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Foreword

In this New Era, we are riding on the crest of a new wave of integrated language and
culture teaching. In the 1800s, European scholars started focusing on the comparative study
and teaching of cultures. In the 1900s, Americans explored ways of affirming and maintaining
cultural origins as immigrants sought to adapt and get along with each other, and by the 1930s
an “intercultural education” movement had started. In the 1950s the concept of “intercultural
communication” (IC) and practices of intercultural training helped formalize the “intercultural”
and “cross-cultural” fields launched in the 1970s.

Related to China’s opening and reform policies, He Daokuan introduced this discipline
in 1983 and Hu Wenzhong edited the first set of essays entitled: Intercultural Communication:
What It Means to Chinese Learners of English in 1988. Led primarily by internationally
exposed and engaged foreign language teachers, the Chinese Association for Intercultural
Communication (CAFIC) was formed in Harbin in 1995. Chinese academics have continued to
grapple with how to study intercultural communication and how to apply research to Chinese
classroom and social contexts.

Our team at Shanghai International Studies University (SISU) have been a key part of this
process, from my own first intercultural orientation courses in 1994 and close cooperation
and work with Zhang Hongling, since 1996. Together we have co-taught courses, co-designed
educational curricula and training programs, co-developed BA, MA, Ph.D., MBA, and MOOC
programs as well as co-founded the SISU Intercultural Institute (SII) in 2006. Since then,
our multi-volume flagship series Intercultural Research has been established and important
academic works such as An Intercultural Approach to Foreign Language Teaching (Prof. Zhang’s
seminal 2007 monograph) have appeared. Therefore, it is both a joy and affirmation of our
decades-long collaboration to be asked to be the Co-Chief Editors of this important set of
language textbooks and be joined by members of the core team that have worked with us to
build the SISU IC disciplinary base.

With our CAFIC colleagues and collaborating intercultural scholar-practitioners at
home and abroad, we have welcomed each new version of the national framework for foreign
language teaching adopted by the Chinese Ministry of Education. We are motivated by the
broader aims of Core Literacy for all students and specific guidelines for (1) general English,

(2) special-purpose English, and (3) intercultural communication. These guidelines call for our



I

joint efforts to more fully integrate intercultural awareness, and especially communication and
competence aspects through (a) new courses, (b) updated general English curricula (for non-
majors and professional programs as well), and (c) all aspects of English language education.

It has thus been an honor and a challenge to be asked to develop a pioneering textbook series
to apply lessons learned from 25 years of experience at SISU and across China toward addressing
these national reforms. When I started teaching non-English majors or young professionals in
the Overseas Training Center (OTC) at SISU in 1993, culture-related teaching materials were
non-existent, and year by year we sought to find essays, videos, exercises, or class simulations
that could both strengthen the broad set of English language skills as well as integrate cultural
awareness or cultivate intercultural competence. Our first intercultural courses were offered with
this integration of language + culture + intercultural thinking in mind, and we’ve continued to
build on that over the years.

From my own classroom teaching as a foreign expert, I noted that the most effective
exercises were those that fostered reflection, both on the assumptions embedded in one’s own
cultural background and on the reasons for differences observed in other cultures. Students
needed time and guidance to go beyond simple observations to explore interpretations, analyze
influences, and evaluate the plausibility of explanations. Just teaching students to consider
Edward T. Hall’s descriptions or Geert Hofstede’s dimensions did not necessarily contribute
to their intercultural understanding. Our SII teaching team sought to help students write
out their own cultural stories and consider variations in others’ narratives, list out their own
cultural values or identities and become sensitive to how others might prioritize such lists, note
differences in cultural patterns, consider reasons for pragmatic failure or expectancy violations.
Each of these exercises needed to be adapted for different types of learners, from non-English
majors to vocational school students and adults.

As our repertoire of intercultural teaching expanded, we were also learning new ways
of engaging students. Beyond in-class role-plays, we particularly found that students learned
more deeply through exploring cultural misunderstandings together in small groups, writing
up such conflict cases, and presenting ways to apply both intercultural theories and indigenous
cultural explanations. This led to us working with this press (SFLEP) to launch the Intercultural
Communication Competence (ICC) Contest in 2016, which has now spread across China as
another important tool to link the classroom with real life situations and find ways to build
bridges of understanding between cultural groups.

From the outset of preparing this series, we have therefore aimed to design a new IC-
oriented approach to English textbooks that might advance the quality of education, social

interaction, and individual shaping of young people’s personal orientations in this New Age.



We are also hopeful that this textbook series will serve as a springboard for further enhancing
curriculum reform and updating practices in English language education. As we’ve worked
together on each unit, we’ve also grown in our understanding of the concepts, reflections, and
applications by which critical thinking through cross-cultural exposure can develop us both as
global learners and intercultural communicators.

Personally, I've learned much working with our textbook team developing the Cultural
Exploration sections, especially reading and editing the many wonderful “Window to the
World” essays submitted by international teachers and students. Even as a seasoned intercultural
professional, many have opened my eyes to new perspectives or expanded cross-cultural insights.
We hope that you will experience a similar process as you go through these units. Whatever
you might think that intercultural communication is, we propose that it needs to foster a new
approach to observation, a new way of interpretation, a new pattern of thinking and evaluation —
ultimately leading to personal transformation, to a process of becoming intercultural.

A key part of intercultural interaction is international team-building. We’re pleased that
our SISU Intercultural Institute could pull together a diverse team of Chinese and foreign
teachers and qualified experts to work collaboratively on this project with the skilled staff of the
Shanghai Foreign Language Education Press. Besides established SISU Intercultural Faculty who
designed, developed, and co-edited each textbook, the team includes international consultants
and reviewers who are leading experts and scholars in cross-cultural studies, visiting scholars
and other teachers engaged in college English teaching for many years, and Ph.D. students who
helped adapt, edit, or field-test important sections. Each of them has been a part of expanding
our thinking and considering how to best represent that in these learning units.

After this long and fruitful process of preparation, we are pleased to be presenting these
textbooks to you and the college English learning community of China. It is our sincere
hope that each unit will help fulfill the goals and aims stated above to effectively enhance
English instruction as well as develop international-oriented learners and competent Chinese
intercultural communicators in this New Era of greater global interaction. To better understand
our dynamic world, better tell Chinese stories, and better equip our students for global people-

to-people interaction opportunities, let’s ride this new wave together!

Steve J. Kulich, Shanghai

January 2019

Director, SISU Intercultural Institute
President, IAIR (2019-2021)

International Academy of Intercultural Relations
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Overview

In this unit, you will:

e read about challenges early immigrants faced in America;

® explore the history of immigration and learn about famous multicultural people;

® learn about the meaning of home for those constantly in cultural transition.




We asked for workers. We got people instead.
— Max Frisch

o Recognize yourself in he and she who are not like you and me.

— Carlos Fuentes

Warm-up
2] Watch the video clip and then answer the following

questions:

1. Why does the man keep asking the woman where she is from?

2. How do you think the woman feels when asked that question?
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Reading & Digesting
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kira-kira [RIN%0t (HE)
pronounce /pra‘nauns/vt. make
the sound of a letter, word, etc.
Kk CERE WSERD
glittering* /'glitorm/a. shining
brightly with many small
flashes of light [A][4 &K
toddler /'todla(r)/ n. #5 JLE

4 Unit 1

Text

. . 1
Kira-Kira

Cynthia Kadohata®

1 My sister, Lynn, taught me my first word: kira-kira. I pronounced
it ka-a-ahhh, but she knew what I meant. Kira-kira means “glittering”
in Japanese. Lynn told me that when I was a toddler, she used to take

me onto our empty road at night, where we would lie on our backs and

1. This text was excerpted from the novel Kira-Kira, which won the Newbery Medal
in 2005. In this passage, the author portrays the experience of having to adapt to an

unfamiliar environment through the eyes of a child.

2. Cynthia Kadohata is a Japanese-American children’s writer best known for her novel

Kira-Kira.



gaze at the stars while she said over and over, “Katie, say ‘kira-kira, kira-
kira.”” I adored that word! When I grew older, I used kira-kira to describe
everything I liked: the beautiful blue sky, puppies, kittens, butterflies and
colored Kleenex.

2 My mother said we were misusing the word; you could not call a
Kleenex kira-kira. She was dismayed over how un-Japanese we were and
vowed to send us to Japan one day. I didn’t care where she sent me, so long
as Lynn came along.

3 I wasborn in Iowa in 1951. I know a lot about when I was a little girl,
because my sister used to keep a diary. Today I keep her diary in a drawer
close by my bed.

4  Our parents owned a small oriental’® foods grocery store.
Unfortunately, there were scarcely any oriental people in Iowa and the
store went out of business shortly. My father’s brother, my uncle Katsuhisa,
worked in a poultry hatchery in Georgia. He said he could land my father a
job at the hatchery. And, he said, he could secure my mother a job working
in a poultry processing factory. A few weeks after the store went out of
business, my father decided to take us down to Georgia to join the poultry
industry.

5 Lynn and I were perfectly happy in Iowa. I did not see why we had to
move to a new job that my father had told us would be the hardest work
he had ever done. I did not see why we had to move to a southern state
where my father said you could not grasp a word people said because of
their southern accents. I did not see why we had to leave our house for a
cramped apartment.

6 From the car Georgia didn’t seem so different from any place

else. But when we got out of the car and talked to people, we couldn’t

3. The term oriental, as a descriptor of people or objects from the Orient, is considered
outdated and sometimes culturally insensitive in some regions and dialects, but in

others remains regularly used.

gaze at ] {E, &

adore* /o'do:(r)/ vt. like sth. or
sb. very much #Xk

Kleenex #7548 (Fitas)

misuse /,mis’juis/vt. use sth. in
the wrong way or for the wrong
purpose §ifH, XM, Wil

vow?* /vau/vi. make a serious
promise to do a specific thing
&

Towa ZAEM (GEEMA)

oriental /oirr'entl/a. relating to
or from the eastern part of the
world, especially China and
Japan %7561, HKAAH

grocery /'grausari/n. 255

scarcely /'skeasli/ad. almost not
or almost none at all JLF-%FH

go out of business %), {§]}4]

shortly /'fo:tli/ ad. in a short
time A

poultry* /'paultrt/ n. %8

hatchery ['hatfari/ n. L%

Georgia iR M (GEEMA)

land /l&nd/ vt. succeed in
getting a job, contract, etc. that
was difficult to get £ 13 (HEfR
M. %)

secure /s'kjua(r)/ vt. succeed in
obtaining sth., especially with

difficulty (A% 5) #3), 3K
&

process /'prouses/ vt. INT (£
RHALY )

grasp /gra:sp/ vt. completely
understand a fact or an idea,
especially a complicated one ¥
f#, e

accent /‘zksant/n. ( F 31X )
HE, KR

leave... for... BJF------ &

cramped /kreempt/ a. BEH], B
AN
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perplexed* /pa'plekst/ a.
confused and worried by sth.
that you do not understand A
&, TERH

to-go /ta'gou/ n. #hkL

spot /spot/vt. notice sb. or
sth., especially when they are
difficult to see or recognize %
W, EED, A

exclaim /1k'sklerm/vi. cry out
suddenly, especially in surprise,
anger or pain PP, 50

exquisite* /'ekskwizit/ a.
extremely beautiful and very
delicately made ¥/, R3

a grand total of fif

adjacent™ /a'dzeisant/ a. next to
SR, BREER)

throw a party 31754 (B4
)

be composed of [+« 41

gravel ['grevl/ n. ifi

chunk* /tfank/ n. JEH, Kk

chipped /tfipt/ a. %4, HED
i

inherit/in'herit/vt. receive
money, property, etc. from sb.
after they have died 47K

better off L&A, LA KM
i}

measure/'me3a(r)/ vt. Jl ik

cracker /'kraeka(r)/ n. P

barbecue /'ba:bikju:/ vi. ek

onigiri HUiR

palm /pam/ n. F%, FL

a handful of —iff, /D&t

shape /ferp/ vt. make sth. into a
particular shape, especially by
pressing it { B A EAR

lump /lamp/ n. [,

6 Unit1

understand them due to their southern accents. They talked like their
mouths were full of rubber bands! People stared at us when we went into
their restaurants. The restaurant signs said things like COLORED IN
BACK. The white people sat at the front. We were perplexed on where to
sit, so we always ordered to-go. We didn’t spot another Japanese person
anywhere. We got stared at quite a bit. Sometimes a white lady would lean
over us and exclaim, “How exquisite!” Some of them touched our faces, as
if they weren’t sure we were real.

7  Our new town was called Chesterfield. Uncle told us the population
was 4,001. Six other Japanese families lived in Chesterfield. Including us,
that made a grand total of thirty-one Japanese people. All of the fathers
worked at the hatchery in an adjacent town.

8  We had ridden most of the day in the truck with our uncle because he
wanted to talk about chess with Lynn. I mostly just stared out the window
the whole time. We were going to Uncle’s house, where he planned to
throw a little welcome party for us that night.

9  Uncle Katsuhisa’s family came out to greet us. He was the only
Japanese in town who owned a house. The front yard was composed of
gravel with chunks of yellow grass and the paint on the house was chipped.
Still, it seemed adequate to me. My own family would be living in the
same cheap apartment building as the other Japanese who worked at the
hatchery. Uncle Katsuhisa lived in a house because he was different. He
had big plans. First of all, he had inherited two thousand dollars from
a man whose life he’d saved during World War II. So while he wasn’t
wealthy, he was better off than most of us. Second of all, he was studying
with a friend to work as a land surveyor, which is where you measure and
study land. He knew a lot about soil and mud and things like that. He had
no intention to work in a hatchery in all his life.

10 Later, when the other Japanese families arrived, we dined all night
long: salted rice balls, fish cakes, rice crackers, rice candies and barbecued
chicken. Rice balls are called onigiri and they were the only thing I knew
how to make. To make onigiri, you wash your hands and cover your palms

with salt. Then you grab a handful of rice and shape it into a lump. My



