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- Introduction

At the heart of ‘Inside Out’ is the belief that the most effective
conditions for language learning come about when students engage in
activities on a personal level rather than 'going through the motions’.
Engagement can be triggered by anything from understanding and
smiling at a cartoon to talking at length to a partner about an
important event in your life.

Advanced students have reached a point where they are
competent communicators. They can usually cope easily and
comfortably in a wide range of situations. They are probably
fairly fluent but will see themselves as still lacking in range, of
both structures and vocabulary, as well as missing out on many
of the finer nuances and subtleties of the language.

o Although they feel comfortable and confident using most
of the basic grammar, they tend to ‘play safe’ and avoid
more complex structures.

¢ They typically have an active lexicon of somewhere
between 3,000 and 5,000 words and can recognise many
more. They may have an understanding of the basic
meaning of a word or lexical item but will not be sure of
exactly how it is used in context, its collocations, its
register or strength. This means that they often find it hard
to reproduce a given effect when necessary.

¢ When listening or reading, although they will generally be
able to follow the gist and understand specific
information, they may not always be able to pick up on
register or style, which may lead to confusion or
misunderstandings, and they often find it difficult to
respond appropriately.

As they can already get by fairly well in most situations, there
is a great danger at this level that students will allow their
language to “fossilise’: ie that their language deficiencies will
become permanent features of their competence.

The challenge this poses to the teacher is to create a situation in
the classroom where students take risks and push themselves
to their limits, learning to express themselves more fully and
more precisely, both in speech and in writing. Inside Out aims
to help you do this as easily and efficiently as possible.

Teaching strategies

All the strategies employed in Inside Out aim to promote
learning by focusing on personal engagement, both intellectual
and emotional.

Accessible topics and texts

Each unit is built around a set of related topics. These have
been selected to be meaningful to most students: they are
subjects about which most people have something to say.

Grammar awareness/grammar practice

The course covers the main grammar areas you would expect
in an' advanced course book, but in a way appropriate to the
needs of advanced students.

At advanced level, there is little point in teaching the uses of
will in the same way as at lower levels. Advanced students
already know a lot about the uses of will - and this applies to
most of the structures that are generally taught at this level. But
students still want, expect and need grammar to fill gaps in
their knowledge and deepen their understanding.

To provide appropriate grammar study, Inside Out includes
‘Close up’ sections. These follow a three stage approach:
language analysis; practice; personalisation.

1 The language analysis stage promotes ‘noticing’ of language
features and usage. Working with example sentences and
text from the book, students articulate and organise what
they know, and incorporate new information.

This stage will work both as individual study or as
pair/groupwork. In general, we recommend
pair/groupwork as this provides a forum for students to
exchange and test out ideas before presenting them in the
more intimidating arena of the whole class.

Unlike other books which use the ‘guided discovery’
approach to grammar, we have generally avoided gap fills
and multiple choice questions. Research showed us that
most students are unenthusiastic about using these
techniques to study grammar. This may be because they
associate them with practice and testing rather than learning,.
Instead, we provide questions and discussion points.

2 In the practice activities students manipulate or select
structures, testing their theories. As they do this, they also
become more comfortable with the grammar point.

The sentences in this section are designed to be realistic
rather than relying on invented scenarios about imaginary
people. Many can be applied to the students’ own lives,
and this facilitates the next stage.

3 The personalisation stage is not a conventional free
practice, where students, for example, take part in a role
play which ‘requires’ the target structure. As Michael
Lewis has pointed out, very few situations in real life
actually require a particular structure. Furthermore, when
they are faced with a situation without time to prepare,
many students will, naturally, decide to rely on what they
know, rather than what they studied half an hour ago.

For these reasons, personalisation is based on actual examples
of the target structure. Students apply these examples to their
own lives, opinions and feelings. Sentences from the practice
stage are often recycled for the personalisation. For example:

*  Are any of the sentences true for you or your country?

* Do you know anyone like the people described above? Ask
your partner.

All the Close up sections are followed by Language reference
boxes, which give accurate, clear explanations backed up with
examples. These appear in the unit, right where they're needed,
rather than being tucked away at the back of the book.




Personalised speaking tasks

Inside Out is filled with speaking tasks. Their main purpose is
to develop fluency. While they are not intended principally as
grammar practice, they are linked to the topics, lexis and
grammar in the unit so as to include opportunities for students
to turn input into output.

The tasks do not require complicated classroom configurations.
They are easy to set up and enjoyable to use. Most of them
encourage students to talk about things that matter to them,
rather than playing roles or exchanging invented information.

Personalised, authentic tasks challenge and engage students,
and this encourages linguistic ‘risk taking’: Can I use this word
here? Is this how this structure works? Research into second
language acquisition suggests that when students take risks
they are experimenting, testing theories about how the
language works. This is an essential part of language learning.

Anecdotes

There are also extended speaking tasks, where students tackle a
longer piece of discourse. We've called these ‘anecdotes’ and
they are based on personal issues. When you learn a musical
instrument, you can’t spend all your time playing scales and
exercises; you also need to learn whole pieces in order to see
how music is organised. Anecdotes give students a chance to
get to grips with how discourse is organised.

The anecdotes are set up through evocative questions. Students
read or listen to a planned series of questions and choose what
specifically they will talk about; shyer students can avoid
matters they feel are too personal. As they prepare for the
anecdote, students also think about the language they will
need. This student preparation is a key stage. Research, by
Peter Skehan among others, has shown that learners who plan
for tasks attempt more ambitious language, hesitate less and
make fewer basic errors.

The simplest way to prepare students for an anecdote is to ask
them to read the list of questions in the book and decide which
they want to talk about. Ask them to think about the language
they will need. Encourage them to use dictionaries and make
notes, but not to write out what they will actually say. Finally,
put them into pairs to exchange anecdotes.

Alternatively, ask students to close their books — and then to
close their eyes. Ask them to listen to the questions as you read
them aloud and think about what they evoke. Some classes will
find this a more involving process. It also allows you to adapt
the questions to your class, adding new ones or missing out
ones you think inappropriate. After the reading, give students
a couple of minutes to finalise their preparation before starting
the speaking task.

Teachers may also want to ask students to produce a written
account of the anecdote as a follow-up activity. This allows those
students who are slightly more reticent when speaking to push
themselves a little further and develop confidence in their abilities,
as well as encouraging students to review any new structures or
lexical items that have come up in the unit. It also provides
practice in writing to prepare for speaking, something students
will probably have to do more of as their English advances.

Repeating anecdotes

Consider going back to anecdotes and repeating them in later
classes. Let students know that you are going to do this. This
will reassure them that you are doing it on purpose, but more
importantly, it will mean that they can dedicate some time and
thought to preparation. When you repeat the task, mix the class
so that each student works with a new partner, ie one who has
not previously heard the anecdote.

Repeating complex tasks reflects real interactions. We all have
our set pieces and we tend to refine and improve them as we
retell them. Many students will appreciate the opportunity to do
the same thing in their second language, and research has shown
that given this opportunity, they become more adventurous and
more precise in the language they use.

You can also repeat the anecdotes as a speaking component to
accompany the tests in the Teacher’s Book.

In the second half of the book, students are given the
opportunity to give a brief presentation in front of the class.
The preparatory discussion and thinking time involved in these
activities allows students to clarify their ideas and choose what
they are going to say and how they are going to say it. Having
to speak to an audience pushes students to take more care in
how thev express themselves and to monitor their own speech
more closely. Research suggests that this ‘pushed output’ helps
students develop their awareness of style and register and their
understanding of the relationship between form and meaning,

Realistic reading

In theory, no matter how difficult a text may be, the task that
accompanies it can be designed to be within the competence of
the student, ie ‘grade the task not the text’. But conversations
with students and teachers have convinced us that this is an
insight of only limited value. However casy the task, students
are quickly disillusioned by an incomprehensible text.

At the other extreme, many of the texts that have appeared in
ELT coursebooks in the past have obviously been written
merely in order to include examples of a given grammatical
structure. Texts like this are often baring, to read and
unconvincing as discourse.

The solution adopted in Inside Out has been to base all reading,
texts on authentic modern sources, including magazines,
novels, newspapers and personal communications. Where
necessary, the source texts have been edited and graded so as
to make them challenging without being impossible. The texts
have been selected not only for their language content but also
for their interest and their appropriacy to students.

“Varied listening work

The listenings include texts specially written for language
learning, improvisations in the studio and authentic recordings.
There are dialogues, conversations, monologues and real pop
songs by the original artists. There is a variety of English
accents and some examples of non-native speakers. The tasks
are designed to develop real life listening skills.

Contemporary lexis in context

Selecting lexis to teach becomes more difficult at higher levels. Itis
relatively easy to predict the needs of beginners: ‘hello’, ‘please’,




‘thank you'. As learners progress to higher levels, their vocabulary
needs come to depend more and more on their individual
situations: jobs, courses of study, exams, personal interests.

In Inside Out, lexis is selected to be generally useful and
appropriate to the typical student, who is likely to be 17-35 years
old and relatively well-educated. It is always presented in some
sort of context and is related to the themes and topics in the unit.

Lexis is first of all highlighted in exercises which draw
attention to it, then recycled in back up exercises. The
Workbook provides further recycling, as do the photocopiable
tests in the Teacher’s Book. The exercises encourage students to
deal with lexis as part of a system, rather than as a list of
discrete words, through tasks to focus on collocation,
connotation and social register.

Motivating writing practice

The Student’s Book contains structured writing tasks which offer
students opportunities to get to grips with a variety of formats:
newspaper and magazine reviews and articles of varying
lengths, letters of varying degrees of formality, guide book
excerpts, diary excerpts, short stories and personal profiles.

This is backed up by a self-contained writing course which
runs through the Workbook.

Components

Each level of Inside Out includes a Student’s Book, a Teacher’s
Book, a Workbook, Class Cassettes and CDs, a Workbook
Cassette and CD, and a photocopiable Resource Pack. The
course also includes a Video, a Video Student’s Book and a
Video Teacher’s Book.

Student’s Book

The Student’s Book covers about 90 hours of classroom
teaching. 1t is made up of 12 main units (1-6 and 8-13) and two
review units (7 and 14). The units do not follow a rigid
template: the flow of each one comes from the texts, tasks and
language points in it.

The book includes all the tapescripts, plus a glossary and proper
nouns with Chinese meaning, a glossary of grammatical
terminology, a guide to the phonemic alphabet and an overview
of the structures covered in the book.

Class Cassettes/CDs

These have all the listening materials from the Student’s Book.

Workbook

The Workbook provides revision of all the main points in the -
Student’s Book, plus extra listening practice, pronunciation
work and a complete self-contained writing course.

Workbook Cassette/CD

This contains listening practice and pronunciation work.

Teacher’s Book

In this book you’ll find step-by-step notes and answers for every
exercise. These include closed-book activities to warm the class
up before beginning a new set of work. The tapescripts are
included in the body of the notes for easy reference.

For every one of the main units there is a one-page
photocopiable test, for use as soon as you finish the unit or a
couple of weeks later. There are longer mid course and end of
course tests which go with the two review units (7 and 14).

At the beginning of the book there is a two-part Zero Unit.

* The first part is a quiz about the Student’s Book to help
familiarise students with it: how language is described, the
kinds of activities they will do, how the list of contents
works, what they can find at the back of the book.

* The second part is a Student profile. It aims to discover
something about each student’s language learning history
and reasons for studying English. Students can fill the
form out individually or by interviewing each other in
pairs. The Student profile is similar to a needs analysis.
Knowing about your students’ needs and wants will help
you to plan lessons, to use the Student’s Book more
appropriately and to get to know your students better.

Resource Pack

The Resource Pack contains thirty-seven photocopiable
worksheets designed to supplement or extend the Student’s
Book. The worksheets are based on the themes and grammar
points in the book and are linked to the book unit by unit. They
were written for this project by eleven different ELT teachers.
They are very varied, but one thing they have in common is
that they provide practical, useful classroom practice. There are
full teaching notes for every worksheet.

Video

The video contains one sequence for each main unit of the
Student’s Book. Each sequence fits exercises and pages in the
Student’s Book, either using tapescripts to create a visual
version of listening exercises, or taking a topic and developing
it more fully. For example: video unit 3 develops the reading
text about Leicester Square on page 30.

Video Student’'s Book

The Video Student’s Book provides worksheets for the video
sequences.

Video Teacher’s Book

The Video Teacher’s Book provides worksheets for the video
sequences, as well as full keys and tapescripts.

Over to you

If you have any comments about Inside Out you will find a
feedback form on our website at: www.insideout.net, where
you can also register to receive extra teaching materials free
every week by e-mail.

Zero Unit answers:
(Page numbers refer to the Student’s Book)
a) 14 b) They’'re review units

a) Mind (unit 6) b) Cyberspace (unit 8) ¢) Words (unit 12)
d) Firsts (unit 10) e) Luck (unit 5)

a) clauses (p 142) b) measure (p 143) c¢) anyway (p 151)
d) chance, English (p 140)

a) Unreal conditionals (p 48) b) Word linking (p 62)
a) Identity (p 7) b) Firsts (p 94)

a) Britain (p 11) b) Dr Oliver Sacks (p 54) «¢) Climb
each of the world’s 14 mountains over 8,000 metres (p 92)
d) Samuel Langhorne Clemens (p 117)
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Text: a legal anecdote
Tabloid & broadsheet stories

Song: Love In The First Degree by
Bananarama

{_ | Text: a new car rally

i
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| Text: a famous mountaineer

Friends discussing what makes people
want to ¢climb mountains

People talking about times they came

first or did something for the first time

An interview with a professional
storyteller

An urban myth

! Urban myths
! Short story: Hearts and Hands by

O. Henry

L [ Text: millennium plans in London

ge

i

Y’“‘i‘ﬁ

(I

Radio show: millennium experiences

People talking about plans that had to
be changed

Conversations including new words

~Extracts from Dcbrett’s New Guide to

Etiquette and Modern Manners about
letter writing conventions

People playing word games

| Extracts from three autobiographies

Mark Twain’s suggestions for
improving English spelling

People talking about who they give
money to in the street

Friends discussing ways of raising
money for charity

Article: ethical tourism

®@rammar, Mexis &
@ronunciation

©@ wiill for predictions & assumptions
Using discourse markers

O Prepositional phrases
Vocabulary of the Internet &
e-mail

© Test yourself: paraphrasing
Using modals to talk about the past
Inversion after neither/nor, so & such
O Vocabulary of the courtroom
Law & its collocations
Formal vocabulary

@ Word linking

O Contrast
Patterns with get
Test yourself: passives

O Collocations
First & its collocations
Vocabulary of physical challenges
Idioms & phrasal verbs

@ Word stress

@ Telling stories
The future seen from the past
@ Compound adjectives
Vocabulary of things going wrong

© Whatever, however, wherever etc
Patterns with have

O New words in English
Word & its collocations
Vocabulary of letter writing

@ silent letters

@ Special uses of the past simple

@ Rather
Vocabulary of collecting money for
charity
Vocabulary of global situations
Conscience & its collocations

@ Sentence stress

'Additional material page 132 « Verb structures page 140 « Grammar glossary page 142 « Phonetic symbols page 142 « Tapescripts page 143




“ Zero unit

Book quiz

Look through your book and find the answers to these
questions.

1 a)

b)

How many units are there in the book?

Why are units 7 and 14 different?

2 Look at the list of contents. In which unit can you:

a)

b)

c)

d)

e)

b)

c)

d)

b)

Photocopiable

listen to a song by the group Queen?

study vocabulary of the Internet and e-mail?

read about suggestions for improving English
spelling?

write some quiz questions?

play a game called Wishful thinking?

In the Grammar glossary, what is defined as
‘groups of words containing a verb’?

Which word illustrates /3/ in the table of
phonetic symbols?

What is the last word of tapescript 34?

This sentence is in the verb structures section.
Add the missing words.

I wish I had more to speak .

Which grammar structure is dealt with in the

first Language reference section in Luck?

What pronunciation area is dealt with in Mind?

and used within the class.

5 Look at the list of contents. Decide which units you
think these pictures are in and then check in the unit.

a)

b)

c)

d)

Where is the pop group Madness from?

Who wrote The Man Who Mistook His Wife for a Hat?

Mountaineer Reinhold Messner was the first to do
what?

What was the writer Mark Twain’s real name?

© Ceri Jones, Tania Bastow, Sue Kay & Vaughan Jones, 2001. Published by Macmillan Publishers Limited. This sheet may be photocopied




Student profile

m Name

m Have you studied English in the past?

No m Yes \ l — When and where?

® Have you got any English language qualifications?

No D Yes ’ 1 = When and where did you take them?

What are they?

m Do you use English outside the class?

No E1 Yes ’ ‘ — When do you use English and where?

® Are you studying English, or in English, outside this class?

No D Yes ‘ '—* Please give details

s Do you speak any other languages?

No m Yes ‘ 1—’ Which ones?

®  Why are you studying English?
I need it for work.

No m Yes ‘ ‘ — What do you do?

I need it to study.

No U Yes [ ‘ — What are you ;tudying?

Where?

I'm going to take an examination.

No L—] Yes ’ ‘ = What examination are you going to take?

When?

For personal interest.

No U Yes ’ ‘ = What do you like doing in your free time?

© Ceri Jones, Tania Bastow, Sue Kay & Vaughan Jones, 2001. Published by Macmillan Publishers Limited. This sheet may he photocopied .
and used within the class. Photocopiable 9




- Iden tity Ouverview

The topic of this unit is identity and
this word is interpreted in several
ways, from how we describe ourselves
to others to the differences between
men and women. The main
grammatical focus is on adverbials
and phrasal verbs with objects.

The unit begins by considering the
way we define our own identity.
Students discuss their backgrounds
and the way they describe themselves
to strangers. They listen and make
notes as people answer questions
about their identity. Students then
move on to talk about which factor in
their lives (job, home town or family)
they identify most strongly with.

Next, students read extracts from the
book Men Are From Mars, Women Are
From Venus and examine the
differences in perception and outlook
between men and women. The song
My Girl is used for further discussion
of the ways in which differences
between men and women can lead to
misunderstanding and conflict.

Finally, students read a short text
which can be interpreted in different
ways. They consider situations that fit
all the facts given and discuss the
implications of jumping to the wrong
conclusion.

Introduction
page 4

Born & bred
page 4

Close up
pages 5-6

I am who | am
page 7

The gender

gap
pages 8-9

Close up
pages 10-11

My girl
pages 11-12

Mistaken
identity
page 13

Conuversation skills:
fluency work

Listening skills:

listening for detail;

making notes on
answers to
questions
Grammar:
adverbials

Conversaton skills:
fluency work

Reading skills:

predicting

reading for detail

Lexis: personal
values;

wordbuilding

Grammar:
phrasal verbs with
objects

Listening skills:

listening for detail

Speaking skills:
telephone
conversations

Pronunciation:
intonation

Reading skills:
reading for detail

Conversation skills:
discussing a
situation

Talking about ID cards.

Listening and taking notes on how people describe
themselves.

Identifying different types of adverbials.

Studying the implications of the position of
adverbials.

Anecdote: talking about what vou identity most
strongly with.

Reading the blurb from a book cover and predicting
what will be in the book.

Doing a jigsaw reading and discussing extracts from
a book.

Focusing on vocabulary of personal values from the
extract and forming nouns, verbs, adjectives and
adverbs from these words.

Matching phrasal verbs with their meanings.
Identifying different types of phrasal verbs.
Completing sentences with phrasal verbs,

Predicting the content of a song from expressions
taken from the lyrics.

Listening to the song and numbering the expressions
as they oceur.

Practising a conversation between the characters in
the song.

Identifying angry tones from the conversation and
practising them.

Reading a short text and deciding exactly what it
savs.

Making up a situation to fit the text.

Discussing the implications ot jumping to
conclusions.




Closed books. Whole class. Before students open their books,
ask them to identify some famous people from the following
information. (If Elton John and Venus Williams are unknown to
your students, use information about famous people they are
familiar with.) Pause after each clue to see if anyone can
identify the person. The information is arranged so that the
clues become easier.

1 He was born in 1947. He was born in Pinner, England. His
real name is Reg Dwight. He is a famous singer. He plays
the piano. One of his most famous songs is Candle in the
Wind. (Elton John)

2 She was born in Lynwood, California. She was born in
1980. She has a sister who does the same job. She plays
tennis. She won the women’s singles at Wimbledon in
2000. (Venus Williams)

1 Groupwork. Students try to identify the people in the ID
cards. You may need to point out that the jobs on the cards are
not necessarily the ones they are most famous for. They note
down as much extra information as they can about each one.

2 Students turn to page 132 and check their answers.

A Sean Connery (British actor and film star; most
famous for his portrayal of British spy James
Bond in a series of films in the 1960s)

B Marilyn Monroe (American film star; real name
Norma Jean Baker; died of an overdose of
barbiturates in 1962; friendly with John F
Kennedy, married to baseball star Joe di Maggio
and playwright Arthur Miller)

C Margaret Thatcher (First woman leader of a
British political party and first woman prime
minister of Britain; born Margaret Hilda
Roberts; worked as a research chemist and a
lawyer before entering politics; longest serving
British prime minister in the 20th century
(1979-1990); created a life peer in 1992)

D Bill Clinton (42nd President of the United
States; served for two terms, despite a number
of sex scandals; only the second president to
be impeached following the Monica Lewinsky =~
scandal; was acquitted)

3 Pairwork. Students discuss the six questions. They then
report back to the class. Invite any students who have their
ID with them to show it to the class if they wish.

Born and bred ¢4

1 Groupwork. Students discuss the three questions and
report back to the class.

I

- Identity Teacher’s notes

2 & o1s8pa3

Play the recording. Students listen and make notes on what
the speakers say and identify which questions they
answer.

Steve answers all the questions.
David answers all the questions except: Were your
parents born there too?

Valeria answers two questions in a, but not Where
is your home town? She answers question ¢ but
she does not answer the questions in b.

&3 o1

Steve
(I = Interviewer; S = Steve)

I: Steve, what would you say was your home town?
S: Um, ah, that’s a difficult one because I've travelled
around so much. Still, um, Toronto, | suppose. |

mean, I've lived there for more than twenty years
and that’s where | was born.

I: Your parents weren’t born there, though, were
they?

S: Oh no, my parents were born in England, in
Manchester.

I Both of them?

S: Yeah, both of them.

I And what would they say was their home town?

S: Well, my Dad'’s really proud to be English and
proud to be from Manchester, but he’s also proud
to be Canadian - a naturalised Canadian. He's just
become Canadian after thirty-five years of living
there and he’s really proud of that, but I guess it
would be difficult for them to answer too.

I:  And when someone asks you where you're from,
what do you say?

S: Canada.

I: That’s because you live abroad?

S: Yes, but when I'm back home at my parents’

house, they‘ve moved since | left Canada, and
someone asks me where I'm from, | say Toronto.

I:  And what would you say was maybe the most
important thing for you in defining yourself, you
know, your personal identity?

S: Wow! Well that’s a big one.

I: You know, like is it your town, your country, your
language, your job?
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S: Well, it isn’t my home town I don‘t think. Or my
country. Maybe it's language, because Canada
has got the two languages and people tend to
define themselves according to the language so
I'd say I was English-speaking Canadian, |
suppose, you know, as opposed to French-
speaking Canadian. But it's not really that at all.
I mean it's more to do with my attitude. Yeah,
you know, my attitude, my opinions about
things. | guess that’s who | am.

David
(I = Interviewer; D = David)

I: If someone asks you where you come from,
what do you say?

D: 1usually say I'm Welsh. Or it depends | suppose
depending on who's asking or where | am at
the time. Obviously if I'm back home in Wales,
then | give the name of my home town —
Aberystwyth. Even though | haven't lived there
in years.

I Were you born there?

D: Yes/was, and spent most of my childhood
there as well, until | was eighteen.

I And, if you're not back home, | mean, what if
you're on holiday or whatever?

D: Yes, sometimes, when I'm abroad people take it
for granted that I'm English, or maybe they're
just using the word English to mean British. That
can be quite annoying, or not that exactly. It's
when | explain that I'm from Wales and they say,
‘Isn’t that in England?’ Now that, that’s
annoying.

I: Is it really that important to you?

D: Oh, that's a big question. Um, yeah, | suppose
itis. | suppose it's kind of a ceptral part of my
identity. Part of how | see myself, define who |
am. '

. Do you speak Welsh?

D: Yes, | do. Maybe that’s part of the reason why
it's so important. | mean, | think the language
you speak really defines the way you think
sometimes. Or at least | feel like it's another side
to me. Like there’s my English side and there’s
my Welsh side. | haven't lived in Wales for years
and sometimes | really miss speaking the
language like I'm missing a part of myself.

I: Do you speak Welsh at all these days?

D: Yeah, on the phone to my mum, or my brother.
Once or twice a week. But that's about all.

I. So, what would you say is your mother tongue,
then? Welsh or English?

D: Both | suppose. | mean | was brought up
‘speaking both as a kid. It's impossible not to be
an English speaker in Wales. You're just

surrounded by the language everywhere. On the
TV, in films. There is a Welsh TV channel and
weekly papers and stuff, but it’s just not such a
strong presence | suppose. | mean, it is possible
to ignore it. It is totally possible to live in Wales
and not be a Welsh speaker — well, most people
aren’t.

Valeria
(I = Interviewer; V = Valeria)

I: So if I asked you to say who you are, | mean
like, how you define yourself, what would you
say was the most important factor? Your
home town? Your job?

V: Difficult to say. Both | suppose. | mean, I've
lived here all my life, and so have my family.
My family have actually lived in the same
house for seven generaticns. Well, OK, that’s a
bit of an exaggeration. But we do still have a
house in a village nearby that we use in the
summer;, and my grandmother was born there,
and her grandparents before her ... | love that
house, its big thick stone walls and vaulted
ceilings ...

I So maybe the house is what you identify with?

V: Oh no, not only the house, the village, the
town, the whole region really.

I And what about your job?

V: Mmm, yes, well being a notary is kind of a
family trade. | mean, again we go back
generations and generations ... my father, my
grandfather ... I'm actually the first woman in
our family to become a notary and | really like
the idea that I'm the seventh generation of
notaries in the family and that a woman can
carry on what was basically a male tradition
until very recently.

I And did you always know you were going to
follow in your father’s footsteps? Or did you
resist it at all at any time?

V: No, no, there was no question of resisting at
all. I'm really happy with my choice. I really
love my job. You know; it’s such an old
tradition, such a, | know this is going to sound
a bit pompous, a bit clichéd, but it's such a
respected profession and | feel really proud
about carrying on the family tradition.

3 Pairwork. Students compare their answers and discuss the
two questions.

Close up s

Types of adverbials

1 Whole class. Establish that adverbials can be either one
word or a phrase which adds information to a sentence.

T IO Identity




Elicit some examples of adverbials from the class to check
that students understand what they are.

Students then work individually to read the sentences and
underline the adverbials. Allow students to compare with
a partner before checking answers with the class.

) always
) in the North of England
c) there, since | left home
) there, to study medicine
) really, there

Pairwork. Before students begin, focus attention on the
sentences in 1 and elicit that adverbials can be placed in a
variety of positions in a sentence. Students look at the
extracts from the listening and decide where the adverbials
go. Go through the example with them first. Note that the
adverbials are listed in the order they appear in the
sentences.

Sud 02 SBp 143

Play the recording. Students listen and check their
answers.

Ed o2

a) He’s just become Canadian after thirty-five years
of living there and he’s really proud of that ...

b) ... sometimes, when I'm abroad people take it
for granted that I'm English, or maybe they're
just using the word English to mean British.

c) Thereis a Welsh TV channel and weekly papers
and stuff, but it's just not such a strong
presence | suppose. | mean, it is possible to
ignore it. It is totally possible to live in Wales and
not be a Welsh speaker ...

d) ... I've lived here all my life; and so have my
family. My family have actually lived in the same
house for seven generations.

e) ... /really like the idea that I'm the seventh
generation of notaries in the family and that a
woman can carry on what was basically a male
tradition until very recently.

Pairwork. Students put the adverbials in the categories.
Check answers with the whole class. Students who finish
early could check with other pairs whilst waiting for
everyone to finish.

a) sometimes

b) really, totally

¢) actually, just, really

d) when I'm abroad, in Wales

e) just, after thirty-five years of living there

o

f) all my life, for seven generations, until very
recently
g) just, basically

If necessary, refer to the Language reference section on
page 6 and the Grammar glossary on page 142.

Position of adverbials (p 5)

1

Pairwork. Students study the sentences and decide where
to put always in each one. Encourage them to read the
sentences aloud and see what sounds right in each case.
Check answers with the class.

These are the normal positions of always. Note that

for special emphasis it would be possible to place

the word in other positions.

* We always define ourselves according to our
place of birth.

¢ We have always defined ourselves according to
our place of birth.

¢ We would always have defined ourselves
according to our place of birth.

* We wouldn’t always have defined ourselves
according to our place of birth.

Students work individually to read through the questions
and decide on their answers. They can be encouraged to
read the sentence aloud, putting the adverbials in different
places in order to decide what sounds best.

Pairwork. With a partner, students then check their
answers against the Language reference section on page 6.
This will get them used to referring to the Language
reference section and encourage them to try to find out
information for themselves first before coming to you.
While they are doing this, write the sentence on the board.
Elicit answers to the questions from the class.

a) Note: some other positions are possible.
when we are children: 1
often: 2
if we live there: 1, 5
to some extent: 1, 4
on the whole: 1
probably: 2

b) when we are children, if we live there, to some
extent, on the whole. This is because the
adverbial is a phrase and not a word.

¢) Position 3, between the verb and the object.

3 Students modify the sentence with adverbials to make it

true for them. Allow them to compare answers with a
partner. Elicit a few opinions around the class.




Pairwork. Go through the example with the whole class.
Students then look at the pairs of sentences in pairs or
small groups and discuss how the meaning is changed by
moving the adverbials. Check answers with the class.

1A No-one else, apart from Kate, knows how to
Took after horses.

1B Looking after horses is the only thing Kate
knows how to do.

2A  if I'm honest | have to say that I'm fed up
with her and can't speak to her any more.

2B I don't feel | can tell her the truth any more.

3A At an earlier time | had wanted Rich to come
to the meeting, but then | changed my mind.

38 | had wanted Rich to arrive at the meeting
earlier than he did.

Pairwork. Students take turns to interview each other and
make notes on what they hear. They then write their
profiles, using at least five adverbials. Encourage them to
exchange their profiles and comment on and correct each
other’s work. Display the finished profiles for the rest of
the class to read and enjoy.

Alternative activity

Students write their profiles but don’t put their names on them.

Display the profiles on the wall. Students circulate and try to
identify the student being described. The profiles could stay on
the wall in the classroom to help the class gain a sense of group
and could be used later on in the course to compare early
written work and later work.

lam who lam ¢

Anecdote

See Introduction, page 4, for more ideas on how to set up,
monitor and repeat Anecdotes.

1

Go through the instructions with the class, making sure
they understand that they have to choose just one of the
topics to talk about. Give them plenty of time to read the
questions and to think about their answers. Direct their
attention to the Language toolbox where they will find
useful expressions which they can incorporate. Also point
out the final question in each section which invites them to
add anything else that they would like.

Pairwork. Make sure students understand that they have
to ask questions when their partner has finished speaking
and should note down questions as they listen. This will
ensure that they listen attentively to what their partner
says. Students take turns to talk and ask questions.

Encourage students to report back to the class anything
interesting that they heard in their pairs.

The gender gap s

Books closed. Tell students that the next section of the unit is
called The gender gap. Ask them to speculate on what this

means and what they think the section will be about. If they
have no ideas, tell them the meaning of gender. They should be

able to work out that gender gap refers to the differences in

behaviour and attitude between people of different sexes and
they can then speculate on what these are and what problems,
if any, they cause. Make sure students don’t discuss anything
that may come up later in this section.

1

Groupwork. Students read and discuss the questions. One
member of the group should take notes of their answers to
report back to the class. Remember to ask each group to
say which question generated the most discussion.
Encourage students to say why they think this was.

Whole class. Students look at the book cover. Elicit what
Mars and Venus are (two planets) and what the two names
mean (Mars was the Roman god of war and Venus the
goddess of love). Students then read the blurb and the
questions which follow.

It anyone has actually read this book, ask them to tell the
class briefly about it and whether they enjoyed it. Elicit
answers to the other questions. Make a note of students’
predictions on the board and leave them there so they can
check them after reading the texts.

Pairwork. Students A and B read different texts, one on Mars
and one on Venus. You could set this up in various ways
according to what you think will work best in your class. If
you have a roughly equal number of male and female
students, you could assign the Mars text to all the male
students and the Venus text to all the female students and
then put them in pairs of male and female for discussion,
Alternatively, you might want to have the male students
read about Venus and the female students about Mars.

Students who have read the same text could compare notes
with each other before working with a partner who has
read the other text.

Pairwork. Students who have read different texts tell their
partners about their extracts and discuss the questions.

Whole class. Get feedback from several pairs and allow the
rest of the class to comment on what is said. An additional
discussion question which you could ask the class is: Are men
and women’s roles becoming less defined? 1f so, give examples.

Lexis (p 8)

1

Pairwork. Students read the sentences and decide whether
they refer to men or women. Make sure students
understand that this is in reference to the book Men Are
From Mars, Women Are From Venus. They are not being,
asked to say whether they personally think these sentences
describe men or women. After they have completed the
exercise, you might like to ask them if thev agree with the
writer on these descriptions.

Whole class. Ask individual students to read out the
sentences in turn. The class can then vote on whether they
think they refer to men or women.

b) men
f) women

a) men
e) men

c) women d) women

g) men




