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CHAPTER 1

Basic Concepts of
English Language Educology

As the beginning and pavement of the whole book, this chapter
focuses on the following major issues:

1. Introduction to English language educology;

2. The study of education and its relation to language educology;

3. Language acquisition/learning theories;

4. A brief survey of English teaching models.

In so doing, we put forward the paramount factors in
educology—teaching, learning, and the interactive theories guiding
practices in English language education.



1. Introduction to English language educology

1.1 Why educology

With the modernization and globalization of the world, studies on
English language teaching have become increasingly vigorous in
recent years. So far various terms have been applied to the field:
English teaching, English education, English pedagogy and English
educology. While they roughly refer to similar practice guided by
similar theories, English educology, as we observed, is more theory-
oriented, which is in line with our purpose of writing this book—
providing a theoretical basis of studies in ELT and ushering English
teachers and student teachers into further theoretical and practical
studies. It is, therefore, necessary for us to understand the term
educology and subject educology as a first step.

The term “educology” refers to the entire fund of recorded
knowledge about the entire educational process. It has been in use
since the seminal work in educology by L. W. Harding in the 1950s.
This fund of knowledge can be extended through three types of
disciplined inquiry: empirical, focusing on scientific knowledge;
normative, focusing on the intrinsic value of aspects of education;
and analytical, focusing on the analytic philosophy of education,
the history of education, and the jurisprudence of education. Like
anthropology, sociology, and psychology, educology refers to the
effects of variables on its central subject (ERIC)".

Subject educology is a discipline with the school subject
education as its focus of study. Its final purpose is to completely
realize the educational aims. The theoretical basis is taken from
research achievements of relevant disciplines, studying the whole
process of aim-making, course-setting, syllabus-designing, teaching,
learning and evaluation of teaching programs. The development of
subject educology has roughly experienced three stages—teaching
methods and teaching materials; teaching theories; and branched
educology (Tao, 2001)* As for English language educology, the
research objects and significance are illustrated as follows.

1 ERIC: http:// eric.ed.gov/ ERICWebPortal / Home.portal, retrieved March 25, 2006.
? Translated from is— . (¥BHEEY . ARHE ML . 2001
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1.2 Research objects of English subject educology

In the process of education and training, general education that
is realized through curricula and teaching programs is generally
oriented towards three directions: the development of cognitive
competence, the development of the personal and social, as well
as professional competence. While it is fundamental to strive to
achieve the goals of general education in English language education,
educology of English has its specific objects of study.

1.2.1 English subject curriculum

Since the birth of modern science, a close science system has
been established. The way of resolution and specialization lays the
foundation of modern scientific research, which helps the exploration
of human race go from integration and roughness to differentiation
and fineness. However, in the process, the inner link between different
areas of knowledge has been broken, thus creating separations
and limitations. In the case of English subject educology, especially
as foreign or second language, there has been the long practice
of dividing the process into various language skills like listening,
speaking, reading, writing, etc. This arrangement has contributed
a lot to the setting of English teaching curricula. However, with
time going on, a complementary voice has already been heard: In
the age of knowledge economy, the knowledge system of schools
needs reconstruction while the main basis is the basic personal
qualifications. The knowledge system should be characterized by
integration, comprehension and openness. It should be noted that
there is a phenomenon of discipline in the knowledge system. The
construction of the knowledge system, as embodied in teaching
curricula, requires the resolution of dialectical relations between
consistency and difference, stability and deviancy, resolution and
integration, as well as limitation and selection. The basic principles for
the construction of the knowledge system include: to place emphasis
on the fosterage of integrated personality, to establish a curriculum
system balancing consistency and difference, to realize the integration
of the knowledge system and to carry out multi-cultural education
(Tao, 2001: 82). The past few years has seen the trial of integrated
course books in the EFL (English as foreign language) field in China.



1.2.2 English subject learning

The research on learning in subject educology is first of all,
directed towards the study of learning effect and learner factors. But
it is not only engaged in the traditional research on learning behavior
of people, but also involves research on learning as an important
means of fitting into the society, seeking self-actualization and striving
for self-perfection. Nowadays the conception of “live and learn” has
penetrated into people’s lives. “An integrated person” can be realized
only through lifelong learning (Tao, 2001: 128). This is not only an
opportunity but also a big challenge faced by the modern “individual
being” during the process of seeking self-realization. Therefore, as an
important element of subject learning, new and ample contents have
been added to the connotations of modern English learning, especially
some breakthroughs in English language learning theory. This book
will expound learners’ variables as well as some learning problems
within the domain of subject education and review some researchers’
achievements of study in such aspects of students’ learning subjects as
meta-cognition in English learning, strategies of English learning and
case study of English learning.

1.2.3 English subject teaching

The ultimate goal of subject teaching is to promote and facilitate
the production and growth of knowledge in learners to realize their
overall development. The development of contemporary society
makes the function of subject teaching in educational institutions
continuously expand. Under the idea of lifelong, autonomous and
integrated learning, the role of subject teachers in the communication
of knowledge is also continuously changing. In today’s English
teaching field, while more and more emphasis is being laid on
individualized learning, English teaching researchers and teachers
spare no efforts in activating students’ positive thoughts on teaching
practice. The aim is that general students can be guided and helped to
positively, actively and independently gain knowledge and to form a
knowledge structure with their own individualized characters (Tao,
2001: 170).

And in the process of English teaching, the advantages of various
teaching methods and approaches should be taken into consideration.
Decisions should be made according to the practical conditions of
teaching environment and students being taught. English teachers
should advocate and improve the spirit of democracy in the process
of English instruction and establish good relationships with their
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students through joint participation and collaboration. They should
also create a teaching environment that is harmonious and beneficial
to the production and growth of knowledge so that the classroom
subject teaching activities may become invigorating. In such an
environment, the skillful instruction of English teachers will deeply
influence students’ learning activities while the level of teachers’
teaching arts will be continuously enhanced in the process of the
teachers’ subjective and initiative efforts; then the style of teaching
arts with individualized characteristics will gradually be formed.

1.2.4 Contemporary educational technology in English

subject educology

Teaching aids have long been a focus of study for teaching
researchers and curricula developers. The impact of modern
educational technologies on English language teaching is too big and
strong to be neglected. Contemporary educational technology makes
use of contemporary information technology in language teaching
in order to promote the teaching reforms and students’ learning
achievements. Generally speaking, the function of the application of
contemporary educational technology in English language teaching
has experienced a gradual process of cognition:

Media—-Tools—Resources—Environment

In the present digital and information age, contemporary
educational technology has been becoming one of the basic
means, resources and environment for acquisition and growth
of knowledge. It is apparent that with the rapid development of
multimedia technology and the Internet, great changes have taken
place in school teaching activities such as curriculum and teaching
materials, teaching models, different roles of teachers and students,
etc. For instance, multimedia equipment like computer, DVD, EVD,
MP4, etc. has enriched and freshened the meaning of audio-lingual
and communicative approaches. The use of digital information in
English teaching will become an important challenge in our nation’s
next major education paradigm and will trigger a revolution in
all educational and learning approaches. However, regarding the
flexibility of the role of technology in English teaching and learning,
the discussion of educational technology is penetrated into various
parts of this book.
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1.2.5 Teacher training in English subject educology

Compelling evidence and various studies show us that the
quality of a teacher is one of the most critical components of how well
his/her students can achieve. In most cases we can even say teachers
are the single biggest influence on how well students learn. So it’s no
surprise the discussion and debate about English subject educology
also zeroing in on the quality of teaching in the classrooms. There are
now many loud voices with differing opinions talking about teacher
quality in the ELT world. And in many countries, teacher training has
become established routine work.

The need to improve teacher quality and enhance the teaching
profession is very urgent for China with regard to its vast area and
large population. The challenge of improving English teachers’ quality
in China involves the following aspects:

Teacher preparation: Many new English teachers do not feel ready
for the challenges of today’s classrooms.

Teacher retention: English teachers are often left to “sink” or
“swim,” not receiving the nurturing they deserve and support they
need.

Mastery of professional knowledge: English teachers in many areas
lack opportunities to receive in-service training, resulting in an out-of-
date, stereotyped knowledge system.

Teacher recruitment: English education faces the challenge of
attracting a greater quantity of people to the teaching profession while
also enhancing teacher quality.

Of course, as Parrot (1993) points out, whether someone can
become a good foreign language teacher does not solely depend on
his/her command of the language. There are a variety of elements that
contribute to the qualities of a good teacher. These elements can be
categorized into such groups as ethic devotion, professional qualities
and personal styles.

With all these factors taken into consideration, the task of teacher
training in China becomes more arduous.

1.2.6 Assessment in English subject educology

Assessment has a direct influence on the entire process of the
development of education. When we are trying to inspect and study
subject educology, it is necessary for us to study and explore the
assessment system. For many people, assessment is solely associated
with testing. Many EFL teachers would immediately think of tests
when speaking of assessment methods.
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However, testing is only one of the various means of
assessment, which is a broader term. It is conclusion/judgment
based on information collected about the learners’ current situation,
while testing is a way to collect information through formal and
standardized form. In this book, both the formal and informal
ways to gather information will be discussed. And the influence of
social reforms and industrial social ideology over the assessment in
subject educology will be touched upon. This influence, along with
globalization, is having great effects on English subject assessment.
Only after we know the social ideology behind educational
assessment and the social function that appears after its effects are
left on the assessment system, can we have deeper considerations for
the problems and contradictions that exist in the current assessment
system of English education. In the 21st century, social and cultural
reforms not only bring about changes in the assessment functions
of English educology, but also surface the disadvantages in the
traditional English testing system. There has been an urgent call to
construct a new, open and balanced English assessment system in
China.

Above listed are the major issues within the framework of English
subject educology. Besides these, language educology necessarily
involves such topics as cultural awareness in language acquisition/learning,
We will also dwell on cultural issues in detail in Chapter 6.

1.3 The importance of English subject educology

Most people would agree that we are moving into the “computer
future,” a future where everything will be different because of the
presence of computers and other new technologies. In many walks
of life, the dominance of computer is already visible and becoming
necessary. Under the new socio-economical situation, it is important to
develop new thinking in the field of ELT. The traditional methodology
for studying innovation in education may have been adequate at a
time when only small changes were possible. But we need a different
methodology altogether when we envisage radical changes in
education.

Generally speaking, there are two sides of English subject
educology: one side facing towards society, the other facing the
individual. The fundamental importance for learning English subject
educology includes at least the following aspects:



To enable us to systematically master the general laws of English
education;

To enable us to solve the problems which are difficulties for
English education at special levels;

To explore and promote the theory of English curriculum and
teaching;

To enable us to identify the difficult nature of English subject
education.

In the following parts of Chapter 1, we will deal with more
aspects concerning English educology: the relationship between
education and language educology; main schools of language
learning/acquisition theories; related practices in real language
teaching domain and innovations.

2. The study of education and its relation to
language educology

Among various disciplines, the study of education (educational
science, educational theory) is one of the closest to language
educology. Yet, it is probably the least recognized and the most
neglected (Stern, 1983: 420). Language teaching in its most widespread
forms occurs in educational settings: schools, universities, adult
classes, and so on. Usually it forms part of a curriculum of studies
and is meant to make an educational contribution to this curriculum.
Concepts of education are applied as a matter of course in language
teaching just as much as in other subjects of the curriculum. The
language teacher almost inevitably operates with some notion of what
teaching involves and how language teaching fits into the educational
enterprises of which it customarily forms a part.

As a professional field of study, education draws on a number of
other studies, such as philosophy, psychology, or sociology, as source
disciplines. To be specific, education as a discipline is commonly
divided into such sub-disciplines: (1) philosophy of education, (2)
history of education, (3) educational psychology, (4) educational
sociology, and so on (Stern, 1983: 425). In the following discussion,
several sub-disciplines will be illustrated to show the importance of
education to language educology as a whole.



