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Why “Experiencing English—Advanced Course”?
Chairman Mao Zedong once said, “If you want to know the taste of pear, you must change the pear by eating it
yourself.” When applying the idea to English language learning, we may suggest that if you want to learn English
well, you must use it in real communication. This represents the main idea behind the two volumes of Experiencing
English—Advanced Course: the activities serve as a vehicle or springboard for the students to propel themselves
forward in their English language learning.

Notice that we speak of the students doing this themselves. Language learning doesn’t happen to you; you have
to participate actively in the process. The activities suggested in Experiencing English—Advanced Course are designed
to involve the students in all stages of this process. This learner-centered approach means that they are active all the
time, completing a range of tasks which give them practice in all aspects of language use: speaking, reading, listening
(to others), writing, as well as communication skills such as presenting, negotiating, and debating.

The emphasis is clearly laid on using the language, and less on treating it as subject of study. This means, in real
terms, that students are encouraged to “experience the use of English” by worrying less about the grammatical
accuracy of their next sentence and concentrating all of their enei‘gy on successfully getting their ideas across or
fulfilling the communicative tasks that have been set.

Does this mean no grammar lessons?

Not necessarily. We believe that a fundamental awareness of how language works is necessary for students of
English. The two volumes are designed to provide a resource bank of communicative, learner-centered lessons that
may form the body of the courses; it can also be supplemented by any existing lessons one may consider necessary,
e.g. grammar revision or listening comprehension.

The two volumes do, however, include tasks which encourage the students to analyze the language, either in
the form of “language activities” designed in each module or by getting them to “evaluate” their own or their classmates’
performance required by the tasks. That is also why the two volumes contain a variety of language styles (American
and British English) and orthography in the selected authentic texts and in the modules themselves.

So, how do we evaluate it?

If we believe that successful language learning is made up of many different components, of which grammatical
accuracy is just one small part, it is logical that the latter alone cannot prove the ability of a particular student.
Neither can the knowledge of certain vocabulary on its own. Indeed, it is the overall ability that must be considered—
not an easy task! A communicative approach to testing does, however, exist and is already being used all over the
world (cf. Cambridge examinations), in which criteria such as task achievement, fluency, accuracy, range of vocabulary,
communicative ability are combined to reach an overall grade that reflects more than just the student’s ability to
correctly formulate certain items. :

OK, but I've never done lessons like this before!
Don’t worry. No previous experience with these types of activities is necessary. Each module is described step-
by-step in both the student’s book and, in more detail, the teacher’s book. Just follow the instructions.

It may take the students a few lessons to get used to the approach if they haven’t encountered such activities



before. If this is the case, don’t simply give up after one lesson; talk to the students about it and try at least two
modules. By then, the students will see that they will feel much more comfortable with these activities.

How does this module system work?

Each volume is divided into 8 modules and each is a separate, individual unit, which would require about 4-6
class hours or lessons. The modules are not intended to be done in any kind of order. The students can pick and
choose which one they would like to do, depending on their interests, as well as the resources and the time available.

Flexibility is a key feature of Experiencing English—Advanced Course: not only can you select the modules
according to the situation; the modules themselves are—in the main—flexible in structure. The students can also
pick and choose from the individual steps within most modules and construct different lessons out of the various
combinations. Again, it depends on their particular situation. The module can be, of course, simply followed as it
stands.

We understand that each classroom is different—heterogeneity is what makes our world interesting—and,
therefore, the timing of each step is given in the form of a possible range of time it could take, from the quickest time
we can imagine, to the most generous time that can still be considered effective. The modules have been tried and
tested in many colleges and universities, and it is on the basis of our experience that we have made these estimates.

They are to be seen as guidelines only—feel free to “break the rules!”

Finally, the authors would like to wish you all the best in working with this textbook and hope that, not only for
the students, but for the teachers—as for us—it can encourage us all to “find the real taste of pear”!

The authors
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The Film-Makers

INTRODUCTION

This module involves you
preparing part of a film script
based on an excerpt from the
novel Nice Work by David Lodge.

STEPS

Authentic reading
Visualization
Storyboard
Presentation
Follow-up activity
Language activities
Extended activities

N mes N




o Authentic reading

Read the novel excerpt on pages 14—15. Skim through the passage to get the gist. You do not
need to understand every word. Now close your book so you can’t see the passage. Compare what
you think it’s about with a partner.

With the whole class, compare your theories of:

O what the novel is about

O who the two main characters are

O what their relationship is with each other

Question: What parts of the text make you think so?

Now find out the background to the story by asking your teacher questions.

Read the passage again, underlining five words or phrases that you don’t know but think would

be important to understand. With a partner try and guess these words from the context. Use your -
dictionary to check your guesses.

Consider the following questions:

(O Using your mind’s eye, how do you see the two main characters, Robyn and Wilcox?
[0 What do they look like?

O What does the background scene look like?

[0 Where is it? What do you notice in particular?

[J What are the predominant colors you see? And the sounds?

O Is it a fast or a slow film? Or does it change speed?

Tell your partner what you “see”. Draw sketches of your ideas, if it helps.

o Storyboard t

Your task is to prepare a film sequence of this part of

the book. However, you only have 60 seconds of the film
at your disposal. Plan your film by drawing up a storyboard,

e
L Ll
]

a series of sketches on which the director and camera-
operator can include every detail from the novel. Just pick

those you feel will be the most effective on film.

Underneath each sketch, write how long each shot should

take in seconds and the dialogue that belongs to each shot.
Here’s an example:




o

o

10

Jack: What do you mean, no money?
Fred: Like I told you. Are you deaf?

(Jack moves closer to the desk, getting extremely angry.)
Jack: I've had about enough.

(Jack bangs his fist on the table.)

Transfer your idea when it is finished to flipchart paper or copy it onto transparency, if this is
available. Work in small groups.

Presentation

Present your idea to the class on posters or a transparency. Talk them through it, explaining the
main idea of each shot.

After all the presentations, discuss what was different or similar about your interpretations of
the novel excerpt.

Follow-up activity

Make a film based on one of your storyboards using a video camera.

Language activities
A. Rearrange the following statements according to the sequence of the events described in
the passage. Number the sentences accordingly in the space provided.
1. Managing director can not be replaced by a computer.
What we can do is to spend more money preparing people for creative leisure.

This is a computer-numerically-controlled machine.

2

3

4, According to Robyn, people could get used to life without work.

5 Will modernizing the factory make men redundant.

6 There will be lightless factories full of machines like that.

7 To Robyn’s eye, there was something uncanny about the movement of the
machine.

8. Wilcox thinks men like to work and need to work for their self-respect.

B. Tell whether the following statements are TRUE (T) or FALSE (F) according to the passage.

1. The machine Wilcox and Robyn were talking about was electronically
controlled.
2. According to Wilcox, there were already some machines which didn’t need



light to work with in some countries.

3. Wilcox thought that there would be machines which didn’t need men because
computers could tell them what to do.

4. The machine Wilcox and Robyn were talking about could do as much work as
20 men.

5: According to Wilcox, modernization meant that factories would not need as

many people as before.

People need to work for their self-esteem.

Competition is needed for modernization.

Wilcox thought the condition there was better than that in the foundry.
Work is meaningless if one is not paid.

© ® N o

C. Construct a vocabulary mind-map around the topic of “film”, using your dictionary where

necessary. Add any words you feel fit in. Remember you can expand the mind-map by
adding more branches, if you like.

director

D. Choose the answer that best explains each of the selected vocabulary items as used in the
passage “A Novel Excerpt”.

1. In “... lubricated by spurts of a liquid that looked like” (Para.4), the word “spurts”

means
a. bursts b. stakes C. suppresses

2. In*“... darting forward and retreating, like some steely reptile” (Para.8), the word “retreating”
means
a. gaining b. withdrawing c. rejecting

11
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10.

In “What a creepy idea” (Para.12), the word “creepy” means... . -
a. unpleasant b. constant c. deceitful

In “There’ll always have to be a man in charge, at least one man” (Para.15), the phrase “in
charge of” means .
a. turning to b. taking the responsibility c. responding to

In “... he jerked his head round at the rows of benches” (Para.15), the word “jerked”
means :
a. moved b. nodded c. used

In “... but we’re caught in a double bind” (Para. 17), the word “bind” means:
a. boundary b. restriction c. connection

. In“... we lose competitive edge and have to make men redundant” (Para.17), the word “edge”

means .
a. property b. margin c. advantage

In “I don’t mean in money terms” (Para.26), the word “terms” means
a. conditions b. sense c. priority

In “... in a gesture that embraced the oil-laden atmosphere” (Para.26), the word “embraced”
means

~a. held b. surrounded c. included

In “If you think this is rough, wait till you see the foundry” (Para.27), the word “rough”
means .
a. lacking polish b. uncomfortable c. harsh to the ear

E. Crossword puzzies.

Across 1 2 3
4. hug 4 5

6. murmur 3

7. sightless

8. look ’

10. extra — 8

11. withdraw 3 " e—

Down 10 I

1. refer pa—
2. strong

3. command " I

5. think

9. break —



(The Film-Makers

F. Complete the following sentences with the words and expressions given below, changing
the forms if necessary.
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1. You have to accept the truth that your grandfather has passed away.
2. The new postman through the mist, trying to find the right house.
3. I'had this feeling that Alice was warning me.
4. Many scenes were cut from the film before it came to show.
5. Flames the structure in minutes.
6. There were certain places that were really at night.
7. The dog by the dead body of its master.
8. The article many important points of the government reconstruction plan.
9. I wanted to early in order to avoid traffic.

Extended activities

Activity 1: A review of a film Activity 2: A love story

Read the examples of film reviews on pages Here are two pictures about a couple of lovers
110 — 112. Write a review of a film you have whose names are Oliver and Jenny. They love
recently seen at the cinema or on television. It each other and live very happily. However, one
could be a positive or negative review. day Jenny felt so weak that Oliver decided to send

her to a hospital for a physical examination. Work
in pairs to write a short play about what will happen
to them with your rich imagination.




