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CHAPTER 1

INTRODUCTION

Aim
To introduce PSHE education.

Learning objectives

Through reading and reflecting on the content of this chapter you will
begin to:

e understand PSHE education and how it relates to the rest of the
curriculum

e recognise the contribution PSHE education makes to children’s
personal development

e have an opportunity to reflect on your personal experience of PSHE
education to date and consider how you can develop as an
effective practitioner.




2 UNDERSTANDING PSHE EDUCATION IN PRIMARY SCHOOLS

Introduction

This book has been written for students in primary teacher education
and newly qualified teachers (NQTSs).

It aims to give you a general grounding in the theory underpinning
Personal, Social, Health and Economic (PSHE) education, some practical
approaches, and the evidence that supports these approaches. You will
find some chapters that deal specifically with effective approaches to teach-
ing, learning and assessment in PSHE education, plus some chapters that
deal with particular topics for which you may feel underprepared — and
what are sometimes called ‘sensitive issues’, such as sex and relationships
education and drug education — and also safety education and personal
finance education. Each chapter will encourage you to consider the evi-
dence for effective practice, and to reflect on what you observe and how
you are putting this into practice in your classroom.

As you embark on your professional career you may have a good
idea about what you will be teaching: English (and possibly Welsh),
maths, science, geography, history, religious education, perhaps French
or another modern foreign language and physical education. You know
you will be a class teacher, with responsibility for the safety and well-
being of the children in your class while you are teaching, and with
some responsibility, with more senior colleagues, for their pastoral care.

Its possible you already have some understanding of how children
develop, and some of the different ways they learn. You will develop
teaching skills which will help you to maximise the learning for the chil-
dren, according to their different needs. Importantly you will learn how
to assess their learning needs and plan for the next steps. This book will
help you understand how Personal, Social, Health and Economic educa-
tion fits into all this. It will help you to see how PSHE education makes
a link between all the different parts of your responsibilities as a primary
school teacher and the personal and social development of the children
in your care.

Getting started

We believe PSHE education is an exciting and challenging part of a pri-
mary school teacher’s role. It may be that your training has not included
a great deal about PSHE education so far, or you might be thinking like
some of these students we asked about PSHE education:
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1 remember that was
the only lesson when
we got to say what we
thought about things
o
Is that the same as SMSC. st bappening
10 us.

PSHE — that I didn’t get much from
was a waste of my training in PSHE —
i Lo slen T luckily my mentor was
S b sEhoal reaz_ll_‘y into it. In my first
school I belped plan a
bealth week.

We also asked some experienced primary school teachers what they
thought about PSHE education:

At first I was unsure about
teaching some of PSHE : 1 am not a fan of
education like sex and PSHE ... 1am not a
relationships and ‘economic’ CO“"_W”O" —my job
education ... I didn't even is to teach!
know what that was!
We have a PSHE 1 use PSHE
ihesE Bk T, education to get
et my class ready to
different aspect all i

through the school.
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Ask some of your fellow students and colleagues what their experi-
ence of PSHE education has been — and keep an open mind while you
read on.

So what is PSHE education?

Before answering this question it’s important to recognise that this sub-
ject has different acronyms in different schools. You will meet PSHE
teachers, Personal and Social Development (PSD) teachers, teachers of
Personal, Social, Cultural, Moral, Spiritual and Citizenship (PSCMSC),
Lifeskills teachers and even Personal, Economic, Social and Health
Education (PESHE) teachers. We have chosen to use the term ‘PSHE
education’ to refer to the subject (and occasionally PSHE if the termi-
nology becomes especially cumbersome). This recognises recent devel-
opments principally in England’s curriculum for ages 11-16 years which
identify common concepts underpinning both personal wellbeing and
economic and financial wellbeing. The PSHE Association has devel-
oped a programme of study which includes economic education for
children in full-time education, and for this reason we have followed
their lead.

PSHE education is a planned programme of learning though which
children and young people acquire the knowledge, understanding
and skills they need to manage their lives now and in the future. As
part of a whole school approach, PSHE education develops the
qualities and attributes pupils need to thrive as individuals, family
members and members of society. (PSHE Association, 2013)

Taking a closer look at these statements we can see that PSHE education
is — and should be — personal. For a student or recently qualified teacher
this can seem one of the most daunting aspects of the subject. You may
wonder if this means you are expected to take on the personal issues for
every child in the class. How do you keep your own personal views
about such issues as drugs or sex and relationships apart from your
teaching? What do parents expect of a curriculum which is intended to
develop personal understanding, attitudes and skills?

What personal means in the context of PSHE education is ‘relevance to
the person’. Starting from where children are (see Chapter 4) you can make
the teaching of the most sensitive issues appropriate and relevant to the
children you are teaching this year — who will, of course, be different from
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the children you will teach next year and every year thereafter! Personal
also emphasises the importance of identity to children and their health
and wellbeing. Learning to know oneself is an important psychological
task, beginning in childhood and continuing beyond adolescence, into
adult life.

PSHE education plays an important part in developing children’s intra-
personal skills and attributes so that they are resilient in the face of adver-
sity, can manage change, and have a realistic sense of their own worth
and capability.

And finally, personal means drawing on the children’s existing knowl-
edge and experience, so that they can relate what they are learning in the
classroom to their real lives, real families and real communities. One of
the most important parts of any lesson in PSHE are those moments where
children have the opportunity to reflect on what they have learned to do
or say, perhaps as part of a group activity, and think about what it means
to them personally, as individuals.

PSHE education is also social. This means it is fundamentally about
relationships, whether with friends and staff at school, or with family
members. Relationships between people underpin every aspect of our
lives, for good and bad. Some relationships can always be relied upon
to be strong and nurturing, some may be fun but brief, and others, sadly,
may have the potential to damage children’s health and wellbeing. The
relationships children develop with their peers during primary school
may last a lifetime; they may get children into trouble by encouraging
dangerous risk taking or be a real source of support and encouragement
in difficult circumstances. The attitudes, understanding and interpersonal
skills they can develop through effective PSHE education will help them
to enjoy the best and deal with the worst of life’s challenges.

The skills children develop in PSHE education can also prepare them
for the relationships they will make in the adult world, including the
workplace. Where else in the curriculum can they learn to negotiate,
co-operate and take responsibility for their own decisions? These so-
called ‘soft skills’” are as much sought after by employers as academic or
technical qualifications.

Health provides some of the most complex and interesting content for
PSHE education. What can be more relevant to a primary school child than
how their body works, why they are growing so fast, what is happening on
the inside that no one can see? Of course, there are strong cross-curricular
links here with the biological aspects of the science curriculum. But in
PSHE education health is so much more than biology. It's about what goes
on your body and in your body; about what you can do today that you
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couldn’t do before, and the responsibility this brings; it's about how you
feel about your body growing and changing and about whom you can talk
to about those feelings.

This is a good moment to ask “What is health? For some, health is
simply the absence of disease, for others it is about achieving your full
potential, whatever your physical, mental and emotional capabilities and
limitations might be. There are clearly many factors which contribute
to a person being healthy: biological, environmental, mental and emo-
tional, as well as social and financial. These factors can contribute to real
health inequalities: where those who grow up in poverty and in work-
less families — or whose diet is inadequate, or who have jobs where they
have little or no control over their activities, or where class, gender or
race prevent access to the best of health care — live shorter, less healthy
lives than others.

In Chapter 4 you will find some suggestions for finding out what the
children in your school think about being healthy — and about whose
responsibility it is to keep them healthy.

Economic education is a relative newcomer to PSHE practitioners and
has clear links with the maths curriculum among others. However, those
primary teachers who have included personal finance and economic
education in their PSHE curriculum have soon recognised children’s
enthusiasm for learning which goes beyond arithmetical knowledge and
understanding. They have discovered children’s thirst for learning about
money and what money means in their lives.

You may ask why economic education is included in PSHE educa-
tion and not just in maths. But the link with feelings is just as great as
it is with sex and relationships education. How do you feel just before
you open your credit card bill? Or when you get an unexpected gift
of money? The decisions we make about our personal finances are
linked to our feelings — and our identities as risk takers — as well as our
capability in arithmetic.

And finally ... education. The word ‘educate’ comes from the Latin
homonym ‘I lead forth” or ‘I raise up’. From this you can see that while
education is the means by which knowledge, skills, culture and values
are passed from one generation to another, it is not a passive process.
It is often said that children do not come to school tabula rasa or as
empty vessels to be filled with knowledge. Just as children are not empty
vessels, they are not sponges — they do not simply absorb information,
but make sense of it in relation to what they already know and under-
stand (for more on this constructivist view of education see Chapter 2).
By the time they arrive at school they have four (or more) years of
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experience on which to base their understanding of the world. That
experience may lead them to draw some surprising (sometimes amus-
ing!) conclusions about school and other new things they encounter.
From a teacher’s point of view this may seen like ‘non-sense’, but it is
never, ever, nonsense’!

Figure 1.1 ‘'l don't understand — all | did was ask him to come with me to the
Head's room’

So, everything you learn about children’s cognitive and emotional devel-
opment, everything you discover about how children learn and how to
teach and assess their learning, applies to PSHE education. However, there
are some approaches to teaching and learning which are particularly impor-
tant in PSHE education, which you may not use as frequently in other
aspects of the curriculum. These will be explored in more depth in Chapters
2 and 6.

The other thing which is important to recognise about education is
that it is happening all the time: not just in lessons, but in assembly,



