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Thanks
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colleagues, students and friends, who have both suggested new
activities and provided practical, constructive criticisms of old ones.
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Introduction

I decided to write this book because I needed it; and as soon as I began to
discuss the idea with other teachers and students it became clear that
many of them felt the same need as 1 did, and for similar reasons. On the
one hand, we all more or less took it for granted that we would have to
teach grammar — either because some authority told us to, or because we
ourselves were genuinely convinced that grammar input helps our
students to learn the language. On the other hand, we felt most
comfortable using a broadly communicative methodology in our teach-
ing, and were disappointed to find that our coursebooks provided very
few ideas for interesting, meaningful and contextualized grammar prac-
tice. There are usually either ‘communicative’ activities designed to
develop general fluency, or ‘grammatical’ exercises that are for the most
part based on uninteresting manipulation of forms. A few books and
periodicals suggest a number of good ideas for the kind of activities we
wanted (see BIBLIOGRAPHY) — but there seemed to be no comprehensive,
systematically categorized collection that could be used to supplement a
coursebook.

“What we need’, a group of student teachers told me, ‘is a book that
will gather together the most useful of the game-like or communicative
grammar-practice procedures that are in the books we know, plus any
more you can think of or find, and lay them out systematically so that we
can look up, say, the “‘Present Perfect” on Monday morning and find a
few good ideas to choose from.’

I found, however, that however sensible and simple this idea sounded
in theory, its execution in practice was not so easy; and the end result has
inevitably fallen short of my first ambitious plans.

For a start the book could not possibly cover all the grammatical
structures there are; nor is it always so clear what is ‘grammar’ and what
is not. So I decided to select only those items that I and other teachers |
consulted have found in our own teaching to be the most essential and/or
tricky, and included some — ‘numbers’, for example — that are in the fuzzy
area between lexis and grammar. Even then, the sheer number of
activities which could be included in a collection of this kind is enormous,
so it was necessary to sift and select. All this means that any individual
reader will inevitably find some omissions.

Classification was another difficulty, as many of the best activities do



