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Introduction

New Perspectives is a two-volume course
at the intermediate level for adult and
secondary students of English as a Sec-
ond Language. It extends the four books
of the New Intercom program to form a
basal series of six books. It may also be
used following any other basic series.

New Perspectives moves into a wide
area of topical interests for these more
experienced learners. While New Inter-
com dealt with everyday situations in the
lives of a multi-cultural cast of characters
in an on-going story line, this intermedi-
ate level is based on such topics as career
planning and the world of work, leisure-
time choices, cross-cultural awareness
and a number of more academically ori-
ented subjects. The entire program is
developed from a carefully graded struc-
tural syllabus in a spiraled approach to
language learning with regular reinforce-
ment, expansion and review. This
approach promotes the gradual and
secure development of listening, speak-
ing, reading and writing skills.

The student books are comple-
mented by optional supplementary mate-
rials which enrich the total English
program. The Workbooks reinforce gram-
mar and vocabulary, and in this interme-
diate course, extend language learning
beyond the level of classroom work. The
Cassettes provide listening comprehen-
sion and pronunciation practice. The
Cassettes also demand more of the stu-
dents in that they are asked to deal with
material that is not included in the stu-
dent text. The total program is
challenging.
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The Teacher’s Editions are indispen-
sable tools for the program. A wide col-
umn of sidenotes accompanies the
student pages, with complete guides for
effectively presenting the material in the
students’ books. They include: instruc-
tional objectives for each unit, detailed
teaching notes on grammar and usage,
suggested procedures, and answers for
the exercises. In addition, the Teacher’s
Editions feature: extensive expansion
activities, achievement tests, and Work-
book answer keys.

The Rationale

Communicative competence is the pri-
mary goal of the New Perspectives course.
At this level of English language learn-
ing, students are dealing with complex
clausal structures. These, combined with
the subtleties of modals, require students
to understand not just objective meaning
but the total message implied by tone of
voice and body language. Students will
constantly engage in interactions which
develop that sensitivity.

This program is developmental—
increasingly complex language ability is
attained over time through countless real-
life experiences. These experiences are
provided through regular reentry of pre-
viously practiced forms and constant
expansion of known forms within larger
contexts. Mastery of any form is not
expected after initial use.

Greatest progress will be achieved if
class time is planned to allow students
maximum opportunity to actively partici-
pate in pair or small-group work. Stu-



dents will become proficient in English
much more rapidly through the exchange
of real information in real-life situations.
Teachers and students are encouraged to
use every opportunity in interactions and
communicative activities to express true
opinions, feelings and values.

Ample practice is needed to acquire
facility with the many devices used in
English discourse to encourage continued
conversation, to politely discourage it, to
stall for time while planning what one is
going to say next, etc. There are count-
less ways that Americans do this, and
students will need to be aware of these
signals when they hear them, and learn
to produce them.

Grammatical explanations are brief.
All grammar and grammar review exer-
cises are cross-referenced to the Summary
sections. At this level, students generally
want the support of explicit grammar.
For programs in which attention to gram-
mar is inappropriate, it may be omitted.
The exercise material is self-sufficient.

The grammatical structure progres-
sion is carefully correlated with the func-
tional objectives of the course. Natural
language is the first consideration, yet
sequencing of grammatical structures
moves from simple to complex in a tradi-
tional progression. Students are not over-
whelmed—they are guided at a
reasonable pace toward proficiency.

Organization of the text

Each of the two books of the New Per-
spectives course has ten units. Unit 1 of
Book 1 consists of 5 Review Lessons. A
rapid review of tenses and such struc-
tures as modals, comparatives, and
superlatives enables teachers to evaluate
their students’ level of proficiency as they
begin this intermediate course. Students
will be encouraged by their awareness of

how much they already know and by the
many situations in which they can func-
tion successfully in English.

The last unit of Book 2 is intended
to be a finale unit with primary emphasis
on practicing the new forms in a variety
of communicative activities. No new
grammatical structures are introduced.
Students may concentrate on communi-
cating while teachers can unobtrusively
evaluate proficiency with the many new
structures and functions introduced in
the course.

The three Summary review sections
in each book consist of grammar summa-
ries in the form of substitution tables,
offering a visual component to the gram-
matical explanations of all new forms.
The communicative goals for the units
leading up to the Summary review sec-
tions are contextualized in examples.

Achievement tests (provided in the
Teacher’s Editions) are produced in the
format of standardized tests of the type
students will encounter in all academic
and most work situations. Each test con-
sists of three parts and is similar to the
TOEFL (Test of English as a Foreign
Language, Educational Testing Service,
Princeton, NJ 08541, U.S.A.). The tests
evaluate  Listening =~ Comprehension,
Grammar and Structure, and Vocabulary
and Reading.

Each unit begins with a thematic
introduction in the form of a dialogue or
reading. These Unit Openers are
intended to motivate learning through
the appropriate use of natural language in
the dialogues, and to challenge students
with the high interest of the more aca-
demic readings. Following each Unit
Opener are a variety of exercises that
engage students in lively practice of new
grammatical forms and communicative
functions.

vii



Focus on Grammar

The specific grammatical structure is
identified in the blue color band and
cross-referenced to the appropriate chart
in the Summary review section. A brief
explanation of the grammar rule or a clar-
ifying presentation precedes the model
sentences which illustrate the form. Stu-
dents generally find it helpful to have an
intellectual understanding of grammar at
this higher level of language learning.

Vocabulary in Context

Students develop skill in using contextual
clues to determine the meaning of lexical
items which appeared in the Unit
Opener. These cloze exercises are in nar-
rative or dialogue format.

Vocabulary Lists

A selected list of words and expressions
appears at the end of each unit for identi-
fication of vocabulary actively used in
the exercises. A considerable number of
these lexical items are new forms of
known words.

By turning to the unit vocabulary
list, the student can see at a glance the
main features of the unit—which new
words are introduced, and which new
and useful expressions the unit contains.
The unit vocabulary list is, in short, a
useful teaching tool for the teacher and a
valuable learning aid for the student.

New Expressions: Phrasal Verbs/Idioms

Two- and three-word verbs appear in
New Expressions in Book 1, and an exer-
cise strand on idioms in Book 2. Students
will enjoy learning these; they will realize
that their English is becoming much more
natural.

Vviil

Practice

These exercises provide practice in using
the structures presented in Focus on
Grammar. The purpose of these exercises
is for students to use the new structures
in a controlled situation until the struc-
tures are clearly understood. When stu-
dents are comfortable with the pattern
they are able to use it to express their
own ideas. As soon as this is apparent,
students move on to the Interact
exercise.

Interact

Interact exercises are designed to elicit
the newly acquired structure presented
in the previous Focus on Grammar, but
taking the experience one step beyond
the controlled production of the Practice
exercises. Students will use the new
structure as they talk about their own
needs, interests and experiences, always
giving true information and expressing
true opinions. These exercises can be
most effectively done in pairs or in small
groups.

A large proportion of the Interact
exercises have a special feature in the
concomitant presentation of discourse
devices, which include the gambits,
forms of hesitation, approval/dlsapprovql
etc., so very common in everyday conver-
sation. Some more formal ones, more
appropriate to the academic environ-
ment, regularly appear as well. Students
will enjoy learning these because their
speech will begin to seem much more nat-
ural. The subtle signals which many of
the discourse devices project are impor-
tant for accurate understanding of the
message being sent by an American Eng-
lish speaker.



Students will find the Interact exer-
cises interesting because the content is
usually personally directed. If they con-
centrate on the message rather than on
the form, the form will come with experi-
ence over a little time. A relaxed class-
room atmosphere, with students doing a
lot of talking while teachers observe and
provide help only when requested, makes
an enormous amount of difference in stu-
dent progress.

Get Together

These communicative activities are
intended to provide an opportunity for
students to talk together about sometimes
serious, sometimes humorous subjects,
free of constraints. Some activities are
games. All contribute to developing the
art of conversation and discussion as the
students get to know each other and feel
more comfortable speaking English.

Students have the opportunity to
use everything they have learned as they
deliver or receive a total message. Stu-
dents are encouraged to use body lan-
guage—to express themselves in a
manner that is culturally appropriate to
American English speakers. Students will
have the greatest opportunity to develop
fluency if they engage in these communi-
cative activities with total attention to
the content of what they want to say.
Countless real-life  experiences are
required before language flows easily,
and the best way to develop proficiency
is to talk about one’s own needs, inter-
ests, opinions and feelings in the security
of this classroom situation. It is just a
small step to free and fluent speech
outside the classroom.

Listening

All exercises marked with the headset
symbol are recorded on cassette tapes.
Unit Openers are extended beyond the
printed text to challenge students with
additional material. (The Teacher’s Edi-
tion contains the tapescript for the Lis-
tening exercises.)

An exercise follows the Listening
text on the cassette tapes, called Now
You’re on Your Own. It challenges the
students with material not included in
the text. Instructions for its use are in the
teacher’s notes.

Pronunciation

Short exercises focus on particular pho-
nological characteristics of English, with
contrast of typically confusing sounds.

Reading

These readings are based on the theme of
the unit. The primary purpose is global
comprehension—reading for meaning and
information. Comprehension questions
include inference questions which
require students to combine language and
logic in forming their answers, and stu-
dents will discuss the content in the light
of their own values and opinions.

Writing

Writing assignments vary widely, from
practical letter writing to academic
research-paper projects. Students are
encouraged to work in pairs and small
group in order to stimulate each other’s
ideas, share in evaluating writing pieces,
and make suggestions for clarification
and expansion.



Students and teachers are encouraged to work with a sense of warmth and cooperation
in developing competence in the use of American English. Greatest success is achieved
when true information, true opinions and feelings are expressed, making the classroom a
model for real-life experience.
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Review Lessons
LESSON ONE  Getting fo Know You

Find out about your classmates, and learn their names, too. Ask
each other these questions and write down the name of a class-
mate who fits that description.

Find someone in the class . . .

who has a birthday the same month as yours
who drinks more than one cup of coffee a day
who has a part-time job

who is married

who is taller than you

who has more than one sister

who likes to garden

who speaks more than two languages

who likes fast-food restaurants

who likes rock music

UNIT 1 1



A o St e s T .

1 Remember Present tense

1 The simple present tense is used to talk about things that you

b do regularly or habitually. With a singular subject the verb adds

an s to the simple form. The s may be pronounced /s/, as in gets,

/z/, as in leaves, and /9z/, as in raises. With a plural subject the

simple form of the verb is used. This is called subject-verb
agreement.

Weird Warren
1. Every morning for breakfast, he eats
five or six doughnuts and drinks a
cola.
2. He rides a purple motorcycle.
3. He goes to the movies just about
every afternoon.

Cool Karen
1. All of her clothes have designer
labels.
2. She’s always on a diet.
3. She watches MTV every afternoon.

Studious Stuart
1. He works on his computer before
breakfast.
2. He likes mathematics more than
soccer.
3. He never watches TV.

2 Get Together

{/\‘ Work with a partner. Ask each other questions to find out how

\{_J you each spend a typical Sunday. Use words like usually, fre-
quently, mostly, and sometimes. Write a report about what the
other student usually does on Sunday.

2 NEW PERSPECTIVES 1



3 Remember Present tense for general truth

M

Remember that present tense forms of the verb have more than
one possible meaning. In addition to talking about things that
happen regularly or habitually, you can also use them to talk
about things that are generally true—scientific facts, for
example.

1. The sun rises in the East.
2. Deserts are usually very dry.
3. Thailand has a very wet climate.

4 Practice

Fill in the blanks with the correct form of the verbs.

Water _(1) have the foll(g“l/ling properties. It _(2) freeze 4t 32 degrees
F. (0 degrees C.). It _@) boil a3t 212 degrees F. (100 degrees C.). Sea
( §4j conta.gn - ( - )

water about 3.5% salt. The chemical symbol for water

_() be H,0. Snow, rain, and steam _(6) b¢ natural forms of water.

5 Get Together

O

Your teacher will bring in some sources of information about your
city—the phone book, a city directory; brochures on transportation
and recreation, and so forth.

Work in small groups to prepare information sheets about vari-
ous aspects of the city. Prepare materials that would be helpful
for newcomers to the area. Each group can work on one particu-
lar aspect of the city.

UNIT 1 3
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6 Remember
()

Past tense
José went to Atlanta during his winter vacation. He sent Sonia this
postcard.

Notice the past tense forms of the verbs that José used to write

this postcard. The past tense for regular verbs is a form of ed,
while many other verbs are irregular.

What are the regular verbs in the postcard? What are the irregular
verbs in the postcard?

\

, f;\“l

arson
Pachel Cars

—_

7 Practice

Pretend that you are visiting Hollywood. Write a postcard to a
friend. Use these verbs to tell him or her about your trip: meet,

visit, see, eat, buy, go. Share your postcard with the class.
NEW PERSPECTIVES 1



8 Remember Predicting the future

N

Will means that we are 100 percent certain: we promise. It’s
guaranteed. May and might mean that something is possible but
not certain. These days, might seems to be used more than may,
especially in informal speech, but they mean the same thing.

1. I’ll meet you at the mall at 2:00.
2. It might rain tomorrow.
3. I may go to the library tonight.

UNIT 1 5



