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How to Teach

1. How does students’ book provide a step-by-step
approach to language learning’

Fach unit in students” book is divided into two parts: Section A and B.

Section A

Section A opens with a picture presenting the new function in a real-world setting. This pic-
ture introduces key vocabulary for students to use while practicing the new language. Since
all key words are portrayed in pictures, students can understand them immediately without
explanation or translation. The new expressions are presented in speech bubbles above the
characters’ heads, making it easy for students to understand and practice the new language.
Section A continues with several step-by-step practice activities. Students complete various ’
exercises singly, in pairs, and in groups. Each activity focuses on the target language in an
casily understandable way.

At the bottom of the second page, there is always a grammar focus box. This chart provides
students with a clear visual summary of how the grammar point works. The third page ends
with an interactive exercise. This end-of-lesson activity takes the form of a game or other
whole-class activity which allows students to use the new language in a collaborative way.
Section B ‘

Section B introduces new vocabulary while recycling the language presented in Section A.
Activities in Section B also help students integrate the new target language with the language
studied in earlier units. This recycling reinforces previous language learning while providing
additional practice with newly learned language. )

Self Check Section

Section B ends with a self check section, which students can complete in class or as home-
work. These activities help students review all key vocabulary words as well as new grammar

items. Each unit ends with a cartoon using the target language in an amusing or surprising

way. ’

2. How can | use students’ book to each mixed-level
ciasses”

Students’ book helps you motivate and instruct the more advanced studentd in your class and
at the same time provides necessary support for those who speak little or no English.

Less fluent students benefit from the careful pacing of instruction, which gives them plenty
of time to understand and practice each new item. All the new materials in the students’

book is accompanied by pictures, giving students an easy way to learn new vocabulary and a




context in which to ask guestions about the language they are learning.

The accompanying audio cassette allows students to hear the language spoken by native
speakers. (You can encourage less fluent students to replay the cassette singly or in groups
outside of class. They may wish to repeat sentences and dialogues several times in order 10
gain confidence with the new language. ) In addition, the Teacher’s Edition contains lan-
guage notes and pronunciation notes which may be useful when working with less advanced
students.

Pairwork and Groupwork provide benefits for both more fluent and less fluent students. In
mixed-level pairs or groups, the more advanced learners help the less advanced learners while
at the same time getting a valuable review of their own. In same-level pairs and groups, the
less advanced students complete the activities and practice the language at their own pace,
asking each other {and vou)} guestions as needed.

At the same time, the more advanced students can move ahead as quickly as they wish,
Some may wish to challenge each other with new vocabulary and create criginal dialogues us-
ing key grammar and vocabulary items. Each section in the Teacher’s Edition contains sev-
eral optional activities. You may wish to assign some of these to more fluent students, while

working with the less fluent group who need more attention.

3. How do | teach the four skills”?

In students’ book the teaching of listening and reading is integrated with the teaching of
speaking and writing. By simply teaching the pages in order and following the instructions
given, you will be able to provide sound instruction in all four skills. The Teacher's Edition
also gives specific suggestions for introducing and practicing each skill area.

Here is a brief overview of how the four skills are integrated in-students’ book.

All dialegues are recorded and each section opens with an activity in which students lock at
the picture as they listen to a recording. Then students identify objects mentioned on the
tape, tell who's talking, tell who is being talked about or write in missing words.
Listening activities are followed by guided oral practice with the target language. Students
repeat lines of a dialogue and rehearse the dialogues in pairs. They move on to a listening ac-
tivity in which they are asked to recognize key vocabulary words as they hear them spoken.
Throughout the sections, students start out with simple tasks such as reading lists of words
and writing in one-word answers. As the section progresses, they move on to more cofmplex
tasks, including reading short dialogues and writing simple sentences. The sections are con-

structed in such a way that each skill practice supports the learning of the other skilis,

4. How do | do Pairwork and Groupwork with stu-
dents’ book?

Many exercises in students’ book are designed so that students can work in pairs. By having
students talk to each other, you increase the amount of time students are actually using the

new language. This helps prevent boredom and provides a lot of practice in a short amount of
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time.

You may assign students partners or allow them to choose their own. Student pairs may be
seated side by side or across from each other. Before beginning a paired activity, be sure ev-
eryone understands the meaning of the vocabulary words and knows exactly how to proceed.
If anvone 18 unsure, you can explain new words and present a sample exchange between
yoursel and a student.

As the pairs work, move around the classroom checking their progress and offering assis-
tance as needed. Later you may wish 1o have some pairs perform their conversations for the
whole class. This provides further oral practice as well as an opportunity for other students
to ask questions about specific language points, if they wish,

Sometimes students are also asked to work in small groups. This allows them to talk more
informally and it also fosters a sense of cooperation in the classroom. The easiest way to form
groups is to have students who are sitting near each other pull their chairs together. Howev-
er, to ensure that the groups are not always the same, you may wish to group students:based
on when their birthdays are, what letter their first names start with or what color clothes
they are wearing. As with Palrwork, be éure_ everyone understands the new vocabulary and
check to be sure that all students understand how to complete the activity.

Once the students are in groups, help them choose a group reporter to report back to the
class, if necessary. You may also wish to assign a-group leader whose joh is to keep everyone
involved in the task at hand. Be sure to set a time limit on the activity. It is also a good idea
to give students a warning a minute or two before the time is up.

In large classes, you may wish to have groups report back to each other (or perform conver-
sations for each other) instead of having them talk to the whole class. Afterward, you can
conduct a summary review by inviting group leaders 1o tell the answers their group arrived at

ar by having several members of each group perform a conversation for the whole class.

5. How does students’ book strike a balance betwean
fluency and accuracy”’ :

In students’ book, the first few exercises in each unit emphasize accuracy, .while later activi-
ties help move students toward greater fluency. In Section A, for example, the focus is al-
ways on the presentation of a new function and a related group of vocabuiary words. It is im-
portant that students learn the meaning and prenunciation of all the new words and also gain
a clear understanding of the new language right from the start. :

To accomplish this, most Section A activities have only one ecorrect answer. For example,
students are asked to repeat words and sentences and to match,” number, and circle the an-
swers to questions. Dialogues are carefully constructed so that students wili have no difficulty
performing them correctly the first time through. The more open-ended activities at the end
of Section A can be successfully completed once students are confident of using the target

language. This step-by-step progression allows students to build accuracy and gain confi-

&

dence with the new language.




Section B featurcs Pairwork and Groupwork activitics in which students have a chance to use
the new language to talk with others in the class and to participate in more open-ended ex-
changes. It is important that students not only learn the target language but also learn to use
the target language. The knowledge they have gained and the accuracy they have developed
will be of no use unless.they can employ it when speaking and writing.

Therefore, students are asked ta play games, write letters, discuss their families, and com-
plete other open-ended activities that involve the target language. As they do this, the teach-
er does far less correction and, instead, supports students as they communicate freely with
each other. Section B also helps students integrate the new material with what they have
studied in previous lessons. This combining of knowledge helps them make better use of both

the previously-learned items and the new items.

6. How can | get students to use more English in
class”?

One of the best ways to increase the use of English in class is to teach the class entirely in
English. Starting to use such simple statements as Open your books, please and Let * s begin
at the top of page S helps students gain confidence in the new language. You can give expla-
nations, ask questions, and require that all responses be made in English. By taking the lead
in using only English, you provide a mode! for students to follow.

Besides providing useful language practice, using only English reinforces the idea that the
English language can do all the things that the native language can. It shows that English is
a practical language and not all that difficult. The students’ book Teacher’s Edition even
provides sentences in italics for you to use in class. You can read these sentences directly
from the book or say the same thing in your awn words.

If all the students speak the same language, you may nced to remind them often to use only
English in your classroom. Make this as easy as possible for them by asking clear, simple
questions, modeling responses when necessary, and paraphirasing students’ ‘statements or
questions in simple English and having them repeat. From time to time it may be more effi-
clent to use the native language to set up an activity or give a grammar explanation, but as
much classroom interaction as possible should be in English.

Students’ book helps students learn English without using the native language in class.

+  New vocabulary is intreduced a few words a time. These words are accompanied by pic-
tures which facilitate understanding.

*  The target language s presented in a simple format and is followed by a step-by-step pro-
gression of exercises that help students learn how to use the structure.

*  The target language is recycled throughout the unit and again in later units to promote
students’ mastery.

*  The language notes and pronunciation notes in the Teacher’s Edition highlight key
poiats in each lesson. Teachers can use these simple English language explanations to help
support student learning.

&




7. How can | make best use of the workbook and the
independent activities ocoutlined in the Teacher’s Edi-
tion?

The workbook provides reinforcement of the functions, structures, and vocabulary in the
students’ book. Workbook materials can be assigned for homework or used in class during a
quiet study period. You can .'assign specific exercise numbers in the workbook after each
class, or you can wait and assign an entire workbook unit when the class have finished
studying that unit.

Some teachers ask students to exchange workbooks and correct each other’s work as they go
over the answers together in class. Others prefer students to correct their own work in class.
Either method gives the teacher a chance to monitor student progress while giving students a
chance to ask questions as necessary. '

Another option is for teachers to collect the workbooks and correct the exercises themselves.
The teacher can also write notes 16 the student as corrections are made. If possible, he or she
should also arrange to meet individually with students whose work shows a need for extra
help in a particular area. '

Other independent activities are suggested in the Teacher’ s Edition. Optional activities ap-
pear throughout each section and follow-up activities appear at the end of each section. Some
of these exercises can be assigned 1o individuals and groups of students for completion in class
(while you work with another group of students) or for use outside of class. Some activities
lead students to write, draw or say something, which is then presented to and discussed
with the rest of the class. ' :

8. How can | help my students take responsibillity for
thelr own learning”?

Each unit ends with a Self Check page. The first part of this page provides a comprehensive
review of all the key vocabulary presented in the unit. Studenis check off the words they al-
ready know and find cut the meanings of any they are not sure of. Then they are encouraged
to record any other words they have learned in their own Vocab-builder. This provides them
with a personalized dictionary of vocabulary words they know how to use.

The Self Check also provides a review of the key functions from the unit. This independent
work helps students take responsibility for their own learning. It also motivates them by
pointing out exactly what they have learned. '
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Unit 1: Can you come to
my party’

Language goal

In this unit, stndents learn to make invitations, say

yes 10 invitations and say no 1o invitations and give

TEASOIIS,

Newr lunguage ;

< Can you come o my pariy? Sure, I'd love to.

« Can e go to the movies? 'm sorry.
[ have to hels piy mony .

» Can she go to the baseball game? No, she can't.
She has to study for a test .

« Cun they po to the concert? No, they can't .
Thev're going to a party.

© go to the doctor, babysit my sister, hawe a piano

fesson

Section A

* Write these expressions on the board: Sure, ['d
love to and 'm sorry. | have to . In large
letiers after the first expression, write the word

YES and circle it. After the second expression
write the word NO and circle it. Read the expres-
sions 1o the class and ask the students to repeat
cach one.

Ask students to coumnt 1~ 2 -1 — 2 around the
room and remember their numbers. Then go
around the room making invitations to individual
students. Say, Cun you come to my party? Have
the number 1s give YES answers and number 2s
give N{} answers plus a reason. Ask students to
give their own reasons. You can give a reason and
have the students repeat it, if necessary.

1@ This activity introduces the key vocabulary.

+ Focas attention on the picture. Say, Each thoughi
bubble showws a person doing sumething . Ask stu-
dents to tell what 1hey see in each scene. If neces-
sary, name each activity and ask students to repeat:
helping his parents, studving for a test, going fo
the doctor, babysitting, and having a piano fesson .

« Paint out the blank next to each of the phirases. Ask
students to write the letter of the correct picture in
this blank.

» Point out the sample answer. Then ask students to
it} in the blanks individually.

* Check the answers.

y 1B This activity gives students practice in
understanding the target language in spoken conversa-
tion.

« Point to each scene in the pictare. Ask srudenis to
ook at each thought bubble and tell what the person
15 doing.

+ Play the recording for the first time. Students only
listen.

« Play the recording a second time. Point to the ple-
tures. This time say, Listen to the conversation a-
pguin . Write the name of each person next to his or
her picture . Listen carefully to Eduardo’s words.
He says the name of each person ke is inviting .

+ Ask students to complete the sctivity individually.

+ Correct the answers.

Answers
a. Kay c. Ted e. Antcnia
b. Tim d¢. Wilson
Tapescript
Eduardo: Hey, Ted. Can you come to my party on

Saturday afternoon?

Ted : I'm sorry, T can't, Eduarde. I bhave ta
help my parents.

Eduardo: Toobad. How about you, Carles? Can you
come to my party?

Carlos: 1I'd love to.

Eduardo; Tim? Can you come to my party?

Tim When is it?

Eduardo: Saturday afternoon.

Tim . Oh, no, Ecan't. I have to study far a test.

Eduardo: What about you, Wilson?

Wilson: Sorty, 1 have to ge to the doctor.

Eduardo: Antonia, can you come?

Antomia: | can't, Eduvardo. I have to visit my aunt.

Kay: I can't either, Eduardo. I have a piano les-
s0n.

Eduardo: That's too bad, Kay. (h, maybe next

time. What a small party!

1€ This activity provides guided oral practice using

the target language.

- Point to the example in the speech bubbles. Ask
four students to read it to the class.

- Help stodents form groups of four. Say, One of
vou 15 Student A. Student A, invite the other three
students to your party. The other students, say if
you can go or not. If you can't go, remember to
give a reason . You can use any reason ywu like .

* You may want students to do a practice round.

« As students work, move arouond the room, offering
vocabulary and pronunciation support as needed.




Optional activity

Ask student pairs to practice some invitations and re-
fusals. Then make tape recordings of several pairs of
students. Play the recordings for the class and have
students ask about any words or sentences they can't
understand. Repeat each unclear sentence clearly and
ask the students to repeat it afier you,

Culture note

In some cultures, it is not considered polite to aceept
an invitation the first time it is offered. In such places
people usually thank the person but do not give a defi-
nite answer at that time. Explain to students that in
the United States it is polite to accept or refuse an in-
vitation the first time it is offered. Also, Americans
usually give 2 reason when they have to say no to an
invitation.

m 2a  This activity gives students practice in
understanding the target language in spoken conversa-
tion.

* Point to the five semtences. Read each one to the
class twice. The first time say can and the second
time say can't.

Say, Listen to the recording . There are five conver-
sations numbered 1 through 5. In eack contversation
the person says that they can or they can’t come Io
the party. Listen to each conversation and then cir-
cle the word thar makes the sentence correct . For ex-
ample, the word can't has a circle around it in
sentence 1. So sentence T is Jeff can't come 1o the
party.

Play the recording for the firs{ fime. Stedents only
tisten. : :
Play the recording a second time. Point to the
words can amd can’t in the activity., Then say,
Listen again and circle can or can't.

Carrect the answers.

Answers
L. cant 2. can 3. cen't 4. can't 5. can
Tapescript

Conversation 1 .

Anna ;: Hi, Jeff. Can you cone to my party on Satur
-day? : : )

Jeff: I'msorey, | can’t. T have 1o visit my aunt on
Saturday.

Conversation 2 _

Anna: Hello, Mary. Can you come to my party on
Saturday?

Mary: I'd love to0.

Conversation 3

Anna: May Lee, tan you come to my party omomow?
May Lee: I'm sorry. 1 have to help my mom.
Conversation 4

Anna: Claudia, can you come 10 my party on Seturday?
Clandia : I'm sorry. T'm going to the movies.

Conversation 5

Annag: Hey, Paul. Can you come to my party on
Saturday?

Paul: §'dlove to.

[See Follow-up activity §. |

n 2B  This aciivity provides listening practice

using the target language.

« Call attention te the five sentences in activity 2a.
Ask a student to read these sentences to the class
saying the correct word, can or can’t.

+ Point out the five sentences in activity Zb saying
why people can’t go to the party. Ask a student to
read these sentences to the class.

+ Say, Now listen to the recording again . This time,
plense listen to the conversations and write the num-
ber of a conversation (1 thiough 3) in fromt of the
reasons. Two of the reasons are not in the record-
ing. These two have no answer .

- Play the recording. Ask students t fill in the three
numbers as they listen.

» May ihe recording again. Say, Listen again and
check wour answers .

* Check the answers.

Answers
e. 1

a. 2 - d. 3

2¢ This activity provides guided oral practice using

the target language.

- Call attention to the points listed in activity 2b.
Ask a student to read the list to the class. Say,
Think of other reasons to say no and write them in
the box . Check their answers after 2 few minutes.
( Pessible answers: not feeting well, have 10
babysit, going on & trip)

- Bay, Look at the sample conversgtion in the book .

Then ask a pair of students to read the sample con-

versation to the class. ]

Say, Now work with a partner . One of you is Stu-

dentt A and one of you is Student B. Student A, in-

vite your partner to do something with you . Student

B, say you can’t do it and give a reason. Then

switch roles ..

As stodents work, move around the room, monitor-

ing conversations and offering ianguage support if

needed .

- Ask some pairs of students to present their: dia-

logues to the class.




Grammar focus

+ Review the grammar box.
yuestions and answers.

+ Tallk about the two ways people give reasons for say-
ing no to an invitation. Say, Look at the first an-
swer; I'msorry, T can't. T have to help my mom.
This person says he or she has to do something .

+ Say, Neow lock at the second invitation . She can't
g becanse she's playing soccer. This talks about
what she's dotng as the reason she can't go to the
FHOUTES .

» Write the words Aas te and have to on the board.
Under these words write I'm ing, and she's
. ing. Say, We say no to invilations by us-
ing has to or have 16, ot by talking about our future
plans—I'm going to visit my wncle .

3a

ems.

+ Call attention fo the invitation. Ask questions about
it, e.g. What kind of invitation is it7 Who is hav-
ing a birthday party?

+ Call attention fo the dialogue. Ask a pair of stu-
dents to read it to the class, saying blank each time
they come to a blank line.

= After that, ask students to fill in the blanks using
the invitation for information. Point out the sample
answer. As students work, move around the room
answering questions as needed.

* Check the answers.

Answers

Ask studemis 1o sav the

This activity introduces and reviews vocabulary

Lisa; Hi, Simon, can you come to my party?

Simon: When is it?

It's on Friday, June 30 at four-thirty.

Simon: Great! I'd love to.

Lisa:

3B This activity provides oral practice nsing the

target language.

* Say, With a partner, practice the conversation you
Just completed . You should each have a turn being
Simon .

* Then point ont the conversation in the speech buh-
hle and ask two stedenis to read it to the class.

+ Say. Now please change some of the words and make
your own conversations . You can change the activi-
ty and the day and time. You can deade whe:ker to
say yes or no.

* Say a conversation with a student, giving new an-
SWErS.

+ Ask pairs of studenis to make up their own conver-
sations. Move around the room offering language
support as needed.

+ Ask some pairs to present their convetrsations to the
class.

€

4 This game provides oral practice using the target

language.

- Read the instructions for this activity to the class.
Then ask guestions about how to do the activity and
explain the activity in your own woris,

- Say, Whe looks ar this page? {Eliza} What page
does Lu Qing look at? (page 65) What do they both
do? { They both read their calendars.) Whe asks
the first question” {Eliza. She invites Lu Qing to go
to the mall. )

* Read the dialogue with a student.

- Point ont Eliza’s calendar 6n page 3 and La Qing’s
calendar on page 65. Help students find partners
and decide who is Eliza and who is T Qing.

+ Say, Use the dialogue in the book to get started.
Then ask more questions to learn when both people
can go to the mall . Find a time when both people
are not busy.

- As students work, move around the room offering
langoage support as needed.

« Ask several pairs to present their conversations to
the class.

*+ Discuss the answer with the class.

Answers
Lu Qing and Eliza are both free on Wednesday af-
ternoon, Friday afterncon, Saturday, and Sunday.
[ Sec Follow-up activity 2. ]

Section B

New language ;

* tuday, tomorrow, the day after tomorrow
Additional materials to bring to class,

* current wall calendar

1a This activity provides a review of the days of

the week.

+ Point out the days of the week at the top of the cal-

-endar in the book and ask a student to read these
words alowl.

* Display a current wall calendar and ask a student to
point out teday’s date. Point to the numbers show-
ing the dates of the current week and ask students to
copy these numbers into the calendar in their bocks.

+ Ask different students to read each day’s date to the
class. Provide a model: It's Monday, the 20th .

1b  This activity introduces new key vocabulary.

- Point to today’s date on the walt calendar and say,
Today is { Monday) the (20(h}. Ask the students
te repeat the date.

* Repeat the procedure for tomorrow and the day af-
ter Lomorrow .

+ Ask students to write the words today,. tomorrow,
and the day after tomorrow in the correct spaces on
the calendars in their hooks.

* Draw a calendar outline on the board and ask 2 stu-




