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Preface

When the last edition of The Practice of English Language Teaching was being written
some schools used computers for word processing, and there were a few language
games and simulations available on floppy disks. But that was about it. In what
seems like a ridiculously short space of time, however, all that has changed.
Computers are now, for teachers and students, the gateways to a wealth of
information, contacts, and activities. The use of the Internet has mushroomed —
indeed some countries have wired up their entire public education systems — and
the technology for self study, language laboratories, and computer corpora has
developed far beyond what many had anticipated.

Such advances are only the most visible signs of progress in a profession which,
thank goodness, refuses to stand still. The teaching of English is in a constant state of
flux, with new theories, practices, and materials erupting all over the world on an
almost daily basis. We are constantly challenged by new research, provoked by the
questioning of long-held beliefs, and amazed by the sheer brilliance and creativity of
a diverse population of teachers, methodologists, materials designers — and, of
course, students — from all over the globe. In a world where certain values are
immutable, and where the qualities that make a good teacher may well be universal,
change is nevertheless the lifeblood of our profession. To quote David Crystal in
another context, ‘we know something is alive when we see it move’

A book about language teaching methodology has to change too, to take account
of all this movement. Since the last edition of The Practice of English Language
Teaching, there have been many new areas of research and innovation, quite apart
from the growth in computer use in teaching and learning. Large corpora have
allowed experts to tell us much more about the different grammars for spoken
and written English, and now have incontrovertible evidence about the way
language chunks itself into phrases of various kinds. Attitudes to language study
both in and outside the classroom have been modified too, with serious attempts to
put at least one model of language teaching (Presentation, Practice, and Production)
firmly in its place. The role of English in our modern world has been the subject
of much debate, as has been a growing awareness that language teaching
methodology is often as culturally-specific as the cultures it springs from and
cannot, therefore, be exported without taking account of where it is headed. At the
same time our profession has realised that developing teachers themselves is part of
the way they can offer more to their learners whilst at the same time enriching their
own lives.

ix



PREFACE

All of these contemporary issues are reflected in this new edition, which also looks
(with I hope a fresh eye) at a range of familiar topics, from motivation to the roles of
the teacher, from classroom management to feedback and correction. There are
completely new chapters on teaching pronunciation, language testing, coursebooks,
and learner autonomy/teacher development. The example activities have been taken
from up-to-date materials, and the references and bibliography are intended to
reflect much of our current states of knowledge and enthusiasm.

This book is aimed at practising teachers and those studying on in-service
training programmes and postgraduate courses. In that, it differs significantly from
its sister volume, How to Teach English, which is designed specifically for those
wanting a more gentle introduction to the science and art of teaching English.
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A1

The world
of English

The place of English

Although English is not the language with the largest number of native or ‘first’
language speakers, it has become a lingua franca. A lingua franca can be defined as
a language widely adopted for communication between two speakers whose native
languages are different from each other’s and where one or both speakers are using it
as a ‘second’ language. Many people living in the European Union, for example,
frequently operate in English as well as their own languages (where these are
different), and the economic and cultural influence of the United States has led

to increased English use in many areas of the globe. Like Latin in Europe in the
Middle Ages, English seems to be one of the main languages of international
communication, and even people who are not speakers of English often know words
such as bank, chocolate, computer, hamburger, hospital, hot dog, hotel, piano, radio,
restaurant, taxi, telephone, television, university and walkman. Many of these words
have themselves been borrowed by English from other languages of course (e.g.
chocolate, hamburger, taxi, etc.), and speakers of Romance languages are likely to
have a number of words in common with English. But there are many ‘false friends’
too, where similar sounding words actually mean something quite different, for
example, Italian eventualmente (= in case) contrasts with English eventually (= in

the end).

The numbers game

Whatever the spread of English across the globe and whatever its overlap with other
languages, there has been an intriguing debate over the years as to how many people
speak English as either a ‘first’ or a ‘second’ language. Estimates of speaker numbers
are somewhat variable. For example, Braj Kachru (1985) suggested between 320-380
million people spoke English as a first language, and anywhere between 250-350
million as a second language. On the other hand David Crystal (1995 and 1997) takes
75 territories where English ‘holds a special place’ (territories which include not only
Britain, the USA, Australia, Canada, etc. but also places such as Hong Kong, India,
Malaysia and Nigeria) and calculates around 377 million first language speakers of
English and only 98 million speakers of English as a second language. However, he
points out that it would be easy to get nearer a total of 350 million for second
language speakers if we were able to calculate how many speakers of English as a
second language there were in, say, Canada or Australia, or in countries like Pakistan
or Nigeria. Not only is the calculation of such figures problematic, but a lot, he
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suggests, also depends on how well we expect people to be able to speak English
before we can start including them as second language English speakers. As he
points out, ‘the more limited command of English we allow to be acceptable, the
more this figure can be inflated’ (Crystal 1995: 108). It seems to be the case, therefore,
that anywhere between 600-700 million people in the world speak English, and of
that huge number, a significant minority speak it as a second language.

In 1983, however, Kachru made a prediction which, if correct, means that there
are now more second language than first language speakers. He wrote:

One might hazard a linguistic guess here. If the spread of English

continues at the current rate, by the year 2000 its non-native speakers

will outnumber its native speakers.

From B Kachru (1983: 3)
David Graddol, writing some fourteen years later, thought it would take until at least
2007 before this position was reached (Graddol 1997).

As we shall observe (in A4), it is not necessarily the case that English will remain
dominant among world languages. However, there is no doubt that it is and will
remain a vital linguistic tool for many business people, academics, tourists and
citizens of the world who wish to communicate easily across nationalities for many
years to come.

How English got there

There are a number of interlocking reasons for the popularity of English as a lingua
franca. Many of these are historical, but they also include economic and cultural
factors which have influenced and sustained the spread of the language:

® A colonial history: when the Pilgrim Fathers landed on the Massachusetts
coast in 1620 after their eventful journey from Plymouth, England, they
brought with them not just a set of religious beliefs, nor only a pioneering spirit
and a desire for colonisation, but also their language. Although many years later
the Americans broke away from their colonial masters, the language of English
remained and it is still the predominant language of the world’s greatest
economic and political power.

It was the same in Australia, too. When Commander Philip planted the
British flag in Sydney Cove on 26th January 1788, it was not just a bunch of
British convicts and their guardians who disembarked (to be rapidly followed
by many free settlers of that land), but also a language.

In other parts of the British Empire, English rapidly became a unifying/
dominating means of control. For example, it became a lingua franca in India,
where a plethora of indigenous languages made the use of any one of them as
a whole-country system problematic. The imposition of English as the one
language of administration helped maintain the coloniser’s power.

Thus, in the same way as Spanish was imposed on much of the new world
by the conquistadores from Castile, or Brazil and parts of Africa took on the
language of their Portuguese conquerors, English travelled around many parts



