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PREFACE

Having worked as a “foreign expert” on three occasions since 1980 at different Chinese insti-
tutions, I have had the chance to work closely with Chinese students in composition classes.
Somehow it turned out that the problem of teaching Chinese students how to write was often
handed over to foreign teachers. The reasons my Chinese colleagues usually offered to justify
this situation were that only native speakers are capable of explaining the finer points of
writing and that it requires too much work on their part. For “us” it is easy. I have always
disagreed with these objections because they belittle the competence of Chinese EFL teachers
and they serve to somehow mystify the writing process. In most universities ,Chinese teachers
~are solely responsible for their students’ progress. They take pride in their achievements in
reading, listening and speaking. If we consider what some refer to as the “four skills,” how-
ever, quite a few Chinese teachers seem willing to teach only three-fourths of a standard EFL
curriculum, neglecting the essential skills of writing. It is clear that the majority of students
will use English primarily in written form. This entails a direct connection with what they
learn in their reading courses. Reading and writing need to be related in a meaningful way so
that students can progress from reception or understanding to production or expression. That
is one strong point of this textbook. Interactiog with others across the globe, Chinese stu-
dents will need to communicate in effective written English. Whether compiling and summa-
rizing reports, reading English and responding to it in everyday work situations or translating
effectively, they will need to know the conventions of written English. Given the needs of the

country, it is imperative that students learn to write well.

At present most university programs emphasize speaking, listening and other areas to the
detriment of the development of communicative competence in writing, which entails critical
reading as well. Foreign teachers’ work has been hampered by the fact that they generally do
not have a contrastive knowledge of Chinese and English to assist their students, and the fact
that they often teach one year and leave. There is rarely any carryover in terms of content and
skills development and little connection between the work they do and the specific objectives
of Chinese curriculum planners. Chinese teachers of writing have also encountered problems
because in most cases they are obliged to teach lessons from materials designed for foreign
students in intensive EFL programs in Britain or the U. S. Such textbooks are poorly suited
to Chinese students and the difficulties they pose in terms of culture, language and methodol-

ogy are hard to overcome.

It is obvious that tertiary English programs in China need to assume responsibility for the
“neglected skill” —writing. There are many trained Chinese teachers who are capable of
' 3



teaching English composition but what is needed is a systematic course for them to follow.
College English Composition : Steps to Effective Writing was conceived with Chinese teachers
and students in mind. It has been tested in the classroom and revised numerous times by
teachers familiar with Chinese-English language interference problems. Their understanding
of the ways in which Chinese students learn has been incorporated into the organization of
the instructional activities in each lesson. There are clear models to follow as well as passages
to analyze and exercises to practice specific subskills. This text will help to fill a major gap in
Chinese EFL programs. It is a Chinese solution to the problem of how to teach writing, and

it is a very effective one indeed.

Shaun McNalily
Capital Normal University
December 1, 1993
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» CHAPTER 1

CHAPTER 1
WRITING EFFECTIVE SENTENCES

Sentences are the essential components of writing. You have learned various ways to
write correct sentences, but correct sentences do not necessarily make up good writing. In
good writing, all the sentences must communicate effectively. For instance, you often need
to combine several ideas or facts into one sentence according to their relative importance. In
some sentences ideas need to be equally emphasized,while in others one idea needs to be more
emphasized than the rest. Thus, to learn how to write well in English, you need to learn how

to write effective sentences. In the six lessons of this chapter, you will learn the major ways

to structure effective sentences.
1
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Lesson One

Coordination

*

Using coordinating conjunctions
* Using correlative conjunctions
* Using conjunctive adverbs

* Using the semicolon

x

Writing Practice: Description by space order

Text

Coordination is a technique of writing to show that in a sentence two or more ideas are e-
qually important. You can coordinate single words or phrases, and you can coordinate claus-
es. In this lesson, you will learn four ways to link two or more main clauses together in a sin-
gle sentence. These sentences will add variety to your writing if you mix them with other sen-

tence structures.

I. Using coordinating conjunctions:

You may use a Coordinating conjunction to connect two main clauses. There are seven
coordinating conjunctions ; and-, but, yet, or, nor, so, and for. They can be easily remembered
as “A. B. Fonsy,” a memory code which contains the first letter of each word. Each conjunc-

tion signals a relationship between ideas:

and (similarity, addition)

but (opposition or contrast)

yet (opposition or contrast)

or (choice)

nor (addition of a negative point)
so (consequence)

for (an explanation)

A. Coordinating conjunctions can be used to join two or more main clauses to form compound
sentences (sentences containing two or more main clauses). A comma often precedes a coordi-
nating conjunction. Study the following examples to see how a coordinating conjunction

works. Note “nor” requires inversion in sentence structure.

Sentences: John has an advanced degree in journalism.

2
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He has never learned to spell or punctuate properly.

Combined: John has an advanced degree in journalism, yet he has never learned to spell
or punctuate properly.

Sentences: We did not feel comfortable sitting in the empty restaurant.
We could not decide what to order.

Combined: We did not feel comfortable sitting in the empty restaurant, nor could we de-

cide what to order.

Note the comma can be omitted when the two main clauses are very short and very
closely linked in meaning. (e. g. John finished his exam and Mary corrected it. )
B. When a coordinating conjunction is used to join two or more sentences which have the
same subject, only one subject is used. In such a case, the sentence is not a compound sen-
tence and the conjunction in fact connects two or more verbs or verb phrases, or other kinds
of phrases. Notice that the words or phrases connected by a coordinating conjunction should

be parallel; that is , they should be similar grammatical elements.

Sentences; Henry Hudson sailed into a great bay in what is today’s northern Canada.
He thought they could spend winter there.

Combined ; Henry Hudson sailed into a great bay in what is today’s nerthern Canada and
thought they could spend winter there. ( “and” connecting two verb
phrases) ‘

"Sentences: Politicians today face the difficult task of solving urban problems.

They also face the difficult task of finding the money without raising the
taxes.

Combined; Politicians today face the difficult tasks of solving urban problems and find-
ing the money without raising the taxes. ( “and” connecting two gerund

phrases)

I1. Using correlative conjunctions.
The correlative conjunctions —either. .. or... , neither... nor..., both... and... , and

not only... but alse... —can be used to join sentences of equal importance.

In the following examples, you can see how sentences can be combined by correlative
conjunctions. Like the coordinating conjunctions, the correlative conjunctions can connect
clauses to form compound sentences or connect words or phrases. Notice that the words or

phrases after each pair of correlative conjunctions should also be of the same structure.

Sentences: You will have to turn up the heat in this building.

I will be forced to complain.
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Combined: Either you will have to turn up the heat in this building, or I will be forced
to complain. ( “either... or” connecting two main clauses)

Sentences: This new diet will do wonders for your health.
It will make you look and feel better.

Combined: This new diet will not enly do wonders for your health but also make you

look and feel better. ( “not only... but also” connecting two verb

phrases)

Note that, when used at the beginning of a sentence. the conjunction “not only” requires

inversion;

Not only will this new diet do wonders for your health, but it will also make you look

and feel better.

III. Using conjunctive adverbs:
Conjunctive adverbs are adverbs or short phrases that also show equal relationship be-

tween the joined clauses. as coordinating conjunctions do; but they are more emphatic and
formal than the latter.

Unlike a coordinating conjunction, a conjunctive adverb, when used to join two main
clauses. demands a semicolon instead of a comma between the two main clauses. In addition,

the adverb is usually followed by a comma. The following are some most frequently used con-

junctive adverbs:

however, instead , on the other hand, nevertheless, otherwise, in contrast (indicating

contrast)
therefore, thus, hence. consequently, as a result, for this reason (indicating cause

and effect)
besides. moreover, furthermore, in addition, similarly (indicating a similar idea

follows)
indeed, in fact, in particular, for example, for instance (indicating emphasis and

illustration)
then, meanwhile, at the same time, afterward, later (indicating time)
Sentences: Six inches of snow fell last night.
Chris and T will have to clear the walkway this morning.
Combined: Six inches of snow fell last night; Consequently, Chris. and T will have to clear
the walkway this morning.
Sentences: The visitor came to the door.

It was too late for him to get in.
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Combined: The visitor came to the door; however, it was too late for him to get in.

Note ;

1.

No comma is needed after some conjunctive adverbs, such as then and thus;

The ice cracked and split; then we sank into the bone-chilling water.

2. Although the most common position for a conjunctive adverb is between two main clauses,

Iv.

many conjunctive adverbs can also be put in the middle of the second main clause. Occa-

sionally, a conjunctive adverb can be even put at the end of the second main clause,

The old bridge can no longer support heavy traffic; at the town meeting, therefore, the
selectmen ask voters to approve the construction of a new one.
Blue jeans have become fashionable throughout the world; the American originators,

however, still wear more jeans than anyone else.
Blue jeans have become fashionable throughout the world ; the American originators, still

wear more jeans than anyone else, however.

Using the semicolon;
You can also use the semicolon alone to join main clauses in a compound sentence. The

use of the semicolon is usually more emphatic than the use of a coordinating conjunction. Tt

often gives emphasis to 1) two similar ideas, 2) two opposite ideas. or 3) strong cause-effect

relationship.

Sentences: John is a beggar.
His father was a tramp.

Combined: John is a beggar; his father was a tramp. (two similar ideas)

Sentences: John is a beggar.
His father was a millionaire.
Combined; John is a beggar; his father was a millionaire. (two opposite ideas)

Sentences: The storm swept the country.
Two thousand people were left homeless.
Combined: The storm swept the country; two thousand people were left homeless.

(strong cause-effect relationship)

Tips for students
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This lesson mostly deals with compound sentences in which there are two or more main
clauses. When you write compound sentences, you must pay particular attention to the cor-
rect usage of punctuation. Many Chinese students fail to notice the difference between coordi-
nating conjunctions and conjunctive adverbs; thus they often use a comma before a conjunc-
tive adverb. Or even worse, they simply use a comma to separate two main clauses without
using a connecting word. Both of the problems mentioned above can be summed up as comma
splices. This is a big problem among the Chinese students. To avoid the problem, you must

remember the following:
1. Do not use a comma to join two main clauses unless you use a coordinating conjunction ;

Faulty: Mary will be coming for a visit next fall, we will have some real parties again.

Right: Mary will be coming for a visit next fall, and we will have some real parties
again.

Or: Mary will be coming for a visit next fall; we will have some real parties again.

2. Do not use conjunctive adverbs in the same way as coordinating conjunctions. Remember
the semi-colon is used with a conjunctive adverb. The best way to distinguish the two
kinds of connectors is to learn the seven coordinating conjunctions by heart.

Faulty: We were ready to buy the house, moreover, we had sold our old one.

Right ; We were ready to buy the house; moreover, we had sold our old one.
Exercises

I. Combine the following sentence sets with proper coordinating conjunctions:
1. Should we harvest the wheat now?
Should we take a chance on fair weather next week?
2. The people were desperately poor.
They could find no way to make the soil more productive.
3. We wanted to see the movie.
We were reluctant to drive on the icy roads.
4. The workers accepted the contract.
It was in their best interests.
5. Many people were outside the stadium.
I knew there was little chance of my getting a last-minute ticket.
6. Lisa was not satisfied with her performance.
She knew she could have done much better.
7. Elizabeth did not want to marry Mr. Collins.
She did not want to marry Mr. Darcy.

8. Tom wants to attend one of the local universities.

6



9.

10.

11.

12.

II.

10.

11.

12.

HI.
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First he must study the programs each offers.
Requirements for this job include the ability to read two languages other than English.
Requirements for this job include extensive travel experience.
Mrs. Smith was unable to decide whether to order the sea food salad.
She was unable to decide whether to order the steak with tomato sauce.
She was unable to decide whether to order the special turkey dinner.
Whenever Martin feels depressed, he goes for long walks along the river.
Whenever Martin feels depressed, he hums quietly to himself.
Whenever Martin feels depressed, he tries to think of cheerful, pleasant things.
Ancient Greece gave the world the foundations of democracy.
It gave the world an unsurpassed architecture.
It gave the world great works of literature and music we study yet today.
Use correlative conjunctions to join the following sentence sets:
The scholarship offered her a chance to attend the college of her choice.
It did a world of good for her self-respect.
The ‘weather forecasters made a huge mistake in their forecast.
What I see falling from the sky is not snow.
New sources of income will have to be found.
.ocal governments will have to increase taxes.
We will have to raise money by working over the weekends.
We will have to ask each member to pay more.
Michelangelo was a great painter.
He was a sculptor, poet and architect.
We must find a way to feed the world’s growing population.
We must face a worldwide famine.
A man should have courage.
He should have political consciousness.
She missed the chance to go abroad.
She was expelled from the college.
You agree to his terms.
You will have to look for another job.
He has a passion for music.
His son has a passion for music.
The plane brought them food and medicine.
It brought them the concern of the Party and people.
We should pay attention to industry.
We should pay attention to agriculture.

Join each set of the following sentences with a conjunctive adverb (yen mav refer to the
7
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list of conjunctive adverbs given in the text):

1.

10.

1v.

Rose argued that she did not drive her car over fifty miles an hour.
The officer gave her a ticket.
This apartment building is too old.
People have decided to pull it down.
Chemical wastes in the environment can seriously endanger people’s health.
The chemicals dumped in Love Canal caused sickness, genetic damage, and even death.
Nuclear war is the greatest threat to humans.
Its potential effects were more destructive than any recorded natural disaster.
Men in the Middle Ages gave women few political rights.
They idolized women in literature.
Diana had all her brother’s notes from the previous year.
She thought the course to be rather simple.
The river maintains many forms of life.
It provides children with a safe place to swim.
The center offers a variety of exhibits and events.
Students can see paintings by French Impressionists, attend a performance of Othello, and
hear music by Mozart.
Woody Allen is out favorite director.
We have seen all of his films.
Charlotte Bronte was the author of Jane Eyre.
She wrote a novel entitled Shirley.
Combine the following pairs of sentences with a semicolon; then try to use one of the
three other ways to achieve coordination:
Daniel is entering the army in June.
He will train in California.
I need a ride home after school.
My sister can’t pick me up.
Mary wants to buy a car.
She begins driving lessons tomorrow.
Jane wants to study law.
Her friend Maria wants to be a social worker.
Michael has completed all the assignment for the course.
Tomorrow he will take the final exam.
The gray whale is an endangered species.

Several countries still hunt the animals commercially.



