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FOREWORD

The field of instructed second language acquisition (SLA) has undergone
tremendous change since the contemporary era of SLA research began in the
late 1960s. With the arrival of work on SLA that yielded results paralleling
those from child first language acquisition research, by the late 1970s scholars
such as Steven Krashen and Tracy Terrell were calling into question the role of
teaching grammar to second language learners. This position stirred consider-
able debate and the result was a research agenda that has yielded a number
of insights into SLA, including the role of input and the effects of formal
instruction.

In the present book, Wynne Wong provides the practitioner with the most
up-to-date position on formal instruction for language learners. Taking as her
starting point the non-controversial position that input is necessary for lan-
guage acquisition, she discusses various ways in which instruction can enhance
what learners get out of the input. This “input enhancement” (a term originally
coined by Michael Sharwood Smith) is clearly a far cry from the hablo, hablas,
habla repetition and substitution drills as well as fill-in-the-blank sheets that
have formed the staple of a good deal of language teaching. Focusing on input
enhancement, Wong demonstrates just how far the field of instructed SLA has
moved in 30 years. By réviewing the research on input enhancement in clear
and accessible terms, Wong easily puts the why into the hands of practitioners.
Her judicious selection of examples to illustrate the various input enhancement
techniques provide the what, making a splendid volume that unites theory, re-
search and practice in a reader friendly format. An up-and—coming scholar in
the field of instructed SLA, Wong has provided the profession with a welcome
book. We are very pleased to add it to the McGraw-Hill Second Language
Professional Series.

James F. Lee
Bill VanPatten
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PREFACE

When people learn that I am a second language acquisition (SLA) researcher
and foreign language instructor, the first question they ask is, “So what is the
best way to learn a new language?” Upon speaking with them, I often find out
that what they really mean by that question is “What is the best way to learn
grammar?” And by “grammar learning,” they often mean having explicit
knowledge about the rules of the new language.

It is not uncommon for people to associate language learning with gram-
mar learning. It is even less uncommon for people to associate grammar
instruction with explaining the rules of grammar. If you are reading this book,
you were most likely once (and perhaps you still are) a second language (L2)
learner yourself and your language learning experience probably involved a lot
of explanations about pedagogical grammar rules.

Rule explanation is certainly a form of grammar instruction but as you will
see in this book, it is not the only one. Over the years, research in SLA has given
us a lot of insight into how people acquire new languages and this research in
turn has guided the profession in articulating new approaches and techniques
to enhance L2 instruction. One pivotal revelation from SLA research is the
following: Learners cannot acquire an 1.2 without having access to abundant
amounts of input. What is input? Input is L2 language data that learners are
exposed to in a communicative context or setting. We have all probably heard at
one time or another that the best way to learn a new language is to live in the
country where that language is spoken. Why is that? The answer lies in the
opportunities that such a learning context provides for us to receive input.
When we live in the target language country, we are constantly exposed to
input in that country’s language. Every time we listen to people on the street, or
mingle with friends or watch TV, we are receiving input to set the processes of
SLA in motion. _

No matter what theoretical framework or context SLA researchers work
from, there is no dispute that acquisition cannot happen without exposure to
ample amounts of input. All SLA scholars are in agreement today that input is
an essential ingredient of successful Q&SLA This fundamental “discovery”
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Preface

significantly altered the way in which the profession conceptualized how lan-
guages are acquired. This in turn has led to new conceptualizations about what
effective grammar instruction may look like.

WHAT IS THIS BOOK ABOUT? WHAT IS
ITS PURPOSE?

This book is about grammar instruction that works with what learners need for
successful SLA: Input. The purpose of this book is to introduce readers to in-
structional techniques that help L2 learners pay attention to grammatical form
while also providing them with the comprehensible input they need for acqui-
sition at the same time. These techniques are called input enhancement tech-
niques. Input enhancement was a term first coined by Michael Sharwood Smith
to refer to instructional interventions that make target grammatical forms more
salient so that learners will be more likely to pay attention to them. I am using
this term in my book to refer to instructional techniques that rely on input as
their foundation for instruction. These techniques are input flood, textual en-
hancement, structured input activities and grammar consciousness-raising
(GCR) tasks. After reading this book, you should:

* understand the important role that input plays in second language
acquisition; .

* have a working knowledge of the basic theoretical underpinnings and
research findings that motivate the use of input enhancement techniques;

* be familiar with the input enhancement techniques presented;

* know how to implement these different input enhancement techniques in
your own classrooms.

WHO IS THIS BOOK FOR?

This book assumes no prior knowledge of second language acquisition. The
tone and style taken in the book are purposefully informal and are meant to be
reader friendly. It is intended for those who are beginning or have already
begun a teaching career. It can be read by undergraduates pursuing certifica-
tion, graduate students in methods courses and in-service instructors who wish
to explore and/or expand their knowledge base of different input enhancement
techniques as well as to understand the theoretical and research implications of
such techniques.
This book can be read with profit in a number of contexts:

¢ It can stand alone as the text to a course that focuses on different types of
classroom interventions in instructed SLA -

¢ It can stand alone as the text to a course that explores possible ways that
L2 learners’ attention could be drawn to form in acquisition-rich L2
learning environments such as content-based instruction and other com-
municative rich environments
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* It can serve as an adjunct to a number of “methods” books used in
introductory language teaching courses (e.g., Lee & VanPatten, 2003;
Omaggio-Hadley, 2001)

* It can be used in conjunction with other introductory books on SLA
(e.g., Spada & Lightbown, 1999; VanPatten, 2003)

ORGANIZATION AND FEATURES

This book is organized into eight chapters. Chapter 1 provides a historical
overview of grammar instruction in order to situate the context for input
enhancement. Chapter 2 explains what SLA research is and defines what acqui-
sitioh means in terms of ten generalizations about the nature of acquisition. The

second part of this chapter discusses the relationship between SLA research and -

real-world teaching. A discussion on how instructors should approach the
application of research findings to the classroom is included. Chapter 3 focuses
on the role of input in SLA and how learners get linguistic data from input in
order to provide a theoretically sound rationale for the use of input enhance-
ment in the classroom. Chapters 4-7 are devoted to detailed discussions of
actual input enhancement techniques: input flood (Chapter 4), textual enhance-
ment (Chapter 5), structured input activities (Chapter 6), and grammar
consciousness-raising (GCR) tasks (Chapter 7). Each chapter begins with a def-
inition of the techmque and how the technique is carried out. This is followed
by a concise review of selected relevant research in a non-technical manner to
show what the technique could be expected to do. A discussion on the advan-
tages and disadvantages of each technique is provided followed by suggestions
on how; to implement the technique in actual language classrooms. Each chap-
ter concludes with sample materials from a variety of languages (e.g., English,
French, German, Italian, Romanian, Russian, Spanish) to give instructors good
models for material development. Finally, Chapter 8 brings all the techniques
together by addressing issues such as (1) how to choose the appropriate tech-
nique for different classroom needs, (2) how these techniques may be integrated
into different types of classrooms, (3) how to assess whether input enhancement
techniques have been successful, and (4) the role of output in SLA and other
types of pedagogical interventions.

Within each chapter, you will also find boxes entitled Pause to Consider . . .
dispersed throughout the text. These boxes are intended to help readers reflect
on some of the topics that are discussed in the text. When you come across
these boxes, you are invited to stop and ponder a particular issue. If you are
using this book in a class, these boxes could be used as springboards for
discussion.

At the end of each chapter, you will find a section called Enhance Your
Knowledge. This section contains full references to primary reading sources that
are related to the topic at hand. You will also find a complete reference section
at the end of the book as well as a glossary of key terms and concepts that
appear in boldface type within chapters.
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