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1 Introduction

The time to begin writing an article is when you have finished it to your satisfaction.
By that time you begin to clearly and logically perceive what it is you really want to say.
(Mark Twain [1902] 1935: 380) :

In the academic community, writing has always enjoyed pride of place as the
most important of all forms of communication (Russell 2002: 4, Swales 2004: 2).
The written exchange of information, the publication of the results of academic
and scientific work, and the communication of ideas across cultures have been
fundamental to the generation and development of knowledge in science and in
the academia. Internet, e-mail and other electronic channels, as well as better and
cheaper travel opportunities, have simplified cross-cultural communication and
international cooperation. As a result, we are experiencing an explosive growth
in publishing opportunities in the form of printed and electronic international
journals and websites, as well as an increase in the number of virtual and ‘real’
academic communities (Rijlaarsdam et al. 2012: 191).

To include as many participants as possible in this communication process, it
has always been vital to find a common language for the exchange of informa-
tion, For many centuries this language was Latin; then for a time it was German
(Kretzenbacher, 2001: 447). As English is nowadays the language that is taught in
most countries in the world as the first foreign language and is often the language
of the media, it has become the language that offers the highest convergence
as a lingua franca (Crystal 2003: 4, Dewey and Jenkins 2010: 333, Swales 2004:
43): Most international conferences are held in English even when they do not
take place in an English-speaking country and when the topic has nothing to
do with English, for example the conferences of the Deutsche Gesellschaft fiir
Sprachwissenschaft (German Association for Linguistics) in Germany. It is the
language in which most academic communities communicate in their e-mail
lists and forums. The same is true for academic journals with an international
distribution, regardless of the fact that neither the writers nor the readers are first
language English speakers (Jenkins 2011: 932, Yakhontova 2002: 216). Ulrich’s
Periodicals Directory 2010, for example, shows that 67% of academic periodicals
are published wholly or partly in English (Lillis and Curry 2010: 19). It is also the
case that many universities in non-English-speaking countries offer a significant
number of classes in English (Geng and Bada 2010: 143).



One can therefore say that it is no longer enough to master one’s chosen topic
or field in order to become a successful academic or scientist: one must also be
able to speak and write in English at a high level (Armstrong 2011: 153, Crystal
2003: 93). This, in turn, means that the majority of the participants in the aca-
demic community (but also in the economy or in politics) cannot participate in
their professional world in their first language (L1) but need to do so in a foreign
language (FL).

The result being that writing can become fastidious for FL academic writers.
They must be able to formulate their thoughts in a language which they do not
have the same command of as they do in their first language. They need to apply a
different orthographic system (Grabowski 1996: 74, Pike 1947: 57 ff., Rijlaarsdam
et al. 2005: 129), as well as different demands on the target genre (Belcher 2014,
Grabe and Kaplan 1996). Since the context expects not only content but also lan-
guage and genre to be on a superior and target-group related level (Swales 2004)
the cognitive demands on the writers can become so great that they feel as if they
have literally been asked to enter a ring in which they must fight down their first
language, while trying to beat their complex messages across to the other. FL
writers need to find ways of dealing with these demands and it is probable that
their text generation and final texts will not meet the ideal processing and results
in many aspects, as would their L1 writing and L1 texts do.

For linguists, however, the disadvantage of the high cognitive demands for the
FL writers, their struggles, and their weaker texts have one distinct advantage, as
the complexity and difficulty of the task may offer a view on the ‘battle’ that takes
place in the writers’ minds. It can potentially open a window into the underlying
processes in FL writing and into the relationships between these processes which
in turn can help finding ways in which FL writers could train their text produc-
tion and enhance their final texts, and thus could win the battle of L1 versus FL.
As Muhammad Ali said: “Only a man who knows what it is like to be defeated
can reach down to the bottom of his soul and come up with the extra ounce of
power it takes to win when the match is even.”

In this book, fluency, errors and revising processes in L1, as compared to FL
writing will be the three key elements of analysis. Each of these aspects throws
light on the methods and strategies in dealing with the challenges and cognitive
demands that academic writers face, and in particular those who attempt writ-
ing in a foreign language (Manchén and de Haan 2008: 3). These consciously
or subconsciously applied strategies of FL writers for coping with the cognitive



demands of their writing tasks may in turn have a negative impact on other fac-
tors in the writing process and thus on the final text. The use of the L1 during FL
writing (for example Poulisee and Bongaerts 1994, Wolfersberger 2003: 1) can
affect the linguistic and the genre appropriateness as well as the target group ap-
propriateness of the texts.

Strategies which have been found in FL writing are, for example, using the L1
in FL writing to help ease the process of text production (Ortega 2009: 42/43,
Ortega and Carson 2010: 55, Wang and Wen 2002: 226, Woodall 2002: 23/24) or
transferring L1 rhetoric on FL writing (Breuer, 2014, Hirose 2003: 204, Kim 1996:
115, Kubota 1998: 88). In addition, writers can reorganise their writing processes
in order to cope with the extra demands on their cognitive capacities: they can
slow down these processes; they can for instance relocate their focus at different
points in the process (Alamargot ef al. 2007: 15, Just and Carpenter 1992: 136);
or they can use other strategies (Norton-Meier ef al. 2009: 184, Ortega 2009: 145,
van Wijk and Sanders 1999: 59; Chapter 3.5).

Concerning fluency, different studies (for example van Weijen 2008: Chapter
3) have shown that the writing processes are slower in the FL than in the L1 and
that the processing also differs. In their L1, writers are better able to produce
longer stretches or “bursts” of writing without interruptions in order to pause or
revise. In FL writing, writers usually pause more often and for longer periods of
time, as less parallel processing can take place. These elements are of importance
because fluency can be an indicator of the quality that can be expected of the
paper as a whole (Galbraith 2009: 16).

Different studies have found that fluency is an important aspect for gener-
ating thoughts and new ideas (Breuer 2013, Galbraith 1999). One of the most
important benefits of fluent writing is that the text itself, as it develops under the
writers” hands, offers a platform on which they can ‘communicate’ with their own
thoughts, enabling them to generate new knowledge from the knowledge already
written down (Galbraith 1999: 142/143, Menary 2007: 622). Fluent writing can
thus function as a form of thinking, enhancing writers’ knowledge and mental
structures (Galbraith 2009: 18). It can help writers to find their own position -
their ‘personal voice’ (Elbow 2007) - through a kind of a discussion they enter
into with their own texts. The reduction of fluency may thus have very negative
effects on the text production process and, along with this, on the quality of the
written product.

All of these studies show the vast possibilities that writing analysis offers lin-
guists. To date, however,



