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B8 Preface

For years now, | have been saying, “These are exciting times for writers
and teachers of writing.” Sometimes I wonder just how much more
excitement we can take! Writing teachers today find themselves work-
ing with a whole new range of media while still attending to the demands
of teaching students to write and document traditional print texts.
Vocabulary is changing before our very eyes, as are spelling, punctua-
tion, and mechanics. Audiences on the Web call for new thinking about
how to craft messages for worldwide audiences and how to work with
others across long distances. In a time of such challenging possibilities,
taking a rhetorical perspective is particularly important. Why? Because
a rhetorical perspective rejects either/or, right/wrong, black/white
approaches to writing in favor of asking what choices will be most
appropriate, effective, and ethical in a given writing situation.

The St. Martin’s Handbook has always taken such a perspective, and
the numerous changes to the sixth edition reflect this tradition.
Throughout, this book invites student writers to take each choice they
make as an opportunity for critical engagement with ideas, audiences,
and texts. As I've incorporated new material, I've been careful not to
lose sight of the mission of any handbook: to be an accessible reference
to students and instructors alike.

Research for The St. Martin’s Handbook

From the beginning, The St. Martin’s Handbook has been informed by
research on student writing. The late Robert J. Connors and I first began
work on The St. Martin’s Handbook in 1983, when we realized that most
college handbooks were based on research into student writing conducted
almost fifty years earlier. Our own historical studies had convinced us that
student writing and what teachers think of as “good” writing change over
time, so we began by gathering a nationwide sample of more than 21,000
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marked student essays and carefully analyzing a stratified sample to iden-
tify the twenty surface errors most characteristic of contemporary stu-
dent writing. (You can find articles detailing this research study in From
Theory to Practice: A Selection of Essays by Andrea A. Lunsford, avail-
able free from Bedford/St. Martin’s.)

Our analysis of these student essays revealed the twenty errors that
most troubled students and teachers in the 1980s (spelling was by far
the most prevalent error then) as well as the organizational and other
global issues of greatest concern to teachers. Our findings on the twenty
most common errors led to sections in The St. Martin’s Handbook that
attempt to put error in its place, presenting the conventions of writing
as rhetorical choices a writer must make rather than as a series of rules
that writers must obey.

Every subsequent edition of The St. Martin’s Handbook has been
informed by research, from a national survey of student writers on how
they are using technology to a series of intensive interviews with stu-
dents and focus group sessions with first-year writing instructors. In
preparing for the sixth edition of this text, I've had an opportunity to
look back over twenty-plus years of research, all of which has empha-
sized my original historical understanding that writing conventions and
notions of correctness can and do change. With this long view in mind,
in 2004 I began to plan for a new research study, one that would repli-
cate the study Bob Connors and I did some twenty years ago.

When Karen Lunsford and I undertook this study, we quickly found
that more than student writing had changed in the last twenty years.
What had been a fairly simple process of canvassing teachers and pro-
gram directors twenty years ago had by 2004 turned into a nightmarish
thicket of institutional review board regulations. The impediments led
to a smaller sample of student writing, but with perseverance we were
able to elicit well over 2,000 marked student essays and, from them, to
select a stratified sample of roughly 900 essays that represented a strong
national sample.

The results of our analysis of these essays inform this new edition
and demonstrate the dramatic changes that have taken place in the last
twenty years. As expected, all but a tiny number of these essays were
word processed, but the changes run much deeper than this change in
technology. Our study shows that writing assignments, which were dom-
inated by personal narrative essays twenty years ago, have shifted to
argument and research-based argument today. As a result, the errors that
plague student writers have shifted as well, and today errors associated
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with citation practices rank high on the list of most frequent errors.
The Handbook’s coverage of research and documentation has been
updated and made more visual with these student challenges in mind.
In addition, spelling — twenty years ago the number one error by some
300 percent — now is much less problematic, thanks in large part to spell
checkers. Intriguingly, however, the new number one error — wrong
word — may be related to students’ placing too much confidence in spell
checkers and allowing them to replace misspelled words with incorrect
ones (such as defiantly for definitely).

Finally, this reading of a large national sample of student essays
brings some good news for students and teachers of writing. First, stu-
dents today are writing much more than they were twenty years ago (the
average length in 1985 was 411 words; today, the average length is 1051,
more than double). More important, they are tackling increasingly com-
plex topics; they are also using more complicated structures that result,
sometimes, in what might be called “faulty sentence structure” but that,
on closer look, often reveal attempts to stretch syntactic muscles in new
ways or to create a kind of special effect in writing.

So today, well over twenty years after I began working on The
St. Martin’s Handbook, 1 am optimistic about students and student
writing. As always, this book seeks to serve students as a ready refer-
ence that will help them make appropriate grammatical and rhetorical
choices. Beyond this immediate goal, though, I hope to guide students
in understanding and experiencing for themselves the multiple ways
in which truly good writing always means more than just following the
rules. Truly good writing, I believe, means applying those rules in
specific rhetorical situations for specific purposes and with specific
audiences in ways that will bring readers and writers, teachers and
students, to spirited conversation as well as to mutual understanding
and respect.

Features of The St. Martin’s Handbook

A FOCUS ON GOOD WRITING, NOT JUST CORRECTNESS. To write rhetori-
cally effective texts, students must understand how to follow conven-
tions that depend on their audience, situation, and discipline.

DETAILED COVERAGE OF CRITICAL THINKING AND ARGUMENT. Research
conducted for this edition reveals that assignments in first-year writing

vii



viii

PREFACE

classes today call primarily for argument. The St. Martin’s Handbook pro-
vides the information student writers need to respond most effectively
to their contemporary writing assignments, including practical advice
for analyzing and composing verbal and visual arguments and two com-
plete student essays.

UP-TO-DATE ADVICE ON RESEARCH AND DOCUMENTATION. With the
once-clear distinction between print and electronic sources growing
increasingly blurred, The St. Martin’s Handbook includes completely
revised and updated coverage of library, Internet, and field research,
along with chapters on working with sources and avoiding plagiarism
and full coverage of MLA, APA, Chicago, and CSE styles.

ESSENTIAL HELP FOR WRITING IN THE DISCIPLINES. Student writers will
find strategies for understanding discipline-specific assignments, vocab-
ulary, style, and use of evidence, along with complete student writing
assignments by real students: research papers in MLA, APA, Chicago,
and CSE styles; first-year writing assignments in the humanities, social
sciences, and natural sciences; and business documents.

THOROUGH ATTENTION TO WRITING IN ANY MEDIUM. With advice on neti-
quette, document design, online texts, and oral and multimedia presen-
tations — and real-life student samples including poster and PowerPoint
presentations, print and electronic portfolio cover letters, and email —
The St. Martin's Handbook shows students how writing in electronic
and multimedia environments does (and doesn't) differ from writing for
traditional print genres.

UNIQUE COVERAGE OF LANGUAGE. Practical advice helps students com-
municate effectively across languages and cultures — and shows how
to use varieties of language both wisely and well. Extra help for multi-
lingual writers appears in five chapters and in boxed tips throughout the
book.

A USER-FRIENDLY INDEX. Entries include everyday words (such as that
or which) as well as grammatical terms (such as relative pronoun), so
students can find information even if they don’t know grammatical
terminology.
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New to This Edition

Handbook coverage based on new research into student
writing patterns

As noted above, to update The St. Martin’s Handbook’s 1986 research
into student writers’ twenty most common errors, Karen Lunsford and I
completed a new study of writing from first-year composition courses
nationwide. New coverage in the sixth edition addresses the issues we
found.

More help with research and documentation

—— o With the results of the study showing new kinds of common prob-
lems related to documentation, the sixth edition of the Handbook
includes step-by-step, visual advice on evaluating sources and on
documenting print and online sources in all four documentation
styles.

SOURCE MAP: Citing

Libraries pay for services—such as InfoTrac, EBSCOhost, ProQuest, and

(D) Author. 11 availabl

and

For journals, use anly.
the year. For magazines and newspapers, use the year, a comma, the.

‘month (spelled out),
| @ rticerite. o ke
vord any

proper nouns or proper adjectives.
Periodical title. Ttalicize the periodical title (and subtidle, if any), and
capitalize all major words,
(®) Publication information. Follow the periodical title with a comma, and
| then give the volume number (italicized) and, without a space in
between, the issue number (if given) in parentheses.

| ®

- (“page”) or pp.
| @ Retrieval information. Type the wmd Retrieved (o Abstract retrieved,
! for abstracts), followed by the date you retrieved the article and the

‘ name of the database.
.Dmmmum. Provide a document number (sometimes called an
available, "

Last name, Fist initial, (Year). Title of artice. Title of Journal, Volume number(issue
number), Page number(s). Retrieved Month day, year, from Database name

; VoLume wousen.
(Documert numbes, i available). 1oL e

AUTHORS' LAST vean o ARTICLE TITLE AND SUBTITLE.

NAMES, INTIALS pUBLICATION FIRST WORD OF EACH CAPTALZED.

Ehory-Assad, R. M., & Tamborini, R. (2004). Television sitcom exposure and aggressive
PERIODICAL TITLE, ITALICIZED.

e &3). @®~(15630823
415-422. Retrieved August 8, 2005, from Academic Search Premier (15630823). For mare on using APA
19d3. (For guidelines and models for using MLA style, see 18d3; !ol
— DOUBLE-SPACE, INOENT ONE-HALF INGH OR FIV SPAGES Chicago style, see 20c3; for CSE style, see 21¢3)
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e Thoroughly revised coverage of research includes up-to-the-minute
advice on using databases and the other electronic sources that
today’s students turn to first.

A new Top Twenty

e The Top Twenty lists the problems that occur most often in student
writing today. Students can find editing their papers an overwhelm-
ing task; the Top Twenty helps them set priorities. A quick-reference
section on the orange pages at the front of the book offers a brief
look at each common problem and cross-references to more detailed

information elsewhere in The St. Martin’s Handbook.

What else has changed” For starters, wrong-word errors are by far
the most first-year student writers today. Twenty
years ago, spelling errors were most common by a factor of more than
three (o one. The use of spell checkers has reduced the number of
spelling errors in student writing — but spel checkers' suggestions may
also sp s (or many) of the wrong
using.

“To help you in producing writing that is conventionally correct, we
became familiar with the (wenty Imost conmon error patterns among
US. college students today. listed below in order of frequency. These
twenty errors are the: ones most likely 10 result in negative responses
from your instructors and ers. A brief d exam-

ples of each errar are provided in the following sections, and each error
pattenn is cross-referenced to other plas is book where you can

H T R S

1. Wrong word
2. Missing comma after an introductary element
9. Tncomplete or missing documentation

4. Vague pronoan reference

5. Spelling (including homonyms)

8 Mechanical error with u quotation

7. Unnecessary comma

8. Unnecessary capitalization

9. Missing word

find more detailed information and additional examples.
10. Paulty setence strueture
1. Missing comma with a nonresteictive element
12 U o
nWrongword nnecessary shift in verb tesse
i 13, Missing comana in & compaund sentence
© Religious texts, for them, take pewsclones over other kinds of sources. 14, Unnecessary or missing apostrophe (ineluing i5/if)

Proscionce means “Toresight,” and precedence means “prioriy of importance ™

o

allergy
The ehild suffered from o severe allogosy to peanuts.

Altegury, which refers to a symbolic meaning. is a spell checker's replace-
ment for « misspelling of allergy.

of
© The pancl discussed the ethical implications om the situation.

Wrong-word errors can involve using 1 word with the wrong shade of
meaning, a word with & completely Wrong meaning. or i Wrong preposi-
tion or word in an idiom. Selecting a word from a thesaurus without
being certain of its meaning or allowing a spell checker 0 correct your

i v can lead to A s0 use these tools
with care. If you have trouble with prepositions and idioms, memorize
the standard usage. (See Chapter 20 on choosing the correct word,
Chapter 30 on using spell checkers wisely, and Chapter 60 on using
prepositions and idioms.)

15, Fused {run-on) sentence

16 Commns splice

17. Lack of pronoun-antecedent agreennt
18. Poorly integrated quotation

19, Unawcossary of missing hyphen

20. Sentence fragment

Missing comma after an introductory element
© Determined to get the job done we worked all weekend.
©  in German nouns are always capitalized.

Readers usually need a small pause between an introductory word,
phrase, or clause and the niain part of the sentence, & pause most often

Expanded coverage of the surface errors students struggle with most

helps students understand and avoid common mistakes.




More attention to visual literacy

PREFACE

e A NEW CHAPTER ON THINKING VISUALLY. Chapter 4 encourages stu-
dents to consider the visual impact of their work through every step

of the writing process.

-
N [——

Visual Thinking

e MORE VISUAL EXPLANATIONS OF
ACADEMIC CONCEPTS. Research
strategies, design analysis, peer
review, and other important ideas
and skills are explained visually
throughout The St. Martin's
Handbook.

N————

A child is not a target.

Xi
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New advice on academic writing — with help for
every college writer

A NEW INTRODUC-

TORY CHAPTER ON sl
EXPECTATIONS FOR o e
COLLEGE WRITERS. Jr—
Chapter 1 shows R
students the ropes | e

of college writing,
giving them the in-

Jumps around”

‘transition’

formation they need | =
to master academic i
conventions, includ- [ mreies
ing the conventions =
for responding effec- it
tively to instructors’ g

‘parts not connected

written comments.
NEW “TALKING THE

TALK” BOXES. Answers to real stu-

Expectations for College Writing

Possible
Meaning(s)

The writing is not ciearly or
not logically organized, or
the writing lacks transitions.
explanations, or other sig:
nals the reader needs 10
understand

You make general statements

when specific ones are
needed

You 0o ot give enough infor
mation, examles, or detalls
about the material, or you
have not considered the topic
from enough angles.

You do not include information
on opposing arguments, you
misrepresent them, of you
imply that your opinion is the
only reasonable one 1o hoid.

Actions to Take
in Response

It overail organization is
unclear, ry mapping or

outlining and rearranging |

your work. (17b2) See f
transitions and signals
(704) or additional expla
nation will sotve the
problem

Use concrete language
and details, and make
sure that you have some-
thing specific and inter-
esting to say, (29¢) If not
reconsider your topic
Add examples and detalls,
and be as specific as pos
sible. (29¢) You may need
to do more research
(Chaters 12-14)

Add information on why
some people disagree
with you, and represent
their views fairy and
completely before you
refute them,. Recognize
that reasonabe people

may hold views that differ

dent questions clarify common misconceptions about academic
work — from how to distinguish between collaborating and cheat-

ing to when to use the first person.

UNIQUE COVERAGE OF PEER
REVIEW. With a focus on peer
review as a key part of the writing
process, The St. Martin’s Handbook
helps students benefit from com-
ments, and offer useful comments,
during every stage of the writing
process, for any kind of project —
including a research project.

MORE THAN THIRTY-FIVE REAL,
COMPLETE STUDENT WRITING
SAMPLES. Twenty models of argu-
ments, research projects, pre-
sentations, disciplinary writing,
portfolios, and presentations
appear in the book — with many
more on the Web site.

a0 [EEXR oo ceccrnonc ano o wicsa - Ot sna e resstons
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New, more inclusive coverage for multilingual writers

Two new contributors, leading second-language experts Paul Kei
Matsuda (University of New Hampshire) and Christine M. Tardy (DePaul
University), address the wide-ranging needs of today’s multilingual stu-
dents — whether international students, recent immigrants, or Gen-
eration 1.5 student who have grown up in the United States.

e A NEW CHAPTER ON STRATEGIES FOR ADAPTING TO UNFAMILIAR
GENRES AND CONTEXTS. Creative tips, both visual and textual, help
multilingual students tackle academic writing in any discipline.

cad

FOR MULTILINGUAL WRITERS + Writing in LLS. Academic Contexts m 787

Original Abstract from a Inappropriate Borrowing of
Social Science Paper | Ideas and Sentences

Using the b | Using the i i |
cations research of J. K. Brilhart | cations research of §. K. Brithart
and G J. Galanes, and W. Wilmot and G. J. Galanes, and W. Wilmot
and J. Hocker, along with T and J. Hocker, along with T,
Hartman's personality assessment, | Hartman's personality assessment,
Tobserved and analyzed the lead Tobserved and analyzed the lead-

| ership roles and group dynamics. ership roles and group dyramics

| ofmy project ol my peers i
in a communications course. «course. Based on findings of the
Based on results of the Hartman Hartman personality assessment, |
personality assessment, | pre- predicted that one leader of the
dicted that a single leader would group would appear. However,
emerge. However, complementary | comy v individual
individual strengths and gender strengths and differences in gen. i
differences encouraged a distrib- der resulted in a distributed lead- 1
uted leadership style, in which the | ership style,in which there was |
group experienced little con- little confrontation and conflict. ‘
frontation and confliet. Conflict, Because it was handled positively, |
because it was handled positively, | conflict was crucial to the group’s
was crucial to the group’s progress.

| progress.

copy the whole sentence or sentence structure verbatim, however, or
your borrowed sentences may seem plagiarized (Chapter 16 and 18¢).
The first example on the previous page illustrates effective borrowing.
The student writer borrows phrases that are commonly used in academic
writing in the social sciences to perform particular functions. Notice
how the student also modifies these phrases to suit his or her needs.
The next example above illustrates poor borrowing practices. The
student pl wizes both ideas and e iginal text

To multilingual writers, Internet search engines such as Google offer
more than a tool for finding information. They also provide a useful way
of " abulary s 1

A number of common strategies can help. For example, you can include
awildeard in a keyword search to find all the forms of a word; a wildcard
search using meipme® will yield yociprocate, weiprocating, reciprcated,

e PRACTICAL TIPS FOR SUCCESS IN U.S. COLLEGE WORK. Advice
appears in a unique section and in boxed tips throughout the book.
See a complete list of “For Multilingual Writers” boxes on p. I-30.
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aaf onlin
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Instructor’s Notes, Sixth Edition
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Content for Course Management Systems including Blackboard,
WebCT, and Angel

Exercise Central to Go for Handbooks by Andrea A. Lunsford CD
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