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Instructors bring different approaches to teaching communication. Some tend to
emphasize theory and research, whereas others focus on skills acquisition and prac-
tice. In this eighth edition of Communicate! | have tried to impart conceptual under-
standing of relevant theory and research, but I also believe such understanding is
incomplete unless students can translate it into genuine communication compe-
tence. Further, achieving communication competence is a goal that students of all
ages and backgrounds can relate to and aspire to—something I try to acknowledge
by treating readers with respect and using a diversity of examples.

With a combination of theory, skills practice, and competency evaluation, stu-
dents (1) learn to understand the major concepts from communication theory and
research, (2) become able to recognize how these concepts and theories provide a
basis for communication skills, (3) have access to a range of communication skills,
and (4) begin to apply what they learn in class to real-life situations, thus increasing
communication competence in all settings.

Goals of This Edition

The primary goal of this edition is to continue to present the elements of communica-
tion competence in a way that is appealing to both the student learning the skills and
to the instructor who is guiding that learning. A major challenge is to be sensitive to
the burgeoning research in communication while still providing a manageable, coher-
ent introduction that makes a real difference to the development of students’ skills.
This revision emphasizes current trends in the field while preserving the quali-
ties that previous users have said they find valuable:
*  Competency-based orientation that shows students how to translate theory and
research into communication behaviors.
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* A reliable learning model that gives instructors and students alike a consistent
way to approach each new topic.

* A clear, concise writing style.

*  Ample examples.

*  Numerous suggestions for practice integrated within chapters.

For those of you who are teaching from this book for the first time, [ believe you
will find that the book supports its coverage of the fundamental issues with a pedagog-
ical framework that helps make your job easier. In short, this edition provides sound
contemporary content presented in the style that has made Communicate! a leader in
the field and an eminently teachable text.

This eighth edition has been revised with the following goals in mind: (1) to
increase emphasis on gender and cross-cultural issues; (2) to increase emphasis on
skills that cross all communication settings; (3) to put greater emphasis on public
speaking and increase the audience-centered approach; (4) to increase documenta-
tion and update sources; and (5) to add more examples that speak to a wide range of
contemporary students.

Features of the Text

Today’s students demand that everything in a text be purposeful and a genuine aid
to learning. Although I hope the following features add to the interest value of this
book, their primary purpose is to enable readers to translate theory and research
into communication behaviors, recognize and practice their communication skills,
and extend their learning outside the classroom.

The Learning Model. The material in this book is specifically arranged to help
students learn and practice new skills and become comfortable using them in real-
life situations. To help maximize what students can accomplish, this book uses a
systematic learning model that consists of six integrated steps.
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1. Theoretical understanding. Learning new skills begins with an under-
standing of how and why certain skills are effective. This book presents communi-
cation theories that provide the foundation for specific skills.

2. Examples. The second step of the learning model is the study of concrete
examples of communication behavior that help bridge the gap between theory and
practice. Specific examples enable students to identify effective skill usage.

3. Steps involved in the performance of skills. The third step of the learning
model involves breaking down complex behaviors so that students can see the indi-
vidual components of the skills. Thus when a new skill is presented, the text describes
the essential steps students will need to master in order to perform that skill.

4. Practice in using skills. The fourth step of the learning model involves
putting the students’ new-found knowledge of skills into practice. Throughout this
book, exercises are presented that encourage students to try out the skills in familiar
situations. In some of the exercises, individuals will practice alone; in other exer-
cises, students are encouraged to practice the skills in interactions with members of
the class, friends, or family members.

S. Self-assessment. The fifth step of the learning model involves a focus on
self and commitment to change. To improve communication skills, students must
first evaluate how well they currently perform. For each skill an individual selects
to work on, he or she is invited to prepare a communication improvement goal
statement that specifies a realistic plan for improvement. The elements of the goals
statements are introduced in Chapter 1. Then at the end of each of the four major
sections, or Parts, of the book, students are encouraged to write a goal statement to
help them with their mastery of a key skill within that Part. Self-evaluation check-
lists help the students identify skills to work on.

6. Review. The final step of the learning model involves reviewing what
has been learned. A summary of the chapter’s content is provided at the end of each
chapter.

Focus on Gender and Culture. 1 have targeted gender and cultural issues for
significant expansion in this edition. Rather than segregating these issues in sepa-
rate chapters, they are woven throughout the book wherever they are especially rel-
evant to the theory or application of skills. In addition, a few of the Perspectives
(guest essays) highlight these topics.

Perspectives. Ten guest essays, called “Perspectives,” provide thoughtful reflec-
tions and helpful advice on contemporary topics such as how “assertive” American
speakers might offend people from other cultures and why the speaking style of
women sometimes puts them at a disadvantage in groups. These essays reinforce
and extend the core lessons of the text.

Practices. Any study of fundamental skills calls not only for clear explanation
but also for well-conceived ideas to help students put those fundamentals into prac-
tice. Throughout the text, realistic, workable exercises are included for practice of
the skills discussed. This edition features many revisions of exercises and a number
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of newly created exercises. In each exercise a specific behavioral objective, such as
writing well-phrased perception checks, is sought.

Many practice sessions include “By Yourself” sections: suggestions for analy-
sis that allow students to reflect on personal experiences relevant to the material
covered in that section and to analyze whether and how they have used the skills
they have learned. Other exercises are designed to be done in class—some with
pairs of students, some in small groups, and some as a whole class.

Through the analysis, observation, and practice models, instructors can help stu-
dents learn quickly and efficiently. You will also find exercises that provide practi-
cal applications of the various communication skills. Thirteen speech preparation
exercises carry students through the steps necessary to prepare their first speech.

Suggested Readings. At the end of each chapter is an annotated list of books,
both popular and scholarly, that provides supplemental analysis of the material cov-
ered in the chapter.

Major Changes in the Eighth Edition

For those who are familiar with or have used the previous edition of Communicate!,
here is a brief summary of the most significant changes, chapter by chapter.

Part One, Introduction, continues to provide a broad perspective on the discipline.
Chapter 1 has an expanded section on communication contexts, and “The Learning
Contract” has been refined to “Communication Improvement Goal Statements.”

Part Two, Establishing a Communication Foundation, has been revised so that
the student sees perception, verbal communication, and nonverbal communication
as fundamental to all types of communication. In this section of the book there is
far more emphasis on gender and cultural differences. In addition, the self-concept
section has been considerably revised in Chapter 2, Perception of Self and Others.

Part Three, Interpersonal Communication, has more emphasis on specific skills
that lead to interpersonal competence. The part has a much more comprehensive
chapter on relationships than the previous edition. Chapter 8, “Communication in
Relationships,” features a new section on the “Life Cycle” of relationships and also
includes information on “Climates” in the section on “Stabilizing Relationships.”

Part Four, Group Communication, has an increased amount of information on
cultural differences.

Part Five, Public Speaking, has undergone major revision. The five introduc-
tory chapters are now all built upon six Action Steps to speech preparation. In
keeping with the increased emphasis on an audience-centered approach, Part Five
also includes a new chapter on audience adaptation. Both Chapter 16 “Informative
Speaking” and Chapter 17 “Persuasive Speaking” emphasize the concept of the
speech plan that is introduced in Chapter 13, “Adapting to Audiences.” Chapter 17,
“Persuasive Speaking” also features new sections on informative and persuasive
speaking contrasts and analyzing audiences. In addition, theoretical material has
been better integrated into the Principles of Persuasive Speaking.
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Supplementary Materials

As a user of this text you also have access to supplementary materials developed at

Wadsworth. For more information, call your local sales representative.

» Instructor’s Resource Manual. The Instructor’s Resource Manual for
Communicate! includes role-playing exercises, experiential learning exercises,
discussion questions, written assignments, possible course schedules, exam
questions (multiple choice and essay) with page references and answer keys,
and transparency masters.

*  Transparency Acetates. This package includes diagrams, figures, and illustra-
tions that will help you demonstrate important topics in the class.

*  Computerized Testing. All test questions in the Instructor’s Resource Manual
are available on disk for the IBM PC and compatibles and the Macintosh.

*  Videotapes. There are videotapes available that cover selected topics from the
text.
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! How you can learn the most from this book and

: communicate more effectively in your everyday life.
1
1

ach day presents you with many different opportunities to communi-
cate—with a friend or a coworker, in a class discussion or group meeting,
and in public speaking situations. Communicate! helps you rise to each

occasion confident in your ability to communicate effectively.

To reach your goal of skilled communication, you’ll need a combination of
conceptual knowledge and practical technique. Communicate! is specifi-
cally designed to help you build a solid knowledge base and transfer that
knowledge into actual practice. At every stage, this book provides you
with the clear explanations and tools you need to learn actively, gradually,
and thoroughly. The following pages give you an advance look at these fea-
tures. I hope you’ll find that reviewing this learning guide gives you a head

start on your way to better communication.

Best wishes,

Rudolph F. Verderber




COMMUNICATE! gives you a clear, hands-on approach to learning the

process and skills of interpersonal, group, and public communication. For
instance, in Part Two you’ll actively learn the steps involved in improving
your interpersonal communication. Likewise, Part Four shows you the
action steps to take toward effective public speaking. You will also dis-
cover how particular skills cross over into different communication genres.
Each of the following features of Communicate! is designed to help you
develop these practical skills on the basis of a strong conceptual under-
standing and ultimately apply them to your own life. As you review the fol-
lowing features, consider how they can aid your overall process of develop-

ment as a communicator.




The learning model

To guide you in your learning process, Communicate! adopts a learning model
(described in the Preface) that is consistent with its integrated, practical
approach. Broken out into six steps, this flexible model helps you approach the
material in a cohesive and manageable way. A strong grasp of this model will
enable you to gain a deeper understanding of the ideas in each chapter and how
they relate to everyday interactions.

Checklists

You will find analysis

checklists included at

strategic points throughout

Communicate! These

checklists, like this one on

audience analysis, give you

a clear, step-by-step guide- .
line for assessing specific

factors affecting your com-

munication. Completing

these checklists will give

you valuable insights on the y
communication process and .
highlight ways you can

enhance your skills.

After you have read
this chapter, you
should be able to:

VT % Explain ways of determining
Chapter objectives and summaries emotional states of others
Each chapter in Communicate! begins with a short list of Question for information

‘objectives. These objectives tell you what you can expect to
learn from the chapter, mamgﬁww see the ;mpor-

! m tf ﬂl&m ( j Support positive and negative
at t y 2 4 | i feelings

Paraphrase information

Give alternative interpretations
Praise

Give and receive constructive
criticism
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Practice in Preparing Informative Speeches

By Yourself

1. Prepare an informative speech. An omlme and a bibliography are requlred
Criteria for cvlluamm include means of

interest, ying

and building credibility. As an addendum to the

outline, you may wish to write a plan for adapting the speech to your audience based
on predictions you made using the audlenoc analysis checklist on page 275. In the

plan include four short sections d ies for (1)

getting and maintaining interest, (3) facilitating und ding, and (4) i

retention. You may wish to dlscuss how yon vnll use your creauvny to ensure that

ildi credxbllxly. )

ill ha

the speech
rable. Whet
and deliver]
tive speech|

2. Py
thing is dor
topic; seled

Some suitable topics are as follows: Gateway Arch, a fisherman’s skein, racing ice
skates, Golden Gate Bridge, a ballet dancer, a college professor.

4. Prepare an extended definition of a word. Evaluation will focus on the
definition's clarity and on the organization and quality of the developmental
material. Examples of the kinds of general or abstract words for which extended
definitions are appropriate are as follows: expressionism, rhetoric, logic, existen-

lows: how

spinach soy

helicopter,
3. P

Evaluation

tialism, Ep myth, fossil, extrasensory perception, and epis-
temology.

5. Prepare a report on some aspect of communication in a specific culture or
on an individual speaker from that culture. Topics in the area of culture and com-
munication might include Native Americans: language and culture; storytelling as
pubhc speaking in Jewish culture; call nnd msponse m public speakmg in African-

culture; J -American busi ion differ-
ences. les of individual kers might include Barbara Jordan,
Si ha, Soj Truth, Malcolm X, Elie Wiesel.

6. Write a critique of at least one of the informative speeches you hear in
class. Outline the speech. As you outline, answer the questions on the informative

speech checklist (Figure 16.2).

Opportunities for practice

There’s no question that
improving your communica-
tion skills takes both know!-
edge and hands-on practice.
Right from the start,
Communicate! gives you
many opportunities to try
first-hand the principles and
techniques you're reading
about. Throughout the book,
you’ll find “Practice” sec-
tions carefully designed to
give you vital experience in
individual, group, or public
communication contexts.

Dating
Sheila and Susan talk about the

Interpersonal Conversation and Analysis

Susan: 1 think I was kind of lucky,
'll.hﬂyhﬁmm'klw-

and disad of dating

within one’s own religion. Read the conversation aloud in its entirety. After you
have considered its merits, read it again, this time noting the analysis in the right-

hand column.

Conversation Analysis

Susan: How are you and Bill getting Susan introduces the subject with a

along these days? question.

Sheila: Not too well. I think you could Sheila’s answer is neither as specific

say our relationship is coming to an nor as concrete as it could have been.

end. The feelings just aren't there, and

50 many problems have been building

up. Susan responds with a perception

Susan: 1 get the impression from the check wording; she's responding both

expression on your face that you're to Sheila’s spoken words and to what

having problems. Is there one specific she is implying. A feelings paraphrase

problem? wording would be better: “From the
way you're talking, I get the impres-
sion that you're very sad about the
outcome of the relationship.”

Sheila: Well, there are a lot, but one Sheila says, “It really does make a dif-

that I didn’t think would make such a ference,” but she doesn’t go on to say

difference at the beginning of the rela-  what the difference is. We would

tionship that's made a difference now expect Susan to ask about the differ-

is the fact that we're from different ence.

religions. I'm Jewish and he isn't, and

at first I never thought it would affect

‘me, but it does make a difference.

Samples for analysis

Communicate! features a
diverse range of sample
speeches, conversations, and
other forms of communica-
tion. At the back of the book,
you'll find a number of more
extensive samples with
accompanying analyses.
Studying these samples and
analyses will give you extra
practice in assessing the
qualities of effective commu-
nication.




Self-analysis questionnaires

Parts Two through Five in
Communicate! conclude with
a self-analysis questionnaire.
The questionnaires, like this
one on interpersonal com-
munication, ask you to rate
your skill and effectiveness
in key areas of communica-
tion. These self-analysis
tools help you get a clear
picture of where you are now
; as a communicator and

| assist you in creating learn-

| ing goals specifically tai-
lored to your needs.

| Communication improvement
goal statements

' Improving your communica-
tion abilities in diverse situa-
tions is quite a challenge.
Setting goals for yourself
during the learning process
will help you meet that chal-
lenge with much greater suc-
cess. On page 24 of

i .
Mdiwizes

Self- Analysis

Interpersonal Communication

Chapters 5-8
What kind of an interp ] cc i are you? The following analysis looks
at specific behaviors that are ct istic of effective interp | communicators.

On the line provided for each statement, indicate the response that best captures your
behavior: 1, never; 2, rarely; 3, occasionally; 4, often; 5, almost always.

In conversation, I am able to make relevant contributions without interrupt-

ing others. (Ch. 5)

1 describe objectively to others my negative feelings about their behavior

toward me without withholding or blowing up. (Ch. 5)

1 change the way I listen depending on the purpose of my listening. (Ch. 6)

1 listen attentively, regardless of my interest in the person or the ideas.

(Ch. 6)

1 am able to remember names, telephone numbers, and other specific infor-

mation that I have heard only once. (Ch. 6)

When I'm not sure whether I understand, I seek clarification. (Ch. 7)

1 am quick to praise people for doing things well. (Ch. 7)

__ [Iecriticize people for their mistakes only when they ask for criticism.
(Ch.7)

__ Tam able to maintain a positive communication climate by speaking in
ways that others perceive as descriptive, provisional, and nonmanipulative.
(Ch. 8)

__ When I find myself in conflict with another person, I am able to discuss the

issue openly without withdrawing or appearing competitive or aggressive.

(Ch. 8)

Based on your responses, select the interpersonal communication behavior that
you would most like to change. Write a communication improvement goal state-
ment similar to the sample goal statement in Chapter 1 (page 24). If you would like
verification of your self-analysis before you write a goal statement, have a friend or
coworker complete this same analysis for you.
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Interviewing
for Information

N amsey. 1 just got a call from Parker at City Hall saying that the
police are planning to extend the experimental program at the Garden
Projects—the cooperative program between police and residents for
moving drug pushers out of the area. | want you to find out all you can
@bout this. | want to know how well the experimental project is work-
ing, what happens to the pushers, what the residents think about the
effectiveness of the program, and anything else you can think of."

Perspectives

Throughout the book, “Perspectives” let
You share in the experiences and insights
of many different communicators. Their
stories give you diverse perspectives on
communication, bringing to life the ideas,
Module A (_:hallgtlges, and practices you're learning
< in this book.

The Interview Plan

Interviews are more likely to achieve the desired result if they are
carefully planned. Creating and implementing an interviewing plan
involves clearly defining the purpose of the interview, selecting the
best person to interview, planning a procedure for the interview, and
conducting the interview.

Defining the Purpose of the Interview

hemmnindinmme.wimnmchnmolm
the interviewer's questions more than likely will have no direction,
‘and the information derived from the interview may not fit together
well.
Suppose you wish to obtain information about the food service in
your dormitory. Possible specific purposes would be:
. To determine the criteria for selecting the food catering ser-
vice.
2. To determine the most efficient means of setting up a cafete-
ria line.

3. To determine the major elements a dietitian must take into
account in order to plan dormitory meals.
Notice that cach of these covers an entirely different aspect of food
service. Your choice, then, would depend on the nature of the informa-
tion you wish to get.

Selecting the Best Person to Interview

Somewhere on campus or in the larger community there are people

who have or who can direct you o the information you want. How

do you find out whom you should interview? If you are pursuing the _—
third purpose, “To determine the major elements a dietitian i

take into account in order to plan dormitory meals,” one of
the kitchen employees can tell you who is in charge of
the dining hall. Or you could phone
your student center and

inquire about who_
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