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New English Course—Listening and Speaking Series (4" Edition),
complying with the requirements of the newly-issued College English
Curriculum Requirements (For Trial Implementation, 2004), are books
of listening and speaking activities for college students in bands 1—4
English courses. There are four books in this series. Each book consists
of 14 main units, two consolidation units and two listening tests. Each
main unit is based on a different language function or theme and
contains four or more listening comprehension exercises and some
speaking activities, designed to stimulate students to share their ideas,
opinions and experiences with each other. The functions and themes
selected are generally useful and realistic, which students at this stage
need and want to talk about in English. The activities and tasks designed
in the books are also generally interesting, challenging, and more
importantly, relevant to the students themselves.

English is a language that is spoken not just in Britain, but all over
the world—often as a means of communication between people who have
no other language in common. The activities in this book don’t attempt to
prepare learners for “life in Britain or America” but for using English as an
international language. During the course, however, some background
knowledge of these two chief English-speaking countries is also presented
and practised at many points. This is intended to prepare students in some
way to live or work in an English speaking situation in the future.

Listening Exercises
Each unit in New English Course—Listening and Speaking has four

or more listening exercises, the recording for which is on the cassettes.
Each listening exercise trains students’ listening skills. At the same time,
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it provides students with a language function, a topic, a range of opinions or some information
based on which students can develop their language competence at a later stage. The language
notes and the lexical items introduced in the listening materials also help students to
participate more effectively in the activities that follow.

There is generally a “before”, “during” and “after” phase to each listening exercise. In

brief, the phrases are as follows:

1. Pre-Listening

Learners are introduced to the situation in which each conversation takes place. They find
out their purpose in listening to the recording and any background information they may need.
This is generally fulfilled through some of the pre-listening exercises that are specially
designed for this purpose or through questions and answers that are included in the directions
for the listening exercise. It is noted that the lexical items listed after each listening exercise
should also be introduced at this stage. This is intended to enhance students’ understanding of
the recording in which these lexical items might prove problematic and therefore hamper their
comprehension in the first place.

2. Listening

Usually learners need to hear the recording more than once: the first time to get used to
the voices on the tape to get the gist of the text; and the second time to find out and note down
the specific points of information required by the listening task. These tasks, for example, may
involve drawing a diagram, filling in a chart or taking notes. Sometimes, two listening tasks
are designed on the same listening text, one to check the gist and the other the detailed
information. Often, only one listening task is designed to check both the gist and detailed
information.

3. Post-Listening

Learners compare notes or answers with their partners. They help each other in their
understanding of the listening text. Then, the teacher elicits the required information from the
students and makes sure they have the right answers. Usually, a third listening follows, which
gives students a chance to find out where they went wrong and what they missed.

Speaking Activities

In the speaking activities in New English Course—Listening and Speaking, students work
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together in pairs or in groups. Sometimes they can even move around the classroom, talking to
anyone they like. The aim is to encourage students to exchange ideas and opinions with each
other. In each activity students are given a purpose or task—and this makes the activities much
more motivating and realistic than just “answering questions”. Most of the time, since students
are directed to talk about themselves or things they are familiar with, the activities tend to
become more meaningful. Of course, this also makes the speaking tasks easier to do so that
weak students can have a go at them. Also, the model expressions following the speaking tasks
and the lexical items introduced in the listening texts and elicited through the pre-listening
activities help students in this way.

It is noted that some sort of checking or demonstration should be an indispensable phase
following a speaking activity. For instance, when students are supposed to make some choices
or plans, the teacher could later elicit each of the students’ choices or plans and make some
comments if they have made mistakes.

How to Use New English Course—Listening and Speaking (4" Edition)

Teachers and students are expected to select the materials and activities that seem most
relevant and interesting to them. For instance, Unit One is only suitable for the first class for a
group of new students who do not know each other at this point. This would not be meaningful
for a class in which everybody knows each other very well.

Only a rough guide is provided in this introduction. Hopefully, each teacher will use New
English Course—lListening and Speaking in his or her own way, adapting the materials to the
needs of each different group of learners. The book is designed to stimulate learners and
teachers alike, rather than to control them.

The Teacher’s Role

The teacher has three main things to do while New English Course—Listening and
Speaking (4" Edition) is being used:

1. To get things started—making sure everyone knows what they have to do and
possessing the necessary vocabulary.

2. To monitor the group at work, and sometimes, participate in it, and decide when to stop
the activity.

3. To lead a short follow-up discussion after each activity—providing further information

or making comments or doing any remedial work necessary.

Vi! Ea
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Unit

Training Focus: understanding and talking about making requests

Cultural Notes: English people use rather elaborate, roundabout ways of
asking for things, and some foreigners therefore may appear
rude because they are more direct than the English tend to be.
The most important thing about asking favors of people is how
you ask, what information you use, rather than the actual words
you use. When it seems likely that the other person will refuse,
the question can be phrased so that the refusal does not cause

embarrassment.

ZdIdH nog ue)

Useful Expressions:

Asking someone to do something:
—Do me a favor and do ..., (will you)?
—Can/Will you do ...?
—Could/Would you do ... please?
—Do you think you could do ...7
—1I wonder if you could possibly do ...
—Would you mind doing ...?

-~

Expressing willingness to help:
—TYes, of course.
—Sure!
—No problem.
—Alright.

Expressing unwillingness to help:
—I’m afraid I can’t ...
—1 really/do wish I could help you, but I'm afraid ...
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—1I°d like to help, but I’m afraid ...
—I’d love to help, only ...

Teaching Tips:
Section One

1.&2.

1) Try to warm up the students by asking for their help, in using different expressions for
making requests: such as “Would you mind if I open the window to let the fresh air
into the classroom?” “Is it all right if I sit down when I teach today?” “Do you think
we could possibly go outside to have lessons everyday?” etc.

2) Provide the students with different speaking contexts before asking them to practice
how to make requests and responding to requests. These contexts might include:
asking for a cup of water, asking for help in solving math problems, inviting someone
to join in a group, wanting to interrupt someone’s work, etc.

3.84.85.

1) Ask the students to predict before listening. This activity helps the students understand
better than someone who has not made predictions.

2) Be sure to help the students learn the new words first before playing the tape. If time
permits, allow 2 or 3 minutes for the students to get familiar with the context of the
listening materials.

6.&7.

1) Introduce the activity: Invite one or two students to have dialogues with you first,
using the suggested expressions in the tables.

2) Group work: Divide the students into small groups (3—4 people in each). Give them
five minutes to practice in groups and then ask several groups to demonstrate their
dialogues for the class. Encourage them to talk as much as possible.

3) While they’re practicing in groups, walk around the classroom. Stop for one or two
minutes at each group, giving comments or offering help if necessary.

Section Two

3.&5.

1) Introduce the activity: choose one picture and give one hint, present an example



dialogue (as interesting as possible).
2) Pair-work

Unit 1 Can You Help?

3) Demonstration: When the students’ pair work is done, ask some students to

demonstrate their performance in the class. Use the platform as the reception desk. Ask

the students to act as actors, which could hopefully make the class more attentive and

interesting.

Reference Key:

Section One

1.
General requests More polite or indirect requests

1) Will you take a photo of me? 1) Do you mind if I have another piece
2) Is it all right if I come in? of cake?
3) Could you lend me 50p? 2) Do you think you could possibly lend
4) Could I have another piece of me 50p?

cake? 3) Do you think you could turn the radio
5) Can I come in? down a bit?
6) Would you turn the radio down | 4) Would you mind taking a photo of

a bit? me?

2.
Expressing agreement Expressing refusal

Certainly. No way!
Not at all. Absolutely not.
No problem. I’'m sorry. I’d rather not.
Absolutely. I’d rather talk about it now, if you
Of course. don’t mind.
Go right ahead. Yes, I’d mind.
Sure.
All right.

Of course not. ( “Do you mind...?”)
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3.
Requests Accepted(v) Refused(v)
1) Borrow the dictionary v
2) Smoke here v
3) Open the window v
4) Have change (for five pounds) v
5) Look at the form v
6) Borrow the paper v
7) Move to the table in the shade v
8) Stop talking (the conversation) v
4.
No. Requests Responses
1. Where to park? If you give me the keys, I’ll get one of the
porters to see to it for you.
2. Time for breakfast? At seven in the dining room, but you can get
it earlier in your room, if you wish.
3. Need towels in the | Oh, I’'m sorry about that. I'll get some sent
room. up straight away.
4. Where’s a restaurant? | Yes, it’s on the second floor. Turn left when
you come out of the lift.
5. Send someone to Certainly, which room is it, please?
collect laundry.
6. Need to take towels | No, they’re provided at the poolside.
to swimming pool?
7. Any calls for me? Let me see. Ah yes, there’s a fax and a phone
message.
Order room service. | Certainly. What would you like?
9, How to make an You need to dial 9 for an outside line, then
international call. 00 and the code for the country you want.




Unit 1 Can You Help?

Request

Response

1) Could you tell me why you’re parking here? | What?/ What’s the matter?
2) Would you mind getting out of the car? | Yes, I would mind.

3) Get out of the car!
4) Can you get into this car, please?

Hey! Look! What’s this about?
No way!

5) Look, if it’s OK with you, we can talk I think Id rather talk about it

about that when we’re in the car. now.
6) Just get into the car! No!
7) So, do you mind waiting in the car? Oh, of course not. Not at all.
8) Do you mind if I smoke? Yes, 1 do.
Section Two
2.
Guest Request Yes/No
1) Mr. Morales fill in the registration card,; Yes;
have a room with an ocean view No.
2) Mr. Burton get a wake-up call Yes.
3) Room 327 eat at the dining room:; No;
get some dinner Yes.
4,

Woman’s problem

Her mother’s promise

1) backache, house is a mess.

Help you clean the house.

2) Kids are driving me mad.

Take them to the park.

3) Do some shopping.

Stop at the supermarket, make a meal.

4) run out of money, pay for the

shopping.

That’s fine. Don’t pay me back.
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Section Three

1.

Number Checking the number Showing that he or she
) understands (v)
1) v 0
2) v U
3) 0J v
4) (] v
5) v O
6) U v
7) U v
Number
1) 2-7-1
2) 13-4-2
3) 19-7-5
4) 2-2-8
5) 3-2-2-7
6) 6-5-4
7 17-3-6




