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Introduction

Introduction

This textbook has been written specifically for ESL graduate students and
advanced undergraduate learners in the Asian Pacific region who desire and are
willing to improve their academic English as they work towards their advanced
university degrees. As learning to write well in a second language is a long-term,
challenging task, this textbook is also written as a set of materials which will
help university students to develop their writing in a self-learning, independent
mode after they graduate from university and take up their careers in the Asian
Pacific region or overseas. Truly, if you are willing to take the time and effort,
this textbook will provide you with reading material and writing practice
enabling you, overtime, to become competent writers of academic English.

This textbook is new in that it provides insight into various kinds of English
writing. Reading passages have been selected for this textbook that can directly
benefit student writers of academic English at both the language usage and
vocabulary levels. The authors see a clear-cut connection between doing good
reading and producing good academic writing, and this textbook contains
much good English writing. For this reason, we believe that this textbook can
serve as a lifetime resource for student writers motivated to use it. By reviewing
the material and information in this textbook, student writers will always be
updating themselves.

One feature of this book is that it considers English writing from both new
and traditional perspectives. From the new perspective, the book examines
writing as a process and spends the entire introductory chapter, Chapter
1, exploring the practical consequences of treating writing as a process. In
subsequent chapters of the book, the authors integrate and combine this new
perspective of writing as a process with the established, time-proven rhetorical
patterns or genres of writing, a development which goes back several thousand
years to the time of Socrates (d. 399 BC) and Aristotle (d. 322 BC), who lived
in ancient Greece. The term rhetoric, as used in this textbook, refers to study
of the techniques and rules for using language effectively. We are blending
these traditional and new perspectives together because we believe that, by
understanding writing as a process and practicing the rhetorical patterns,
graduate students and advanced undergraduate learners will become competent,
effective, and confident writers of academic English.

The goal of this book is to help graduate students and advanced
undergraduate learners become adequate academic writers. It is our experience
as writing teachers over the years that, by having correct, up-to-date principles
about writing and by doing the hard practical work of reading, writing, revising,
and editing, students will be rewarded with the facility to write English more
effortlessly and accurately. The authors of this book know good writing takes
a lifetime of steady hard work — reading, writing, editing and revising, and
rewriting — so we believe if learners are willing to study the instructional
principles in this book diligently and faithfully do the readings, practical
exercises, and writing tasks that follow, they will be on their way to becoming
better writers for themselves personally for their participation in the global
community of the 21st Century. We believe by understanding the process of
writing and practicing the traditional rhetorical patterns of writing development
and organization, students can become superior academic writers.

This book is divided into 13 Chapters and three appendices. Chapters 1-4
consist of sections which examine the entire writing process from prewriting,
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inventing, thesis development, drafting, revision, editing, the final draft,
introduce the nine rhetorical patterns or genres, and cover grammar and usage
issues. Chapters 5 and 6 treat descriptive and narrative writing, while Chapters
7-12 treat the different modes of expository writing — writing that explains
— such as illustration, classification and division, comparison and contrast,
cause and effect, definition, and process writing. Finally, Chapter 13 treats
the language of argumentation and persuasion. Appendix A deals with the
common, but not exclusively, Chinese language interference errors in written
English. Appendix B deals with English proofreading strategies, and Appendix
C deals with the basic format of academic research papers. Throughout the
book, emphasis is put on practice in the process of writing. It is the belief of the
authors that if student writers had more understanding of, and practice in, the
writing process, they would produce better academic writing.

Each chapter in the text is structured in a similar way. The principles
underlying the rhetorical patterns are introduced with writing examples
demonstrating the rhetorical pattern being studied. The criteria for choosing
the writing passages are that they be interesting and not overly technical, be
accessible to the average non-English major, demonstrate universal values,
be well-written, and of course, be good illustrations of the rhetorical patterns
under discussion in the respective chapters. In selecting these writing passages,
we have examined a variety of sources, from literature to magazines and daily
newspapers and the Internet, and have, furthermore, sought a diversity of
English-speaking writers. Finally, the chapters have short writing exercises
and longer writing assignments based on the rhetorical patterns. Depending on
the instructional goals of your program and the classroom time available, you
and your teacher should decide which chapters, reading passages, and writing
exercises and tasks to cover in this textbook. It is not expected that everything
in the book be covered, but only those portions of the book that, in the judgment
of you and your teachers, will make you better academic writers.

We hope as you read, write and revise your academic work with the aid of
this textbook, you will see a marked improvement in your academic writing and
grow as confident writers of academic English. Of the four main language skill
areas, writing is the most difficult to perfect. It involves a lifetime of intellectual
commitment and effort. We believe this textbook, along with your hard work,
will enable you to attain a high degree of competence in your academic
writing, both as postgraduate students now and later as professionals in the
21st Century. Finally, although this book is designed specifically for the needs
of postgraduate and advanced undergraduate, non-English major students,
it would be a valuable source for educated laymen keen on improving their
reading or writing competence, as the book contains many practical writing
guidelines and excellent examples of English writing.

We would like to give you one final piece of advice about English
vocabulary and usage. If, in using this book, you are struggling with English
vocabulary and usage, we recommend that you use a good English-English
dictionary or, if the Internet is available, go to www.dictionary.com or www.
thesaurus.com for contemporary examples of English vocabulary and usage.
These free websites are fast, convenient, and effective. Also, you should try
to employ such word-meaning clues as context, analysis of language roots,
prefixes, and suffixes, and parts of speech to work out the meanings of words.



A Word to Teachers

A Word to Teachers

Reading, Writing, and Rhetoric for the 21st Century is an advanced textbook
of academic English targeted at graduate studetns and advanced undergraduate
learners at universities in the Asian Pacific region. It assumes that these learners
have studied and used English for many years.

The effectiveness of this book depends very much on the competence

and enthusiasm of qualified, experienced English writing teachers, willing to ..

motivate and encourage their students toward improving their academic English
writing with the aid of this textbook. It is no secret that in this globalizing
21st Century competent English writing skills are a requirement for scientific,
cultural, and technical progress in any nation. Therefore, it is the grave
responsibility of teachers to constantly remind their students in their respective
nations that good written English communication skills are a serious matter for
national prosperity and their own personal career advancement.

The authors clearly understand that a prominent goal of postgraduate
English writing courses for non-English majors is to aid and support these
learners in doing major academic writing tasks such as research papers, theses,
and dissertations. This goal can be achieved only by student effort in weekly
English writing practice. Some students, however, imagine they can achieve
adequate academic writing by taking the shortcut of merely learning the basic
format of an academic research paper and ignoring everything else. They expect
to improve by memorizing superficial formulas and prescriptions, without any
real understanding. This they do at their own intellectual peril. The academic
research paper format is by no means difficult to understand and imitate, but
producing the body of the research paper still requires the application of correct
writing techniques and exercise in the rhetorical patterns introduced in this
textbook. To provide a fresh perspective on the thesis format, Appendix C:
Basic Format for Academic Research Papers, presents information about the
required layout for academic research papers. Finally, as an advanced textbook
on academic English, it cannot be expected to deal wholly with the perennial
problems of English grammar and usage. Nevertheless, there are sections in this
textbook that deal with the persistent grammar and usage problems that affect
written English.

In using this textbook, we suggest that teachers, after a careful perusal
of the chapters, use their own judgment about what is relevant for their
particular group of students. The first four chapters in the textbook give
students an orientation on how to approach the writing process, brainstorm,
produce a thesis statement, and also introduce and briefly demonstrate the
rhetorical patterns. We recommend all classes cover and study these four
chapters. The body of the textbook, Chapters 5-13, is based on explaining
and demonstrating the traditional rhetorical patterns or genres: description,
narration, exemplification, comparison and contrast, cause and effect, process,
classification and division, definition, and argumentation and persuasion.
Teachers may choose which chapters are appropriate for their student cohort.

Besides Appendix C, there are two other appendices to assist students in
their study of writing. Students can turn to Appendix A: Common Chinese
Writing Errors when they are troubled with those persistent basic grammar
problems that afflict Chinese, but not exclusively Chinese, writers of English.
General grammar problems are treated in Chapter 4: Drafting, Revision and
Grammar. Also, Appendix B: English Proofreading Strategies should be studied
very carefully by the students as this part will train them in how to carefully
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check their writing for grammar, usage, and mechanics, whether it be a simple
composition, research papér, or a doctoral dissertation. Teachers should insist
on students doing this necessary proofreading check of their final writing drafts
before handing them in. No teacher should accept any writing from a university
student that is not carefully proofread for grammar, vocabulary usage,
spelling, punctuation, and capitalization. Sloppy, unchecked writing shows
a poor intellectual and professional attitude, and certainly is not courteous to
hardworking teachers.

Chapters 5-13 treat the traditional rhetorical patterns or genres. Rhetoric,
as used in this textbook, refers to study of the techniques and rules for using
language effectively. The nine rhetorical patterns discussed in and demonstrated
in this textbook provide student writers with the tools to communicate
effectively in English on any academic subject. Because of the limited time
teachers have in any university teaching schedule, it is not expected that the
entire content of the nine chapters can be covered in one semester. From these
nine chapters, teachers must prudently select what is appropriate for their
students, judging the academics needs, aptitude, and proficiency level of their
students. For example, it should be noted that here at Sun Yat-sen University,
where several of the authors have taught, students enrolled in the writing
course are divided in two groups: the Senior Group and the General Group. We
have found that there is appreciable difference in the proficiency of English of
the two groups, so we accordingly moderate the treatment of the course content
for the lower group, the General Group, covering at least five rhetorical patterns
for the Senior Groups and fewer rhetorical patterns for the General Group.

Most of the reading passages selected for the chapters dealing with the
rhetorical patterns have been modified so that they can be read and studied in
a normal single class period. It also should be observed that the chapters deal
with the rhetorical patterns in different ways. This has been done purposely
to expose both teachers and students alike to a diversity of pedagogical
approaches, sometimes teaching with direct, more explicit instruction, with
others using a more inductive, indirect method by concentrating on examples,
exercises, and writing tasks. You will notice, moreover, that some chapters
footnote much of the difficult vocabulary in the reading passages, while other
chapters encourage students to “tease out” the vocabulary by themselves or with
the aid of a good English-English dictionary or Internet resources such as www.
dictionary.com and www.thesaurus.com. Learners should be encouraged use
semantic clues such as discourse context, analysis of language roots, prefixes,
suffixes, and grammatical parts of speech. Teachers should encourage their
students to use dictionary resources judiciously and economically. Finally,
teachers should urge their students to keep a notebook with difficult and useful
words. In this notebook, students should not only write a working definition of
the word, but also try to use the word in a sentence, thus transferring a word
from their passive to their active vocabulary.

It is suggested that students using this textbook write one composition
of at least 300 words in class and a similar composition out of class every
week. This should be read and corrected by the teacher and returned to the
students as soon as conveniently possible. The corrected composition should
be carefully revised and rewritten by the students and returned, stapled to the
original composition, to the teacher at the next class meeting. Acting quickly
and resolutely on corrections and revisions will enable students to benefit from
the corrections and comments made by the teachers. Furthermore, students
should be encouraged to keep a folder which contains all their written work
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— brainstorming, notes, drafts, corrected drafts, revisions. This folder is the
students, Portfolio. The portfolio could be examined by the teacher from time
to time and collected by the teacher on the last day of the term as part of the
students’ final assessment.

In summary, it is imperative that students save their writing, especially the
drafts of their compositions, in a portfolio file ar folder. They should be required
to revise and rewrite their compositions after the teacher has commented on
them. Many students think that revising and rewriting is done fer the purpose
of pleasing teachers. It most assuredly is not. Revision and rewriting should be
an indispensable part of the learning process. Receiving feedback from serious
readers such as teachers is part of the learning process in general and helps
learners internalize comments and corrections. Through conscientious student
revision and rewriting, teachers can become more confident that students have
understood and assimilated corrections and when the teacher compares first
and final drafts.

Students should be encouraged to keep a notebook journal or diary in which
they record their thoughts, reflections, reactions to life, and the new vocabulary
they encounter in their reading and daily life. To make this a meaningful
exercise, there should ideally be at least three journal entries a week. The
teachers can collect these journal books twice during the semester to comment
on the contents of the journals.

Finally, one model way of using this textbook, as suggested by teachers who
have piloted these materials at Sun Yat-sen University, is presented below.

Course Content: Right on the first day of the course we tell our students the
chapters (the exact page numbers from different chapters) to be covered during
the semester. We normally cover five rhetorical patterns:

* Description

* Narration

* Argument and persuasion

* Any two or three relevant patterns from expository writing such
as exemplification, cause and effect, comparison and contrast, process,
classification, and definition.

Evaluation: For this part of the course there is no examination; however,
evaluation of students’ performance depends on three ten to fifteen minute
quizzes (mostly objective type questions) and six short compositions, one of
which is written in class.

Fortnightly Assignments: The classes at SYU are currently held once every
two weeks. Every two weeks the students are assigned reading and writing
assignments.

Reading Assignments: Every two weeks we assign a specific number of
pages to our students to study before coming to the class. These are divided into
two parts:

a. Readings for quizzes (seven to ten pages of the book, maximum): These
pages we do not teach in the class. Students are supposed to study these pages
by themselves. If they have any problems, they can get clarification from their
teacher in the following class. The quizzes are given only after their problems
have been solved and clarifications have been made. The quiz is an open-book
quiz. The purpose of the quiz is only to make sure that the students are doing
their assigned readings; it also instills in them the confidence of self-study.

b. Readings covered in the class: The students are here encouraged to
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change into a discussion class, rather than just passively listening. The classes
are scrupulously conducted in English.

Writing Assignments: Based on the discussion in the class, a short
composition of at least 300 words is assigned.

Lastly, students should be aware that good writing skills require much hard
work and intellectual commitment. One way of maintaining this commitment is
by exposure to more and more English. It is here that teachers play a vital role
by encouraging learners to read more and more English on a daily basis. This
can be done in the form of books, newspapers, magazines, and now articles
on the Internet. Examples of useful Internet websites are www.wikipedia.com
for encyclopedia articles on any subject in English and www.nytimes.com,
www.latimes.com, and www.washingtonpost.com for the latest world news and
editorial comment from The New York Times, The Los Angles Times, and The
Washington Post, three of the world’s great English language newspapers. With
this constant exposure to English, careful classroom practice, and diligent self-
study, student writing is bound to improve.

At Sun Yat-sen University we remind our students that the writing course
is an on-going activity which is never finished. What they learn in this brief
course is important input in their life-long writing careers, and this textbook
will serve them long after they have finished their university studies.
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7 The Writing Process

Traditionally, writing has been considered an activity that students did
in a simple, direct manner. Student writers were assigned a topic by their
teacher, did some brief planning, often made a short outline, wrote a first or
rough copy, quickly checked it for grammar, usage, and mechanics, and then
produced a final copy, which they handed in to their teacher. One of the main
goals of writing instruction was to train students to write their compositions
quickly and efficiently, preferably in a one class period or in a short period of
time at home, following this rigid process. It didn’t matter if they were native
English student writers or EFL/ESL student writers, the goals were always the
same. Students were expected to finish a good composition or essay in class or
at home, similar to what students are expected to do when they take the TOEFL
or IELTS language assessment examinations. What mattered most was the
good copy, the final draft, the writing product which could be produced, it was
believed, in a direct, clear-cut, almost automatic manner. The distinct processes
that produced the writing received less attention in the writing classroom.

However, the emphasis now in the writing classroom has moved away from
(but not ignored) considering the final good copy alone — the end product — to
examining more deeply the separate process of reflection and production with
which writers create an acceptable piece of writing. Writing a good composition
depends not only on producing a final copy, but also on a series of processes
with several flexible but identifiable stages and points. It is now understood that
these stages do not always occur in a neat sequential, linear fashion, but quite
often in stages that overlap, and frequently occur simultaneously. Good essay
writing is a flexible process usually consisting of at least five main non-linear
stages, usually called prewriting, drafting, revising, editing, and producing a
final draft.

& Prewriting

For many students and teachers nowadays, prewriting is considered the’
fundamental stage in a flexible writing process. Prewriting is the stage when
writers are getting ready to write. In the prewriting stage students plan their
writing, deciding on such essential matters as narrowing down their topic,
identifying their readers and purpose, determining the appropriate forms or
genre for the writing, and gathering relevant ideas, details, and examples. It is
during the prewriting stage that student writers employ all kinds of invention
techniques in order to discover ideas and details and develop their all-important
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thesis statement. A good thesis statement, as will be seen in Chapter 2, will be

their guide for writing the composition.

& Drafting

During the drafting stage students get down to the task of actually putting
their thoughts and ideas on paper, although these may not be perfect. Some
students will have difficulty getting started while others will start writing
immediately. Some will waste time, while others will write with little effort.
It is important at this stage that students are not held back by the mechanics
of writing. In other words, at the first draft stage, students should strive to
put their ideas down on paper without letting undue worry about correct
spelling, punctuation, and grammar concern them too much. This could block
their thinking and creativity. A free flow of ideas is encouraged at this stage.
Students should know that first drafts are not finished, polished compositions,
and that any piece of writing can always be improved. Revision will take place
during other stages of the writing process where student writers can deal with
grammar, usage, and mechanics. During the drafting stage, students should sit
back and let their creativity, knowledge, and intelligence flow.

& Revision

Revision means taking another look at something. The purpose is to clarify
and shape meaning and to better organize the content of the first draft. It is at
this stage that student writers rethink what they have produced in the first draft.
Revision involves adding, substituting, deleting, and often moving paragraphs,
sentences, and words around as writers rework and begin to polish their
draft. It is at this stage that writers add or subtract details, develop a further
line of argument, and possibly reorganize portions of the paragraphs in the
composition.

Revision is often the most difficult stage for student writers. Typically
students who have worked hard on their first draft believe that it is adequate. It’s
not easy to reread a piece of writing that you have worked very hard on and then
make changes or reorganize it. But revision is an opportunity to look at a piece of
writing again with a new vision. It's important to realize that revision is not yet
editing for grammar, usage, or mechanics. At the revision stage, many different
things can happen. Words can be replaced or changed around to make a piece
of writing produce more of an effect or flow more smoothly. Sentences can be
reorganized to provide a better sequence of events. Paragraphs may be rewritten
to clarify meaning or add information. Sentences may be deleted if they don’t
contribute to effective writing.

The Writing Process 3
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A Editing

Editing, sometimes known as proofreading, is the process of getting the

composition ready for readers. The student writer is now expected to pay
attention to the surface aspects of writing — grammar, usage, and mechanics.
Students must recognize that in order to communicate effectively with readers,
their academic writing must be free of surface errors that can interfere with
the understanding of their message or can distract readers from the meaning
of the writing itself. It is at this stage that student writers must very carefully
proofread their work for errors in such areas as: capitalization, punctuation,
spelling, paragraphing, grammar, vocabulary choice, word usage, and sentence
structure. Failure to do this reveals a sloppy intellectual attitude.

& [inal Draft

The final stage of the writing process occurs when a piece of writing is
revised and edited to the satisfaction of the student writer. This final draft is
what the student writer hands in to the teacher. Although it often may seem that

student writers are being evaluated on their final drafts, this is not necessarily
true. If student writers have carefully gone through the steps and stages of the
writing process, they are being evaluated on the whole process. This process is
represented in the quality of the final draft given to the teacher.

2 Why Use the Writing Process?

W WV o . " " o

In today’s global community, the level of EFL/ESL literacy required to
function in the everyday work place is steadily increasing. In order to address
the needs of a changing society, school andUniversity students should seek
methods and strategies that will prepare them for the challenges of the
contemporary world. Understanding and integrating the principles of writing
as a process builds an effective learning strategy that helps students with their
academic communication. Writing is a powerful tool for influencing others,
clarifying thoughts, and leading to economic progress. Understanding the
writing process can give students the key to unlocking and then using this
powerful tool.



CHAPTER 1

The Writing Process

3 Getting Started
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Getting started is one of the most difficult parts of the writing process. It is
at this point that student writers must ask themselves a key question. What is
the purpose of my writing? If the purpose is to explain or provide information,
then the writing is expository writing, of which there are several varieties. If the
purpose of the writing is to persuade or convince readers of something, then this
is persuasive or argumentative writing. If the main purpose of the writing is to
describe a process or procedure, then it is called process writing. However, if it
is to record or express one’s own feelings, observations, ideas, and experiences,
and in so doing create a piece of art such as a poem or story, then this is creative
writing.

Starting a composition is difficult for many student writers. It’s especially
-hard for student writers, who do not always get to choose their own subject
matter. They must first think about the assigned subject area, and then find a
topic within the subject area to write about, always within limited space and
time. And if all this isn’t difficult enough, student writers also have to develop
their own ideas about the topic and explain those ideas with clear concrete
examples. Although this is difficult, there are many ways to go about inventing
and developing a piece of writing. What follows is one practical process among
several that might be effective for student writers.

* Locate a subject: Your subject will depend on the kind of writing you
are doing; if a subject has been assigned, make sure you know what it
is (e.g., read the assignment sheet) and learn something about it (i.e., do
some library or online research). Developing a composition on a subject
about which you know very little is almost impossible.

* Focus on a narrow topic: Use invention techniques to figure out what
specific topics are within your subject area; once you have some specific
choices, choose the appropriate ones.

* Come up with a working thesis: Again use invention techniques to help
you see what you think about your topic. After you have some choices,
pick an idea and stick to it. (Chapter 2 will discuss thesis development.)

* Produce concrete examples that you can use to develop your
composition: Concrete examples and good reasoning are the basis
of good writing. With your topic and thesis in mind, use invention
techniques strenuously, pushing your thoughts beyond abstract
generalizations toward memorable concrete examples. For example, the
sentence, I dislike yogurt is too general; I dislike the texture, smell, and
sour taste of yogurt, is a more concrete and memorable sentence.



