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SYNOPSIS

The book investigated Chinese students’ transition process in reading at an
American university. The research method was naturalistic inquiry. It was
divided into five chapters. The investigation showed that in China the quality of
the teachers and teaching style affected the learning of English. The findings
indicate that TESOL pedagogy and programs in China are in need of reformation.
The findings may also be useful to native English speaker faculties who advise
Chinese or other international students. This study is also a valuable reference for
Chinese English educators and learners in their English research, instruction and

learning,.
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Preface

Like the Clerk in Chaucer’s Canterbury Tales, [ “would gladly
learn and gladly teach”; in fact, I would encourage every Chinese

student and teacher of English to adopt this motto.
Chinese Students’ Transition Process in Reading and Study

Strategies at an American University is directed to Chinese faculty

members who are responsible for teaching English as a foreign lan-
guage. Because this field continues to grow so rapidly with regard to
both the knowledge it contains and the methodologies, the author is
forced to carefully define the goals as a first step in deciding what to
include in their book. The author wanted to produce a text that would
answer the following questions:

1. What were the Chinese students’ English study and reading
experiences in China?

2. What are Chinese students’ study and reading experiences
when they begin study at the University of South Carolina?

3. What are the academic experiences of Chinese students as they
make the transition from a Chinese to an American university educa-
tional system?

Due to the growing frequency of interaction with the English
speaking world, it is essential that China has more and better prepared
English teachers to prepare for increasing the number of English
speakers. According to the author, the present English curriculum is




not able to satisfy the increasingly critical need for expertise in the
English language.

The significant results of this research are in the possibility for
impacting English-teaching in China’s secondary schools and com-
munities. The investigation could also be of assistance to Chinese
students who wish to study abroad. In addition, faculty members at
American colleges and universities who work with international stu-
dents and TESOL may also find the study potentially beneficial.

The participants in the study were fourteen graduate students
(eight males and six female) at the University of South Carolina in
Columbia, South Carolina, U.S.A., during the fall 1996 school se-
mester, who had recently arrived from the People’s Republic of China.
The information for these students was attained through two inter-
views, the administration of the English Study Background Survey,
and the Study Skills and Adaptation Inventory.

The study concluded that in China starting in middle school the
academic strength of the teachers, their teaching methods, as well as
the English-language textbooks, facilities, and resources were all
strong correlates to the successful learning of English. At the college
and university level, English comprehension was primarily influenced
by the program structure and the methods of teaching. In addition, it
was also found that students’ study efforts and habits also affected the
results of their English comprehension.

As $ocial science majors started their graduate study at USC,
their lack of cultural background hindered their reading and listening
comprehension. Specifically, their poor reading ability was certainly a
considerable obstacle to both oral and written communication in their
academic work. The author concluded that what the students lacked
were the consequences of the language oriented program and cur-



riculum focus and knowledge-transmission method of teaching that
they had received in China.

On the other hand, the author felt that the science majors were
able to read their subject materials quite well in English due to strong
subject base. However, their listening and speaking skills were not
very well developed because of the lack of practice. The author con-
cluded that their deficiency in certain areas certainly hurt their English
reading and comprehension.

The summary and implications of this investigation suggest,
according to the author, a number of recommendations which should
be of interest and concern to those interested in the success of Chinese
students who are studying abroad.

1. The immersion method of teaching should certainly be in-
cluded in China’s TESQL classrooms.

2. The English curriculum’s goals and program design in China
are not consistent and should be redesigned for the express purpose of
practice.

3. China’s English programs for English majors should make
available courses dealing with cultural studies, the social sciences, and
technology, in addition to learning the language.

4. Orientation workshops for incoming international students
should be limited in size, and students should be grouped according to
common cultural, educational, and social differences. The content of
such workshops should be focused on the American educational sys-
tem, western teaching methods, campus living, and how to adapt to
these things, as well as information about daily life in the United
States.

The author solemnly feels that if Chinese students coming to the
United States to pursue graduate study have clear perspectives of their




academic study and campus life before their studies commence, they
will have an easier transition and will have a better chance of suc-
ceeding in their academic studies.

Finally, no one institution possesses in equal balance all the
common ingredients in an educational program: international students,
student and faculty exchanges, study abroad programs, faculty de-
velopment opportunities, English-language teaching facilities, cam-
pus-based international activities, outreach projects, development
assistance projects, and TESOL.

According to the results of this study, the TESOL curricula,
programs, pedagogy, and learning in the People’s Republic of China
are in great need of change and improvement. The results and rec-
ommendations in this study will be of assistance to faculty and Chi-
nese students of English, as well as faculty in other English-speaking
countries who teach and advise students from China.

Timothy J. Bergen.

Ph.D. Professor

Vice-Dean

College of Education
University of South Carolina
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