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Unit One

s

P

1. What subjects arc you most intercsted in and eager to learn?
2. What courses do you take in this semester?
3. How do you decide on the courses you take? Write down the most important factors
you take into consideration.
a)
b)
c)
d)

c)

Grades and Money

Steven Vogel

i I’'m a college professor, teaching philosophy at a small private liberal-arts college
in the Midwest.What strikes me today is that my students talk about their grades all the
time . They argue and gossip about them, complain to me and my colleagues about
them, orient their whole college lives around them. I say this not to sound self-righteous
or holier than they do but rather to explain the difficulty I feel in really understanding

grades, in grasping what exactly they are and what they’re for.

No. I don’t understand grades that well. But when I read last winter that President
Clinton was proposing to grant tax deductions for tuition to all college students who
maintain B averages, somecthing about it felt wrong to me, and I started to wonder

why.

Everybody in the world of higher education, and most pcople outside, too, pays
lip service to the idea that the point of education is, well, to get educated. It’s the

learning that’s the goal, we say, not the grade; we want our students to learn about
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history and philosophy and literature and science and art and mathematics because
doing so will make them better people, better citizens of a democracy. The point is to
develop talents, attitudes, habits of mind that arc good in themselves. that will
improve their lives (and the lives of their fellow citizens) ; we say that education itself
is such a good. If this is true, then grades must play a secondary role; they can scrve a

motivating function, but ought never to be mistaken for the goal of the process as such.

! This is what we say, but it is not the way we act, and it is certainly not the way
most of our students see the situation. For them the goal of going to class, writing
papers, taking exams, and so on, is simply the grade itself. When I ask a student why
a higher grade in a course is so important, I'm often told it’s because it will increase
the grade point average (GPA); when I ask why the GPA is important, I'm told that
it’s nccessary for getting into a good pestgraduate school, which is in turn important for
getting a good job, which is important for making lots of monecy. Everything is
important for something clse, in this litany; nothing is important for itself. Except, of

coursc, moncy.

It’s money that’s the crux of it. In my college, like most others, grades are money.

They’re the currency around which everything revolves.

6 What grades ought to be is a report, nothing more: how did the students do, how
much did he or she learn, how much were his or her skills and critical self-consciousness
and knowledge of the world expanded? But we don’t use grades as a report; we use
them, in myriad ways, as money. We talk about “docking” students’ grades for turning
in papers late or missing classes, like finance companies assessing a late fee; we offer
“contracts”, whereby students are promised certain grades for doing a certain amount
of work. My dean tells me that the syllabus I give to students at the beginning of the
semester is, legally speaking, a contract, and has been interpreted by the courts as
such — it must specify how I will calculate grades at the end of the term. Students
expect that their grade will indicate the amount of time they have put into the course.
as if they were hourly workers, and many faculty agree that it’s important to consider

“cffort” when they “award” grades.

i The relationship between me and the students is really an exchange relationship:
they provide me with work of a certain quality and I reward it — pay for it — by
giving them a certain grade. This all seems so obvious to cveryone that it’s never cven
remarked upon, even though it is entirely different from, and even incompatible with,
what we normally say about the relationship in the classroom — which is that it’s one
where I'm a teacher helping my students learn. Their learning isn’t somcthing they



L e
= o .-.-.-.

"

“give” me, not something I’'m supposed to pay them for. Nothing real is exchanged in

Unit One

the classroom, and so the model of money is out of place there. But we're all so used to
it everywhere else that we don’t even notice. Yet applying it in the classroom produces

perverse results.

If grades are money, and if the product for which they pay is learning, then it’s
perfectly rational for students to try to minimize that learning while maximizing their
“return.” and looking for loopholes or strategies that will produce the best possible
grade for the least possible effort. And they do: I'm constantly amazed by the
mathematically sophisticated understanding students instantly develop of whatever new
grading scheme I announce, and by their ability to find ambiguities and possible avenues
for creative interpretation in it. Their incentive is thus not to learn, or to learn as little
as possible while maintaining a good GPA — while I am placed in the position of
having to figure out new ways to trick them into lecarning by designing ingenious ncw

ways to grade.

9 On the faculty side. the situation is more pleasant, if no less perverse. If grades
are money, for us they are funny money, Monopoly money, because it costs us nothing
to give them out — and no more, except in terms of our self-image, to give out an A
than a C. Thus we get to play out our own fantasies about money — wec can be
skinflints. stingily giving out one or two A’s a year, or spendthrifts, spreading high
grades everywhere, or, like that guy on the show about the millionaire, looking for
needy cases (troubled students, applicants to tough graduate programs) upon whom to
generously bestow our wealth. Since we all want to be loved. and since the students
scem to carc so much, the misers arc few. The result, as any cconomist will tell you., is

inflation; in many of the best colleges the average grade is about A-.

10 If grades are money, then learning is a cost — a painful effort one undergoes only
for the reward it produces. That the learning or the effort might itself be the reward —
which is what we say about education — makes no sense or is sentimental rubbish. The
cffect of turning grades into money is to commodify learning, making it appear as
something that is painful in itself and useful only for what it can buy. This is exactly

the opposite of what education ought to be about.
11 I point all this out to my students when I can, often giving a heartfelt speech on
the first day of the course about what I think grades are and how they ought not to be

taken so seriously. The students look at me as though I'm crazy.

12 In the last few years, my college has begun to offer merit scholarships, which is to
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say financial aid to very good students without requiring them to prove financial nced;
this is one of the ways we have helped to build up an excellent honors program that has
been a real boon to the institution. But one characteristic of these scholarships is that to
keep them students must maintain a certain GPA — gencrally a B average and
sometimes even higher. Here the analogy between money and grades is not merely an

analogy: a B can now literally be worth thousands of dollars.

|3 By tying grades to money, we give students incentives not to take risks. Very good
and well-prepared first-ycar students often come to me to cxplain that they would
rather take Calculus One than Calculus Two, even though they have alrecady taken
calculus in high school — or rather. because they have; that way they are guaranteed a
good grade. These honors students are in some ways the worst in terms of their fixation
on grades and their constant and creative search to find ways to manipulate the system;

their skill at doing so. after all, has gotten them where they are today.

1 When I heard that President Clinton was offering tax deductions for B's, 1
imagined my own college’s program turned into national policy. and I blanched. Did we

really want to write the current grading system into tax law?

15 As it turned out, that aspect of the proposal disappcarced in the final tax bill.
Everybody secemed a little dubious about the idca of turning college professors into
agents of national tax policy. But the deeper questions were never asked: about why we
so easily accept the equation between grades and money that the proposal implied,
about what grades really are for and why we take them for granted. What was wrong
with Clinton’s well-meaning proposal was that it sent the wrong message. Few noticed
because we are all so in thrall to instrumentalism and commodification — and because we
no longer feel sure what education is for or why we value it. We let grades count as
money — we let education count as moncy — because money, nowadays, is the only

value we know.

@Tﬂ_ e
Steven Vogel: a professor of philosophy at Denison University in Columbus, Ohio.

He is the author of Against Nature: The Concept of Nature in Critical Theory (1996),
and co-director of International Association for Environmental Philosophy (IAEP).

1. liberal arts college: a college with an emphasis on undergraduate study in the liberal arts
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and sciences. A liberal arts college aims to impart a broad general knowledge and

develop general intellectual capacities, in contrast to a professional, vocational, or
technical curriculum. 3CF 22 [

2. Midwest: also called Middle West, or North Central States, the northern central part
of the United States. consisting of 12 states: Illinois, Indiana, lowa, Kansas,
Michigan. Minnesota, Missouri, Nebraska, North Dakota. Ohio, South Dakota, and
Wisconsin 3 [& 77 74

3. President Clinton (1946- ): Bill Clinton, an American politician who served as the
42nd President of the United States from 1993 to 2001. In 2000, Clinton proposed a
landmark $ 30-billion College Opportunity Tax Cut that would help to make college,
graduate school, and job training more affordable for millions of families. Including
expanding the tax cut up to $ 10,000 in college tuition costs and making it available to
morc familics, the proposal would provide up to $ 2,800 annually in tax relief per
family. 5&AKEE 4

4. tax deduction: a rcduction of taxable income commonly as a result of expenses.
particularly those incurred to produce additional income. A deduction is allowed. for
example, on interest paid on student loans. Ak %

5. grade point average: or GPA, an internationally recognised calculation used to measure
a student’s academic achicvement at a college or university. It is a mcthod of
computing a numerical value for letter grades received in school by assigning cach
grade a numeric value and then averaging the numbers. ¥ F1 5

6. finance company: a specialized financial institution that grants loans to both businesses
and consumers and charges them interest while they pay them back. Unlike a bank, a
finance company does not accept deposits from the public. {5 5%/ &)

7. Monopoly: a recal-estate board game for two to cight players. It originated in the United
States in 1903 as a way to demonstrate that an economy which rewards wealth creation
is better than one in which monopolists work under few constraints. Monopoly money
is a type of play money used in the game. K& #jiif 1%

8. merit scholarship: a type of financial aid that does not have to be paid back and helps
individuals pay for the cost of their college education. They are awarded based on a
high level of achievement in athletics, academics or the arts, as well as some special
interests. fLHF R ¥~ 4

9. financial aid: funding to specific individual students designed to help them pay for their
cducation at a post-sccondary educational institution. Financial aid is classified into
two varietics: merit-based or need-based. Aid consists of grants and scholarships, low-
interest government-subsidized loans, work-study, and education tax benefits. Bj2%2 4

10. honors program: also called honors course. a class designed for the most advanced

students who are highly motivated and dedicated to their cducational experience. It

also covers advanced material, permits more in-depth study than a standard course of
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study and may require independent research. % 4 i 2

11. honors student: a student recognized for achieving high grades or high marks in their
course work. In the US, honors students may refer to students recognized for their
academic achievement on honor rolls (ffi & 2% 4 % #.), or students enrolled in

designated honors courses or honors program. fif 55244

orient [ 'oirient] vr. (=oricntate) ~ sb./sth. (towards sb./sth.)
- @ dircct or aim sth. (at sb.); specially design sth. (for sb.)

i 5=y 6 1) R AR (RO s CHE OB TTRTTHEY
' ® direct the interest of sb. (to sth.) Xt A 2% HR (& [ 5

=Y 5T
sclf-righteous (derog.) showing in a smug way that one believes that what
Liself'raitfas] a. - onc does, thinks, ctc. is right H LR Z 8
holy ['hauli] a. @ devoted to the service of God; morally and spiritually

pure Bk B THIEL F A0 2350 O Mo 4l i
@ associated with God or with religion; of God 5 # 5{ 5%
ALK ME; EHm

@ ~ sth. (to sh.) give sth. formally or legally IE a4k %

BT HRY

@ agree to give or allow (what is asked for) FEAFH
OISO

deduct [di'dakt] vt. ~ sth, (from sth.) take away (an amount or a part) Ji%;
£
- deduction [di'dakfon] n. [UJ1ER; IR

grant [gramt] vt.

' democracy [ di'mpkresi ] @ [C] country having a system of government by the
| n. whole people of a country & F EHFE
‘ @ [U] a system of government by the whole people of a

country, esp. through representatives whom they elect [
F REBR; REBE; REHE

secondary [ 'sekanderi] a. ~ (to sth.) coming after sth. that is first or primary; of

less importance, value, etc. than what is primary 2§ —fY;



- postgraduate a.

litany ['litoni] n.

(% %)

(of studies, etc.) done after taking a first degree (5§24 >J
B FT 45 ) KL R B it 47

[C] @ (fig.) ~ (of sth,) long boring recital i UK KUt

- @ scries of prayers to God for use in church services,

spoken by a priest with sct responses by the congregation

W 3 AT

crux [ kraks] n.

currency [ 'karensi] n.

revolve [ri'volv] vi.

sclf-consciousness 7.

dock [dpk] vt.

[sing.] most vital or difficult part of a matter, an issuc,

cte S | [a) A 4 i 3 5wl A R T H9 R o

[C,U]J money system in use in a country i §7; 5%

@ revolve around sb./sth, have sb./sth. as its chief concern;
centre on sb./sth. PAJE A/ 58 4 w0

@ (of a planet, etc.) move in a circular orbit (5§47 & %§)
ERIE FistT

(Ul @ oBaRER, AR

@ ~ sth. (from/off sth.) take away (part of sb’s wages.
rations, etc.) FIBR (A ME 4> T 5% (B 45 & %)

@ cut short (an animal’s tail) 345 (B R E)

- syllabus [ 'silobas | n.

- specify [ 'spesifai] v.

[C] list of subjects. topics, texts. etc. included in a course
of study #( 2% KH

(esp. fml.) state or name clearly and definitely (details,

materials, etc.) BYIULH (03T MRS BRI s A

incompatible

[ iinkom'peetabl | a.

@ not consistent or in logical agreement with sth.(5%47)

A—EHy . AHAFH, AR H

~ ® not able to live or work happily with sb.(‘5% ) AFER

perverse [pa'vas] a.

WHRAL I, B A KW
@ stubbornly unreasonable (F§847 A EMER . B A PFEEHY

@ deliberately continuing to behave in a way that is wrong,

unreasonable or unacceptable (48 A) F 5 IR A, +F B0,

AEHEW

minimize [ 'minimaiz | vt .

maximize [ 'meeksimaiz |

vt .

reduce (sth.) to the smallest amount or degree f# (FFH¥))
U % /) it B A AR S

increase (sth.) as much as possible fff (- 4)) 1 £ & KR
i3
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loophole [ 'luzphaovl] n.

sophlstlcated
[so'fistikertid | a.

scheme [skiim] n.

ambiguity [ ieembi'gjuirts ]

n.

avenue [ 'eevenjui] n.

incentive [m'sentiv] n.

ingenious [n'd3imjes] a.

monopoly [ma'nppali] n.

self-image [ nself'xmldsj

n.

fantasy [ 'feentosi] n.

skinflint [ 'skinflint ] n.

(#£)

[C] sth. that has been left out of a law or legal document
that people can use to avoid obeying it (%8t B A SCH 1))

Wil , % 1

@ complicated and refined; elaborate; subtle & 7% ; f& R

s KRR AR

@ having or showing much worldly experience and knowledge

' of fashionable life (R ML, B4, @R

- [C] ~ (for sth./to do sth.) a plan for doing or organizing
Csthoatdls HE

(U] presence of more than one meaning A [k —Ff 3 85 1
X

[ C] © way of approaching or making progress towards sth.

wiE; FB

@ wide road or path. often lined with trees, esp. one that
leads to a large house CH N5 A K i) Kl . MBHE CLE
HE— 4‘:!1%‘)

[C U] ~ (to do sth ) thmg thdt encourages sb. to do sth

stimulus B F A MRS FHY ;B8 K

© (of an idea) very clever and original (#§ &) 5 H 0 #8

i, AT H .
® ~ (at sth./doing sth.) (of a person) clever at finding

new or simple solutions for complex problems (#§ A)# T

ﬁ!%‘rﬂﬁ;ﬁ‘ﬁiﬂ@ﬁ/ﬁﬁ&ﬁﬂi@ﬂ@ s LRFIIH
[C] @ sole possession or control of sth.f (7 ; 4l

® sole right to supply or trade in some commodity or service %

i(ﬁl) “?%’J(FBZ)

[C] the idea onc has of one’s abilities, appearance, and

| personallty ﬁ ?ﬁff/%

@ [C] product of the 1mag1ndt10n, wild or unrealistic notion

KRR R EYAR T 5 FeHER) SABLE K&k

® [ U] imagination or fancy. esp. when completely unrelated

to reality B4R ., ZJAE (L4855 B B S PR )

' [C] Cinfml ) a person who spends as little money as possible %
R NI
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stingy [ 'stind31] a. ' Cinfml.) spending, using or giving unwillingly; mean % & |
B FEE; NI

spendthrift [ 'spenderlft] [C] a person who spends money in an extravagant irresponsible |

n. ‘ Wdy?ﬁgﬁ RBHE ‘

bestow [bi'stov] v . (fml.) present sth. as a gift (to sb.); canfgri(%%E%ﬁfﬂq |
?L%)'ﬂ%‘(%%)\) Wy, 87

miser [ 'maizo(r) ] n. [C] a person who loves wealth for its own sake and spends

' as little as p0551blc #J@]‘fﬂl %@%

mflatlon [m fleifon ] n. [U] 0 risc in prices rcsultmg from an increase in thc supply of
" money, credit, etc. BT P4 K

- @ process of filling (a tyre, balloon, ctc.) with air or gas

R
7un(;;g; ElAn;e ;a;] 7vt7 ‘r c;c;;erlence or andu;hTs;h unip‘ledsant or painful) &7, & |
E-4EN L IE R EATES 2D
sentimental - ‘ (1] (usuAZ;;; (hg t;ags; ;pr:s;ngiori;(r)iuismgitchder
[isenti'mentl] a. ~ emotions, such as pity, romantic love or nostalgia, which

may be exaggerated or wrongly directed ($§FH#)) F£ik 85|
i 3R 55 17 Ak i (T R %5 9 B 3800 At )
- @ of or concerning the emotions, rather than the reason

| Iﬁ@ﬁ‘] F%%B’JHEE‘E’%B’J)

w commod1ty [ ka'moditr ] [C] thing bought in a shop and put to use, esp. in the home

n. R AR H
- commodify vt . turn into or treat as a mere commodity - A% B SR
uuﬂ:
boon [bun] n. [Cusu. smg] thmg that one is thankful for benefit; advantage |

‘m B GFAL s 3

)

| [C] partial 51m11ar1ty between two things that are compared 28

‘ M- AL

- guarantee [igeeran'tii] vi. 0 ~ sth. (to sh.) promise sth. with certainty (to sb.) ([ %t \

| ORI RIE

9 make (an event) hkely to happcn @(%l‘ﬁﬂﬁ_fﬁﬁﬂii

fixation [fik'setfon] n. [C] unhealthy emotlonal attachment ( to sb./sth.);
| obsession (X A /3 235 ) 5 B b A il B A9 7%, [ 7% |

analogy [2'neelad3i] n.



(%4

manipulate [ ma'nipjulert ] € control or influence (sb.) cleverly or by unfair means

vt.

blanch [blamnt[] vi.

proposal [ pro'pavzal] n.

bill [bil] n.

dubious [ 'djubjes | a.

agent [ 'erdzent | n.

cquation [1'kweifon] n.

imply [im'plai] vt.

well-meaning
Liwel'mimim] a.

thrall [6rol] n.

“supplied T8

(I b SO TE 2 ) #E BN, B D)
® control or handle (sth.) with skill 2% Hl s\ (F-3F
L))

@ ~ (with sth.) (at sth.) become pale (with fear, cold,
ete.) (IEFM FEV 5T M @ 4% H

@ make white or pale by extracting color; bleach ffi7F [q
@ [C] ~ (for sth./doing sth.) ; ~ (to do sth.) thing that is
suggested; plan or scheme #%; #U; ikl HE

® [U] action of suggesting or putting forward 21 ;
LC] @ draft of a proposed law, to be discussed by a parliament
RS THE D LS

@ written statement of money owed for goods or services

~ (about sth./doing sth.) not certain and slightly suspicious

about sth.; doubtful MfE A RE; TIEE

[C] @ a person who acts for, or manages the dffdll‘S of.
other people in business. politics. ete. (FFk . BUIR % J7 1

DR, B

® force or substance that produces an effect or change

E%ﬁwﬁ%iﬁkﬁ@ﬁ%ﬁ%ﬁ 1A A 5

(1] [U] action of making equal or regarding as ecqual %"‘H_J ;
iER

@ [C] (mathematics) statement that two expressions (connected

by the 51gn =) are cqual i‘%_ﬁ

© suggest (sth ) as a loglcal consequence; entail 8K %
GEgY) s (GRS R 7= A 5 b E

® suggest (sth.) indirectly rather than state it directly;
hint &4 R KR B8

having or showing good intentions despite a lack of success

or fortunate results 48 5 B 709, 47 O 0 B0 B

@ the state of being in sb.’s power, or of having great
power over sb. T, R4
® a slave, servant or captive Z A& B A, R LU h



instrumentalism n.

commodification ».

1
@, i

pay lip service to

| be supposed to (do sth.)
- out of place

figure out

trick sb. into (doing sth.)
in some ways

in terms of

play sth. out

make sense

takc sth. for granted

in thrall to sb./sth.
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[U] a pragmatic philosophical approach which regards an |

activity (eg. science, law or education) chiefly as a tool for |

some practical purpose, rather than in more absolute or |

idcal terms T.E F X

say that one approves of or supports sth. while not doing so

in practice 1 HEM LA E

be cxpected or required to do sth. (by rulcs, custom, ctc.)

I R s CHE LI AR 01

@ unsuitable; improper AN A Y 5 Kiﬁ,‘é’lﬁ@
@ not in the usual or a correct or suitable place A7E -4 1

- BN A Y BGE X A Ty

come to understand sb./sth. by thinking ¥ fi# 5 A /% FH 4

causc sb to do sth by means of decexvmg or outw1tt1ng sb.

kAR PN

| to a certain extent but not entircly 7EX:FHFEE F

as regards sth.; expressed as sth 76 5-FH Y 5 ; DL UL K

| F3k

perform or cnact sth., esp. in real life 7 H 53 H HEFH Y

AR EBLSE L )

have an understandable meaning A & X ; HiEH; 58

| @ assume sth. to be true AR 33 B A 24 4R |

@ be so familiar with sb./sth. that one no longer appreciates

* his/its full value FZGERE A/ FFH M58 A HHEEME |

(fml.) controlled or strongly influenced by sb. or sth. 7£ % |
N/ RFR AR EH ]2 F



