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To the Instructor

U
m hen we first wrote The St. Martin’s Guide to Writing, we tried to take

the best that has been thought and said in the field of rhetoric and
composition and turn it to practical use. We saw the Guide as continuing
the classical tradition of treating rhetoric very seriously indeed, not just as a
matter of producing correct, effective prose but as one of thinking, reading,
and writing intelligently. To the best insights from that tradition, we added
what we believed to be the most promising developments in the New
Rhetoric.

We have been tremendously gratified by the enthusiastic reception of the
first two editions of The St. Martin’s Guide, and in this third edition, we
continue in our efforts to bring new ideas and pedagogy into the composition
classroom. But our basic goals remain unchanged. We aim to teach students
how to use the composing process as a means of discovering, developing,
and presenting their ideas. We seek to give them the skills and information
they need to analyze different writing situations so that they can respond
thoughtfully and creatively to the intellectual and rhetorical demands of any
situation in which they find themselves. Finally, we hope to inspire students
with the desire to examine with a critical eye their own ideas in the context
of the heterogeneous and often conflicting values and beliefs current in
society.

AN OVERVIEW OF THE BOOK

As a rhetoric and reader, The St. Martin’s Guide can serve as a comprehensive
introduction to discursive practice. It comprises several parts:

Part 1. Writing Activities presents nine different essay assignments, all
reflecting actual writing situations that students may encounter both in and
out of college, kinds of discourse that they should learn to read critically and
to write intelligently. Among the types of essays included are autobiography,
explanation, position paper, proposal, and literary interpretation.

You may choose among these chapters and teach them in any sequence
you wish, though they are sequenced here to move students from writing
based on personal experience and observation to academic types of writing
calling for the analysis and synthesis of ideas and information derived from
a variety of sources.
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Each chapter follows the same organizational plan:

m several brief scenarios identifying the kind of discourse covered in the
chapter and suggesting the range of occasions when such writing is done

® an activity for group inquiry that gets students working with the kind of
discourse

m a set of readings accompanied by a critical apparatus designed to help
students explore pertinent readerly and writerly questions

®  asummary of the purpose and audience and the features basic to writing
of this kind

m  a flexible guide to writing that escorts students through all the stages of
the composing process

®  alook at one writer at work showing some aspect of the process of writing
the student essay in that chapter

Part II. Writing Strategies looks at a wide range of essential writers’ strate-
gics: invention; paragraphing and coherence; logic and reasoning; and the
familiar modes of presenting information, like narrating, defining, and clas-
sifying. Examples and exercises are almost all taken from contemporary non-
fiction, and many exercises deal with reading selections appearing in Part 1.
This cross-referencing between Parts I and II facilitates teaching writing
strategies in the context of purpose and audience.

Part II1. Research Strategies discusses both field and library research and
includes thorough guidelines for using and documenting sources, with de-
tailed examples of the MLA and APA documentation styles. The part con-
cludes with a sample student research paper.

Part IV. Writing under Pressure treats a special kind of academic writing:
essay examinations, showing students how to analyze different kinds of exam
questions and offering strategies for writing answers. The chapter is illus-
trated with actual questions from courses throughout the disciplines, plus
two sample student essays.

The St. Martin’s Guide to Writing has several features that distinguish it from
other college rhetorics. Chief among these are the practical guides to writing,
the integration of modes and aims, and the integration of reading and
writing.

Practical Guides to Writing. We do not merely talk about the composing
process; rather, we offer practical, flexible guides that escort students through
the entire process, from invention through revision and self-evaluation. Thus,
this book is more than just a rhetoric that students will refer to occasionally.
It is a guidebook that will help them to write. Commonsensical and easy to
follow, these writing guides teach students to assess a rhetorical situation,
identify the kinds of information they will need, ask probing questions and
find answers, and organize their writing to achieve their purpose most
effectively.
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New to This
Edition

Systematic Integration of Reading and Writing. Because we see a close rela-
tionship between the abilities to read critically and to write intelligently, The
St. Martin’s Guide combines reading instruction with writing instruction.
Each chapter in Part I introduces one kind of discourse, which students are
led to consider both as readers and as writers. Readings are followed by
questions that make students aware of how they as readers respond and at
the same time help them understand the decisions writers make. Students
are then challenged to apply these insights to their own writing as they
imagine their prospective readers, set goals, and write and revise their drafts.

Integration of Modes and Aims. This book treats the traditional modes of
writing as writing strategies to be used to achieve particular purposes. Unlike
many current rhetorics, we do not distinguish writing by its modes but rather
by its aims. Hence, while we focus on craft in our discussion of the modes
in Part II, we emphasize the integration of modes with aims through exer-
cises analyzing how the modes are used strategically in the essays in Part 1.

We had the benefit of much helpful advice from instructors and students
across the nation who had used the earlier editions. They helped us to see
what worked well and what needed improvement, and they provided valuable
suggestions for specific changes and additions.

More than half the readings are new. In addition to seeking selections that
would capture the interest and imagination of college students throughout
the nation and that would illustrate a range of discursive practices, we also
looked for readings that would have some thematic unity. The theme we
chose is difference. Nearly one-half of the veadings deal with issues of gender,
ethnicity and culture, followed by questions For Discussion that prompt stu-
dents to give serious consideration to the network of cultural values and
beliefs that characterize our relations with one another.

Also new is a series of activities to promote group discussion and inquiry. At
the start of each of the writing chapters is an exercise For Group Inquiry
that invites students to try out some of the thinking and planning they’ll be
doing for the kind of writing covered in that chapter. Then, following cach
reading comes a new question For Discussion, designed to provoke thought-
ful response about the social and political dimensions of the reading. Finally,
in the Guide to Writing is another exercise For Group Inquiry that gets
students to discuss their work in progress with one another. All of these
materials have been class-tested, and all include questions and prompts to
guide students to work productively together.

Our book is now accompanied by three new ancillaries, all innovative and—
we think—exciting ones. We hope you’ll find them useful.

The St. Martin’s MindWriter/Descant, an invention and revision software
program. The award-winning Daedalus Group has developed a computer
software program to complement The St. Martin’s Guide to Writing. De-
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signed to be used together with the writing guides, the program includes
materials for invention, drafting, critical reading, and revision. Available in
IBM and Macintosh versions, this software is complementary to instructors,
who can make copies for students.

A Guide to Evalunting Student Writing, by Charles Cooper. This practical
booklet offers advice on evaluating student writing and holding conferences,
detailed guides for responding to the writing assignments in The St. Martin’s
Guide, and a collection of important journal articles on evaluation.

The Great American Bologna Festival and other student essays, edited by
Elizabeth Rankin, University of North Dakota. We've always valued the use
of student writing in the composition class. Now we can offer you a collec-
tion of essays written by students throughout the nation using The St. Mar-
tin’s Guide. It is a charming, regional collection that celebrates the writing
our students are doing. The collection includes whimsical essays, like that
about a Michigan bologna festival, as well as gripping personal stories, such
as one about a family’s escape from Afghanistan, and serious academic efforts
such as a proposal about topsoil erosion in Iowa.

The St. Martin’s Guide is designed to be used in courses with diverse em-
phases. Courses focusing on the writing process, for example, might rely most
heavily on the writing guides and the Writer at Work sections of Part I,
whereas those focusing on critical reading have thirty-five complete essays,
cach accompanied by questions and commentary to help students read ana-
lytically, as well as guidelines to reading with a critical eye. Courses concerned
with writing in academic disciplines will find academic assignments for explain-
ing concepts, causal analysis, arguing for a position, and interpreting litera-
ture; lists of resources for research in various disciplines in the library research
chapter; and a chapter on taking essay exams, with example questions from
diverse disciplines. Instructors wishing to use group-learning methods have
available two inquiry activities in each writing chapter; discussion questions
suitable for small-group work after cach reading; and a section in each writing
guide on getting (and giving) critical comments.

Detailed teaching suggestions and course plans for these and other
courses can be found in the Instructor’s Resource Manual. Whatever ap-
proach is taken, we hope our book will provide an exciting and innovative
course of study for your students.
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