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Rio Salado College

Dear Rio Salado College Student:

The high cost of college textbooks has long been an issue for students across the nation.
Rio Salado College shares this concern. In an effort to control costs for our students,
Rio Salado is pleased to announce an innovative solution: the Rio Salado Textbook
Savings Program that reduces your up-front costs. Rio Salado students can now
purchase new customized textbooks for their courses for a savings up to 50%.

The result of this savings program is that the cost of a new textbook will be much

less than the cost of most used books.

Rio Salado has partnered with Pearson Custom Publishing to produce its own
streamlined versions of textbooks, starting with the Spring 2008 term-and the savings
will be passed on to you. During the next three years, most textbooks used by the
college will be revised and published under the Textbook Saving Program. In addition
to lower out-of-pocket costs, you will benefit by learning from a textbook containing

exactly the material Rio Salado’s faculty have determined you need to master the course.

We know this price cut occurs just when you need it the

most-at the start of your class.

Best wishes for this and all future Rio courses!

7%%%/ ’

Dr. Linda M. Thor
President

Rio Salado College




Preparing for
Certification
or Licensure

A Guide

LEARNING ABOUT STATEWIDE
TESTING FOR LICENSURE

Many states require prospective teachers to take stan-
dardized tests for licensure. The following questions
and answers will help you learn more about this impor-
tant step to becoming a teacher.

What kinds of tests do states require
for licensure?

Some tests assess students’ competency in basic skills
of reading, writing, and mathematics, often prior to ad-
mission to a professional teacher education program.
Many states also require standardized tests at the end
of a teacher education program; these tests assess
prospective teachers’ competency and knowledge in
their subject area, as well as knowledge about teaching
and learning. The tests assess the extent to which
prospective teachers meet state and national standards
for beginning teachers.

Do all states use the same test
for licensure?

No. Many states use the Praxis Series™ of tests,
published by the Educational Testing Service (ETS).

Other states—including Arizona, California, Florida,
Illinois, Massachusetts, Michigan, New York, and
Texas—have developed their own tests for licensure.
You can learn about each state’s testing requirements
by checking its Department of Education website or
contacting the state Department of Education by mail
or telephone.

What is assessed in the state tests
for licensure?

The tests for licensure usually address prospective
teachers’ knowledge of the teaching-and-learning
process and the subjects they will teach. For example,
the ETS Praxis Series™ includes subtests on Princi-
ples of Teaching and Learning and on the content and
pedagogy of specific subject areas. Other state tests
have similar goals.

How do I know which tests to take?

Contact your advisor or student services center if you
are currently a student in a teacher education program.
If you are applying for licensure through an alternative
licensure program, contact the state Department
of Education’s licensure office. ETS describes the
topics covered in each category on their website
(www.ets.org/praxis). States that have their own testing
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2 Preparing for Certification or Licensure

requirements also provide information about the tests
and preparation materials through their websites.

What courses in my teacher preparation
program might apply to state tests
for licensure?

Almost all of your teacher preparation courses relate
to licensure tests in some way. This text, Teaching in
America, addresses many concepts that are assessed
in these tests. You have probably studied or will study
concepts and knowledge related to the four content
categories in courses such as educational foundations,
educational psychology or human growth and devel-
opment, classroom management, curriculum and
methods, and evaluation and assessment. You may
have had or will have field experiences and seminars
that provide you with knowledge about these concepts
as well.

What other resources will help me prepare
for state tests for licensure?

Several organizations have developed standards for
teacher preparation and continued professional devel-
opment. A consortium of more than thirty states, the
Interstate New Teacher Assessment and Support Con-
sortium (INTASC), has developed standards and an
assessment process for initial teacher certification.
The National Council for the Accreditation of Teacher
Education (NCATE) also has developed standards
for teacher education programs, and the National
Board of Professional Teaching Standards (NBPTS)
has developed standards for advanced certification of
teachers who possess extensive professional knowl-
edge and the ability to perform at a high level. In ad-
dition, most states have developed their own standards
for teachers as part of their licensure requirements.
As you review these documents, you will find that
they contain common expectations of knowledge and
skills and can provide a guide for you as you prepare
for licensure.

How should I prepare for state tests
for licensure?

Tests for licensure are typically integrative tests; you
will be asked to apply knowledge learned in several
courses and field experiences to realistic situations in
case histories and short scenarios. It is important,
therefore, that you understand the concepts covered in
the test, review the content from your course work that
relates to those concepts, and apply good test-taking
strategies during the test.

TEST TAKING TIPS FOR
LICENSURE TESTS

Test-Taking Tip # 1: Know the Test

= Review the topics covered in the exam. The ETS
booklet Test at a Glance (available online at
www.ets.org/praxis or free by mail) includes de-
tailed descriptions of topics covered in the Praxis
tests. States that require their own tests also provide
descriptions of the tests and the concepts covered in
those tests on their websites.

m Take the sample tests provided on websites and in
print materials. Analyze the kind of questions asked,
the correct answers, and the knowledge necessary to
answer the question correctly.

= Analyze the sample questions and the stan-
dards used for scoring the responses to open-
ended (constructed-response) questions. Care-
fully read any scoring guides provided in the testing
guides. Write your own responses to sample ques-
tions and analyze them, using the test-scoring guide.
If your responses do not meet all the criteria, re-
vise them.

Test-Taking Tip # 2: Know the Content

= Plan ahead. You can begin preparing for standard-
ized teacher licensure tests early in your teacher ed-
ucation program. Think about how each of your
courses relates to the concepts and content of the
exam.

= Review what you learned in each course in re-
lation to the topics covered in the test. Review
course textbooks and class notes for relevant con-
cepts and information. At the end of each course,
record reminders of how the course’s content and
knowledge relates to concepts of the test. (Teach-
ing in America, Fifth Edition, provides useful re-
view and application activities at the end of each
chapter.)

s Think across courses. Many of the test items will
draw on knowledge from several courses. Think
about how knowledge, skills, and concepts from the
courses you have taken relate to one another. For ex-
ample, you might have learned about aspects of
working with parents in a foundations course, an ed-
ucational psychology course, and a methods course.
Be prepared to integrate that knowledge.

= Review the content with others. Meet with a study
group and together review the test and your course
work. Brainstorm about relevant content, using the
descriptions of each test’s categories and represen-
tative topics as a guideline.



Test-Taking Tip # 3: Apply Good Test-
Taking Strategies

= Read the test directions carefully. Even though
you have previewed the test format and directions as
part of learning about the test, make sure you under-
stand the directions for this test.

For multiple-choice questions:

= Read each question carefully. Pay attention to key
words such as not, all, except, always, or never.

= Try to anticipate the answer to the question be-
fore looking at the possible responses. If your an-
swer is among the choices, it is likely to be correct.
Before automatically choosing it, however, care-
fully read the alternative answers.

= Answer questions you are certain of first. Return
to questions you are uncertain of later.

u [f you are unsure of the answer, eliminate obvi-
ously incorrect responses first.

For short-answer open-ended questions:

= Read the directions carefully. Look for key words
and respond directly to exactly what is asked.

= Repeat key words from the question to focus
your response. For example, if you are asked to list
two advantages to a method, state “Two advantages
are (1)...and (2) ...

= Be explicit and concrete. Short-answer responses
should be direct and to the point.

For essay questions:

= Read the question carefully and pay close atten-
tion to key words, especially verbs. Make sure you
understand all parts of the question. For example, if
the question asks you to list advantages and disad-
vantages, be sure to answer both parts.

Preparing for Certification or Licensure a

= Before you write your response, list key points or
make an outline. The few minutes you take to
organize your thoughts will pay off in a better-
organized essay.

s Use the question’s words in your response. For
example, if the question asks for three advantages,
identify the advantages explicitly: “The first advan-
tage is . . .” “The second advantage is . . .” and “The
third advantage is . . . .” Make it easy for the reader
to score your response.

= Stay on topic. Answer the question fully and in de-
tail, but do not go beyond what the question asks or
add irrelevant material.

SAMPLE STATE LICENSURE
TEST QUESTIONS

The following sample questions illustrate the kinds of
questions that typically appear in state licensure tests.
The case study, which focuses on elementary educa-
tion, contains issues and content related to principles
of teaching and learning and professional education. It
addresses such issues as organizing the curriculum,
creating effective learning environments, effective
teaching practices, diversity, and professional practice.
These concepts are typical of those found in the Prin-
ciples of Teaching and Learning test in Praxis and the
professional education tests in other state tests.

Following the case study are three related multiple-
choice questions, two constructed-response questions,
and three additional discrete multiple-choice questions.
These sample questions focus on content and issues dis-
cussed in Teaching in America, Fifth Edition; they are
not representative of the entire scope of the actual tests.

Answers with explanations and references to test
topics, INTASC standards, and appropriate parts of
this text follow the questions.

Case History: K-6

Sample Case Study and Related Multiple-Choice Questions

Columbus, New Mexico, is an agricultural community near the international boundaries separating Mexico
and the United States. It’s a quiet town, where traditional views of community and territory are being chal-
lenged. Just three miles from the border is Columbus Elementary School, a bilingual school for kindergarten
through sixth-grade students. Of the some 340 students enrolled at Columbus Elementary, approximately
97% are on free or reduced-price lunches. The school is unique because about 49% of the students live in
Mexico and attend Columbus Elementary at U.S. taxpayer expense. Columbus Elementary is a fully bilin-
gual school. In the early grades, basic skills are taught in Spanish, but by the third-grade level, students
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have begun to make the transition to English. Most of the teachers at Columbus Elementary School are
English speakers; some have limited Spanish skills. The school also employs teaching assistants who are
fluent in Spanish and can assist the teachers in these bilingual classrooms.

Dennis Armijo, the principal of Columbus Elementary School, describes the unique relationship be-
tween Columbus and its neighboring community, Palomas, Mexico. “Most of the people who live in Colum-
bus, New Mexico, have relatives in Palomas, Mexico. At one point or another, many Columbus residents
were Mexican residents, and they came over and established a life here. And so they still have ties to Mex-
ico, and a lot of uncles and aunts and grandparents still live in Palomas. They have a kind of family togeth-
erness, where they just go back and forth all the time. The kids who are coming over from Mexico, most of
them are American citizens who have been born in the United States. Now, the parents may not be able to
cross because of illegal status, but the kids are U.S. citizens; they have been born in U.S. hospitals.”

Columbus Elementary School’s international enrollment poses special challenges for family and parental
involvement. Mr. Armijo notes that parental contact is often not as frequent as he would like it to be. The
school occasionally runs into problems reaching parents because many don’t have telephones and must
be reached through an emergency number in Mexico that might be as far as three blocks away or through
a relative on the U.S. side of the border. In many cases, school personnel go into Mexico and talk to the
parents or write them a letter so they can cross the border legally to come to the school. Despite these
barriers, however, Mr. Armijo says that cooperation from the parents is great. “They’ll do anything to help
out this school.”

The parents who send their children across the border to Columbus Elementary are willing to face the
logistical difficulties of getting their children to Columbus each day because they want their children to have
the benefits of a bilingual education. Mr. Armijo notes that the only reason that many parents from across
the border send their kids to Columbus is to learn English. He describes a potential conflict that sometimes
arises from this expectation:

“There’s—| wouldn’t call it a controversy, but there’s some misunderstanding, mainly because parents
don’t understand what a bilingual program is. Some of them don’t want their children to speak Spanish at
all; they say they are sending the children to our school just to learn English. A true bilingual program will
take kids that are monolingual speakers of any language and combine them together. At Columbus Ele-
mentary, for example, if you have a monolingual English speaker and a monolingual Spanish speaker, if they
are in a true bilingual program you hope that the Spanish speaker will learn English and the English speaker
will learn Spanish. And if they live here for the rest of their lives, they will be able to communicate with any-
body. So when the students from Mexico come over, they need to learn the skills and the American way of
life that lead to the American dream, if you will, of an education. Because at some point or another, they
might want to come over. Remember, these students are U.S. citizens, even though they live with their par-
ents in Mexico. I’'m almost sure that most of those kids are going to come over across to the United States
and live here, and so they need to have this education.

Perspective of Linda Lebya, Third-Grade Teacher

Linda Lebya is in her third year of teaching third grade at Columbus Elementary School. She lives nearby on a
ranch with her husband, who is a deputy sheriff. She speaks conversational Spanish, although she is not a native
Spanish speaker. About 95% of her third-grade students are Spanish speaking.

Linda’s classroom is small but inviting. Colorful posters and pictures on the wall reflect the students’ culture, and
many words and phrases are posted in Spanish and English. Desks are grouped in clusters of four so students
can sit together facing one another. A list of vocabulary words, written in English and Spanish, is on the black-
board.

Linda describes her teaching approaches and some of the challenges she faces. First, she describes a typical
spelling lesson: ‘

On Monday as an introduction for spelling vocabulary we have 10 vocabulary words written in English and
Spanish. The intent is for them to learn it in English; | also put up the Spanish words with the intent of helping
them to learn what the English word means. We discuss the words in English and Spanish, then use them in
sentences in each language.
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Columbus Elementary is a poor school, and Linda reports that resources are limited:

Lack of books is a problem because we're supposed to be teaching in Spanish for part of the day but the
only thing we have in Spanish are the readers. All the other materials are in English so that is a problem.

One resource that Ms. Lebya does have is a Spanish-speaking instructional assistant. She describes the assis-
tant’s role in her classroom:

All of the teachers here at Columbus K-3 have an instructional assistant to help out with different things. My
assistant this year is really wonderful; she helps out a great deal. She teaches the Spanish reading to the stu-
dents because I'm not as fluent to teach it. | can speak it and | can understand, but to actually teach it, |
wouldn’t know how; my Spanish is not strong enough.

Linda describes her understanding of multicultural education:

Multicultural education here means that most of the students are from a different culture. We have a few Ang-
los but most of the students are Mexicans or Hispanics, and when you are teaching multicultural education,
you want to make sure that the students understand that their culture is just as important as the dominant
culture. For example, one of our vocabulary words was fiesta, or party. Some of our students were not in
school that day because they were making their First Holy Communion, and their families were having a big
celebration. We talked about official fiestas like Cingo de Mayo and family or traditional fiestas like today, and
the students made English and Spanish sentences about fiestas and parties. It all helps them to value their
culture while they learn about the culture of the United States.

And as far as the Spanish sentences, that’s just giving them an opportunity to do something well because
they already know it in Spanish. They have the vocabulary in Spanish, so they’re able to do a good job in
making the sentences, and that’s something they can feel good about, and it helps their self-esteem.

Directions: Each of the multiple-choice questions below is followed by four choices. Select the one that is
best in each case.

1. Which approach best describes the philoso- 2. Which approach to multicultural education

phy of the bilingual program at Columbus

Elementary School?

(a) Children should receive instruction in both
English and their native language and cul-
ture throughout their school years, mak-
ing a gradual transition to English.

(b) Students should make the transition
to English through ongoing, intensive
instruction in English as a Second
Language.

(c) Students should be removed from their
regular classes to receive special help
in English or in reading in their native
language.

(d) Students should be immersed in English,
then placed in English-speaking classes.

(defined by Sleeter and Grant) best charac-

terizes the Columbus Elementary School

program, based on the comments of Ms.

Lebya?

(@) Human Relations

(b) Single-Group Studies

(c) Teaching the Exceptionally and Culturally
Different

(d) Education that Is Multicultural and Social
Reconstructionist

3. Ms. Lebya’s instructional approach to teach-

ing vocabulary could best be described as
(@) individualized instruction

(b) cooperative learning

(¢) inquiry learning

(d) direct instruction

Sample Short-Answer Questions

A well-constructed short-answer response demonstrates an understanding of the aspects of the case that
are relevant to the question; responds to all parts of the question; supports explanations with relevant evi-
dence; and demonstrates a strong knowledge of appropriate concepts, theories, or methodologies relevant
to the question.

The following sample open-ended questions draw from knowledge and concepts covered in this text
only. In an actual state licensure test, respondents should use knowledge and concepts derived from all
parts of their teacher education program.
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~ Sample Discrete Multiple-Choice Questions

The Praxis Principles of Teaching and Learning tests and other state licensure tests include discrete

. multiple-choice questions that cover an array of teaching-and-learning topics. In an actual state licensure
_ test, respondents would draw from knowledge and concepts learned in all aspects of an undergraduate
. teacher preparation program. In this sample test, items are drawn from this text only.

6. The Buckley Amendment

(@) permits corporal punishment as long as
district policies and procedures are in
place.

(b) allows all parents access to their chil-
dren’s academic records.

(c) establishes that married or pregnant stu-
dents have the same rights and privileges
as other students.

(d) states that all students with disabilities
are entitled to an “appropriate” educa-
tion.

7. Mr. Williams placed a pitcher of water and
several containers of different sizes and
shapes on a table. He asked a small group
of students, “Which container holds the
most water? Which holds the least? How
can you figure it out?”

ANSWERS

1.

The best answer is (a). In the Columbus Elemen-
tary School’s bilingual program, children learn pri-
marily needs and in Spanish during their first few
grades, then begin the transition to English in the
third grade. They are not experiencing an intensive
English instruction or pullout program, nor are they
immersed in English.

Related Praxis and Other State Test Topics:
Organizing content knowledge for student learning
and needs and characteristics of students from di-
verse populations; creating an environment for stu-
dent learning and appropriate teacher responses
to individual and cultural diversity

Related INTASC Standards: Adapting Instruction
for Individual Needs.

4. Ms. Lebya says that she relies on her instructional assistant to teach reading in Spanish because “I'm
not fluent enough to teach it. | can speak it and understand it, but to actually teach it, | wouldn’t know
how.” List at least one positive and one negative possible consequence of this teaching arrangement.

5. Is it possible to teach well without textbooks? If so, when? If not, why not?

Mr. Williams’s philosophical orientation

probably is:
(@) behaviorism
(b) perennialism
(c) constructivism
(d) essentialism

8. Ms. Jackson was planning a unit of study
for her 11th grade American History class.
She wanted to determine what students al-
ready knew and what they wanted to know
about the topic prior to beginning the unit.
Which forms of preassessment would be
most useful?
(@) a norm-referenced test
(b) a teacher-made assessment

(c) a criterion-referenced test

(d) a summative assessment

Related material in this book: Chapter 4, Teach-
ing Diverse Students |: Multiculturalism and Gender
in Today’s Classrooms.

The best answer is (c). Both Mr. Armijo and Ms.
Lebya emphasize that the purpose of their bilingual
program is to help the students assimilate into
American culture and acquire language and skills
that will help them be successful if they choose to
live in the United States.

Related Praxis and Other State Test Topics:
Organizing content knowledge for student learning
and characteristics of students from diverse popu-
lations; creating an environment for student learn-
ing and appropriate teacher responses to individual
and cultural diversity

Related INTASC Standards: Adapting Instruction
to Individual Needs



Related material in this book: Chapter 4, Teach-
ing Diverse Students |: Multiculturalism and Gender
in Today’s Classrooms.

The best answer is (d). Ms. Lebya uses a
teacher-directed approach, in which she asks spe-
cific questions of the students and provides praise
or corrective feedback.

Related Praxis and Other State Test Topics:
Organizing content for student learning and creat-
ing or selecting teaching methods, learning activi-
ties, and instructional materials or other resources
that are appropriate for the students and are
aligned with the goals of the lesson; teaching for
student learning and repertoire of flexible teaching
and learning strategies

Related INTASC Standards: Multiple Instructional
Strategies.

A strong response to this open-ended question will
explicitly state at least one potential positive conse-
quence and one potential negative consequence
to the teaching arrangement. The respondent will
use or paraphrase the question and answer explic-
itly in complete sentences.

Sample Response: One potential positive conse-
quence of having the Spanish-speaking teaching
assistant teach reading in Spanish is that the stu-
dents will acquire better reading skills in Spanish. If
they become good readers in Spanish, they may
find it easier to become good readers in English
later on. One potential negative consequence of
having the Spanish-speaking teaching assistant
teach reading in Spanish is that she may not have
the knowledge or skills to teach reading. (Many
teaching assistants have not had the educational
preparation that licensed teachers have.) Ms.
Lebya’s Spanish may not be strong enough to pick
up on those problems or correct them. Thus, the
children may not become strong readers in Spanish.

Related Praxis and Other State Test Topics:
Teaching for student learning and making content
comprehensible to students; teacher professional-
ism and reflecting on the extent to which learning
goals were met.

Related INTASC Standards: Multiple Instructional
Strategies; Instructional Planning Skills

Related material in this book: Chapter 4, Teach-
ing Diverse Students |: Multiculturalism and Gender
in Today’s Classrooms.

A strong response to this open-ended question

explicitly takes a position on the necessity of text-
books and will defend that position. The respon-
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dent will use or paraphrase the question and an-
swer explicitly in complete sentences.

Sample Response: Although it is possible to
teach well without textbooks, contemporary text-
books can be an invaluable resource. Most text-
books today include a wealth of teaching aids,
both as part of the textbook itself and as accom-
panying materials for the teacher, and a good text-
book can provide a solid foundation for learning.
Textbooks, however, should never be the only
teaching tool. Teachers might also use a collection
of other instructional materials including articles
and primary sources, or a variety of multimedia
resources including Internet sites, films, DVDs, or
CDs. Whatever resources a teacher chooses to
use, the teacher must have clear goals and select
materials that support those goals.

Related Praxis and Other State Test Topics:
Organizing content knowledge for student learning
and creating or selecting teaching methods, learn-
ing activities, and instructional materials or other
resources that are appropriate for the students and
are aligned with the goals of the lesson.

The answer is (b). Under the Buckley amendment
of the Family Educational Rights and Privacy

Act of 1974, schools must protect the privacy of
student records while affording parents and stu-
dents over eighteen years of age access to this
information.

Related Praxis and Other State Test Topics:
Professional responsibilities and communicating
with families

Related INTASC Standards: Professional Com-
mitment and Responsibility

Related material in this book: Chapter 8, Edu-
cation and School Law:

The answer is (c). Mr. Williams encouraged the stu-
dents to construct meaning or make sense of in-
formation for themselves, one of the characteristics
of constructivism.

Related Praxis Topic: Organizing content knowl-
edge for student learning and major theories of
human development and learning; teaching for stu-
dent learning and stages and patterns of cognitive
and cultural development

Related INTASC Standards: Knowledge of
Human Development and Learning; Instructional
Planning Skills

The best answer is (b). Ms. Jackson can best find
out what students know and want to know by de-
signing her own instrument.
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Organizing content knowledge for student learning

and structuring lessons based on the knowledge,
experiences, skills, strategies, and interests of the
students in relation to the curriculum.

Related INTASC Standards: Assessment of Stu-
dent Learning

Related material in this book: Chapter 10, Stan-

dards and Assessment: Their Impact on Teaching & Bacon.
and Learning.

Coverage of Interstate New Teacher Assessment and Support Consortium (INTASC) Standards for Beginning

Teacher Licensing and Development
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INTASC Standards

1

10.

The teacher understands the central concepts, tools of inquiry, and structures of the subject

being taught and can create learning experiences that make these aspects of subject matter

meaningful for students.

. The teacher understands how children learn and develop, and can provide learning

opportunities that support their intellectual, social, and personal development.

. The teacher understands how students differ in their approaches to learning and creates

instructional opportunities that are adapted to diverse learners.

. The teacher uses various instructional strategies to encourage students’ de\ieldpment of‘

critical thinking, problem solving, and performance skills.

. The teacher uses an understanding of individual and group motivation and behavior to create

a learning environment that encourages positive social interaction, active engagement in
learning, and self-motivation.

. The teacher uses knowledge of effective verbal, nonverbal, and media communication

techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

. The teacher plans instruction based upon knowledge of subject matter, students, the

community, and curriculum goals.

. The teacher understands and uses formal and informal assessment strategles to evaluate andf:'

ensure the continuous intellectual, social, and physical development of the learner.

. The teacher is a reflective practitioner who continually evaluates the effects of his/her choices

and actions on others (students, parents, and other professionals in the learning communrty)
and who actively seeks out opportunities to grow professnonauy

The teacher fosters relanonshlps with school cotleagues, parents, < .
and agencies in the larger community to support students’ learning and well«bemg

Chapters 1, 3, 8,9

Chapters 4,5,8,9,10
Chapters 1,2, 3, 4,5,8,9, 10, 11
Chapters 4,5, 9

Chapters 1, 3,4, 8,9

Chapters 3, 11

Chapters, 1, 3, 4,6, 10, 11

 Chapters 1, 4,9, 10

Chapters 1,2,3,4,6,7, 8,9, 10, 11

Chapters 1, 2,3, 4,5,6,7, 11




Preface

about and reflect on their practice, make decisions, and strive to improve

their performance in order to help their students learn. Teaching in Amer-
ica, Fifth Edition, embraces this evolving process of professional practice and pro-
vides prospective teachers with the professional tools necessary to be high-quality
teachers. Teaching in America is an active learning text—readable, practical, and
based on the most current ideas about teaching. It provides many opportunities for
students to participate in their own learning. On almost every page, students will
find possibilities for reflecting on and writing about what they are learning and ap-
plying the content of the book to the real world of schools and classrooms. This
revision was guided by advice from teacher educators, experienced teachers,
novice teachers, and my own background as a public school teacher and adminis-
trator, a professor of education, and a researcher and writer.

Teaching in America is a core text for courses in Introduction to Teaching,
Introduction to Education, and Foundations of Education taught within teacher
education programs. This text explores the knowledge, attitudes, behaviors, and
skills of effective teachers; it also provides a comprehensive background for the
foundations of education, with clear and realistic links to actual classrooms and
your role as a teacher. Features—In the Classroom, What’s New in Education?,
You Decide, What Does This Mean for You?, Observe and Learn, and Your
Turn—all bring the content of this book into the real world. Students will hear
real voices of real teachers, explore real programs, and be called on to think
about real issues. Reflect & Write activities strategically placed throughout the
text allow students to stop and think about concepts and practices that will im-
pact them as new teachers. What I hope this book will do for students is help
them make the transition from thinking about becoming a teacher to understand-
ing what their decisions mean—so that they can enter the profession of teach-
ing as active, confident participants. By building a firm foundation—of
self-knowledge, knowledge of education as an institution and a career, knowl-
edge of teaching competencies, and knowledge of issues in education—students
will grow in their professional development as teachers.

Teaching is an active process: teachers think about what they do, research

WHAT THIS BOOK IS ABOUT

Teaching in America, Fifth Edition, is built on the ideas of active and interactive
learning based on personal reflection. It provides a wealth of opportunities for deci-
sion making, collaboration, and creative problem solving. It also asks students to
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draw on their own prior knowledge—what they have learned about the process of ed-
ucation in their years as students—and to integrate that knowledge with what they
learn from these pages and from the course they are taking. Teaching in America is
designed as a “working text”—one in which students reflect and respond on the
pages and apply information and ideas in authentic contexts. This working-text for-
mat enables students to construct knowledge and ideas about teaching so that they
will think, plan, and decide as a professional. There are several themes occurring fre-
quently in this text:

® Meeting professional standards. To become a teacher, students will need to
pass some kind of certification examination. More and more, they also will
be asked to meet additional standards once they have become teachers, as
they move through their careers. Marginal icons throughout this text show
specific material that aligns to INTASC standards, a very important set of
standards for teachers and teacher education. An eight-page insert at the front
of the text, “Preparing for Certification or Licensure: A Guide,” provides
guidelines for preparing for initial certification. In addition, there is a wealth
of information in appropriate chapters about the focus on standards and ac-
countability.

® Understanding classroom realities. The United States is a nation of diversity
with children from a variety of cultures, speaking a variety of languages, and
with a variety of abilities populating today’s classrooms. In addition to a sepa-
rate chapter on diversity, In the Classroom and What’s New in Education? fea-
tures throughout reflect the diversity of American education. But other realities
also will impact America’s teachers. More and more, parents and communities
are involved in educational decision making; education is becoming a family-
centered, community-based process. Prospective teachers will need to under-
stand and work within that process. Finally, the reality of today’s classroom is
accountability. Teachers will find themselves held accountable for their stu-
dents’ success. This book provides the tools to help them understand the impact
of accountability.

® Making decisions as a teacher. Decision making is at the heart of teaching;
every minute of every day, teachers make decisions large and small. Every
chapter of this book models the professional, ethical, practical, and reality-
based decision-making processes that are a critical part of the teaching profes-
sion. In addition, much of the first part is devoted to exploring the knowledge
base that teachers need to make decisions effectively. You Decide and Ethical
Dilemma features highlight some current issues.

s Understanding and using technology. More and more, technology is central
to teaching just as it is to our lives in general. Technology means both the
technologies of teaching and learning and the technologies of course man-
agement and assessment. In addition to a separate chapter on technology,
teaching, and learning, marginal URLs identify references to useful web-
sites that correlate to in-text information. In addition, marginal icons for
MyEducationLab provides references to a wealth of useful video, simulations,
activities, case studies and online resources that will enrich your use of this
text.

FEATURES THAT HELP STUDENTS LEARN

Teaching in America provides a sound basis for understanding the field of educa-
tion and what is required to be a teacher today. A number of guideposts support
learning throughout the text.

Each of the four parts of the text begins with a brief part introduction that ex-
plains the content of the chapters that follow.



New to This Edition

= Observe & Learn Observation is a powerful tool that
can tell teachers a lot about their students and about
how to run their classroom. These short feature
boxes recommend ways in which students can use
observation to inform their instruction and to use as
an assessment tool when teaching.

= Ethical Dilemmas are found at the conclusion of
each chapter with a situation in which new teachers
may find themselves, whether they are put in a
position in which they have to challenge authority, or
they may disagree with senior members of a commit-
tee on which they are a new member, or they may
wonder why their students aren’t getting their fair
share of school supplies. After each scenario is
presented, they are asked to determine how they
might respond to these real-life dilemmas.

= End of Chapter Summaries and Key Terms are
new to this edition, allowing students to quickly
assess whether they have grasped all of the key is-
sues discussed in the chapter and whether they have
integrated the key concepts into their education
vocabulary.

In addition to the new features in this edition of
Teaching in America, this text has been extensively
revised to ensure that readers are provided the most
current and relevant information available.

®= Your Turn placed in the mar-
gin near relevant content asks
students to imagine them-
selves in a particular situation
and explain how they would
resolve related issues.
= Marginal URLs are pre-
sented throughout the text
to drive students to rele-
vant websites that tie to
the text. These URLs, as
well as URLs listed at the
end of some of the box
features, are particularly
useful for on-line
courses, where both you
and your professors are
already using the Web
to interact.
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| just bitten him. Jan saw that Dylan had bite marks
~ and blood on his arm. After taking Dylan 1o the

| school nurse, she told Pete they were going 1o cal

parents. Pete pieaded with her not to call his-
becauss, ‘whan they finct ou that | bit

DILEMMA

Dylan, they will hit me again.” After his gut-wrench-
ing sobs subsided, Pete explained that his parents
‘had been reported fo Child Protective Services in
the past. He cried, *Now CPS is going to put my
mom and dad in jail, and no one is going to take
care of my ittie brother and mel®

‘What shouid Jan Emerson do? Should she call a
social worker or call Pete's pererts, or handle it with-

out a phone call?

SUMMARY

< Parents, families, ind
learning.

~ Family-centered programs increase family involvement in stu-
dents’ lives in order to increase student achievement levels.

= Parent involvement is participation by parents in their child's
learning by being involved at school, at home, and in the
community.

and participation opportunities as they become involved
through school choice and charter school programs.

» Using the community allows you to meet the needs of parents
and children by accessing an array of resources.

APPLICATIONS FOR ACTIVE L EARNING

1. Consider the key concepts and ideas in this chapter con-

for a

Field Experiences

1. Interview classroom teachers in your school and ask them
10 tell how their expericnces with parental involvement

cerning
a newsletter for parents that would be
rade level of your choice.

2. Did you have 3 teacher o teachers who helped your par-
ents help you with school activities and learning? What
did they do? What are some things your teachers could
have done for you and your family but didn’t? How will

‘your stu-

dents” families?

i Write what you learn from these in-
terviews and how you might use this information in your
first year of teaching. What will teachers say about parent
involvement and student achievement? What will pareats
say about school involvement and student achicvement?

2. Armange 1o visit 2 local company or agency that partici-

i involvement or spoasors a
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UPDATED IN THIS EDITION

= All new chapter opening vignettes are written by classroom teachers or ad-
ministrators, giving readers a glimpse of life in the classroom and in schools
and their communities.

= Reflect ‘& ert-e activities facilitate —
student interaction throughout the : whmugn
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restroom today. She

« Ask your teacher-mentor or principal for advice and assistance in dealing with dents mor often than other
a difficult student or colleague. children in your class. What
In a 1998 case involving sexual harassment of students by teachers, Gebserv. -

Lago Vista Independent School District, the Supreme Court ruled that a school dis-
trict cannot be held liable under Title IX of the Education Amendments of 1972

el .
et 12y spons « Be familiar with your school's or district's sexual harassment policy. ¢
ccss! « Avoid ituations in which you are alone with a student. Ifyou thirk it s neces- s iy seure by
sary and appropriate, ask another teacher or a parent to be present. of everyone, and she fre-
= Act appropriately at all times. quently wears long-sieeved
= Don’t talk about sex, engage in flirtatious behavior, or tell sexually oriented ‘shirts in very hot weather.
jokes or stories. She seems to have acci-

cation unless an official in a position to take corrective action knew of a teacher’s harass-
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have been close with their players, giving them pats of Coach Bob's affice. He said he wanted 1o talk to her about
support on the back, her plans for playing basketball in college. As they were
and, when necessary, talking, he made some sexual comments about her and her

guiding them physically friends that made her very uncomfortable. This encounter
through the motions of made her 80 depressed that she considered quitting the
the sport to improve their team 80 she wouldn't have to deal with Coach Bob's sleazy
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= In the Classroom feature boxes replace Profiles
from the previous editions. These boxes describe
the practices of leading teachers and administra-
tors, often in their own words. Many of these
features are new or have been updated reflect-
ing classrooms with increasingly diverse learn-
e1s:

= What’s New in Education? replaces Educa-
tion on the Move from previous editions.
These features present new approaches,
trends, legislation, and innovations that are
impacting today’s schools.

Do Federal and State Laws Provide for the Education of Exceptional Learners? 145
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IDEA defines stadents with disabilities as “those with mental retardation,  Stdents wits issoites Chidran
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autism, traumatic brain injury, other health impairments, or specific learning dis- O mentalbmotional impairmenis (mertal
abilities; and who, by reason thereof, need special education and related services.”  #adalion, autism, emotiona distur-
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through 9 who have disabilities as delayed. D de-
lays may be in one or more of the following arcas: physical development, cogni- ey s
tive i social or emotional development,

or adaptive development. About 10 to 12 percent of the nation’s students have
some type of disability and need special education services. Table 5.1 lists the

m Marginal INTASC stan-
dards are linked to chap-
ter material by marginal
icons throughout the text;
NCATE standards are
listed and correlated to
relevant chapters on the
inside cover of the text.
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