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Two important and paradoxical trends can be seen to
be developing in the 21st century: intensified
globalisation and increased cultural diversity. We are
confronting a" to-be-or-not-to-be" type-question. Should
we permit cultural diversity to become devalued in the
global environment or should we engage in an
intercultural approach to communication on the basis
of cultural equality? This question becomes increasingly
important with the ongoing internationalisation of
higher education for the reason that a growing number
of students choose to study overseas, consequently
increasing cultural diversity on campus. How best to
accommodate this cultural diversity has become an
important contemporary imperative. The conclusion
put forward in this book is that the most helpful approach
to this issue is to adopt interculturalism as a guiding
policy whereby everyone should have a voice enabling
all to learn and share across cultural differences. The
author argues that the endorsement and deliberate
pursuit of such a policy further entails the support of

interculturalisation in education.

Ellen Wong. Yu Zhengping
Zhang Zhuyuan

Li Bixia
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Abstract

This thesis analyses the contemporary phenomena of globalisation, the
knowledge economy and internationalisation in terms of their synergistic impacts on
higher education and with special reference to China and New Zealand. Globalisation
and the knowledge economy are seen to fuel each other as well as driving trends in
higher education. Internationalisation is shown to be intimately related to, but
conceptually distinguishable from, globalisation, and to occur partly as a consequence
of the latter (and of developments in the knowledge economy) but partly also as a
response to these forces. All three phenomena are addressed through assessments of
their dominant economic imperatives.

As a prerequisite to understanding and critiquing these forces and their
dominant imperatives, the early chapters expound a further tripartite structure,
this time of political-economic theories: neoliberalism, neo-Marxism, and
Giddens’‘ Third Way’. The lens through which the analysis is made is explicitly
neo-Marxist. The book critiques the ascendancy of neoliberalism in the
discourse of globalisation, and the knowledge economy and the
internationalisation of higher education. Neoliberalism's ascendancy is shown
to be promoted through global, regional, national and sub-national entities, and
this promotion is found to be often covert.

The middle section of this book traces the effects on higher education of
the economic, and specifically neoliberal or global-capitalist imperatives that
the foregoing analysis reveals. Policies of deregulation, liberalisation,
marketisation, privatisation and commercialisation are shown to exert largely
negative influences on universities and, by extension, on other higher education
institutions. They over-emphasise the private value of both knowledge itself
and higher education as a knowledge agent, something which leads to a
homogenising, devaluing‘commodification’ of higher education. Having made
the general case, the book then considers the Asia-Pacific region before
focusing in depth on China and New Zealand. This structure makes for a
macro-meso-micro approach to the development of the inquiry but with
emphasis on the macro and the micro.

" Key questions raised in the book concern the establishment of a ‘counter-
hegemony’ to oppose the dominance of neoliberal principles and policies. The
study culminates by recommending the emergent concept of interculturalism as
both an accurate description of the intersection of cultures on campus and a
desirable normative policy which should complement internationalisation as
part of national and institutional response strategies. The book argues for the
legitimation and encouragement of neo-Marxist interculturalisation and
outlines its relevance to New Zealand higher education institutions, which host
many international and new immigrant students, above all from China.
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CHAPTER 1 Introduction

Universities have always figured in the global environment and
thus been affected by circumstances beyond the campus and across
national borders. This reality is too often forgotten in analysis of
21st century globalization (Altbach, 2004, p. 2).

As indicated in the above quotation, universities cannot be isolated from the
outside world. They are de facto miniatures of the globe. The constituents
(students and faculties) of the universities are very mobile: they constantly
converge from and diverge to various areas beyond the regional and national
borders. Therefore, they are profoundly affected by the global environment:
interaction of people from different cultural and ethnic backgrounds is
happening in almost every corner of the campuses. This situation is furthered
by advances in technology, e.g. convenience in cross-continent transportation
has shrunk our time-space, resulting in larger international student populations
around the world. Remote accessibility to knowledge resources around the
world makes distant universities the virtual community colleges in the
neighborhood. Thus universities are no longer confined to their own ivory
towers. They are critical players in the advancing globalisation, the knowledge
economy and internationalisation.

All these new developments result in new challenges as well as
opportunities for universities in particular and higher education® (HE) in
general. For ‘example, in response to an urgent and increasing need for
professional personnel from knowledge-based economies, there emerges a
growing demand for wide access to universities and other HE institutions
(HEIs) to produce qualified and competent future knowledge workers in large
numbers and of varied kinds (Sadlak, 1998). It is estimated that by 2025 the
global access rate to universities will be 31%, meaning 159 million students
throughout the world, including 87 million from Asia, will be studying at
universities (Blight et al., 2000). Many of those students will be attending
universities outside their home countries. Indeed, the increasing growth in
international access to universities might be the primary catalyst for changing
the nature of universities in this competitive century. Thus universities are
much more market-oriented and increasingly interconnected with each other
around the globe.

Indeed, globalisation, the knowledge economy and the internationalisation
of HE are now key drivers behind the operation of current HEIs. They have
greatly influenced the reforms and restructuring of HE systems from practical

@ For the purpose of this book, HE is defined as tertiary education.



