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TO THE TEACHER

College students find themselves located in new worlds of literacy. They
are moving from the simplified, defined worlds of textbooks and official
knowledge into the multiple literacies of different disciplines and profes-
sions. As they get further engaged in the discussions of their fields, they
will discover how conflicting claims, viewpoints, and agendas interact to
produce the knowledge that they will have to act on. They will find that
they need to develop a critical literacy to succeed in a world where ideas
and choices are no longer predigested for them. Students will discover the
challenges and pleasure of independent judgment, a process that requires
them to understand as fully as possible what others say, but then evaluate
this information, answer it, and use it as a resource in new situations. Crit-
ical literacy requires taking both others and one’s self seriously, and taking
reading and writing seriously.

This is a book about reading and writing—complementary elements in
the learning and use of written language. Reading provides not only a model
for writing and a provocation to write but also the very occasion and situa-
tion for most writing. Without a sense of continuity between statements,
between reading and writing, students can learn only to create voices call-
ing, and being lost, in the wilderness.

The Informed Writer; Fifth Edition, deals with writing in social contexts,
for every piece of writing is a form of social action, whether its purpose is
to persuade holders of views different from one’s own, to propose the con-
struction of a bridge, to justify the return of a shipment of paperclips, or to
lay out one’s thoughts for personal inspection. Writing makes things happen
in the social world, and much of that social world is embodied in previous
pieces of writing. Writers need to be able to understand and assess the social
situation and then shape writing as an effective response within that
context.



To The Teacher

In college, students must read books, reproduce the books’ contents, and
respond to, interpret, and evaluate the meaning of their reading. The tasks
they must perform are precisely those covered in this book: close and ana-
lytical reading, summary, synthesis, response to reading, interpretation and
analysis, book reviews, reviews of literature, and research papers. In addi-
tion, this book introduces students to reading and writing in the various
disciplines. Students explore the issues underlying disciplines’ commonal-
ities and differences, and can learn to approach disciplinary writing with
confidence and independent creativity.

This book encourages creativity and originality in writing. Uninformed
writing is usually a derivative, unthinking reflection of cultural and social
forces of which the writer is unaware. Informed writing develops the mind
against the background of what others have said.

Features of the Fifth Edition

From the first edition to the present one, one of the major purposes of 7#e
Informed Writer has been to enable students to develop independent thought
and voice in their own writing and escape being intimidated by the author-
ity of printed sources. This independence is not to be gained by naive re-
jection of other texts, but rather by a deepened understanding of their com-
plexity. By seeing how texts are constructed and what they attempt to do,
students will have greater resources for their own writing,
Changes that distinguish this edition from the previous one include:

®  Major revision of Chapter 2, “Reacting to Reading,” including expanded
discussion of techniques of journal writing and increased use of student
examples.

s New student examples of synthesis, review of the literature, and re-
search papers built on the study of the business and economics of pop-
ular culture, :

» Increased emphasis on student writing in Part 3, “Reading and Writing
in the Disciplines,” with examples of student writing in each chapter.

= Many new illustrative passages and reading selections, on high-interest,
timely topics, designed to stimulate student thought and engagement.
Topics include contemporary politics, the environment, prejudice, med-
ically assisted suicide, affirmative action, women’s history, popular cul-
ture, sports, ethics, and national service for youth.

= Reorganized and rewritten Chapter 8, “Evaluating the Book as a Whole:
The Book Review,” with increased emphasis on student examples and
on the kinds of reviews students are likely to do for their courses.
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®m  Ovenall streamlining of presentations, especially in Chapter 4, “Sum-
marizing.”
= Many new student examples throughout.
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WRITING

riting involves other people.
You respond to and build on other people’s statements; you then write
for other people to read. As a reader and a writer, you converse with
others over the written page. To converse effectively you need to know
what is on other people’s minds, how you want to affect other people,
and how you plan to achieve that effect. Thus writing well requires that
you understand the writing situation, grasp the particular writing prob-
lem, and carefully plan your writing strategy.
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The Writing Situation

A Writer Is Never Alone

Although a writer may work in private, a writer is never alone. To write is
to communicate with other people: we write letters to share our lives with
friends. We write business reports to influence managers’ decisions. We
write essays to convert readers to our vision of the truth. Without other
people, we would have little reason to write.

Just as we wish to touch people through our writing, we have been influ-
enced by the writing of others. Will Rogers’s famous quip, “All I know is
just what I read in the papers,” has truth. We learn many things indirectly
through the written word, from current and historical events to the collisions
of subatomic particles and of multinational corporations. Even when we
learn from direct experience, our perceptions and interpretations are influ-
enced by the words of others. And though we may write private notes and
diary entries to ourselves to sort out plans, thoughts, or feelings, we are
nevertheless reacting to experiences and concepts and situations that come
from our relationships with others. Through language we participate in an
exchange of ideas and information that draws people’s minds together.

The Written Conversation

Your economics professor assigns a five-page paper requiring you to com-
ment on the problems created by the federal deficit. If you know the facts
and have a strong opinion, you are able to go to your computer and pound
out the assignment. This work represents your opinions, but is it solely a
product of your own mind?

To form opinions, you had to gather information on the deficit—probably
from newspapers, magazines, and television. Editorials and articles in po-
litical magazines may have influenced your current view of the subject.
Ideas you heard or read over the years about economics, taxes, and govern-
ment spending have shaped your economic attitudes. Even your under-
standing of how the federal government works, how it is financed, and the
nature of its role in the economy is based on what you learned from teachers
and textbooks in history, government, and economics courses. -

As you wrote, you kept in mind the economics professor’s lectures and
assigned readings on economic concepts and theory. They helped you be-
come more informed and thoughtful, enabling you to present a mature,
informed opinion. All semester the professor has been expressing opinions;
now it is your turn. The assignment demands that you apply what you have
learned to the problem of the federal deficit. You yourself may have specific
economic issues to discuss in the paper to get the professor’s reaction. At
the very least you want your paper to earn the professor’s approval for how
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competently you handle the course material. Above all, as you write you
need to keep the professor’s academic standards in mind in order to meet
them.

When you write, your statements are your own. You choose the words
and organize the thoughts to fulfill your own motives and to realize your
own intentions. But you choose words that you share with your readers, and
you refer to concepts and objects that those readers are likely to recognize.
Through being aware of what your readers already know, you can share your
original ideas with them more easily. Moreover, you have developed your
thoughts, motives, and intentions in response to what you have read and
heard and experienced. Your language and conclusions and intentions, even
as they are your own, arise out of the many voices around you and then
become part of that rich multiplicity of voices.

Others’ voices form the social context for your statements, and your state-
ments in turn contribute to the context for someone else’s. We know that
our words have been heard when other speakers have our words in mind as
they reply. Whether people agree with us or disagree, approve or disapprove
of what we say, cooperate with our requests or rebel against them, they are
responding to what we say. We have made our presence known to them and
have influenced them.

The social context of voices that surround us frames each particular writ-
ing situation. You sit down to write at one moment in time for particular
purposes, which are usually related to the people around you. Your teacher
assigns you an essay. A ‘company advertises a job you want. An unusual
experience, an encouraging teacher, or a moving poem inspires you to write
your own poem.

Think of a conversation. In a spoken conversation it is essential to pay
attention to what has just been said and to the person you are addressing.
Even when arguing for your original ideas, you are attempting to convince
people directly in front of you. To make other people feel you are talking
with them and not a7 them, you must listen to the facts, ideas, and emotions
that they express in order to know what kinds of answers they will under-
stand and accept.

As you react to others i in spoken conversation, so you do in written con-
versation. The more you understand and assimilate what others have said
before, the more you understand the context of the “conversation” in which
you are participating. If you have a sense of the people to whom you are
writing, you can then decide how you wish to affect them and what you
should write.

Reading and writing go hand in hand. The better you read, the better
you write. In order to develop your own thoughts, you need to be able to
gather information from reading; even more, you need to understand the
ideas and implications of your reading so that you can respond. You have to
read well enough to see what people are really discussing, what the real
issues are. You need to understand what has already been written to decide
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intelligently what you can contribute. Otherwise, you may simply wind up
only repeating what others have already written.

This book explains the skills of digging more deeply into your reading and then
using that rmdmg 0 develop your own original statements. 'The assignments in
this book gnvc you practice in gaining control over the knowledge you are
acquiring in all your courses and reading; that knowledge can then help you
formulate and express your own thoughts. Writing assignments will help
you read more deeply and precisely, respond to and think about what you
read, and analyze and evaluate it. They will help you develop your own
conclusions and ideas based on research. At the end of this course, you
should be better able to take part in all the written “conversations” that
will come your way in school, in your career, and in other aspects of your
life.

Written Versus Spoken Conversation

When you speak, you usually know whom you are talking to. You can see
your conversational partners in front of you. Gathered around you are the
people who have made previous comments and the people who will hear
what you say. Listeners may add some further comments of their own. Peo-
ple may come and go from your conversational group, but these changes are
easy to see.

On the other hand, it takes imagination to envision all the people in-
volved in a written conversation. Relevant prior comments may come from
any of the authors you may have read on a subject; anyone who picks up
pages you have written may receive your message; and relevant later com-
ments may come from totally unexpected sources. The comings and goings
of readers and writers in written conversations are not limited to the physical
presence of people gathered in one place at the same time. Paper travels
through time and space.

You can exert some control over whom you draw into your written con-
versation. You can choose among texts you have read to define relevant prior
comments, quoting one author and ignoring another. Similarly, you can help
shape your audience by sending your writing to a particular person or per-
sons or to a publication chosen for its readership. In businesses and orga-
nizations the people you choose to receive copies of your correspondence
may be as important as what you choose to say in your writing. Leaking a
government document to the press can change the entire dynamics of a
policy conversation. In spoken conversation you have limited control over
whom you will talk with. In written conversation you have many more op-
tions and wider-ranging possibilities in determining the conversation’s
participants.

Despite these opportunities to arrange and rearrange the participants and
dynamics of a written conversation, most writing situations suggest a few
obvious participants. A written conversation is often small, and its partici-



