &
FH, RMARMPMEERREARBRENBE, RFERLB T E, 7R
FHEBRE - BHFNETLRERRTNER, BRECHESITER,
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A language teacher’s job is to make the learning process easy, fun, and to make
learning make sense to learners. We try to engage learners in this long-term, effec-

tive and fruitful endeavor.

HAHNBMREFETNRBRNETNABRMER S, MABHNE, &



LEEEFT R, RRERNASELARBRBERAIRRM. ARNE
75:1;0

Making learning easy, making it fun, and making it make sense are correlated.
If something does not make sense, then it won’t be fun, thus it won’t be easy. If
something is too hard, then it is not fun. If something is interesting, it must make
sense one way or another and because it is fun it will be enjoyable and it won’t feel

too hard. If it feels easy the learner will be more inclined to continue.

BE L. BHRR, BEFREANN, TEREER, #T €8 5;
ABRTEH®; HER - ERERTYRIE; TABERERANMTR
REKREE, REAGRTCHBERTRH,

Make it Easy. Nothing is easy. Learning a language is not an easy endeavor.
But this does not mean there is no way to make the learning process easier for learn-
ers. Making learning easy by no means implies a lowering of standards. It simply

means finding sensible ways to set up learners for success instead of failure.

WBES, WEESE, BY -MAEELE BRIV E, EEEF
FEHAFA BB BEHCLTNRE, VEEFZLTRERKEE, LER
GRREBEEBERD,

Make it Fun. Making it fun eases the anxiety, sustains interest, and lets learn-

ers enjoy the process. It promotes the active participation of learners.
BHALRABTHRER, REPTRE, FBALEB T LREABER
Wrtk. BBELENRBRAE,

Make it Make Sense. Making it understandable makes learning meaningful to
learners. It requires the instructor to understand learners. What makes sense and

what does not to these learners?

BRFBRHZELWEM, —TTH, BYNRNEREEREEREREU
W, FnBRELRENF MM ER, FEE-R=;, F—FHT, 2
ERRRENNEARR, WEAMANAEABE, BENNETUAREK
HEHOWEERE, EFEHTTREL,



Being able to speak in a foreign language is a rewarding experience, especially
for a language like Chinese. Regardless of any scientific evidence, most of people
have the notion that Chinese is a harder language to learn than most others. So, if a
young learner speaks Chinese successfully, the sense of pride and achievement will
be tremendous. This enthusiasm can translate into a passion and a motivation for

more learning, even for other subject areas.

BE-MNEAFZ-—HAERNERE, BAREEHUHEE, FEHTH
BRE, SUARREBREREBNE S, EX WA AT EHEE, B
FRE R, BARANRERE, ERNAERBHLY, TLEEBETY
K B A B A B F it

How does a teacher achieve the above objectives? The answer is; Know your

students, know your subject, and know your methodologies.
BAMERAUHME “MBRER. BHAL. BEFE” R £%E. &
RATHIEMEL, RS THEERME, B8+ T REEEH,

This series will help you with the latter two areas.

EEERBARFHAEEWAE,

Integration of “What” and “How” |

“BHE” R “EBRH NES

The “What” part of the book provides a series of building blocks. Each block is
structured with a topic and connects functional language use with linguistic struc-
tures. Grammatical patterns are grouped according to functional use, and vocabulary

is ordered by category and topic. ‘

EEEW TEE” ME—FANEERA. B ERALEL —HE
MMFEHRAET O EBE R, WREH, EEWERABIRES
W AR KA R, AEREEARENET W,

The “How” part presents a progression and sequence of teaching and learning



for Chinese in grades 6 ~ 12 classrooms. It demonstrates sampled thematic unit and
lesson design variables and related instructional strategies, activities, and assess-
ments to provide users with concrete “how” tips for good classroom practices and
guides the user to connect “what” and “how.” The unit design inténds to be prag-
matic, yet flexible and helpful to the users. At the same time, it respects the users’

choice of methods and texts. _

EEEWN “KER” BRTN R, FERO6~R2EHNWEETREEYH RS
WERMSR, BRATHUZTH T ENRBET, HER, AEREW
Rt AWM B REFHAUR, IR EAF ARy RY
HEWIRE HIEEREE “BABE” o EEH —HBERNEFHE
HEBERR, HRETHWRAM I KAEAL, BFHALHY, AnEe
B # BB P B R EE,

The design comes from this analogy :

EEEWRREER —E LR

Building a house is a constructive process. When building a house, we must
have basic building materials, such as bricks, a framework, a blueprint, etc. The
process is initiated with a purpose, proceeds with a blueprint, and involves an ar-

chitect and the work, skills, and creativity of builders.

E-BETR-—EHEEBE, BETFTEARANBERER, B ELED
%; BRERTHR, REALE. 2 HABENEREAEE —HUME N,
REEEMEG, EARLERATAEETANSH, ERUMAHEERSY
B, AT B Fr Bl R A

In a language class, a teacher facilitates a creative, constructive process for
learners engaging the target language. This resembles the process of building a
house. The learners are builders. The teacher is an architect. The purpose of the
tasks is to build learners’ proficiency in the target language; the blueprints are unit
designs and lesson plans — a carefully structured road map to success; the bricks
are the vocabulary; the frameworks for connecting basic structures are sentence pat-

terns.

EEFREL, TR YN SLLRETENEER—EAG NN, B R



BB, R EFTHWRE K, BARAELETA, EHERERI;
BEWEWEBRENFRNE TR AT, EERZRORAHNHEAMN
FBE, BEAMREARRER pd, ERZREAEPER,

However, the construction that takes place in a language classroom requires
more when compared to constructing a building. 1) The classroom construction
process is a hands-on experience using more experimentation. It is an interactive
and on-going process with goals of long-term progress, requiring recycling and spira-
ling language materials. 2) The teacher is more than an architect. A teacher is a
provider, a facilitator, a tutor, a motivator, and a mentor. A teacher must provide
the learners with building materials, to help to develop the skills, and to give room
and opportunity for the learners’ creativity. More importantly, a teacher must dem-
onstrate, model, and nurture love for leaming and ways to achieve learning. 3) The
learners are special builders. The learners are in different developmental stages in
terms of physical, mental, and emotional maturity. They have specific characteris-
tics and needs in terms of cognition, motivation, learning styles, and cultural and
linguistic diversity. More importantly, the learners must feel ownership in this con-
structive process. They are decision-makers and critical thinkers in learning as well
as active and creative users of the language. The new language should become a

conduit for expressing their true feelings.

KT, REFTWERBBLERERH. |) EHERAEFEE —F
SHREBE, TEE-—BFIHEANERE, E—HEARRERN, ZHEW,
BAWEE; FEAHAY, 24, ErALABRBERAFETMH, 2) £
HFEERE - HERATRES, BX—HERA, FTHMRMRENMH, ®
BREELENTTT, AR TREFZLAMABRENEH, AHEAERER
T T, BRBEAHBFNNAFTMETHHE, 3) BLEERAWESET
Ao HITERAEH., &, FRBEFNTEARAME, PAAEZD, EFHHE,
BERM, FEXMERTENRBENERSL -, REEWNE, NEALR
FREYAETARWREELS, AMELEMmEFERANREA. B4,
BEWFRARBEAMAREERERN X —RH,

This series is an endeavor to bring “What” and “How” together in an organic



way by providing “what” as building materials with basic frameworks and demon-
strating “how” as blueprints. It is written with a sincere hope to provide a service to

K-12 Chinese language teachers and learners everywhere.

EEEU “HER RUERLEMBMER, “EERE” HEE, WHs
iR HBEAER, WENAER A ER, 2 FHHEERHT,
HEM HMABE o EEH ABRRELER, EFXAE-FEHFEERN
F, MTE-EHBEHRANE, TRBINBEZHER YR 4N EARK
B, RYANBEZERNSEEHRENSE | Wy HLH,

Fu, Haiyan, Ed. D.



Introduction

What do we teach in our grades 6 to 12 Chinese language classrooms? How do
we teach effectively? These are two important questions. “What” and “how” are in-
tegrated in the sense that “what” supports and supplements “how” , and “how”
guides and implements “what”. This series intends to look at these two_questions
from a practical perspective classroom teacher’s point of view to share some wisdom
and instructional tips. For the convenience of presentation, the series divides real 6-
12 Chinese classroom practice into a “What” section and a “How” section. We be-

gin with the section on “What” and followed with the section on “ How”.

ERMWG6~12 £ B mEERY L, RMEARAME. EEELEAK
R REWEATHBNME, R XWREL, “HMAE" & “FEHK
EEEE, KR R CEEHR WERZFER; “EEH JIEHAH
WOHAE, BEEFRER —EERBN AL, —EREHA R ARKH
EREME, BYHRBFE, H6~12 FREFREZEHTBEDR “HA
B R CEEHT WEBL. kW CHART B# CEEE .

The section “What: A Functional and Grammatical Walkthrough” provides a
series of building blocks. Each block is structured with a topic to connect functional
use with linguistic structures. Grammatical patterns are grouped according to func-
tional use, and vocabulary is ordered by category and topic. The design and organi-
zation come from the following rationales :

« First, the ultimate purpose of language is communication, thus the
starting point of language teaching and learning should be meaningful
and functional.

« Second, grammatical patterns and vocabulary are fundamental to the con-
struction of meaning. They are the organic part and substance of meaning-
ful and functional communication.

« Thirdly, 6-12 graders are neither young children nor adults. They are ado-
lescents. They are a special group of learners. Some of their learning char-

acteristics are expressing individual identity and ideas, looking for patterns



and thinking analytically and critically.
Effective classtoom teaching and learning must reflect, incorporate and facili-

tate these needs and learning styles of young learners.

BEENTER: BRAMBELAR, MNE-RINEERR. F-EK
ABREZE-BEEAREEHNRRAT TR ERE R, W EH, #FF
BERBRGETN AR RBARAE BN, AERZETEARLBERAN,
RN RARERAUTHEL

Tk, FENERENRRR. FEHENEBREAZRMEAN,

B, AR RRREFRNEAMNHE, ERBX RN ARAR
FRHE

FZ,60~2EBHNEETRENBETFRLERA. AREDF, FO4F
R-EHEKNETRE, RBERERE, HEHAER, 2 HABLE
CAGE SRR 203

HBANREHBLARR ., BF, HAXHRLENTFRTEY B,

The section aims at providing a service to 6-12 grades Chinese teachers ( espe-
cially those new to the profession) with clear mapping, quick reference and supple-

mentary materials for classroom teaching and learning.
BFEEFERERBREZMBEANZBANATNET RS, BREHKEBR G
FWNEAE, — BT AMEHNRRFREAHM,



Users’ Guide

A teacher, no matter what methods and textbooks are used for classroom in-
struction, needs to take two important steps when designing a lesson plan. First,
knowing what to teach: having a clear picture or framework of the content of teach-
ing and learning and a general mapping of specifics and details of the content; Sec-
ond, knowing how to teach: considering the needs and characteristics of the learn-

ers, then applying practical ideas and strategies for instruction and activities.
—EHE, TEEREZ R AREHE R, AHEHANE, ERHH
RETEMEEENSR: - RplHME KTERAHHBENEL—
BHERENBRS, REBNEE AT A —BARNNAY,; H-_ZHEEEH,
REENTRPRELBRHREHERFHO L, £ 1B I

A learner, from time to time, needs more materials and references for intensive

and extended learning.

BER, BTHMBETEES WA R REAAEEET A A,

The purpose of this Section is to meet these challenges.

AEMERNENREEAHERF EAHHR,

Focusing on the first step “what,” we provide quick, easy, and practical con-
tent to be applied in the 6-12 Chinese classrooms. The content of teaching and
learning is organized by topic, theme-based grammatical patterns, and categories of

vocabulary.

SH “HUMEBHE WHE, AERBE6~12 FREEREHRERGY
RTATHEBAL, HBWNER LB R, RETBUABRELE. 28
o,

The second step is “how. ” The sample unit designs map suggested teaching
scope, sequence and content organization by themes. All unit designs and teaching

tips are in Chapter Two.

“BERBIE EBMOALHECERE. EEXLE, METHEE



MHABETRAHESE o, HEBNEE, FRMNEAN G ZMETRA

Intended Objectives H1E

1. To integrate content and context of language use;

To reveal vertical as well as horizontal connections between grammatical pat-
terns and functions of language ;
To make the content of teaching and learning more flexible and accessible

for various and diverse classroom situations; and

. To make reviewing, recycling and spiraling language materials for teaching

and learning more convenient.

“MHER” MRAHENENE:

—

2
3
4

HETHEANABRSER A —E;

P T 48 T o8 vk AR R AR A S A o R
EHENEERLEEE, EASRMHREHE;
FEHE, ERME R LA RBEAETHEN

Format #RHE

1. Topics are selecied according to functional use of the language ;

Teaching and learning foci and related cruxes are listed as a table of con-
tents, and then demonstrated and explained in order under each topic;
Related grammatical patterns and vocabulary are listed under each
topic; and

Cultural or other relevant notes, if any, are at the end of the topical sec-

tion.
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