INEARGIHONS

Collaboration Skills for $chool Professionals

MARILYN FRIEND « LYNNE GOOR



INTERACTIONS

Collaboration Skills for School Proﬁm'omé:

FOURTH EDITION

Man'é/n/ Eriend

University of North Carolina, Greensboro

Lynne Cook

California State University, Northridge

Allyn and Bacon

Boston ® New York ® San Francisco
Mexico City ® Montreal ® Toronto ® London ® Madrid ® Munich e Paris

Hong Kong ® Singapore ® Tokyo ® Cape Town ® Sydney




To Joseph Pery Price
71934-2001

An &xtmordémq educator who lives on t/u’ouﬁ/z/ those, like us,
who were blessed l?)/ his lﬁ and, teac/u'nﬁ;.

Vice President and Editor in Chief: Paul A. Smith
Executive Editor, Special Education and Counseling: Virginia Lanigan
Editorial Assistant: Robert Champagne

Executive Marketing Manager: Amy Cronin
Editorial-Production Service: Matrix Productions Inc.
Composition and Prepress Buyer: Linda Cox
Manufacturing Buyer: JoAnne Sweeney

Cover Administrator: Linda Knowles

Interior Designer: Cynthia Bassett

Photo Researcher: Liz Wood

Iustrations: Omegatype Typography, Inc.

Electronic Composition: Omegatype Typography, Inc.

For related titles and support materials, visit our online catalog at www.ablongman.com.
Copyright © 2003, 2000 Pearson Education, Inc.

All rights reserved. No part of the material protected by this copyright notice may

be reproduced or utilized in any form ortby any means, electronic or mechanical, in-
cluding photocopying, recording, or by any information storage and retrieval system,
without written permission from the copyright owner.

To obtain permission (s) to use material from this work, please submit a written request
to Allyn and Bacon, Permissions Department, 75 Arlington Street, Boston, MA 02116,
or fax your request to 617-848-7320.

Between the time Website information is gathered and then published, it is not
unusual for some sites to have closed. Also, the transcription of URLSs can result
in unintended typographical errors. The publisher would appreciate notification
where these errors occur so that they may be corrected in subsequent editions.

Library of Congress Cataloging-in-Publication Data

Friend, Marilyn Penovich,

Interactions : collaboration skills for school professionals / Marilyn Friend, Lynne

Cook.— 4th ed.
p. cm.
Includes bibliographical references and index.
ISBN 0-205-35903-5
1. Special education teachers—Training of. 2. Interpersonal relations.

3. Communication in education. I. Cook, Lynne. II. Title.

LC3969.45 .F75 2003
371.9—dc21 2002066587

Photo credits appear on page 364, which constitutes a continuation of the copyright
page.

Printed in the United States of America
10 9 8 7 6 5 4 3 2 RRD-VA 07 06 05 04 03



Preﬁzw

When the first edition of Interactions was published in 1992, it was a slender vol-
ume with fewer than 200 pages, no photographs, and a principal focus on com-
munication and interaction skills. In many ways, its small physical size and
narrow substantive coverage reflected the place of collaboration in schools at
that time: Collaboration was acknowledged as important but was still primarily
a small concern pertaining mostly to special educators, it was viewed by many as
a luxury within the context of classroom instruction, and its study within an ed-
ucation framework was somewhat limited.

Much has changed since then. The Individuals with Disabilities Education
Act, the legislation governing the provision of services for students with disabil-
ities, now carries a clear assumption that most students will be educated in typi-
cal classrooms with their peers. Further, access to the general education
curriculum for students with special needs has become an expectation at the
same time that accountability for all students’ learning has continued to grow.
These changes have led to a third: Services delivered to students within the gen-
eral education classroom have become more and more common. Collaboration
also has moved far beyond the school setting. There is increasing recognition
that all of the agencies that work on behalf of families and children—for exam-
ple, education, social service, mental health, and medical—must share their ef-
forts and resources in order to have any long-lasting positive impact on poverty,
homelessness, and other issues that affect children and their families. The vastly
increased breadth of concern for collaboration and depth of its examination
are seen in the thousands of websites that now exist on the topic and in the ex-
plosion of professional literature about it.

This fourth edition of Interactions is intended to be responsive to the changes
in school policies and practices that have led to today’s focused attention on col-
laboration as an essential skill for meeting the ever-increasing diversity of student
needs. It is a guide for preprofessionals and professionals to help them under-
stand and participate effectively in their interactions with other professionals
and parents. This book was written for a broad audience, but especially for pre-
service and in-service special educators, general educators, and related services
professionals who educate students with disabilities. Although the examples and
activities focus on providers of special services, they are not unique to that group.
We continue to believe that the principles for effective interaction are not de-
pendent on roles or settings—they are universal. Our experiences in schools
tell us that the concepts and skills in /nteractions are thus equally applicable to
individuals who educate English language learners, to those who work in early
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intervention and preschool programs, to site-based school management groups,
to middle school teams, and to many other situations in which educators come
together to work toward a common goal.

Over the past decade, we have received much positive feedback about the
practicality of this book (and we thank you for that and the suggestions you have
made for improvement). In this edition, we continue to use the principles we be-
lieve lead to instructional effectiveness: a measured amount of theory and con-
cept heavily seasoned with examples, cases, and applied activities. Interactions was
written specifically to enable readers to quickly use the knowledge and skills they
acquire in their professional settings. In addition, because many interaction sit-
uations are complex with many possible variations and outcomes, we have tried
to present possibilities but leave the reader thinking critically about personal ap-
plications and alternative options.

Ol)emwanftﬁe/ Book

Collaboration is truly a topic for lifelong learning. As we interact with our col-
leagues at the university and in the field, we continue to grow in our own under-
standing of the fundamentals and subtleties of professional interpersonal
relationships. We have had the good fortune of working and learning with tal-
ented teachers, administrators, parents, paraprofessionals, and providers of re-
lated services as they developed collaboration skills and put specific applications
of collaboration in place. The lessons we have learned from them have helped
us immensely in preparing the fourth edition of Interactions. Specifically, we have
maintained our core of information about collaboration concepts, communica-
tion, and interaction process skills; we have expanded some material from the
third edition; we have omitted a few topics that we learned have a lower priority
in today’s schools; we have reorganized the order of the chapters in response to
student and instructor feedback; and we have augmented again the practical ap-
plications of the textbook’s ideas.

Chapter 1 presents a conceptual foundation for understanding collaborative
interactions and activities as well as the settings and structures that support
them. In this chapter we define collaboration and highlight its benefits and risks.
In addition, we distinguish collaboration from other terms that are sometimes
used interchangeably, and we explore the development of collaboration as it re-
lates to special education, including the current trend to educate students with
disabilities in general education classrooms.

The next three chapters of the book comprise a unit on communication
skills. These chapters existed in the third edition, but they have been updated and
moved forward in the book so that students are introduced to effective commu-
nication skills earlier in their coursework. Chapter 2 serves as an introduction and
overview of principles of clear and constructive communication. Concepts are
presented that underlie communication and interaction skills, including recog-
nizing diverse frames of reference and preparing to listen. This chapter also sum-
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marizes the principles of interpersonal communication, both verbal and non-
verbal. An in-depth discussion of verbal communication occurs in the next two
chapters. Chapter 3 provides the reader with knowledge and skills regarding
using statements. Chapter 4 provides similar information about asking questions.
In these two chapters, verbal strategies in using statements or asking questions are
examined according to their intent to provide, solicit, or clarify information.

Chapter 5 introduces interpersonal problem solving as the most central in-
teraction process of collaboration and one in which effective communication
skills must be applied to achieve successful outcomes. It draws on but differs
from professionals’ skills for individual problem solving. The chapter has been
moved forward in the book so that students will understand the problem-solving
process that they will use later as they learn about services for students.

The next three chapters of Interactions explore services and applications in
schools whose success relies heavily on collaboration. Chapter 6 addresses the
topic of teaming, including ideas for establishing and maintaining teams and prob-
lem solving to help teams work effectively. Chapter 7 considers the service of con-
sultation. It examines the various models through which consultation can be
delivered, and it also offers a variety of suggestions for making consultation a vi-
able means of supporting students and teachers. Chapter 8 takes up the topic of
co-teaching, the service delivery option in which two educators share instruc-
tional responsibility in a single classroom. Suggestions for setting up co-teaching
programs and specific information about how such arrangements should func-
tion are provided.

Chapter 9 is new. Although the topic of paraeducators has been mentioned
in previous editions of Interactions, we decided that the increased use of paraed-
ucators in providing services to students with disabilities and the issues that ac-
company that increase warranted significant attention. This chapter outlines
appropriate and inappropriate roles for paraeducators, professionals’ supervi-
sion responsibilities when working with paraeducators, and issues that may arise
when paraeducators are part of an educational team.

Chapter 10 is also new. Although we have always believed that professionals’
interactions with parents and family members are critically important in student
success, we have never before dedicated an entire chapter to this topic. The
chapter emphasizes understanding families, particularly their developmental
stages and the unique perspectives that families from various cultures may bring
to school environments, and facilitating family participation in decision making
about their children.

A somewhat different direction is taken in Chapter 11, which deals with awk-
ward and adversarial interactions by focusing on both conflict and resistance.
Strategies such as negotiation and persuasion are emphasized. These require
the use of many of the interactive processes and communication skills addressed
earlier in the text.

The final two chapters of Interactions form the final essential components of
collaboration. In Chapter 12, special issues related to collaboration in specific



Preface

contexts are outlined. Collaborative efforts are influenced by the roles of the
persons who collaborate as well as the contexts in which they work, and these
topics are explored in the chapter. For example, the issues of student collabo-
ration and collaboration for transition planning are explored. Also in Chapter
12 is a discussion of some of the critical ethical issues that arise when profes-
sionals collaborate. The final chapter, Chapter 13, addresses the practical mat-
ters that affect collaboration in all of its many applications. Topics include
finding and managing time for planning, scheduling, program development
and evaluation, and staff development. The chapter emphasizes the issues that
arise when professionals collaborate “in the real world.” For readers struggling
in situations in which collaboration seems nearly impossible because of con-
straints on logistics, this chapter may be an appropriate starting point.

Most of the features of earlier editions of Interactions have been kept in the
fourth edition, and others have been added. The features include the following:

¢ Advance Organizers. Each chapter begins with a section titled Connec-
tions, which is designed to assist the reader in understanding how the spe-
cific chapter content relates to the overall organization of the book.

¢ Learner Objectives. Each Connections section is followed by Learner Ob-
jectives, which inform the reader about the main purposes of the chap-
ter. The objectives also help the reader to set expectations for what he or
she will be able to do after studying the chapter.

o Photographs. In the fourth edition, more photographs have been added,
and they more clearly illustrate collaboration in action.

¢ Case Materials. Case studies are presented throughout the text to illus-
trate relevant concepts and principles. These often include descriptions
of specific school situations and extended dialogue between profession-
als or parents.

¢ Putting Ideas into Practice. In each chapter additional elaboration of con-
cepts or skills practice is offered in boxes called Putting Ideas into Prac-
tice. These boxes are another means of making written ideas come to life
for application in real school settings.

o Addressing Diversity. We have tried in this edition to pay even closer atten-
tion to matters of diversity that may arise in the context of collaboration.
Each chapter contains a feature called Perspectives on Diversity that high-
lights pertinent issues and considerations.

¢ Skill Models. Chapters 2 through 5 provide instructional formats that give
concrete models or examples of specific skills. This feature is designed to
help the reader to discriminate between different elements of skills.

o Application/Practice. Application items are embedded throughout the
chapters to involve the reader in analyzing the principles described and
applying them to actual interpersonal situations. These items are also
found at the end of each chapter; they assess the reader’s understanding
of important information in the chapter and provide suggestions for skill
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development activities. These exercises may be used independently or as
part of organized training experiences.

o Chapter Summaries. Each chapter concludes with a summary that briefly
recaps the major points addressed in the chapter. The summaries are in-
tended to assist the reader in assessing his or her understanding of the
primary concepts within each chapter.

o For Further Reading. A brief list of additional readings is included at the
end of each chapter. These references enable the reader who wants more
detailed information about a particular topic to access that information
quickly.

¢ Instructor’s Manual. For the first time, Interactions is accompanied by an
Instructor’s Manual that includes chapter outlines, overhead transparency
masters, additional activities and cases, and a test bank. The intent is to
provide for readers and instructors more of the resources we like to use
in teaching about collaboration than can be placed within the pages of
the book itself.

We hope you enjoy the fourth edition of Interactions: Collaboration Skills for
School Professionals. We continue to hold to our belief that collaboration is the
foundation on which successful contemporary public schools are based as well as
the only effective means through which to provide services to students with dis-
abilities and other special needs. We hope this edition of Interactions helps you to
further understand collaboration as it occurs in your workplace and enables you
to refine your skills as a collaborative educator.

I
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Even since the last edition of Interactions, the demands on educators, what-
ever their roles, to collaborate effectively have continued to increase. And
few educational personnel have been prepared for this new educational way
of life, a transition from the closed-door isolation of classroom and office to
the communal school. A case in point is the increasing inclusion of students
with disabilities in the general education classroom and the co-teaching that
often accompanies this shifting placement trend. The collegial experience
is fraught with both promise and danger depending on the quality of the
collaboration. Another example is the pressure for accountability, which de-
mands a new level of collaboration between school and family to insure stu-
dents’ educational progress and social development. The growing number
of students from culturally and linguistically diverse families compels pro-
fessionals to upgrade their skills in collaboration with parents. Thus, col-
laboration is moving away from being a helpful accompaniment to
instructional and therapeutic skills: It is becoming the professional educa-
tor’s most important skill to provide quality education; it even sometimes be-
comes a survival skill. )

The fourth edition of Interactions, updated to reflect contemporary is-
sues, is a guide for those who are engaged in the daunting task of building
communities of learning. Interactions provides a road map of the essential
concepts that special educators, general educators, speech/language ther-
apists, administrators, psychologists, and others must have in order to work
together effectively on behalf of students. Only by learning, practicing, and
implementing the skills of collaboration can schools of this decade ac-
complish their mission. The increasing emphasis on accountability also re-
quires additional emphasis on collaboration.

Educators who know what is happening in other fields recognize that
the search for new ways of human exchange pervades the culture. Acknowl-
edgment now exists that human beings must find new ways to interconnect
if we are to survive. Espousing independence in lieu of collaboration is no
longer an option. Mental health workers have accepted this as have juvenile
justice personnel, social services providers, and public health educators.
Families in poverty cannot be supported unless service providers work in
concert to streamline procedures, make the most efficient use of funds, and
employ the best available expertise. Schools are, of course, a central partner
in this collaboration. As the authors make clear, collaboration goes beyond
compromise and cooperation to shared understanding, meaning, decision

Xix
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making, and accountability for outcomes. It is a transformation replete with risks
but also opportunities.

Because the authors continue to relate the collaboration enterprise to the
foundations of individual and group psychology, infused with an ethical base, the
book retains its vitality. They have not only read widely in the literature but also
have evaluated the relevance of the research and applied the results to clarify
particular issues. However, they also have addressed emerging developments in
the study and implementation of collaborative practice. For example, they have
devoted a full chapter to paraeducators, essential school personnel for whom
collaboration can be a particularly complex endeavor. Likewise, this new edition
focuses attention on parents and families, particularly those from diverse groups.
These additions are reflective of their conviction that families are at the center
of professionals’ work on behalf of students.

The book continues to be user friendly and focused on practical applications.
I am particularly pleased that Drs. Friend and Cook have maintained a high num-
ber and variety of examples in Interactions. These examples provide a means for
novice and experienced practitioners alike to reflect on actual practice of effective
collaboration. It is clear that these examples come from the authors’ own continu-
ing experience working in schools: Upon reading the examples the reader will
probably say, “I have experienced that véry situation!” A hallmark that distinguishes
this book from others addressing the same topic, continuing from the very first edi-
tion, is an admirable blend of theory and practice. Readers at all levels are offered
a clear grounding for the skills presented, but they are simultaneously provided ap-
plications that enable the immediate use even the next day at school. Theory-prac-
tice complementary coverage lends usefulness not only for self-study and staff
development but also for undergraduate and graduate college classes.

Readers of Interactions also will find that it continues to address in a realistic
manner the complexities of collaboration. The dilemmas caused by profession-
als’ need for control, the sometimes hostile environment where collaboration is
undertaken, and the paucity of time available for collaboration are recognized.
The authors do not run away from these realities. Instead, they explicate the
challenges so that they can be examined and addressed.

I applaud this fourth edition of Interactions. Given the increasing diversity of
our students and our society, we need to strive for constructive partnerships that
will assist in the goal of improving the lives of children. The challenge is to use
the knowledge and skills presented in this book to transform the way we think
about our work with others and to value what we accomplish together.

William C. Morse
Professor Emeritus
University of Michigan
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