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AFAFXBEKKE THE

BEMEF WALREEZANAEEANR, FI -1 E L FHEXANEX - T, HALN
RELESEE EHER,RAT7 TEETATEARREIXR N EM ELRAFEHHEDN, + 4
FE &4 % 3E 5 % M 5 X 7 3% (morphology ) F 47 3 (syntax) , F A B H 9 A Bl F K HE K, EKA
MENFAXAMFLHA FRAM,RA - N AGHAHL2RATURRE-—REA HEHNTFERH 4%
B, BERLHISSRNEARANRA, flin £ AL HE2Q  RATHELTH 2, AHRKHE
AER EBPFARZLD S AARER LERPRZ0AZBFABX; EH LR AES A
ARG L ASFEEEFH AR, HEAARRA UREAPRFGLAZALR, LA H X0 F HH
ZR NERAEABEAMNEM, ERLARSTIANEANANRR, Sl R EHF-FRAATHY 3
AR AREERAA, AAFERAKRRAEAES R AERSL ALK, XENTHERER
¥, AA¥TSFEE ARFALKEML2HBEAER A ALAREALER A HL2HELREMAE
#H, BT A AREafan HHHR, ERAH A an hour 5 & a hour, £ a university 5 & an
university, X XK LW AZHENEFXF L AEEN FAFIRELHR,

REBEHEQNATFHHE GRS EEFAZRXELAL A EALEMHERNHI EAREA
HOEENHR  FTHAS AEANEE NIRANL2BETH Sl E-RAEHE BEF=A
B A E s, FAF AP AR TERRENA A REATFHARARHANE R, EH BB,
EmhENEALXEENENEZRERE,

EAAHEERRAERT L2 REAEARARN T R RBREEE, HATR, ¥JEH
AR HEREAR BN AR, FIFEFR, ERAMBRBRAFIXFEXN - AREFTR . ER,
BMTH-—TEHAA K EEELARFNXRE 2R, RFAHTRNEREEN L 488, T RABNET
REFZHEWRE,

£ 4t 3 (traditional method) B UL E R YA, U EZ A K EFO, FEZBRAF I FEAN , £
RALHEY & EAEE, REBAE BV Y (mechanical )5k 3 , XA L RBA LT XHEGEF FEAF
PG, BRGREEHAEALR ALAFEHLAMRTERAEFT, ¥FIEEX, TRATXR A
RATABEANERENXE AN ALNHZEH, RERATARR AN EEL L A¥ 4 REd
BhEEIREERN BRA LK | 3¥4LFHARPER AR LRARIOER,
EREXBF b E AR FAETFIMBRBNRDH A RFRAMEDR FR REHX
EXHEER ANAXEBRERRFNET, BN EARAEARNTEON XA RAXEARE
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EMAHRREFEHERAER S XENBAFIETREATRRBE  EU O LRE A, B4R
ER LW HEH,

9t 3 3% (audio-visual method ) ¥ % i& 2 & ¥ % 3 & 4] &l (sentence pattern) , ¥ E X K F EH A K ¥
BLHE-RERFARGYEND RA LK KL BRER MO HARE ¥ETHE %
TEBTEX20HL60 FRW, TREINBE AN AELVAFEFEAYEER F4RE
GABRALTXWHEAAE ERABRLR, ERESHNFEAET  SEFLHS T REAHMBA
BHURM D LAY TRARFNFEIRR, IAENFLEREFIARIAES BT E 2R
REEEAHBLTARRXE, AIRATHEAFITIREFTENI ARSI RHET,

EREEFSES T UES I VESTE ST EMANETTAVEIERPEL LR 1-2E-F SN
TRERAFRAROEFN _ARNE AR -NEENRE EFEINIBERARN BERE R -FH# -
AREYT A ABER AN EHE A LT XW & & 3 (situational conversation), X #¥, % £ 7 Y& — % #y
EH (eontext) X PRU R EIRFBEZ RWHBEARATAIENE TR AN TEEEN KLY
BT, RAANKES 20 2 80 £ R 40, B W4 X R X B 3 (communicative method ) , i % % ¥
EWEHRELFETIRELY, ., #, EHEFTHS (linguistic competence), T E X E X T K
(communicative competence ), X Fr 3k A X i 89 B 8 H & , BE F R & 3% IE B (correct in grammar) , £ & K &
F %% 1K (appropriate in use) , B AR FFIH# THLEXMEF I NELBERTEEHXEAHE,
TEAMXEGHSFAAPMIACAR, FELTEARIBEMEIELA, ORNTRXEREI F %,
MELRGEABEIR FRARBANET RANXENB LB XACARATXR, IRRTE
E-TWHHEM XM EFEFIEST AEFIEE, EFIETHRAR LATHEEIRSX
EE, UAPHAXAZR, RAFITHXOXAFRRDR, THESHIEEST, XEEL K
Grammar in Context ({REEHEZ))NEM ELRFRTRETAL,

EE(HEEHEE)N R A Sandra N. Elbaum X+ R EEH X EXHT, ¥ THBEAEREH
FEEWBR ANRUEENE _EFHN¥4 Ebam X+ EMA B HRLHBRIET FF£R
FAXAERZEERGRXEREER, Ebam X+t EBRRENHR PR K, B M EBREX
B4R ARERBRETHR FEXARIAUZR A - NEAREBRBRFIEER, AT EEH
¥PREHT B ERAKEEE TEEARSHMN, hAX—FL,

REXERAMHA (A EEFRAER), LR LERAF AR ERFIRBET, ABEHHMEEE
B AUAFIEZEBATEIEE UEFAEL AT BHEES AT EnARBERAET,

XEEHADTRHELR:

L EAFEHRTOAXRPFEXKALENEER R, RREFHARNLHEELR ,HMRE

HHEFNARBRERAT N AN ELAE , FENELRAHE - RGL, #EEA
Bk R, ME R K RN iE %k B K (grammar chart), — B TR, M EX B ARG A FH W& A
"7,%%&iﬁrﬁwﬂﬁ,ﬁiﬂu%%’ﬁfﬁ(language note), R ¥ H ¥ FEEHNNER, &
NEFREENBEERFAMBALR AR EF . TFHMXEH HEE5EX FBNMALE . F
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A EEAFRREANREAEETE, FIANAERNERAARE O L PELET,
D ARABBLTKRES TRELAEZRF A¥IFREH AW (useful) AEXH
(meaningfu ) e F XX X LR A RE L BB TRBER FLFEBARME D, T E LN
B AME DNAFES BRTAE S HH R KY EIE 5 (expansion activity) , EH B X, T A
B ,¥UBA, BEXHE X B IEENEIE TR, F¥FIHXBRECHETHROXTRE
A BRAZEREARERAEET  XAGLCEIRAFAEFHARANRELN,
3EMBAEEAFINLEIAEREARR, 2EEM AN 123 Z4 , EEX 2 HFHAN 2
#,3#H1AIB2A2B3AIBE 6 M A M I AF2ZE4H 4RBZIEAIORERNE,AF
ERARMEY] HNERXAY RED BEEEEHSH - ANARTER MR- ER, NiE
FEIAR PR -ANEBEEEAXNEIAE FR-ANER ZHTDEL I RHEERLEE,
AEB/A EEVE FEARREE RESHA FEALEFFR B T W EXE
EHFALYE £EHE A2 580 LIS 4N EH, 28X 25 LF RELFE B
A REHEGELXARE SR BHF LHNEER BRIHE XK KT E8 KT 1448
B3RHTHE GRS RESER HEFELE FRBRE AN EEHW FHHA KE
(28 XZLEHNEGHOIRFI0OANGE, ILFEARETLXEH LGN T AT, R THE
EXCFELEEFHLENERAR, XLERAHTEILUBLENXAFE R BIR,#
NS EEXAEET OB Y AE R T AN EEEA,
RRE-FALBRFEIEBHEEMN, EREXEEHN FTFIRTUREREX B EE ERR
FEEMETUFEIXEXAE RN EFHFTEIXE EERPHAXLEFEFIXEARE
EM ABAFIXERMFFEE,
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A word from the author

It seems that I was born to be an ESL teacher. My parents immi-
grated to the U.S. from Poland as adults and were confused not
only by the English language but by American culture as well.
Born in the U.S,, I often had the task as a child to explain the
intricacies of the language and allay my parents’ fears about the
culture. It is no wonder to me that I became an ESL teacher,
and later, an ESL writer who focuses on explanations of
American culture in order to illustrate grammar. My life grow-
ing up in an immigrant neighborhood was very similar to the
lives of my students, so [ have a feel for what confuses them
and what they need to know about American life.

ESL teachers often find themselves explaining confusing cus-
toms and providing practical information about life in the U.S.
Often, teachers are a student’s only source of information about
American life. With Grammar in Context, Fourth Edition, 1

enjoy sharing my experiences with you.

Grammar in Context, Fourth Edition connects gram-

mar with American cultural context, providing learners of

English with a useful and meaningful skill and knowledge base. Students learn the grammar
necessary to communicate verbally and in writing, and learn how American culture plays a
role in language, beliefs, and everyday situations.

Enjoy the new edition of Grammar in Context!
Sandra N. Elbaum

Welcome to Grammar in Context

Students learn more, remember more, and use language more effectively when
they learn grammar in context.

Learning a language through meaningful themes and practicing it in a contextualized setting
promote both linguistic and cognitive development. In Grammar in Context, grammar is
presented in interesting and culturally informative readings, and the language and context are
subsequently practiced throughout the chapter.

New to this edition

New and updated readings on current American topics such as Instant Messaging and eBay.
Updated grammar charts that now include essential language notes.

Updated exercises and activities that provide contextualized practice using a variety of exer-
cise types, as well as additional practice for more difficult structures.

New lower-level Grammar in Context Basic for beginning level students.

New wrap-around Teacher’s Annotated Edition with page-by-page, point-of-use teaching
suggestions.

Expanded Assessment CD-ROM with ExamView® Pro Test Generator now contains more
questions types and assessment options to easily allow teachers to create tests and quizzes.

Welcome to Grammar in Context -



Distinctive Features of Grammar in Context

Students are prepared for academic assignments and everyday language tasks.
Discussions, readings, compositions, and exercises involving higher-level critical thinking skills
develop overall language and communication skills.

Students expand their knowledge of American topics and culture.

The readings in Grammar in Context help students gain insight into and enrich their knowl-
edge of American culture and history. Students gain ample exposure to the practicalities of
American life, such as writing a résumé, dealing with telemarketers, and junk mail, and get-
ting student internships. Their new knowledge helps them adapt to everyday life in the U.S.
Students learn to use their new skills to communicate.

The exercises and Expansion Activities in Grammar in Context help students learn English
while practicing their writing and speaking skills. Students work together in pairs and groups
to find more information about topics, to make presentations, to play games, and to role-play.
Their confidence in using English increases, as does their ability to communicate effectively.

Grammar in Context Student Book Supplements

Audio Program

¢ Audio CDs and Audio Tapes allow students to listen to every reading in the
book as well as selected dialogs.

More Grammar Practice Workbooks

s Workbooks can be used with Grammar in Context or any skills text to learn
and review the essential graramar.

¢ Great for in-class practice or homework.

¢ Includes practice on all grammar points in Grammar in Context.
Teacher’s Annotated Edition

¢ New component offers page-by-page answers and teaching suggestions.
Assessment CD-ROM with ExamView®Pro Test Generator

* Test Generator allows teachers to create tests and quizzes quickly and easily.
Interactive CD-ROM

¢ CD-ROM allows for supplemental interactive practice on grammar points
from Grammar in Context.

Split Editions

¢ Split Editions provide options for short courses.
Instructional Video/DVD

* Video/DVD offers teaching suggestions and advice on how to use Grammar in Contex!.
Web Site

» Web site gives access to additional activities and promotes the use of the Internet.

melcome to Grammar in Context



Welcome to Grammar in Context, Fourth Edition

Students learn more, remember more, and use language
more effectively when they learn grammar in context.

Grammar in Context, Fourth Edition connects grammar with rich,
American cultural context, providing learners of English with a useful
and meaningful skill and knowledge base.

THREE SPECIAL DAYS

efor I

E\,m.ﬁé(ga 1. What is your favorite holiday? When is it?
2 DoyoucdebnuMonW?WMn’.'

L 8 Doywmmﬁfuwmm?

An Audio Program allows students to hear
the readings and dialogs, and provides an
opportunity to practice their listening skills.

Valentine’s Day is a day of love. It

- " - It is always on February 14.

is day, people often give flowers or candy to their w'zm(:
nufacturers make candy or candy boxes in the

Readings on American topics such as
Instant Messaging, eBay, and The AIDS
Ride present and illustrate the grammatical
structure in an informative and meaningful
context.

Another special
17. 1t is really an 1
Day even if they
PatricK's Day

day is Saint Patrick's Day. It is atways

! 3 on March
rish holkhy but many Americans like St. Patrick’s
are not lnsh We sometimes say that on St.
everybody is Irish. lnMVwkchy. there is always a

Patrick's Day. People often wear Day. Green is the color associated with St.

= i = Mill"yisﬂlth-lmd» green clothes on this day. One symbol of St.
E‘%(Mﬂ nesses are never closed for Valentine’s Day or St. Patrick’s Day. People
these days. Schools and government offices

exereise B ABOL T YOU Answ

pusition
. What time do you get up i the moming”
2. What time do you go to bed at right?

5 mmmm’wch.b'ﬂ“’-’
. mwmmwd’-m
5. What time do you get to school?

enjoy these holi G .
_Mﬂe holidays. reeting card companies lso enjoy
Mwwuauaummmnmdw;nm;::

¢, When do students have vacation”

7. Wh do you do your homework? M
s mm-domﬂ”’d‘“‘"

5. When is your birthday”

Grammar charts offer clear explanations and
provide contextualized examples of the structure.

Language Notes refine students’ understanding of
the target structure.

b A
[ Language Notes:
1. In a short answer, the
2. 1f the frequency word
1s the school ever open
No, it never is.

Do you ever buy fireworks?
i No, I never do. o

Mwﬁmmmmhmmn‘“""‘
ismdﬁﬂ"""""’mm

on the Fourth of July? \
\. {

oo e Svmpte Present Tense; repositions of Time. 85

Frequency

Welcome to Grammar in Context i



EXFROCISE 1}

Xk ot DR b ol

it e

e B L R - ed G 4

EXERCISE XE Us

'

A Let's go to & movie tonight.

(rrowpis mikemiceye)
1€ [ don't visit her: ahe.

S 1can't, My tnother__ 4t rstis__ diaser for me on Fridays

(1 complnin/ugualty)
AndifTdon't call her,she worties, .
A

1 howfiew/ el
a:

T3 Drewry cdawtal hev)
2. Why do you call her so often?

8: She's old now, and she. i

]
#: Well, invite your mother 10 g0 to the movies.

e

8: Thanks, but she has » favorite TV show on Friday nights.

B wennarean
~

20 gut?

T

. e She prefers to stay home.

17 ireiptlo )
She Hices to cook, ke, and watch TV,
s 1ashe 2 good cook?
&: Not reslly. She

the

18 smaltyrook}

on Sunday. . . . Her routine.
Only Mother's Day is differen.

5 thanganerer

sone thing every weelc chicken on Friday, fish on

90 lesson 3

A Summary provides the lesson’s essential
grammar in an easy-to-reference format.

melcome to Grammar in Context

A variety of contextualized activities
keeps the classroom Lively and targets
different learning styles.
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Editing Advice gives students
pre-writing practice by alerting
them t06 common eyrosy.

kg YER RS g

ey £f ¢

1 20t sty Sioginas ey,
PR aacer v

< wmmwMMw
2 ('m—gw_
@ Phee i
o Hy ?‘5«."; W T
Tast/Review st the end of ench lesson * % dore e,
provides a chante to review andior & 040t o ety e the

7 mmm@‘mw

asgsess the grammar from the lesson, o . !
t.wmm» SWW

ERARDA £

> *"‘}wmﬁﬁw"m%&g
v et Ritwd o 2
PR Sy i ackoot?
FEX lmvﬁg-‘m " ;
| Wby
5 A i St bt
3 Ko e gt s s ]

EXPANDIUN ACTIVITIEE
. How
I e

1 v v
C{S‘é“ﬁ\; g!\a“% m e 8 e sl |
o o M s o b s .
<. MO Row’s g ot
TN v oo adimians,
3 Y‘FM P——— i
- Bomsg Whmm?

students 10 interact with one another and further
develop their speaking and writing skills.

et

i 2, Wike stme
Wﬁ%wk MW&&W%”N e et il
% "'“"‘“‘”&wm..:ww Aetivitian.
Sl by M. Syl how gox
szzg‘mmmmmm

m&%& 2 Mnn.....m:_‘ 5 L ot e o
S L T AN % R0 St pracery
2 G0 % ¥ dtpres,
memh’*mw
mumwx&“&umm";ﬁ:*m.

Internet Activities encourage
suderdy 10 use techmology to
explore a wealth of online

!}m% - Vo s gy
Tesources.

2 Y the o, oo
-~ M”Wmmﬁ‘,”w
. ;::M«wmmw
- e Ny o o P o
' Atorae 2t o, o e
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Frequently Asked Questions
About Teaching with
Grammar in Context

1. “What role do the readings play in teaching
grammar? How much time do I spend on the
readings? Should students read them for home-
work? Should they be read with the audio?
What is most effective for grammar students?”

The readings are important in introducing the
grammar in context. The readings should not be
skipped. They can be done as either readings or lis-
tening activities. To save class time, the reading/lis-
tening can be done at home. The reading level is
low enough that classroom instruction on “how to”
read should not be necessary. The readings are not
meant to challenge and improve one’s reading
skills; they are meant to illustrate the grammarin a
stimulating context. In class, you can ask if there
are any questions about the readings or the vocab-
ulary within. There can be a short discussion on
the “Before You Read” questions, if time allows. If
there is sufficient class time, it is a good idea to
have students listen to the audio and answer some
comprehension questions as well. But this is not
necessary in a grammar class. If there is a speech
component in your program, the speech teacher
can handle the listening activity.

2. “There is so much material. Do I have to do all
of the exercises? If not, which ones do I cut,
and which ones do I focus on?”

There is a lot of material, but you, as a teacher, are
not required or expected to cover everything in a
lesson. It would simply be impossible to do so in
most ESL programs. If your program focuses on
interactive oral communication, do the ABOUT
YOU activities. If your students attend another
class for speech and conversation, these exercises
can be skipped. These exercises are fun to do, and,
if you find your students’ attention waning, you can
insert one of these activities. The other exercises
can be split into classroom exercises and home-
work exercises. The simpler exercises can be done
in class, leaving the more challenging combination
exercises for home. Or, you can do half of an exer-
cise in class, leaving the other half to be done at
home.

One way to find out how much practice your
students need is to give them the Test/Review at
the beginning of the Jesson. If you find that most of
your students can do this with relatively few
errors, then you can skip the lesson altogether or
focus only on the sticking points. It may be enough
to only do the editing exercise, as this will reveal
typical mistakes students make; they may just need
to be reminded of these mistakes rather than being
taught the entire lesson. For example, most stu-
dents in level two and three “know” that they have
to use the -s ending for third person singular, but
many still leave it out. There's no point in teaching
the base form and the -s form when a simple
reminder may be enough.

In some cases, a section of a lesson can be omitted
altogether or assigned for self-study extra credit to
save class time. For example, in the lesson on adjec-
tive clauses in Book 3, a teacher can skip the part
about the nonrestrictive clauses altogether. Or it may
be enough to teach contrary-to-fact clauses in the
present without getting into the past or mixed tens-
es. Let your curriculura guide you on what is
absolutely necessary. Some lessons can probably be
skipped altogether if your program teaches the gram-
mar point in a higher or lower level.

3. “If my students need more writing practice,

4

5

what should I do?”

In addition to the “Write About it” activities any of
the “Talk About it” questions can be used as a writ-
ing activity if more writing practice is needed in
paragraph or essay writing. If students need help at
a sentence level of writing, the ABOUT YOU exer-
cises can be assigned for writing. The Internet
Activities, which suggest that the students look up
some information on a Web site, can be used for
summary writing. (Write a summary of the infor-
mation you found on the Web site.) There are also
additional writing activities on the Web site
(http:/elt.thomson.com/gic).

“I have students from the UAE (or wherever),
and they always have trouble with this gram-
mar point. How can I help them specifically?”

If you know a lot about the student’s native lan-
guage and the grammar mistakes the student is
likely to make because of L1 interference, you can
focus in on the editing activities that correct for
that particular mistake. For example, if you have
eastern Europeans (Russians, Poles, etc.) in your
class, you will want to do a lot of work with arti-
cles. They also have confusion with that and what
in noun clauses: I know what you like pizza. If you
have students who speak Ethiopian languages,
they are likely to make mistakes in past tenses by
using the verb be: He was go instead of He went.
Nearnative speakers who learned English by ear
rather than through grammar classes are likely to
leave off endings and leave out words: I am con-
cern about my health. I been here for two hours.
The focus should be less on grammatical terms and
categories for them and more on error correction.

It is not necessary to be a native speaker of
your students’ es to know what kind of
interference is likely to occur; if you have a large
number of students from one language back-
ground, over time you will learn the consistent mis-
takes that are made. When I do the editing activity,
I always call on the student who is most likely to
make that particular mistake. In some cases,
almost all students are likely to make a mistake;
subject/verb reversal in dependent clauses is a
common mistake for almost all students: When
arrived the teacher, the class began.

“Any tips for doing the Expansion Activities?”

The Expansion Activities at the end of lessons are
fun, but time is limited. Ideally, there is a speech
component in your program that can pick up on the
oral activities here. If not, {ry to choose the activity
that seems the most enjoyable. Students are likely to
remember the lesson better if there is a fun element.
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