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FOREWORD

Most teachers, in my experience, want to improve: it is part of the professional self.
They differ, of course, in the routes they choose to take towards this goal. In the search
for insights into how they can continue to develop, some become critical readers of
other people’s research and ideas. But, eventually, many conclude that the best way of
understanding their own practice, and that of the institutions in which they work, is to
engage in some kind of research. This book is intended to help teachers who want to
embark on that journey.

Looking back, it is hard to believe that, less than 30 years ago, the idea of teachers
researching their own practices was seen as controversial. Lawrence Stenhouse, who
is widely recognized as the founding parent of teacher research, identified a number
of objections to their involvement that were prevalent at the time. First, there were
questions about ‘the accuracy of teachers’ self-reports’ — ‘teachers’, some argued, ‘do
not know what they do’. Second, they were likely to be ‘biased’ — they had too much
of an interest in the outcomes to be objective. Third, they were ‘theoretically innocent’.
And, fourth, put bluntly, they lacked the time — they ‘taught too much’ to achieve the
kind of intellectual distance that research required (reported in Rudduck and Hopkins,
1985: 15-16).

This book is dedicated to the memory of Donald McIntyre and Jean Rudduck.
Both were Professors of Education at Cambridge, and both were convinced that
teachers had crucial roles to play in research. Indeed, they dedicated their lives to
this cause. As central architects of the revolution in education that took place here
at the turn of the millennium, they sought to harness the full weight of the university
to this endeavour. Sadly, both passed away in 2007, but not before each, in their
different way, had made major contributions to the development of research-based
approaches in schools.

For McIntyre, the key to educational progress lay in developing teachers’ ‘craft knowl-
edge’ (Brown and MclIntyre, 1993). By this, he meant the nexus of understandings that
link teachers’ knowledge of what to teach (their subject or subjects), how to teach it
(their pedagogical knowledge) and to whom (their understanding of their pupils).
Researching these practices, rigorously and systematically, offered a way forward. In a
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series of action-based projects, Mclntyre explored ways of engaging with teachers and
schools around their concerns and, crucially, in partnership with them.

Rudduck started in a similar place. Her early work supported teachers in a variety
of research endeavours, most notably in relation to understanding how to implement
changes to classroom practice (Rudduck, 1991). Over time, however, she began to
shift her attention from a teacher-centred view of educational innovation towards a
more pupil-centred one. Her last book, written with Donald Mclntyre shortly before
she died, explored the numerous ways in which pupils and teachers can work
together to bring about practical changes in classroom conditions. It is a powerful
testimony to the importance, both of taking teachers seriously and of giving weight to
‘pupil voice’ (Rudduck and Mclntyre, 2007).

But can the insights of teachers and their pupils count as a contribution to knowl-
edge, the central canon on which universities are organized? Or should teachers just
sit back and let others determine how they teach? Stenhouse was adamant that
teachers had a central role to play — and that governments and policy-makers
neglected them at their peril.

He defined ‘research’ as ‘systematic and sustained enquiry, planned and self-critical,
which is subject to public criticism and to empirical tests where these are appropriate’
(Rudduck and Hopkins, 1985: 19). After three decades of teacher-led research, his defi-
nition, and the challenges that it implies, still rings true. If schools are to engage with
their own futures in a planned and coherent way, then they need the quiet but insistent
voice of research. They need to invest in their own development by encouraging their
members to acquire the basic tools — key ideas, key concepts and key methods.

As we move towards the vision of a research-based profession, there is quite a lot
to learn and a great deal to fight for.

Jobn Gray
Cambridge
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