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DEDICATION

This book is dedicated to Li Shuo and
Xie Zaigao, outstanding administrators, who
believe in leading by example. It was through
the encouragement and support of these two
people that the collaborative efforts of an
American educator and three Chinese teach-

ers finally bore fruit.
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INTRODUCTION

This is, by no means, the usual approach to teaching
English asa Second Language. These dialogues have been
written for use in conjunction with specific learning strate-
gies and, if properly -used, will serve as a foundation for
building communicative skills in the second language learn-
er. The exercises have been written primarily for students
who are learning English in a non-English speaking environ-
ment, where they are not constantly being exposed to hear-
ing English being spoken all around them. For this reason
the authors believe that the students must reinforce each
other's English skills through interaction with one another.

‘One of the best ways to insure the reinforcement of de-
velopmental English skills is through the use of cooperative
learning groups. This learning strategy has, in the United
States; been proven to be an exceptionally effective way to
eithance the learning process.

The suggested procedure should be,
1, - The teacher develops a vocabulary list for each unit
. rdialogue. (If time allows, the students could be in-
- aey gluded in compiling these lists. ).
2+ The students compile a dictionary of the meanings of
the vocabulary werds. (They shotld not be required
—f—




to memorize the definitions of the words. )

3. With their dictionaries available.the students,in their
cooperative learning groups of four, should read
through a dialogue while listening to the tape. (The
process will probably have to be repeated several
times, )

4. The students then, while stxll in thmr cooperative
learning groups, should divide up the speaking parts
and practice reading the dialogues. . e oealy

5. When the entire unit has been completeds or: before
if the teacher chooses to do so, the. cooperative
learning groups. should take turns reading the dia-
logues to the entire class. - During this: time: the
teacher should carefully ménitor« prongaciatien,” . -

6. After completing the preseritations, the student
groups should then be encouraged to write simple

- dialogues of their own, which cover the same tppics
as the American dialogues,only they would be using
Chinese settings. and people.; These dislogues:conld
be written on the chalkboard: to-aliow far positive
criticism from the class, or simply exchanged with
another cooperative learning. group for grammatical

. input. When the original dislogues are apifitoved by

“ithe teacher as’ being grammatidally. gotreet, then
these too can be dcted out by the group.- These dia-
logues could conceivably even become a soiitcefor a
Chimese version of this American book, .
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It is of the upmost importance that students should nev-
er be required to memorize the dialogues. All presentations
should be read directly from the book. The rationale for this
is that, first of all, memorization does not assure comprehen-
sion, and that learning is often enhanced by using more than
one learning channel. For example; sight, hearing, writing
and speaking. In the case of students’ writing their own dia-
logues and performing them, all of these learning channels
are used plus, still another channel that is often neglected by
teachers, learning through doing or kinesthetics.

Teachers should be made aware that the background
material that precedes most of the dialogues should not be
read by the students. Aside from the fact that the vocabulary
is much too advanced {or most ESL students, this informa-
tion is intended to be used by the teacher for “sparking” oral
discussion of the differences and similarities of customs in
the United States and China. The material should be used by
the teacher to build and maintain an interest in learning
English.

Finally, as the student progresses through this book
they will find that the material rapidly becomes more and
more challenging. The teacher will {ind however, that the
earlier vocabulary and grammar is repeated regularly
throughout the book, and if the cooperative learning groups
are maintained, the students will welcome the collective
chéllenge, and they will indeed meet the higher expecta-

tions. The teacher wilfalso witness a great improvement in

—_— 3 —



particularly the oral English communicative skills as the ma-
terial becomes more demanding. As the philosopher Kabhlil
Gibran wrote, “the teacher gives not of his wisdom, but of
his faith and lovingness”. As you undertake this different
approach to teaching ESL, have faith in the ability of your
students, aim high in your expectations, and they will follow
your example,
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UNIT 1

GREETINGS AND GOODBYES

Conversation 1

STUDENT A .
TEACHER . .
STUDENT A
TEACHER .

Good morning, Sir (Ma'anmi).
Good morning. How are you this
morning? b

Fine, thank you, and you?

I'm just fine also, thank you.

Conversation 2

STUDENT A ;
STUDENTB
STUDENT A .
STUDENT B '«

Good morning, my name is Anne.
I'm Jean, good morning.

How are you this morning?

1 feel fine today. .How are you?

* Conversation 3

STUDENT A .
STUDENT B .
STUDENT A ,;
STUDENT B .

Good morning, Jean. How are you?
Hi! I'm fine, thanﬂk you. And you?
Oh, I'm just fine also. =
‘Theri it is a good taorning for both
of us. SRR TR
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Conversation 4

STUDENT A : Hello} Are you Jean?
STUDENT B : Yes, that is my name,
STUDENT A : How do you do? I'm Ange.
STUDENT B : 1 am very happy to meet you.

Conversation 5

STUDENT A : Hello, Jean. Have you met Anne?

STUDENT B : No, I have not met her. How are
you, Anne? .

STUDENT C ;: Iam fine, thank you. Excuse me,

but I did not hear your name,
STUDENT B. : My name is Jean.

Conversation 6

STUDENT A : Hello, my name is-Anpe.

STUDENT B : How do you do? I'm Jean. It's nice
to meet you. .

STUDENT A : It's:nice to meet you alsc.

STUDENT B : Since we are in the same English
class, let's walk to class togegher.
so we can get to know éacl other.

AT B R

Conversation 7

STUDENT A : Good afternoon, Anne.
STUDENT B ;: Hi, Jean.
pu— 2 p—




