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Teacher Education: A Case Study

INTRODUCTION

Teacher education (training) can be very difficult, especially when it in-
volves international co-operation between two countries such as the Sino-British
Advanced Teacher Training Course (ATTC) projects in China. The differences
between the two cultures with regard to teaching and learning, teacher training,
supervision and teaching practice may impede or facilitate developments in ELT
methodologies and intercultural communication in China.

The field of ELT is constantly changing and various approaches originated in
Western countries have now been introduced into ELT in China since the late
1970s. The ATTC projects have had the overall aim of assisting China in introdu-
cing and establishing more effective communicative teaching methodologies. The
situation is that one useful method or approach may not work effectively in anoth-
er educational and cultural context (Cortazzi 1996:74).

This paper will explore the differences between China and UK in the areas
mentioned above and suggest the eclectic approach to teacher education (training)
for the ATTC project in Hangzhou Institute of Commerce (H. I. C. , now Zhe-
jiang Gongshang University): a technique which applies and adapts varying
teaching methods and different models in teacher education (training) and super-
vision to specific situations i. e. the unique ELT situations in China (Yang 1994;
Cortazzi 1996).

In the first chapter, the paper will have a brief literature review of English
language teaching (ELT) in China. It will explore the status of English as an in-
ternational language and the ELT history in China since the founding of the Peo-
ple’s Republic of China in 1949. In 1977, universities began to enrol students by
national examinations again. ELT was seen as an important element in reforming

and opening up China. Therefore, 1977 became the demarcation point of ELT
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history and the two periods before and after 1977 will be discussed separatély.

Chapter 2 discusses the three elements for ELT in the tertiary sector:
syllabus, curriculum and testing. The influential National College English Teach-
ing Syllabus, the curriculum of ELT for “general English” and College English
Achievemnent Test (CEAT) Band 4 and Band 6 will be explored respectively. The
contradictions among the syllabus, textbook, curriculum, and CEAT test will be
discussed in details, It also raises some key issues for ELT in the tertiary sector.

Chapter 3 deals with issues and models in teacher education. It points out
that different views of language learning exist in Western and Chinese educational
contexts. Chinese teacher trainees and the British tutor at H. I. C. ATTC held
different expectations towards teacher education. Raising the awareness of such
differences may bridge the gaps and misunderstandings (Cortazzi 1996:74). Both
teacher trainers and trainees will benefit from this explicitness when expectations
and models are clear to them.

Chapter 4 discusses the issues of supervision. It first introduces the Western
views of clinical supervision. The paper proceeds to discuss Chinese views of su-
pervision. The differences between the British supervisor and Chinese teacher
trainees at H. 1. C, ATTC towards supervision will be contrasted and studied. It
will take the supervision in micro-teaching as a case to show the different
responses to it from the two sides.

Chapter 5 discusses the teaching practice (TP) at H. I. C. ATTC. As a
teacher trainer, teacher trainee and co-ordinator in TP, I will in this chapter use
my own experiences to show the different roles and functions of every party con-
cerned. The feedback from the supervisor, teacher trainees, class teachers and
students will be analysed and contrasted. The feedback from the teacher trainees
after they returned to their own institutions will also be surveyed.

There is now a widespread awareness of more communicative approaches for
ELT in China due to the efforts made by foreign experts in projects such as
ATTC.

Due to the situational constraints and great differences between the two cul-
tures, the paper suggests an eclectic approach for H. I. C. ATTC project. The
eclectic approach is the technique which applies varying teaching methods and dif-
ferent models in teacher education and supervision to the unique and specific ELT
situations in China (Yang 1994; Cortazzi 1996).
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Chapter 1
English Language Teaching (ELT) in China

introduction

English, as an international language, enjoys a higher status than any other
foreign language. As the language of science and technology, it is vitally impor-
tant to China’s economic, industrial and technological development.

Since the implementation of the opening and reform in late 1970s, English
has replaced Russian as the dominant foreign language in China. English is now
one of the three essential subjects, i. e. Chinese, English, and maths, in national
university entrance examination for all participants. English language teaching
(ELT) is of great importance in primary, secondary, and tertiary education in
China. ELT itself has already become one of the largest and most accessible mar-
kets in Chinese educational system.

In this chapter,. the status of English as an international language and ELT

history in China since 1949 will be discussed and explored respectively.
1.1 English as an International Language

“English is, for the foreseeable future at least, the single most important in-
ternational language. It is the medium through which scientific and technical in-
formation is developed and exchanged, the language of a majority of the world’s
publications, the medium in which most international business is conducted, the
favoured language of entertainment, tourism and mass international tourism and
travel; in short the language of opportunity for the coming generation.” (Maley
1995:15)

There are various reasons for English to be the single most important inter-
national language in the world.

First, English is numerically among the most widely used world languages:
Chinese, Hindi-Urdu, Russian, and Spanish. In total, we get 700 million users
of English around the world, which include 300 million native speakers and 300 to
400 million of English as a foreign-language and second-language users (Kachru

1986:20). English is only second to Chinese in its number of native speakers. Of
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the five major world languages, however, English is the most widely used.

Hindmarsh (1978), discussing the status of the five world languages, argues
that only English is incontestably the international language of the world. He
presents the following arguments against the likelihood of the other four langua-
ges as the international languages:

Chinese appears to be the language with the largest number of native speak-
ers, but it comprises many spoken languages: Cantonese, Hokkien, Teeo-Chew,
Mandarin, etc. The written form, i. e. Chinese pictograph or ideograph, is
shared, but to advocate Chinese as a language of international communication is
patently unrealistic.

Hindi will not work either; for even in India there are some fifteen other lan-
guages with the official status.

Russian is the language of secondary education right across the former Soviet
Union, among peoples with a variety of mother tongues from Latvian to Armeni-
an, from Ukrainian to Yakut; and the language of administration and technology
through this vast area. But beyond the borders of the former USSR, Russian is
barely used internationally: and moreover is written in Cyrillic script. With the
disintegration of the former USSR, the role of Russian as an official language in
the former Soviet republics is now decreasing.

Spanish is spoken in the majority of Latin American countries, but is little
known or used in the world beyond, apart from Spain and parts of the USA
(adapted from Hindmarsh 1978:40—41).

Second, English itself is viewed to possess the qualities of a language of in-
ternational communication by some linguists.

Strevens (1978) raises three crucial reasons for that:

(i) English is a borrowing language. It has ways of taking the names of ideas
and things from other cultures and expressing them in English without native
speakers of English feeling that the so-called “purity” of their language is threat-
ened thereby.

(ii) At the same time it possesses a great range of rules for the formation of
new words—Appendix 1 of the Grammar of Contemporary English (Quirk,
Greenbaum, Leech & Svartvik) contains 56 pages on word-formation. English, it
would seem, is well-adapted for development and change.

(iii) English is the language in which has been principally conducted the
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genesis of the Second Industrial Revolution (Strevens 1978:26).

On the other hand, the written form also plays a role in it. Hindmarsh
(1978:41) argues that an international language must use the Roman alphabet.

Third, English is seen as a language of power.

The term “power” is used here to refer to the control of knowledge and to
the prestige a language acquires as a result of its use in certain important do-
mains. The more important a domain is, the more “powerful” a language be-
comes (Kachru 1986:2).

Kachru (1986) states that the power of English lies in two aspects;

(i) The real power of English is in its “vehicular load”, which English car-
ries as the primary medium for twentieth-century science and technology. On the
other hand, the equally important markers of that power of English are its demo-
graphic distribution, its native and non-native users across cultures, its use in im-
portant world forums, and its richness of literary tradition.

(ii) The power of English lies in the attitude toward the language, and in the
deep belief in its power to change an individual and a speech community. English
has been considered to be a tool of “civilisation” and “light”, and it has been per-
ceived as the language of power and opportunity, free of the limitations that the
ambitious attribute to the native languages (Kachru 1986:1—15).

English, as an international language, has established its status as first for-
eign language in national syllabuses in many countries throughout the world. The
People’s Republic of China, as the most populous country in the world, has
taken quite a zigzag way in foreign language education since its birth in 1949. The

next section will discuss the status of English as a foreign language in China from
1949 till now.

1.2 Role of English in China from 1949 to 1977¢

In China, there are two major political events after World War Two: the

® In 1977, the National University Entrance Examination was restored, and many
students were enrolled by Foreign Language Departments in various universities as English ma-
jors. From 1966 to 1976 and several years before that, the “open-door schooling” was the policy
of education in China, Only those reliable youth, especially youngsters of farmers and workers,
were enrolled in colleges without examinations. Therefore, 1977 was the beginning of a new era

for education including ELT in China.
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founding of the People’s Republic of China in 1949 and the opening and reform

policy initiated in late 1970s, which have radically changed the society and the
language.

Sociolinguists regard language as a social fact. Language is so integral a part
of the culture that no teaching of anthropology worthy of the name could pass by
(Hymes 1964). Foreign language education is also a social fact, which will be in-
fluenced by radical changes in society. The radical changes within a country, such
as the overthrowing of a government, the changes of policies, will also result in
great changes in language (Labov 1972). Chinese itself has undergone great chan-
ges in the two events. By coincidence, in China, Russian replaced English as the

dominant foreign language (FL) as a result of “the overthrowing of a govern-

ment” in 1949, and English again regained its first FL status in late 1970s because
of “the changes of policies”.

Although Russian was “the preferred foreign language” from 1949 to late
1970s (Maley 1982:235), English language teaching (ELT) still existed even
from 1966 to 1976.

From 1949 to late 1950s, China had a very close relationship with the former
Soviet Union. Russian was the optimum choice as the first FL throughout the
country. A large number of English teachers were sent to learn “the preferred
foreign language” (ibid. 235) and became Russian teachers.

Since China broke off relationship with the former Soviet Union after
Stalin’s death, Russian was still the first FL because of the long-established edu-
cational system since 1949, which was mainly based on the Russian style. On the
other hand, English was regarded as the second choice because of its long teach-
ing history in China before 1949 (Maley 1982; Cortazzi 1996:64).

Because of the isolation from the outside world, both English and Russian
were learned for “non-communicative functions” (Brumfit 1978:16—18).

Brumfit (1978:18) states that a large number of examples of “Chinese Eng-
lish” appeared in ELT in China because of the isolation. He illustrates many ex-
amples of the English used in official announcements in China, where the problem
of translating meaning effectively was not just linguistic, but historical, political
and social as well.

The following are examples of “Chinese English” from the official announce-

ments in China:
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1. 1 passed the translation to the polisher® for revision.

2. Those bad eggs® will be punished for their wicked acts.

3. That is the Japanese leader and with him is his running dog ®.

4. Since we introduced our policy of open-door schooling®. ..

5. The propaganda team® will perform at the end of your visit.

6. The people’s commune is fine®. (Brumfit 1978:15—16)

According to Brumfit, the italicised parts in the sentences were derived from
Chinese originals, but they posed problems even to “English-bred English speak-
ers” like Brumfit himself (ibid. 19).

Brumfit (1978:23) further states that English is being adopted by the Chi-
nese for particular purposes, and that these purposes are closely bound up with
the teaching strategies used. ELT in China in this period was almost oriented for
political purposes, which was of the following characteristics:

(i) Very few native foreign teachers of English came to teach English in Chi-
na. Most foreigners were objects of unabashed curiosity. (Maley 1982:238).

(ii) The broadcasting of BBC and VOA was regarded as dangerous to
students.

(iii) “Many so-called teachers of English are what are often referred to as
“Russian retreads”—former teachers of Russian obliged to convert to English. ”
(Maley 1982:237).

(iv) There were almost no foreign books. The textbook consisted of slo-
gans, which usually did appear out of context (Brumfit 1978:21). ‘

In 1977, the National University Entrance Examination was restored, and
the first group of English majors were enrolled after more than ten years of
“open-door schooling”. The next section will focus on the role of English in Chi-

na from 1977 to the present.

@ A “polisher” is a person who polishes up translation.

® “Bad eggs” is a systematic translation for “villains” in films or operas.

® “Running dog” is a direct translation and means “lackey” or “follower”.

@ “Open-door schooling” means that education, including tertiary education, is for every-
one, especially youth of farmers and workers. Students should mainly learn from farmers, work-
ers, and soldiers instead of from books.

® “The propaganda team” refers to the “dramatic society” in a school.

® “Fine” here means “a good thing”, instead of “being healthy”.
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1.3 Role of English in China from 1977 to the Present

The National University Entrance Examination was restored in 1977, the
new economic reforms began in 1978, and the “socialist market economy” was set
in late 1980s. All the three events have contributed to establishing the dominant
role of English as the first FL in China.

English has enjoyed great popularity since 1977. English is taught in some
primary schools and in all middle schools (i. e. secondary schools) and institu-
tions of higher learning. It is overwhelmingly the most studied language in middle
schools and universities/colleges. Besides institutional learning, however, we
have to include those who learn English by “self-help”, either through the radio
or TV (many of the 320,000 students enrolled for China’s TV University are fol-
lowing the English course) (Maley 1982:235).

The popularity of English can also be seen from the following facts:

(i) The huge viewing figures for English language programs such as Follow
Me (i.e. a BBC TV program on ELT in 1980s) and The Family Album (i.e. an
American TV program on ELT in 1990s) (Maley 1995:16).

(ii) The great readership of the English language newspaper China Daily.

(iii) The large groups who go to “English Corners” each week-——meetings set
up in parks and open areas of towns and cities, where anyone interested in prac-
tising oral English may go.

(iv) The generous provisions made for learning English both inside and out-
side the state educational system, @

(v) The huge sale figures for books on ELT, and the huge number of “lan-
guage schools” (Maley 1995:22).

(vi) The large number of audience of BBC and VOA, and audience of origi-
nal British and American films or TV series.

The most significant change in ELT in China is the rise in the number of
teachers and learners. In 1957 there were only 843 full-time middle school teach-
ers of English in the whole country (Ross 1992:251—2), compared to 1995 fig-
ures of about 400, 000 middle school teachers of English and approximately
28,000 at tertiary level (Maley 1995). By the 1990s it was estimated that there

@ These four points are adapted from Sweeney’s MA dissertation (1989:3).
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were well over 57 million school and university students studying English (Zhu
1991) and 150 million part-time students learning the language (Dzau 1990a) or
more conservative estimates of around 200 million users of English (Zhao
1995). @

The importance and popularity of English have been analysed in some de-
tails, and the following section will go on to discuss briefly ELT in the three lev-
els of the formal education sector. ’

First, primary schools run from age seven to twelve. There is some teaching
of English in primary schools, particularly in those formerly designated as “key”
schools (around one million students) and in the rapidly growing private sector
schools (Maley 1995:21). In some cities, such as Shanghai, Beijing, Tianjin,
English is taught from Grades 3 to 5 (i. e. age from ten to twelve). Many “pri-
vate” primary schools, which are “elitist, fee-paying”, teach English to children
from Grade 1 (i. e. age seven). In China nowadays, English, “is now seen as the
key to entering tertiary education, to better career prospects and, in some cases,
to study abroad. ” (Sweeney 1989:3).

Second, middle schools (i. e. secondary schools) run from age twelve to
eighteen, which are further divided into junior and senior middle schools. Senior
middle schools are further divided into general and vocational. The teaching of a
foreign language is not compulsory in the vocational middle schools, except in
those preparing students for the catering, hotel, tourist trade, etc. (Maley 1995:
21—22).

English is compulsory at this level with four to five hours’ instruction per
week. Over eighty per cent of the junior middle schools are said to use Junior
English for China, a course developed on the basis of L. G. Alexander’s earlier
works. Many English teachers still find it hard to follow, because they are “ill-
prepared even for the mild dose of communicative activities it prescribes” (Maley
1995:24). |

Most senior middle schools still prefer to use English, a nine-book series
published in 1982. Senior English for China is not popular, because it is highly
demanding to teachers and it does not directly prepare students for the National

University Entrance Examination.

® This point is adapted from Cortazzi 1996 :63.




