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m Preface

i Trato hecho! is a modular beginning Spanish program for students who want to put
Spanish to immediate use in their community or place of work. The central goals of
iTrato hecho! are to build proficiency in and appreciation for the Spanish language, to
develop students’ understanding of Hispanic cultures and their growing importance in
the world, and to provide contexts that reinforce the usefulness of Spanish in today’s
economy, particularly in North America.

Students today recognize the important role Spanish plays and will continue to play in
North America. The global economy and community, NAFTA, and opportunities in
international business have sparked a renewed interest in language study. ; Trato hecho!
responds to this surging interest by stressing the features of Spanish needed for everyday
communication and applying them immediately to realistic settings around the world.

Approach and Organization

At the heart of ;Trato hecho! is its flexible, modular approach. It is published in two
paperbound volumes of six lecciones each (five regular lecciones and one video review)
and in one hardcover volume of twelve lecciones. All volumes are expected to be available
in electronic and CD-ROM formats and can be customized to suit any program,

The main theme of the ten regular lecciones is divided into four interrelated topics, each
of which corresponds to a language function that comprises three to four two-page
modules. There are usually two vocabulary modules (four pages) and two grammar and
exercise modules (four pages) per topic. A cumulative active vocabulary list is included
after the fourth topic, before the student proceeds to the reading, writing, and
application modules, which synthesize material in the vocabulary and grammar modules
and provide opportunities to use newly-acquired skills in expanded contexts.

Two video review chapters recombine vocabulary, structures, functions, and cultural
information in applied settings to offer cumulative real-world practice as well as a
systematic review of all material covered.

The modular approach of ;Trato hecho! was developed in response to the requests of
students, particularly non-majors and those at community colleges, as well as of
professors in service courses in departments with few Spanish majors. Students who
work full- or part-time in addition to attending college benefit from compact modules,
because material is more manageable when learners can test their abilities and apply new
material in one module before continuing to the next one. Students find smaller chunks
of material better suited to their fragmented schedules. Instructors say they also prefer
modules because they afford flexibility in planning and personalizing a course, and
tailoring it to the needs of their audience.

With jTrato hechol, instructors have the option of customizing material by selecting
modules to emphasize. For example, in a course that meets three hours per week and
focuses on grammatical accuracy, an instructor might decide to emphasize the grammar
modules. Other instructors might elect to cover fully the vocabulary and synthesizing
modules and assign the grammar modules outside of class. The flexibility offered by the

modular design allows instructors to tailor materials to the specific goals and needs of
their students.



Development and design

The development and design of ;Trato hecho! put in place a process completely driven
by pedagogical priorities. Photographs, illustrations, and realia are integrated with text
so that each reinforces the other. Developing a language program with fully integrated
text and graphics poses a serious challenge for authors and publishers. In the traditional
textbook writing process, an author usually completes a manuscript before designers,
artists, and photo researchers create the design and format and add the visual support of
illustrations and photographs. This process often results in photographs with limited
functional or pedagogical value, or in materials that are difficult (or impossible) to use.

To address this situation, the publishing team worked simultaneously on the writing and
design of the program. We custom designed each two-page spread so that text and
graphics not only fit in the space allocated for each module, but work together in a
dynamic and pedagogically effective manner. The result is a new way of presenting

Spanish that invigorates instructors and students and provides instant visual cues for
learning and remembering material.

Chapter Organization

The material in the ten regular lecciones is divided into four interrelated, color-coded
topics that emphasize skill-getting: there is a blue, yellow, green and red topic in every
regular chapter. Each color-coded topic comprises at least one two-page vocabulary
module and one two-page grammar and exercise module. This modular, color-coded
format provides an extremely focused and flexible framework for presenting and
learning new material within the limited blocks of time available to today’s students and
instructors. The four color-coded topics are followed by a list of new chapter vocabulary,

also presented by topic and color, one reading and writing module, and one application
module.

Vocabulary modules. {Trato hecho! teaches useful vocabulary and
ABCE expressions in contexts in which a broad range of students—traditional
college-aged students, working people completing course work at night,
retirees returning to school—might realistically find themselves or someone
they know. The use of lively illustrations and vivid photographs in the vocabulary
modules makes it possible to present new language entirely in Spanish while building a
rich cultural framework. Presentation of new material is interwoven with contextualized
and personalized activities that give students immediate practice. A limited number of
new structures are previewed in each vocabulary module, laying the groundwork for
their formal presentation in the grammar modules that follow.

Grammar modules. Each grammar module of {Trato hecho! presents and
puts to use one new structure. Grammar explanations are extremely simple
and direct, to facilitate study at home, if necessary, and review. In addition,
selt-check questions (Para averiguar) appear in the margins of the text to
help students focus on essential points of each explanation and to enable them to verify
that they have understood an explanation after they have read it.
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o Preface

We encourage students to look over these self-check questions before reading the
explanations or proceeding to the exercises and activities (A lo personal), which provide
immediate, contextualized reinforcement of new structures.

= saVocabulary summary. A cumulative list of new active vocabulary appears in a
two-page module that follows the skill-getting modules and precedes the skill-using
modules. New words and expressions, all of which are recorded, are divided into four
color-coded sections that correspond to the topic in which they appear. The color-coded
format of the chapter vocabulary list makes it easy for students to study for exams and
for instructors to make them up. In addition, this summary module also highlights one
aspect of pronunciation related to the chapter structures or vocabulary and tied to
additional work in the Lab Manual.

Reading and writing activity modules. Students become independent
readers and writers by acquiring a mix of varied, flexible techniques and
strategies. Each reading and writing module focuses on one new reading
strategy that students put to immediate use as they read an authentic text carefully
selected to tie together or expand the chapter topics.

brief literary texts. Writing activities offer students opportunities to apply

their steadily growing base of vocabulary and structures to situations that
require practical and creative expression.

‘ Authentic texts include articles from magazines and newspapers, as well as

JTRATO HECHO! Application modules. In recognition of the increased interest in Applied
Spanish courses across the country at the intermediate-advanced levels, every regular
leccién of {Trato hecho! features a task-based module in which students use Spanish in a
realistic, applied way in a variety of fields where they may be likely to seek their future
careers, including: education, counseling and social work, music and entertainment, the
retail and fashion industries, law and the legal professions, the restaurant and catering
industries, the hotel and travel industries, the media and communication industries and
medicine. The ;Trato hecho! modules make use of dynamic art and graphics and a rich

variety of charts, articles, and other documents to emphasize the usefulness and vitality
of Spanish in today’s world.

Video review. Lecciones 6 and 12 are special video review chapters produced
on location in Quito, Ecuador. These chapters give students the opportunity to
recycle actively the functions, vocabulary, and structures they learned in the
five preceding chapters in the context of a narrative that focuses on the world of business
and commerce. Each chapter follows a character as he or she moves through a series of
everyday experiences and job-related situations related to key functions students have
studied. A unique feature of these chapters is the way they guide students to conduct
their own systematized review of the material: through a series of carefully structured
steps, students analyze the structures and vocabulary they need and come up with the
paradigms required to complete the chapter activities. No other introductory Spanish

program offers such a structured, motivating framework for students to review the
material they have studied.

e




Components

The essential goal of each component of jTrato hecho! is simple: to make teaching and
learning Spanish a successful experiences. Each component is carefully and logically
woven 1nto the program. Each brings the language, culture, and people of the Spanish-
speaking world alive for instructors and students.

Student Text

iTrato hecho! is available in two volumes for purchase separately or in a special
combined volume at a reduced price. Combined edition: ISBN 013-327974-X

Online Electronic Workbooks

Completely integrated with jTrato hecho! and available free of charge on the Internet,
Electronic Workbooks have been designed for students with little or no computer
experience. These workbooks consist of tutorial and practice screens. All practice
material is supported by detailed hints and reference files.

Multimedia
j [rato hecho! is expected to be available on CD within one year. Compatible with both
IBM® and Macintosh® machines, the CD will enable students to slow speech, repeat

phrases with the help of a native-speaking voice tutor, look up unknown words and
phrases, record and listen to their own voices, and view translations of recorded material.

Lab Manual/Workbook

The organization of the Lab Manual parallels that of the student text. Its scripted and
semi-authentic recordings provide realistic listening texts and contexts that challenge
learners to move beyond the in-text activities. One set of cassettes is available to
departments adopting {Trato hecho! and can be duplicated and distributed to each
student or used in the language lab. The Workbook complements the student text. It

recycles and reinforces functions, vocabulary, grammar topics, cultural information, and
communicative goals.

Annotated Instructor’s Edition

Marginal annotations in the Annotated Instructor’s Edition include warm-up and
expansion exercises and activities and additional cultural information. Also included are
an array of tips and ideas designed specifically for novice teaching assistants or adjunct
faculty who may be teaching Spanish for the first time in many years.

Testing Programs

The Testing Programs for ;Trato hecho! use a variety of techniques to evaluate students’
skills in listening, speaking, reading, writing, and culture. These testing programs consist
of quizzes and tests for each chapter,alternative mid-term and final examinations, and
oral proficiency tests. They are available in IBM and Macintosh formats.

Preface o



Online Transparencies

Transparencies of maps, readings and illustrations to facilitate internalization of new
vocabulary provide visual support materials for the student text.

Customized Components

Every print component can be custom published to your individual specifications. The
Prentice Hall Customized Components Program permits departments to add syllabi,
extra readings, activities, exercises, and other print materials to any of the components at
a nominal cost.

Using jTrato hecho!

The ten lecciones are divided into four interrelated, color-
coded topics that emphasize skill-getting.

Opener

The opening spread offers the
map for the lecciéon: blue,
yellow, green and red topics
in every regular chapter. Each
color-coded topic comprises
at least one two-page
vocabulary module and one
two-page grammar and
exercise module, samples of
which are described on the
following page. The reading

L L L ]
La familia

La familia La vida diaria

i - . + jComo es tu familia? 'mmh » 1Qué esti pasando!
and writing and application Rl B preene prorsv
* Los verbos tener y vemir i .:ﬂﬂirw
modules appear at the L o kit

* Los verbos irregulares

“£re-r

bottom of the right page of
the opener.

m Using what you already know

m Hmw Spanish for Counseling and Social Worlk

LECCION

TRES

@ Using jTrato hecho!
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;Dénde vives?

A. jDxande vives?

~Vive en la calle Comal,
-Vive cerca de aquiiejos de aqui

~Tengo una casa/un apartanientolun cuario en una residencia
=}Cudnto e el alquiler?
=40 dislares al mes

B. Vocabulario. ;Qwué hay en tu casat

=En mi casa hay

I .

C. Didlogo. Una cass grande.

Ramédn Castro y Alicia Villareal, dos estiudiantes de argustectura de la Univerndad de
Arizonn, acaban de graduarie y casarse. Ella 5 de Phoenix ¥ ¢l de Monterrey, México, Van
a vivir com los padres de Ramdi en Monierriy, donde rienen trabupo en la compatiia del
padre de Ramdn. Ramdén le muestra la casa o Alicia

ALICIA: Tius padres tienen una cass muy grande

RAMON: 5I, hay muchos cuartos, Aqui estd la sala y la cocina estd detrds de esta puerta,

El bato estd alli cerca de la recdmara de mis padres.

AL JQué hay arribal?

KAMON: Hay tres recdmaras mis y otro bafio

D. ;Y Ud.? Describe where vou live

3
iy

)

4

Tengo (una cass grande, una cass pequefia, un apartamento grande, un
ApATTAMEND pequefio, un Cuarto en una resbdencia)

Hay {una, dos, tres, ... ) recdmara(s) en mi {@partamento, casa )

Vivo en la calle (Lamar, Riverside, . )

Vivo (cerca de, lejos de) aqui.

E Describe esta casa. With a pariner, discuss the Anas house
based on the floor plan below,

MODELD: —;Tienen bes Arias dos dormitorios en la casal
~No, mo tiensn dot dormatorios, Ticnern bres dlorrmtories

F. Apartamentos nuevos. Read the ad (anuncio) for apartments
in Mexico City. Then answer the questions.

Mo usan la palabra apartamento. ;(Jué palabra usan?
{0ué cuartos tienen bos apartamecntos?

iCudntas recimaras hay? ;Cudntos bafios!

iComo son la sala v el comedor?

iEn qué calle estd el Residencial Santa Fé?

:Esth cerca de la Universidad Iberoamericana?

#udles son dos palabras nuevas para Ud. en este anuncio?

=L da e b

Desdde N$ 44,800.00

* Sapuerfice | 10 my' et
* 3 pecimsrs
'IH.-
* Sads - commedor amplion  ?
* Coimrio de servicio integrade
* Estacionamients

* 20P% de eveganache difrrido en 12 meses
* Reseree con NS | 5,000.00

i i s M L Ty B
‘ LR 18, TR

G. Buscando apartamento. Ignacio and Inés Portels need an apartment in Barcelona
for a few weeks. Their friend, Maria, tclls them there is an apartment available in her

building. The Portelas want information about the apartment and they call Maria, In
groups of three, act out this siruation

THE PORTELAS WANT TU) KNOW MAKIA KXOMaT

* how many rooms it has * that it has three bedrooms, a living room
and a large dining roam

* it has two bathrooms

* there s a phone

« the rent s USS100 per week

* how many baths it has
* if it has a phone
* aboul the rent

g e Etenn |

o sotonts y seis - Laccion 3

Terma 1 La casa

salenls v sigte ‘

@ Los verbos regulares: -er e -ir

* Like -ar verbs, many -er and -ir verbs follow siemilar patterna. Most -er and -ir verhs
are conjugated alike, except in the nosotres and vosotros formas

Vi ORI nosoiros/ss  CoMmMEmos
i comes voscioalas  Comdis
el, ella, usted come ellos, ellas, ustedes comen

yo vivo nosolron/as  vivimos
I wives vosRolioa'as  vivia |
&, ella, usted wive ¢llon, ellas, umedes  viven

* The following —er and —ir verbs are conjugated like comer and vivir

aprender (a8) o learn abrir o open
beber to drink ashstir (a) to attend
creer to brlieve decidir to decide
deber fo owr, should, ought 0 escribir to write
leer o rad insistir (en ) ILEUTHTRE Y
vender o sell recibir I receniv

* Mote the use of prepositions after aprender, asistir, and insistir

ESPECIAL Do
VACACIOMES

W s =

ey
A lo personal

A
probably read?

MODELD: A mi abuclo e gusta hacer vijes. (£1)

in the following ezamples

Aprendemas espatiol. Aprendemos s hablar, s escribir, a escuchar v a leer
Asisio a clase odos los dias,

Insisto en comprender 1ode.

e

st

SRR NI
T o L, L m'ﬂ'ﬂ
L] L
] B ]
T R P T‘w P

1Qué leen? Which magazine do these people

Lee Gromundo.

A mis hermanos les gusta estudiar las ciencias. { Ellos)
Momolroa trahajamos en un haupital. | Mosotros),

A mi sobrino ke gusta mucho o fibol. (£1)

i Ve gusta ver 1elenovelas? ;(Ta). ..}

{Ustedes tienen una casa nueva? j{ Ustedes)  ?

B. Una familia de diplomaticos. Name the
wountries in which family members
presently live

MODELCY  Nueitros abuedos viven on
Venezuela,

C. Muchas cartss. Their friends frequently
receive letters from evervone. From which
capital cities do they write?

MUHFELD:  Nuestros abuelos escribien de
Caracas, Venezweh

D. jQuién? Who in your clas does these things? If no one does, use nadie
MODELY beber cafe
El profesor bebe crfé. o Muchos sstudiantes beben . 0 Nadie bebe café

L. leer bien el espaiiol 5 comprender todo en clase

2. asigtir a clase siempre 6. excribir mucha en la pizarra
3. comer en clase 7. aprender mucho

4. deber estudiar esta noche B. iniatir en hablar espaniol

E ;Qué hacen? Say what you and your friends do in each place. Form logical sentences

recihir ayuda

Comer

abrir las ventanas en el pargue
Yo heher en el gimnasio
ElLa profesor/a aprender mucho en un Cine
Nosatros keer librosiel periodico en clase
Los estudiantes escribir composiciones en cidsa

Mi amigo lvan hacer tareas/ejercicio en la nblioteca

i amiga Maria correr en la libreria

Ellos deber escuchar bien en un bai
insistir en hablar espaniol en una discoteca
asishir @ clases en la iglesia
vender [ibros en lo universsdad
comprender mucho/poco

F. lw d‘-‘hh‘m!-lf“ your frend what heiahe dhaiold or should noe da 1o b
healthier

MODELY: —;:Debo tomar alcohal?
=N, no debes tomar aliohal

iDebo hacer ejercicio?

iDebo comer mucha comida mexicana?

:Debo tomar mucha Coca- Cola?

iDebo dormir mas de cuatro horas al dia?
Debo pasar ks tiempo en el gimnasio?

6. ;Debo pasar menos tiempo delante del televisor?

U e e b e

“ noventa y seis = Leccién 3

Tema 3 = La vida diaria  noventa y siele ¢

Vocabulary modules

The use of lively illustrations
and vivid photographs in the
vocabulary modules makes it
possible to present new
language entirely in Spanish
while building a rich cultural
framework. Presentation of
new material is interwoven
with  contextualized and
personalized activities that
provide immediate practice. A
limited number of new
structures are previewed in
each vocabulary module,
laying the groundwork for
their formal presentation in
the grammar modules that
follow.

Grammar modules

Each  grammar  module
presents and puts to use one
new structure. Explanations are
extremely simple and direct, to
facilitate study at home, if
necessary, and review. In
addition, self-check questions
(Para averiguar) appear in the
margins of the text to help
students focus on essential
points of each explanation and
to enable them to verify that
they have wunderstood an
explanation after they have
read it. We encourage students
to look over these self-check
questions before reading the
explanations or proceeding to
the exercises and activities (A lo
personal),  which provide
immediate,  contextualized
reinforcement of new
structures.

Using jTrato hecho! »



s mmVocabulary summary

A cumulative list of new active
vocabulary appears in a
summary module toward the
end of every leccién. New words
and expressions are recorded
and appear on tinted
backgrounds that correspond
to the Tema in which they
appear. The summary module
also highlights one aspect of
pronunciation related to the
structures presented within
each leccion.

Students become independent
readers and writers by
acquiring a mix of varied,
flexible  techniques and
strategies. Each reading and
writing module focuses on
one new reading strategy that
students put to immediate use
as they read an authentic text
carefully selected to tie
together or expand the topics
within a leccidn.

Authentic  texts include
articles from magazines and
newspapers, as well as brief
literary texts. Writing activities
offer students opportunities to
apply their steadily growing
base of vocabulary and

e A s o g et g A N N A

i

PERSCOINAS
clfla abucho/a mdfather/grandmoither
el/la hermano/a ﬂlﬁrﬂ" sister
el/la hijo/a sondaughter
Ia madre "
el father
primo/a Coasin
el/la sobrino/a mephow/micce
el/la tlo/a il st
OTROS SUSTANTIVOS
los anteojos irpeghasses
la barba beard
el bigote rnaia et i
el ojo or
el pela Juair
YVERBOS
lener to have
lener. .. afios tor be. ., ypriars alid
tener calor to be hot
vener friv tr e cold
tener de... te fee! like...
tener to be hungry
tener miedo £ b aafraid
tener prisa to be in a hurry
tener qué + infinitive 10 have 1o
tener razon tor be right
lener sed te be thirsty
tener suefio 1o be slecpy
venir ta cxrrne
ADIETIVOS
alto tull
arul blue
bajo/a whart
café (color calé) frrowiene
casado/a marricd
coriofa shory
delgadoia thin
gordo/a far
E::In handreme, beautifial
a fomg
maorena/a Faving brown hare
negrofa black
rubio having blond{c) har
soltern/a unmarried
verde green

FOR POSSESSIVE AIMECTIVES, SEE PAGE 90,

s s e e B e B B B 2 A B B

{ldmng ga promruncial: The letters dand g

The letter d in Spanish is pronounced as in English
only when it is the first sound in & phrase or after the
letters n or L In all other positions, it is pronounced
similarly to the th sound of the English word they

The g in Spanish before the vowels a, 0, or u, is
pronaounced like an English ¢ when it is the first sound
of a phrase or after n.

D% eath vo-ad gatic  pongo  gusto  ul gardje

Esta detris del supcrmercado y al lado del parque
-jEstd a la derecha o a la igueerda del parguc?
~A la derecha, No hay nada a la izquierda

In other cases, place the 1ongue in the same position,
but do not press it ughtly against the rool of your
maouth as in Enghish. Practice pronouncing these new
The letter g is pronounced like the Spanish letter j when  verbs
it is before ¢ or & This is similar to a harsh Enghish &
sound pronounced with back of the tongue arched high  hago  oge salgo
in the hack of the mouth wge  amige  luego

WConoces a mi amigo Gerardo? alge  agua

-Sieatd en o clase de biologis Fs muy inteligente

ciento ssis * Lsccidn 1

m Reading and writing activity modules

Vocabulario y expresiones *  cienlo siele @

Es un buen momento para pensar
en las ventajas ¢ inconvenientes
que prestan los gatos y los perros

- Antes de aceptar el

qué animal se

evitord arrepentirse por la opcidn.

Toda mascota tienc sus ventajas y devventajas

- ———

Per

———a

ro o gato?

VENTAJAS ¥ DESVENTAUAS

RAA VUsing what you already know

#deg a2 2 tamiy pot (wee mascota|
o v Vo o sl

First, jot down in English the advantages and disadvantages vou associate with each
animal. Then read the following article.

i g T g i, T

i
p
i

ido de su hijo, evalue
0 Su cosa y
El perro es fiel a su amo; ¢l gato es Ieal 3 sl mismo Gnicamente.
El perro se somete 2 las Grdenes de cu amo; ¢l gato es
independiente.
El perro es docil; el gato es orgulloss.
El perro come mads que ¢l gato y pide comida a cada rato. ;
Un gato puede vivir eternamente dentro de |s casa; al perro hay |
que sacarln, por lo menos tres veces al dia. i
El perro es guardidn; el gato tiende a defender su propio terreno,
pero no el de su amo. ;
El gato se limpia solo; al perro hay que bafario cada 15 dias.

o PpEw N

El perro es un compafiero de juegos permanente, ¢l gato es un
compafiero ccacional.

El perro esta expuesto a contagios debido a su contacto con la
calle; el gato, si no sale, elude esta posibilidad,

0. Wn gato pasa inadvertido, pero un perro puede pusde trasrle
problemas por los ladridos.

w o

Rt
Después de leer

A. En contexto, Reread the artcile and use cognates, context, and what you know about
cats and dogs to guess the meaning of the itaclicized wornds in these sentences

El perro ¢ comete a los dvdenes de s amo; el gato o independiente.

2 tn Rato |‘Ul’:dl‘ vivir eternamente dentro de la casa; al petTo i'r,“q““ whogrlo por o

4

L3

i

menos tres veces al dia

El permo es guardian: of gato tende a defender i propio terreno, pero po al terrena de
Sl Ao

El gato se limpia solo; al perro hay qie banarle cada 15 dias

El peTTh eatid rrlriurtl'n ud |.'111'1'l'ﬂg'r|h' delbrido a su contacto con la .._.]"4;'; el H"‘“"‘ 5 no sake,
clude osta posibilidad.

Un gato pasa inadvertido, peto un perro puede traerle problemas por los kidridos

B. ;Cuil es? In your opinion. do these statements describee 3 cat or 3 dog?

I

Ex fiel. . Es un compaicro ocasional P p————
I Es docil. 7. No tiene que walir de casa.
Es orgulloso #. Es muy imelgente

¥
4
-

Come mucho 9. Es la mascot que prefiero.

. Exun cnmpnl‘hr.'na pETmanente

B (2 escribirt

Unia semana “P‘it.l.. Write twn F‘I.‘r.\FTAI'Ihn.. one dew rﬂl":'ﬁ "] n."F'm_q' wc{:-lu_l‘r and another
describing the weekend. [hscuss the following

« where youl live and with whom

* what time you leave home and for where

+ what yvou do during the day

* when youl return home

+ what you do after vou return home

= what you like 10 do on the weekend and how often vou do i

t clento ocho = Leccicn 3

structures to situations that require practical and creative

expression.

0 Using jTrato hecho!
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A. Soltar ideas. Review the information on these pages. Then, in groups of two or

three, make a list of the problems that Hispanics encounter when coming 1o live in the

U.S. What are the kinds of adjustments they have 1o make? What kinds of basic

services do recent imemagrants need to help them make the adjustment? Compare this

to the kinds of services that people who have not recently immigrated need. How are
"

they similar or different? Why? In what way do our Social Service Agencies address the
needs of immigrants? In what ways do they fail? Sclect a spokesperson to summarize

Splnlﬂh fﬂl" clﬂun'ﬂ"ng your ideas for the class

and sociﬂl Work B. Reaccionar. Look at the table on the Distribution of Government Social Programs.
Compare the percentages for welfare, food stamps, medicaid and housing with those of
social security, medicare and jobless insurance. How do these figures compare for each
racial/ethnic group? How do these figures compare with the percentages of population
distribution? Does it matter? What is the purpose of these programs?

Palabras bisicas la incapucidad disability
el/la inmigrante ErmrTgTan
la asistencia social weelfare el/la nifero/a babrysicter
la circel jail el/la refugiado/a refugee Jistribution of Govarnment Social Prosram : Mo Mispuak
Ia cita appointment la rehabilitacién rehabilitation Rt g g ——
el/la ciudadano/a citizen el seguro de vida life imsurarce .
la clinica clirmic el seguro médico mieadical
behavior frsurdnce
food stamp el Seguro Social Social Security
dependence el SIDA AIDS
depression el suicidio sutcde .
drug addiction el/la suicida swicide victim
{un)employment  la tarjeta de residente  resident card,
file “green card”™
support group la violacién rape
child care la violencia doméstica domestic violence

ST

L s

C. Adivinar. In 1992, 368,200 Hispanics were admitted 10 the United States as

permanent residents (green card holders), which represents 37,8 percent of all

immigrants admitted that year. Can you guess the top five countries from which these _ m
Hispanics immigrated? "

D. Acertar. The main problem Hispanics have in accesing social services is the

. L] L]
language barrier. In Massachusetts, Centro las Américas and SMOC advertise in The - A llcatlon mOdu]es
Hispanic Yellow Pages (sce next page). Given the context of social work and counseling, .
can you guess the meaning of these phrases? .

1. trabajadores sociales 5. corporacion privada sin fines de huero
1. seTvicios para ancianos 6. bajos ingresos

3. prevencidn de desercidn escolar 7. vivienda
El

e AR In recognition of the increased
S interest in Applied Spanish
courses across the country at
the intermediate-advanced
levels, every regular leccién of
iIrato hecho! features a task-
based module in which
students use Spanish in a
realistic, applied way in a
variety of fields where they
may be likely to seek their
future careers. JTRATO HECHO!
modules make use of dynamic
art and graphics and a rich
variety of charts, articles, and
- other documents to
emphasize the usefulness and
vitality of Spanish in today’s

world.

E. Ayudar. Look st Ma. Zimmer's business card. What is her profession? What degrec
does she hold? Why would she be helpful to the Hispanic community? Design a
brochure that lists the programs she

might set up for the bl — - Ll

she serves i

En la guarderia infantil Complete this day care application, based on the
conversation that vou hear

ﬁj Family and Children’s Services

| vty A Lawtfige, "5

s e — L Sy

Wee Wil ( V Uﬂ‘]'ﬂ;rp

ki
B9 W. I8 Street. New York, Ny oo, M3-213-5897

om o | F.'-mmr‘lrﬂ. j
write the English equivalent of i '
Spanish cognates that describe H gmﬂ:‘mm.
some of the problems that bring ,.3 i .
people 10 & social service agency, oo
Then, with & classmate, match the problem or condition with one of the services listed
0 SMOC or Cemro las Américas, or provide your own solutions

e AT TR

COGNADOS

ahusado/a
adiciofa
dependiente
desemnpleadosa
deseaperado/a

incapacitado/s . Tratgerrs St
indocumentadoa .
PALABRAS ADICIONALES :m"‘"‘""‘ m:mr G. Un horario complicado. You are the social worker who coordinates the
-y S * i h":':‘:: * Eeornrid + Prrveneion at scheduling of services at your agency. You need to get Esteban, Filomena, Mayra 4
4!.‘1:“ e 'H""" i B | P S —, oins il Sty and Edgardo to their appointments, On 4 separate sheet of paper draw upa
mw! J‘W ::’ P g weekly schedule, Read all of the information below 1o figure out the schedule of
deprim “;. rfF““ ' appointments. Finally, call your clients 1o inform them of their appointments.
hl-l'l'llh'l'kll Harvin TiFgTy
pobre poor ey MODELD: Esteban, tu cita pars _._ o

Esteban tiene que ir al paic doge el viernes a las diez de b mafana,

MOIHLG: = Ente howbee exvid dr_prllu 1l
Pues, necesita ol servicio de salud mental Fillomena tiene 88 afios. Mecesita comida para el sibado y el domingo,

Mayra tiene 16 afios. Es adicta al alcohol ¥ tiene HIV

Hay servicio para ancianos los martes v jueves

Hay reuniones de Akcohdlicos Andnimos los lunes, miércoles ¥ viernes al

mediodia, y los martes y jueves 2 las 7:30 de |a noche

I S M 0 (: Samiil Wlae b llewi-y iy smuirl

La Drpastracsin je Oparrumided de South Middions Hay servicios de salud mental a las 10-15 de la manana v a las 200 de la tarde
SMOC o0 corporncam priwade 1 s do hocr dadicade » Hay un grupo de apoyo para la pente que tiene HIV/SIDA a las 9:30 por la
Wmﬂ"m“m"m““w“ [ mafiana los miércoles v a las 8:00 de la noche log lures

BMOC actusinmsts spers 40 programan e parvicies sxiepmiy um Mayra baila los martes por la noche. Tiene clase durante o dia.

Orppemeacin sfiads de vwends s fines de lucro | Filomena tiene clase de inglés como segunda lengua los jueves.
: :Wﬂ" Middlasax Mo Profit Housing Corporation: (508) £75-6691 | Esteban y su pareja, Edgardo, quieren ir juntos al grupo de apoyo para gente que
&T‘M"""“mm"‘" con Servicios Legaler: (50N 620160 | tiene HIV. Esteban trabaja de noche
g & * Mayra va 2 una reunién de AA v 2 un Brupa de apoyo para gente que tiene HIV

L]
Servicion de Comameded  + Vivianda

Using jTrato hecho!
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Los numeros
yla hora

Las
presentaciones

La clase

+ Te presento a... s Los numeros de ceroa v Blsalon da clima
cien - . |

. zQué hora es? ;Qué dia? .
. Los ndameros e El articulo definido:

* estar + adjetivo 3 género y niumero
| * El articulo indefinido

* ;COomo estas?

* Lahoraylos dias de la
semana |

m Using Cognates

m I'IRHOI Hispanics in the United States




 Note that inverted

marks are also used at the

o cuatro  Leccién 1

TEMA 1 @ Los nombres y las clases

Hola. ;Buenos dias! ;Como te llamas?

A. Saludos. At what time of the day would you use these expressions to greet people?

...........

- e
BF 4 alka . - = ' oL
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F ] PN il T L e P i = i
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* Ay - iy

Buenos

dias.

Buenas noches.

B. ;Cémo te llamas? Lizaro Reyna, a student at the University of Miami is meeting his
new roommate, Carlos Martinez, a foreign student from Spain. You may use these

expressions to introduce yourself to a classmate, a child, or other people with whom
you have an informal relationship.

—Hola. ;Cémo te llamas? Hi. What is your name?
—Lazaro. ;Y tG? Lazaro... And you?
—Yo me llamo Carlos. My name is Carlos.

C. $Cémo se llama Ud.? You use different verb forms and words to say you when

talking to someone to whom you want to show respect, such as a professor, your boss,
or people you do not know well.

Carlos is meeting some of his new neighbors.

—Disculpe, ;C6mo se llama usted?
—Me llamo Carlos Martinez. ;Y usted, sefior?

—Soy Antonio Pérez y ésta es mi esposa Isabel.
~Mucho gusto.

—Igualmente.




D. Respuestas. Respond using the expressions in the box.

Me llamo...
Buenas tardes.

Soy
Buenos dias.

Buenas noches.
Mucho gusto.

[gualmente.

1. ;Buenos dias! 5. ;Buenas noches!

2. ;Cémo te llamas? 6. Me llamo Daniel. ;Y ta?
3. ;Cémo se llama usted? 7. Mucho gusto.

4. ;Buenas tardes! 8. Soy Carlos Martinez.

E. ;Como se escribe? This is how to ask people to spell a word or their name.

How 1s it written?
My last name 1s written...

—;COmo se escribe?
—M1 apellido se escribe...

a a n ene

b be 0O O
‘C  ce P pe

d de q cu

e e r ere

f efe IT erre

g ge s  ese

h hache t te

i1 u u

j jota vV ve

k ka w  doble ve

I ele X  equis Un jaguar toma jugo en la
m eme y igriega jungla.
n ene Z  zeta

* The Spanish alphabet has two more letters than the English alphabet: f and rr. In
alphabetized lists, n + any letter will precede fi. The rr is alphabetized as in English.
For example, the following words would be alphabetized in this order:

banal banco banar

caro carta

carro

* The letters b and v are pronounced alike, so when spelling, people often say be
grande (big) for the letter b and ve chica (small) for the letter v.

F. ;Como se escribe? Spell the names of your favorite people or things in Spanish.
Your classmates should try to name them.

1. su actor favorito
2. su actriz favorita
3. su restaurante favorito

4. su grupo musical favorito
5. su auto favorito
6. su profesor/a favorito/a

G. Una conversacion. Role-play the following conversation.

—Buenos dias (Buenas tardes, Buenas noches).

—;COmo te llamas?
—~Me llamo

—;COmo se escribe tu apellido?
—Se escribe

Tema1 = Los nombres y las clases cinco °




