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Unit 1
Unit 2
Unit 3
Unit 4
Unit 5
Unit 6
Unit 7
Unit 8

CUltUre MATEETS =+ o5 0ssmissse vitsosnnssnsssnnsmsnnessssmsssssss s senssmsess ey snses s ssses B
Tradition or TADOVAION  sver=romssssmssvssrrrmessseod smnmeine s ispvasabd e s s FosTRE LS o5 20
Thie Bola of PRaslion s vesmmesosssrvmsessons movsnsivis e st iss S S0k Snanmassures 35
HOME-OWNETSRIP  #rrvrrersmmsmssnsesseeteet ittt 50
ODBSEIVING OTREIS  +rrerrrerrrrresressanansnnnietttnats b 81
Love Being @ Fallacy e ssssssurmmummmmmmmmiuiiiiiiiiiiiiiiiiiiiiitintitte e 75
Conttoversies i BAUCATION wwm - »»esrsvon sarrsimmnes oo nps ot o s 188 anie dins 435 bubiiises 88

Discrimination: Racial and Sexual cerceerrerrrrrrriiiiiiiiiiiiiiiiiiiiiiii i 108



BEMOEE RN RS RN . RS RE-BR-SE" TR, LRE N M, X TR R 2
FHEUR B IR B, LASE B0 i i e B R A 5 T R R B AR RE 1 B AR

S =M POTEE S — M S DGR

Unit 1. Culture Matters—intercultural communication

Unit 2. Tradition or Innovation—the relationship between tradition and innovation

Unit 3: The Role of Practice—the value of practice

Unit 4: Home-ownership—house buying

Unit 5: Observing Others—what does the real life mean?

Unit 6: Love Being a Fallacy—love

Unit 7: Controversies in Education—the issues of educational simplicity and standardization

Unit 8: Discrimination: Racial and Sexual—discrimination and separation between sexes and
races

FAVHHA ERICIETER AR 70 0“1 F RN G — i B — ) B R S — IR SCES M R oy — ) 7 B
BRI TE 2 I B PR AR X 5 AR O 10 B B I BUF B W R TR BRI B
) #EH MWIER A BE B LR (top-to-bottom) i S 1515 5 » i & M BAAL AR, WA R4+, M2 HF
SEIEPRAZPR H RER 5 AL GEESIE ST R 2 AR e e Mg niER. B
I, FATARIWAE Text Analysis #BHEXT RS FAE T P -5 X IR AL S5 F R8Ik,

I. Text A

Pre-reading Thoughts & Lead-in Questions
By : W BRICEEG I AB AT GBIES, FEFERNRRT X, B O A AR
Tk BONAT LRI b 48 N2 5 BRS04 52 (0] 5 AP [B) R0, 2 i AT DA BE R 24 A 4 4L
Xof 5 A TRl | B TE R R LA R RIOR 22 RSO T IHiE R R
TR UMER T B G AGEE, i E A S A Bl 2 A N7 B S R T I R A S Bk A
I, & 1 T R AR SC AL B, ¢ J5 T i Topic Expressions Bank , MY 38244 (a0 &, B 57 (8
PSR BERMEH .
Read for Main Ideas
=] B : KRR B AR B IR S E B BB IROUR B4
#F P B],: Step 1. Have the students read and do the comprehension exercises.
Step 2: Lead the students to the parts of the text relevant to comprehension
exercises.
Step 3: Connect the parts of the text to textual organization, giving light to English
writing skills.

Step 4: Pick lexis, sentence structures and grammar out of these relevant parts of the




iF - ESHAE (A

text, present and drill.
Read for Details
=] B9 EURSC I B A B HY R BRAR A W B A A 2 Sl R G RN R A RS BUR
HE.
24 Step 1: Have the students read and do the comprehension exercises.
Step 2: Lead the students to the parts of the text relevant to comprehension
exercises.
Step 3: Connect the parts of the text to the cohesion and coherence of the text,
giving light to English writing skills.
Step 4: Pick out lexis, sentence structures and grammar out of these relevant parts of
the text, present and drill.
Make Inferences
B B WEFAEMRSC T RS R R, I BTG S ST 3T 3 SN BRI
HZEH B Step 1. Have the students read and do the comprehension exercises.
Step 2: Lead the students to the parts of the text relevant to comprehension
exercises.
Step 3: Connect the parts of the text to the thesis statement and supporting points of
the text, giving light to English writing skills.
Step 4: Pick lexis, sentence structures and grammar out of these relevant parts of the
text, present and drill.
Critical Thinking
B A9 ;I S R, B B2 AR R E R LR RR ), 5| AR B URSU R I B ER T B
FERUKEEE X A RAESRIELR,
# = . Step 1. For every question, give some clue words and expressions to students.
Step 2. Ask students to string those clue words into one or two sentences as the
answer to the question.
Step 3: The teacher can divide students into groups to discuss and answer the
question.
Step 4. Expand those relevant writing skills and rhetorical devices mentioned here to
other examples, that is, the teacher can assign some situations for students to

describe imitating the very writing skills and rhetorical devices.
II. Text B

Pre-reading Thoughts & Lead-in Questions

B : IR TR ABAA T BIES, FEEAEMNRE T, W M2EAFE Text A %
fii i A Text B;

Tk BINa] LRI i B AN T GEES, 022 52 0] 3 AP R) R, B2 i LUK BER 22 A S
454 Text A, X AMEEL B ITTERR LA e B B2 IR SCHATIHE L R R B .

E: AEXERST  ATHSREEHE B2 A N7 A R SR BT R ) S B M R L S, BEE X IR S AL B B

JEIE 1 Topic Expressions Bank , AU 78246 fyia)iL &, B 7 (22 R e 4 BYERT A .
Reading for Writing
Text B 5 Text A #E&EAHUL W AARFFSAH I, f TR AR — g A [R] , 140 2 S WU A B — N R B9
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i) 7E R A AL Text B, i AR TE 4B 4G ERE A QAL R,
B Wi A B IR R AT RN AT 2 AL R B A ST R R T T
MEARM AR, FRREEEHFEEL,
75i%: Step 1: Ask students to read Text B in detail before class.
Step 2: Connect Text B with Text A in terms of the sharing topic, respective thesis, and
text type.
Step 3: Ask students to complete the reading for writing exercise.
Step 4. Check their fulfillment of the exercise and explain the text structure.
Recitation
FEVCHUINEE 1) F A MR A AT 2 BRI AR D Bk GE 5 VBRSBTS LRSS I X E K
RSO ST . DEMBHERT AL A Text A FIFHEBE —RE R F2E 15

III. Knowledge Empowering

A Knowledge Empowering #4343/ Vocabulary Building, Grammar for Writing #il Rhetoric
and Writing, 8% 51 8 “IAC 8L PR E SRR 557 B9 JE N, 855030, RV RNIC 154 BT iR an
o] S B T SRS R A R F TR AL B

Vocabulary Building

=} B I T IR A B AR B AR UR SO BRI & .

HFESB: AW R, BORFATFERSCP 3R BA %IR8 507, 7R SCE S i R B

A SCHIPEA .

Step 1: Ask students to locate in Text A those words with listed prefixes and suffixes.

Step 2: Give meaning to those prefixes and suffixes.

Step 3: Ask students to explain those words in Text A, and to paraphrase sentences
with those words.

Step 4: Brainstorming the very prefix and suffix, that is, ask students to find at least

5 other words with them.

EAMP, XL T EHBNIISHNREESERBOT:

Unit 1: subjunctive mood for contrast and comparison; parallelism; transitional words; thesis
statement writing

Unit 2: what-nominal clause for definition and elaboration; writing logos through if-clause;
definition writing

Unit 3: not...but, it is not the case that... for negation and refutation; writing contrast;
purpose, audience and mood in writing

Unit 4: using proper modifiers; writing about cause and effect; argumentation

Unit 5: with, of-prepositional phrase for place/figure description; grammatical resources for
impressionistic description; topic sentences in place/figure description

Unit 6: with absolute construction; fragments in writing; narration

Unit 7. tense agreement in narration; -ed, -ing for sentence expansion; using personal
experience in argumentation

Unit 8: relative clauses and appositive clauses for elaboration in argumentation; grammatical

resources for evaluation; counterargument
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Grammar for Writing
B B A RSCRGVHRE AR A IRTC B SR A L SE B FE RS R A R A A
HEREEE K, RG22 UOER S B IR ST SO A T IRA T i, AR
Serh BEATAR R GR, NI B R B ERE ST .
HF BB BT LR A I 5 | 2 A — 525 BRSO IR TR B TRUROR 2 TS0 8
R BB, R AT R U O G A TR IR AT AR
Step 1: Lead students to those lexical-grammatical, or syntactical, resources in
Text A.
Step 2: Connect those lexical-grammatical, or syntactical, resources to the textual
strategies, structure, cohesion and coherence, giving detailed analysis.
Step 3: Lead students to exercises in this part.
Step 4. Ask students to make sentences imitating the structure analyzed, explaining
for what textual purpose their sentences can help fulfill.
Rhetoric and Writing

B 8 XM E# S ERNEENAENABE RENEE, I 5N R TR

%g’o

HFESR: EWBUTRLUERRK T, 7 REAETERRCPR R TR, “BRIERRS
ZUAR B AF B TR, TR A8 T A 8807 i) ) U B A E R T R RF &
BRI NR TG .

Step 1: Lead students to those rhetorical resources in Text A, such as transitional
expressions, contrast writing and so on.
Step 2: Explain in detail those rhetorical devices.

Step 3: Lead students to exercises in this part.
IV. Integrated Exercises

A E A 25> B W) B task-based textual competence development, R @ 3 35 37244 “ il 1 352
REBEREEHSEHEES LR, ERESW B TR ISR ESHFTER
EE R T R BRSO S TR SR T &R K B S5 e M B IO 38 BRI 3l , 7615 s i 2 A
P& anfeliz FIE 2 018 S BT PR B8l R AR v HE B2 S B E E TR

Words

FECPT R PRSC U HZ: Text AD H it B4R L BRI 4, 3% Lk # B3] A & 18] 40 AR 4# “ Collins Co-build”
R E W R L, BRI, BB A B EE . (DL 2Z A MR F 5 (2) [Rl—IaC A6 A [F] a4 it
HIA R & X HEBCFITRE .

Sentences

AFRI> 5 PR R RS — L URERN BT EE. ASEF S04 5 4 5] 45 L
AR B, BORF A RIS models (UE s A ST, ERAF A —ERmEHNNAT. %R
Grammar for Writing 2L /& Rhetoric and Writing I g3 i 18] 1 175 16 B IR SE BLAS 35 H /9, BT THA R 1Y
A RIBRGR R R AR BRI A M BE H IR R BN R E BRIk S .

FiE: BUMN 5] T WEE models 7] F 4544 45 15, I BX R B 1 Grammar for Writing A & Rhetoric and

Writing B AU E2EA T A A ER )T, I HZ K WL, #Esh2f AR AR B R 3R .

Translation

DUFZEER TR IHR B0 A PR SC U H R Text A) o i 838 LA B AR 4, FF FLax 26 547 DA K% 3] 26 AR 42




Teaching Tips

“Collins Co-build” Al HE NP EL LR IE, W BHEBLERENFEARFIE TR, 2GRN
BEBER S M) AT LA A LR R R SRR ), R 2 A T B R A A TR L O B IR
SRR TR S REE T .

Writing

XA RBENGLTERT . NEAIEERHZ BRI AN E VR R W (4 7 2 Gk > A e a i A
XYk,

Task 1

BESR:

Step 1: Ask students to read the section and describe their understanding of the writing task.

Step 2: Explain the writing task in detail, and connect it to the part of Grammar for Writing

and Rhetoric and Writing.

Step 3: Assign some time in class for students to complete this writing task.

Step 4: Ask students to discuss and peer-review their writing in groups.

Step 5: Project one or two of students’ writing on the blackboard, and give reviews.

Task 2

X —HB I A SO FE PR AE_L X 2 HEA T — 58 B 7R AR , BB PE SCBRZE 5 IR C A C, th 2
RERE 12 FI A 55T F 2 1) 5V B2 Bk LA B A 550 T 2 1 1) Y A ) 28, 3800 2 8% gl 24 A= 22 18] i 4T peer-
review, i [f] peer-review B NAAE LR IE BT TR

V. Culture Express

RILBEBEHFARIEINER AR R R RSB (R FIIERF M), Bk T E MY
A2 5304k HEFERTAN[R] SO B BEAR » [7R] b 5% 37 < 25 B0 B SCA B, SRl A= LA XU A0 £ R B 5 AR ) S
6, IR AR A bt 4R (it 2 i SCAU A R S AR 41 BT ) AT R, 5 B DU U4k 3838 U BT Lt
FEE RO, BTES| S A2 A BB SCILIE % ) o AR ER A BN 5 | 52 A AT AH B A4 17
B8, SRR LA LR BORMATTARE IR R AN AS IR 43 N 2, B R OCHR SRR BERL, HEAT TR R, RIE &
MR PPT, i #R URIE IR BEAT RN R




Culture Matters

;Language Points

Text A

1

It is not the country which impressed this one. It is the people—the men and women themselves

so individual, who hold individual integration and privacy as high and dear as they do liberty and

freedom; holding these so high that they take it for granted that all other men and women are
individuals, too, and treat them as such, doing this simply by letting them alone with absolute

and complete dignity and courtesy. (Para. 1)

Paraphrase: People here are distinctive because they pay the most attention to their personal

space as they do to freedom and independence. They think other people emphasize personal

space so much as they do, so they would treat other people politely and never interfere with
other people’s affairs.

[3FEX] &P EREHRREA RS , MAXAN T HA: A KA+ 5 AR, SAA K IR
Shet R, At A hi A £, A E FTHAMNA S R EF L AL R o AMRIL,
ZEZAB AN EEIALE,

(1) individual: adj. an individual style, way of doing things, etc. is different from anyone

else’s—usually used to show approval [ = distinctive ] > AT ;4S50 5 T4
e. g. ® a tennis player with a highly individual style
® a very individual way of dressing

(2) integration: n. the combining of two or more things so that they work together effectively ¥&{k

(3) dignity: n. the ability to behave in a calm controlled way even in a difficult situation ;5%

(4) courtesy: n. polite behaviour and respect for other people #L3i , HfiF&

e. g. ® The family faced their ordeal with dignity.

e He didn’t even have the courtesy to call and say he couldn’t come.
cf. But the social tact of the Masai was most impressively demonstrated by the fact that they
rarely asked for anything.

cf. self-respect; self-esteem



(o2}

[Unit 1 I8

Culture Matters

[#&8] It's not. .. It is. .. GERVEA AR D

e. g It’s not me you should be talking to. It’s Lawrence—he is your tutor.

PE412 W, Grammar for Writing: 2. HE b (parallelism) ZE B EH /EH .

Like this. (Para. 2). #il{n,

FBIE (lustration) (% i ¥ i@ . for instance, for example, such as, once, as an illustration,

specifically. . .

PE4 2 W, Rhetoric and Writing: 1. igJ#id] (transitional words) 5 1E.

hilly (Para. 2): adj. Chillier, hilliest) A hilly area has many hills. Z 111 Ff)

e. g. a hilly area/region

costume (Para. 2): n. the clothes worn by people from a particular place or during a particular

historical period IR, %

sheep-lined (Para. 2): adj. with wool or leather in the cloth £F () B

line: v. [often passive ] to cover the inside of something with a layer of another material to keep it

clean, make it stronger, etc. fFIH

e. g. Line the pan with greaseproof paper.

That’s what I mean. (Para. 9) X iFZ&FRAHBLK .,

2 %8 i (clarification) i1 ¥ i) . What [ am trying to say is (that) +SENTENCE. /(Well) the

point I am trying to make is (that) -+ SENTENCE. /I think what I mean is ( that) -+

SENTENCE. /What I mean is ( that) -+ SENTENCE./What I am saying is (that) -+

SENTENCE.

42 W Rhetoric and Writing: 1. i ¥ id] (transitional words) 5 1E,

In the West, the Californian would have been a farmer only by hobby, his true dedication and

calling being that of a car trader, who would assure us that our car could not possibly make the

crossing but that he had not only a car that could make it, but the only car west of the Rocky

Mountains that could do it... (Para. 9)

Paraphrase: Different from the New Englanders, the Californian people would not take farming

as their profession, rather, they would be more of a car trader. And if they had been in such a

situation, they would have directly told us that we couldn’t cross the mountain, and they would

have used their car to help us.
[$F3X] 2R A B, AR 2 MAMR KRR ST 248, @4 S E 69 KT 69 52 0 35 R 8 45 B4
B AR 2L RAT ) F BT T X R A2 £, d BT B KL R B v — — 4 A A B
EAVR A EAE £,
(1) dedication: n. hard work or effort that someone puts into a particular activity because they
care about it a lot HkE 8N
e. g. To reach a high level of skill requires talent, dedication, and a lot of hard work.

(2) calling: n. a strong desire or feeling of duty to do a particular kind of work , especially
religious work [ = vocation] B ;47\k

e. g It wasn’t until Durant was in her thirties that she found her calling.

(3) assure: v. to tell someone that something will definitely happen or is definitely true so that
they are less worried [ = reassure | i (F W5 GEF) s (H{5IR FAHH(S
e. g. The dealer had assured me of its quality.

cf. promise — pledge (more formal)




10.

115

12,

- RS HE SHTAE)

e. g. The new governor pledged to reduce crime.
cf. ensure: v. to make certain that something will happen properly [ = make sure ] {#iiE,
LR B
e. g. All the necessary steps had been taken to ensure their safety.
(4) make the crossing ZFid ;T
e. g. He made two crossings through Andersonstown to familiarize them with the work which
they would have to do.
obscure (Para. 9): adj. If something or someone is obscure , they are unknown, or are known by
only a few people. 5} N5
e. g. Picasso’s first exhibition received only a short mention in an obscure Parisian newspaper.
But then again, so much about this brilliant, underappreciated composer, arranger and

pianist has remained obscure for decades.

. discern (Para. 9): v. (fml.) If you can discern something, you can just see it, but not clearly.

BaE WL ERK]
e. 2. We could just discern a town in the distance.
Synonym: perceive
set/put. . . in motion (Para. 9). k%)
e. g.® He has set the ball in motion.
® The Church voted to set in motion the process allowing women to be priests.
wreck (Para. 10). v. To wreck something means to completely destroy or ruin it. HEE
cf. damage; destroy
e. g. ® The building had been wrecked by the explosion.
e After the earthquake, the road was filled with wrecked cars.
Because he is free, private, not made so by the stern and rockbound land—the poor thin soil and
the hard long winters—on which his lot was cast, but on the contrary: having elected deliberately
of his own volition that stern land and weather because he knew he was tough enough to cope with
them; having been bred by the long history which sent him from old worn-out Europe so he could
be free; taught him to believe that there is no valid reason why life should be soft and docile and
amenable, that to be individual and private is the thing and that the man who cannot cope with
any environment anywhere had better not clutter the earth to begin with. (Para. 10)
Paraphrase: The environment the New Englanders live is rough and crude with bare rocks, poor
thin soil and hard long winters. But the New Englanders are of strong-minded enough to decide
on their own to live here. They have been grown up and then left the long-history Europe. Their
background has given them a lesson that life is difficult, that any person should have his own
personal space, and that people have to be strong and determined if they want to live on.
(B3] #EM LAY IR T Io A ARR AR 8 6 HH G LHERY . BRUMNEIRGOTEA
AERAGLE P REROLF ARALMN A THEE NBEATBRR, TALR
TH, #IEAE Z A FH BN Mok F KB W, A0 © 2B LR A IR B,
RE O BRI RRR, FEABAREAARREI AR S,
(1) throw in/cast your lot with somebody/something: t0 join or support someone or something , and
accept that what happens to them will af fect what happens to you — Heeeee- Az

e. g. All you have to do is to throw in your lot with me.
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(2) of your own volition (fml.) . If you do something of your own volition , you do it because you
have decided for yourself that you will do it and not because someone else has told you to do
it. HTAR [ERX]

e. g.® Deena left the company of her own volition.
e One gentleman has fled the country of his own volition, using yet another identity.

(3) on the contrary: You use on the contrary when you have just said or implied that something is
not true and are going to say that the opposite is true. {HEF
e.g.® It wasn’t a good thing; on the contrary it was a huge mistake.

e —“I suppose your wife doesn’t understand you.”—“On the contrary, she understands
me very well.”
e —“Are they happy?”—*“No, no, quite the contrary.”

(4) breed: v. If you breed animals or plants, you keep them for the purpose of producing more
animals or plants with particular qualities, in a controlled way. FF5H;3 6 HEH
e. g. ® These trees are bred to resist pollution.

® Society’s obsession with money has bred a generation of unhappy children.
(5) valid: adj. based on what is logical or true HARIEN
e. g. ® She had valid reasons for not supporting the proposals.
e The point you make is perfectly valid.
ant. invalid
(6) docile: adj. A person or animal that is docile is quiet , not aggressive, and easily controlled .
TR 5 2 LR
e, g. ® Kangaroos are not as docile as they look.
e As workers we were considered ideal: well educated, very docile, and cheap.
cf. obedient

(7) amenable: adj. If you are amenable to something, you are willing to do it or accept it. HRME)

e. g. ® She was always a very amenable child.
® Young people are more amenable than older citizens to the idea of immigration.
13. be superior to (Para.11): If one thing or person is superior to another , the first is better than the

second . e i T

ant. be inferior to

e. 2. ® Your computer is far superior to mine.

e He could have felt superior and thought them all fools for pitying him for getting what he
wanted.
® Their performance was inferior to that of other teams.
® Some people view American wines as inferior in quality to European wines.
14. decline (Para. 11): v. to become gradually worse in quality [ = deteriorate | #iRHAEEE;1B1L
e. g. ® Her health has been declining progressively for several months.

® Qualified staff are leaving and standards are declining.

Text B

1. Cultural awareness is the foundation of communication and it involves the ability of stepping back




