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Abstract

The efficiency of moral education has been an ancient and
new subject constantly pursued by the educationists. During the
ancient Greek period, Socrates, Plato, Aristotle conducted their
ontological, epistemological and pedagogical pondering of the
subject. Is virtue knowledge? Can virtue be taught? These are
the two important propositions of the *“Socratic questions”.
Socrates, through the metaphysically logical argument, brought
the probiem of the possibility of moral education into the field of
rationality, became a sire figure of the western rational ethnics.
In the modern history, the British philosopher Hume expressed
his doubt about the rationality of the paradigm of the rational
ethnics. In his view, there is no necessary or intrinsic logical
relationship between “be” and “should be”. The Hume problem
which direct the goal of exploration to the dimension of
sensibility.

In China, the controversy between Mengzi’s “theory of kind

human nature” and Xunzi’s “theory of evil human nature”

continued without cessation. In the South Song Dynasty, the

controversy reached its summit, Lujiuyuan’s “respect of one

o

own original virtue” and Zhuxi’ s acquisition of virtue by

learning” eventually became two schools of moral education: one
is the school of “the discover the one own original virtue”, which

“

concerns about the * original virtue” of the human-—the horizon

of the virtue. The method which matches the school is the “the
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discovery of the one own original virtue” and “casting off the
fallacious cover of the virtue” which is characteristic of the
“intrinsic cultivation”. The other school is “the acquisition of
virtue by learning of moral knowledge” represented by Zhuxi.
which concerns about the horizon of cognition. The method
which matches the school is “knowledge antecedent to action”
which is characteristic of * the extrinsic learning”. Wang
Yangming of the Ming Dynasty evolved the controversy between
Lu and Zhu into the problem of “knowledge and action™ and
advanced a solution to the controversy through the integration of
Knowledge and Action. The “Yangming problem” composed of
the relationship between “Knowledge and Action” partakes of
the orientation of “moral action”, concerning about the horizon
of moral action in moral education. At present, the scholars have
expressed different views on the controversy between the
“degressiving” and the “ progressiving” of the school moral
education as well as the problem of the “casting off of the
charms” and “the returning of the charms”. Nevertheless.
whether the historical unsettled problem in the field of education
or the obfuscation in reality involve in directly or indirectly the
problem of the efficiency of moral education,

Indeed. moral education is a horizon of problems, whose
achievement of the efficiency of moral education must be
conveyed in the curriculum of morality. Viewed from the horizon
of theory of modern curriculum. the different proposition
. contained in “the Socratic problem”, “the Hume problem” and
“the Yangming problem” constitute the three dimensions of

moral education in schools: (1) The morality of rationality;
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(2) The morality of sensibility; (3) The morality of action.
Besides the content of the moral curriculum contains the courses
of purposes, procedures and evaluation, but rationality of the
construction of the moral curriculum is the basic guarantee of the
efficiency of the moral education of the school. The
argumentation of the rationality of the construction of moral
curriculum in  school should be theoretically based on
philosophy, pedagogy and psychology whereas the understanding
theory containing humanism and significance of life can act as
reasoning the rationality.

The theory of understanding is the core of hermeneutics. In
the protracted process of the evolution of the theory,
understanding developed from epistemological hermeneutics into
a scientific  understanding paradigm, developed {from
methodological hermeneutics into a paradigm of humanistic
understanding and developed from ontological hermeneutics into
a practical understanding paradigm. By dint of methodology of
complex thought, the three paradigms can be reconstructed
logically in the construction of the moral curriculum. Among
them, the scientific paradigm of understanding is applicable to
the rationality moral curriculum. The humanistic paradigm of
understanding is applicable to the sensibility moral curriculum.
The practical paradigm of understanding is applicable to the
action moral curriculum. We thereby should return to the
complexity, integrity and practicality of moral education.

Firstly, scientific understanding is directed to the students’
rationality concerning about ethical rationality. The rationality

moral curriculum is embedded with objectivity, universality and
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legitimacy, it develops the learners “common rationality” from
the principle of maintaining the order, equality and justice of
public life, Its main content a series of rationality text formed in
the public ideology such as the concatenation of convention
etiquette, ban, regulations, discipline, rules, criterion. system,
law, power, obligation, and justice. From the sociological point
of view, the rationality moral curriculum can be deemed as a kind
of “minimum morality” or “baseline morality”. Simultaneously,
it is also the moral curriculum of controlling limitedness of
human being. The preposition of its teaching purpose is to help
the learner to become a citizen who abides by the * praxis
principle”.

Secondly. humanistic understanding is directed to students
sensibility concerning about sensibility moral curriculum.
Subjectivity, sttuation and private ownership is the basic
characteristics of the sensibility moral curriculum, which, on the
-basis of the learners’ happiness, joy, nobleness, elegance, the
significance of life, self-actualization , develops and induct the
learners’ inner kind personality and virtue. The sensibility moral
curriculum can be divided into the three layers of self-love,
other-love, and kindheartedness. Of the three, self-love include:
self-esteem, abstinence and the awareness of the shamefulness;
other-love contains sympathy, faithfulness, understanding;
kindheartedness contains tolerance., dedication and charity, It
can be viewed as the category of self-discipline. Its goal of
teaching is to foster the students’ moral resources such as the
transcendent conscience and to enhance the students the principle

of the outmost benevolence.
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Thirdly, the practical understanding is directed to the
students’ moral behavior in the world of education, the world of
life and the world of society. The action moral curriculum are
characteristic of the subjectivity, practicality and integrity. It
convert the rational moral knowledge, sensibility moral
knowledge that the students acquired and fostered into a kind of
observable, accountable, checkable experiencing action. The
content of action moral curriculum is a kind of moral practice
opportunities provided by the educators through family, school
and society, a kind of thinking method facilitates the students’
leap from know-kindness, from tendency-kindness to
practice-kindness. That is to regard knowledge as a kind of
rational thinking method, to regard “ the orientation of
benevolence” as psychological need or the motive of action,
regardpractice kindness as a way of life style. Its preposition of
teaching purpose is to let the students to experience, sense in the
moral action and finally foster the student’s moral wit of their
life.

In a word, to pose the question of “why” ontologically and
to expound “what it is” epistemologically and to probe into “how
to do” pedagogically constitute the three-dimensional state of the
rationality moral curriculum, sensibility moral curriculum and
action moral curriculum of moral education in school. The
stereo-typed or integrated complexity originated from the
understanding of the historical moral text and the understanding
of contemporary moral text and originated from the
understanding or sense of the ontological property of moral

education. Therefore, the study of the moral curriculum in
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school is also a new horizon created in the social transformation
and the innovation of the basic theory of moral education and

quality education era.
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