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Introduction to the Teacher’s Edition

K PRBERNEANE, WESHEEN BN “BRFn.

& (Methodology and Approach)

AR LS R B BRSO T 0RO 207 S50, SR — e MEAE VR 6 P A SRR I, 35— 2 e AL
P 5 1 2 ) 20T PR 5 v g A 0

» & A 2t % (Student Population)

ATy CRISTIRT Bl SE T 20RE) WO, AR B AR T A BB SIR, 7R 28 b B FH 5 8 175 5k DR e
IR 2 A B o (P (E B SRV IR B B 2 1, DT Bk R e, 28 JESE ], fe A1 7% 22 e
ARAGRE I 70 HIAR L SRR IR . ARARME T KB DB 2R ]S I B A E 2 S Ralil, DA k2 2

PRIX[ 1 E IR O
» ANt AU £ ik (Ownership of the Language)

ARHCREN A~ F R B2 (B B BR AR I VBB, S DS 1 A PEAL Y 1 B 23k B
OCHHEEALL “ABIREE", “EATOI” 1 FMEBNE AERERIED, STESESE A A2 &byl
SOULSETE . HON AR TUF 248 SR, Bt — SRR b ik, S ke, SR EIE S
RN ERISEEL A R sEIE Gk,

» 4~ A & . (Authentic Models)

AR TE 52 AR b [ SR BB B8 i %t B H R E A HE H e, AR R BRI
FURART Ui b4k, DUERX 251, I 2 A a7 8 B R FEBMESMAFE SR Ay
Fo A2 A S5ME AN ] 58 B UK BORRRAL T AR R RO 200 A btk

BRRLEL SR BB B, AR WA Z)E . sk, —TARI R A%, BlandEERIS A
A >]1E “I wouldn’t hold my breath”, “Don’t jump to conclusions”, “It’s on the tip of my tongue” %4 [ Sk b5 |
AR, & HICHITEEBE e, SIA EARIE B A0 5 s b BT 252 HIERH R0 5 E Uk 52 240
lel o Ap A TCHR A 42 FLRO SRR RS ST, ek I U8 B0 S L e A T 68t T CAIE S N A ] 15 4 o 2 52
WAIIPLE

» #tF 6 A %o K (Receptive Models)

i “Receptive Model” ()i 5 IAKIBER (5 7L 8% 4 A HOWF it B e 5475, (EEEF Y & LTI B S
(S DRICRRE RSB, R b T SCHENRSE, e BEWe i T2 R I BE D% (Productive Models), £t
FHRITH LD AR RGNS, A A 2 16 BN L SRS th 3 b ] R =

A TR ILTE S ABEE N, AR T R RN ATR AR 3K SEHEIT LS A R FINT b ki 4 24
TCRIE & RURBEE IR R T,

» & F 4374 # A% (Integrated Skills)

ABEELAVT . Uh, . S A A R A B AR, TE9r % ARSI B R A e BRI ALT . i85
FARIRE IR, VAN (R TR DR , BT 2 oy 2 el ) HiriE=.



B A EANTULRE IR F5 . BrA X HEEDAWT S REHT/CDLA K B EESRAR HRE (True Voices), ix Bemiifn
FelRA T ALy, T HBY % 2 OB, BBRE AR T R BRAIMERY LB ], (fifth
MICAEER A B Y FIEZGER PRI E O ZEBUA T mEE TR SR, RIGES. EH, 51H%%,

B B TCHIA BB Bl AN AR SE PR AT S EAE S5, T 4k PR M8 25 A i PR AR R R R 1 55

» “4£4A" # % (Task-Based Approach)

SIB I H KRS R — P hE, BAEETS, BTLABORE T KD TG R LAT N . /N A 5 52 R AT 55
RNG) . BOWH A EL A B, BT & B A SRR, A RS R AN Ok
UL 7 B SE RPN R, A — ST B SR G AN A RESE AR, LA — /2 T p B4 5 A2 2k
IR R, AU A A REE BTG, Wit e )i, SEED A 16 B B RS S T2, B S 5if

W

ecommended Teaching Procedures)

B A5 R 2AE ) UL T RORETS , MR, SR O FH S S 75 R 1 2 U AR 1] L S 5
DANRGE, Pz IR B R TR i

» 3% +& #% iR (Use of English in the Classroom)

E%%mﬁﬁﬁﬁcﬁ%&%ﬁimi%ﬁﬁ,E%M%M%E%Mﬁﬂ%%%m%oﬁ%wﬁﬁm%
WBIFRIIES), . “OK, Let's begin!” “Any questions?” “Look at the board.” %% Ui F S B 22 i it
PR AR )R AR B2 S 55 O FE LA S 45 200

» & & X4 9 (Elicitation)

%Wﬁ%%ﬁﬁ%%%ﬁﬁﬁ,&%%tﬁ%T%%E%@%EEOﬁ%ﬂﬁﬁﬂﬁ%%ﬁ%#éﬁﬁ
ARIE S FIE, Eban: “I'm talking to a friend. I haven’t seen him for a long time. What can I say?” & .“What
question did Bob ask Mary?” i a[ A5 | oA g AT S HIE 25 5, . AR RO 5. AT IEFR R S, 1B
%ﬁ%K%ZE%T,@mﬁiﬁﬁZﬁ%iiﬁo%WEHWEﬁﬁiﬁ,ﬂ%W%%ﬂzﬂwﬂﬂs
tm?NamW?Wmemewﬂ”ﬁ%&&%ﬁﬁﬁ%ﬂ@%%ﬁ@g,%Eﬁ%%ﬁﬁ%%ﬁ,¢ﬁ
BRI it . — SRR R A dn sy

m%ﬂﬁAﬁﬁ§,$¢%H%%ﬁﬁﬁ%ﬁ&,@%%ﬁ%%&@ﬂ%ﬁ%mﬁﬁﬁxﬁﬁﬁﬁ$ﬁo
ﬁ#ﬁ%ﬁﬁ%%ﬁ%%%ﬁﬁ,Kéﬂmﬁﬁﬂﬂmiéow%ﬁAQWEIt%,KE%%&%E,%
i m) ~—A~HE R 2 A B AT

» 4 iE & 4% #5 (Correction)

k%ﬁii,%%%&A%E,ﬁﬁ%%@%%ﬁ%%ﬁﬁkﬂfo@ﬁgﬁﬂﬁﬁﬂﬁ%m%ﬁﬁﬁo

@&E%EM@%%%HH,ﬁ%ﬁﬂ(mﬁﬁ%ﬁﬂﬁﬁﬂﬁﬁﬁﬁﬁﬁﬂﬁ%IMH%ME%$%E
Ekﬁﬁﬁﬁﬁoﬁﬁ%mmﬁ&mﬁ%,%E%?%ﬁﬁ%ﬁﬁ%%%ﬂﬁ,%Eﬁ%&%ﬁ——~#¥
ﬁ%ﬁﬁﬁ%ﬁ?%%ﬁ%,%%%%%%Eiﬁ&ﬂ&ﬁ%*%ﬁﬁ——%?i%@EEﬂEo%ﬁ%%
%I%ﬁ#i@ﬂﬁ&ﬁ;%@ﬁﬁ%ﬁ@;RﬂEE&ﬁ%WEOm%#iﬁﬁTﬁW%mﬁ,g%ﬂ&
HERS [ 24 1E.,

ﬁ%ﬁ%%%,%iﬁ%ﬁﬁﬁ%%#%%%%ﬁ%ﬁﬁm&°Eﬁ*%&,%Tﬁﬁ#iﬁmﬁﬁ,
%ﬁ%ﬁ%%%ﬂﬁ,ﬁ&%%ﬁ%ﬁ#@%ﬂﬁoﬁﬁﬁﬁx*%ﬁﬂ%ﬁﬁﬁﬂ%*ﬁﬂmﬁﬁ%mﬂ
A S BE A REE, 4.

S: Ino go to the university.

T: You don't go to the university? Oh.

S: No. I don't go to the university. I work Sull-time.

e XA, “EAEAEAEREDS B O & BRI T LA MRk



» &£ X% 4 (Pair and Group Work)

ABRETEME TVF A 85/ NARITE S, X SLAET ORI IR A SRR R R, A28 T e e AR
MISEERHL S o XL B v LA PRIIE S A SR el RO 7, SERESBIE AV ELE . [ 2% SRR,

AR ¥ VRS A P B AR S FIB AT S5, MGBHE, Wk ED) . 4700, B OIRIELIED
WHRMABUNLAIETE . Bk, AR E BT A (R R SE A B 2 2], Aok Mk
HAE UG SR, AR TREMBIIHE, AEE X A MbI1% D RFIA H20, ALk
VAT 2675 A 52 A 3R ok o 2

® EAEMZAEFEBRRE—TRE (TERLEBIEERRM). HLAE I RS M 14 E £ 0% ]

Hlzx, BOMREMSA E LMLV A2 PhE, %%,
® e B —TRERIAMMEISES . (EREIGHE, HOR (A ORGSR A BB,
SEWCHE AR S, PRI RARMIES), S BRI, R4 W b 2 A
RIMPLEE Ay, BIGEXARI AL L] Sk — B T A1), BOM 24 255 ik 22 5 12
£,

‘$ﬁMﬂﬁﬁHﬂoEﬁ%Zﬁﬁ%t%&ﬂﬁ%ﬁ%%#ﬂéﬁ%%%o%ﬁﬁ@m%ﬁﬂ%ﬁ,

AERS AT 2% 5 UE 1%, 44 B AT LA B2 o 2 A e fr

'ﬁﬁiiXﬁEﬁﬁ%ﬁﬁo%Eﬁ%%é%%%@%éﬁﬁuﬁﬁ%ﬁ@%%%%i&%ﬁ,*ﬁ

%%%%ﬁ@%*%&ﬁ%ﬁ%——%mﬁiﬁ%éﬁﬁ%%‘ﬁ,E%ﬁﬁ%%i*@ﬁT*@%
A RIARIEMIE A3 AR TR AR, AR TR I RY . A5 ST SR
Kﬁ%%éﬁ&‘ﬁ;ﬁ%&%%%%ﬂﬁ%#éﬁ&~@u@m%ﬁ%,ﬁ%%m%%%iﬁ&~
@u%ﬁ%%%ﬁﬁoH%ﬂ%T%ﬁ%?ﬁﬁmEHZH@ﬁﬁﬁ%ﬂWﬁ%ﬁé#%%ﬁ%ﬁo
'ﬁﬂ@giimﬁﬁoﬂuﬁﬁimﬁ%ﬁ%,MEHM%%EOﬁ%E%Eﬁm,u%Qﬁ%m%
E%ﬁ,@%t%é%éﬁ%ﬁﬁ%#ﬁ%ﬁﬁ%%go%ﬁﬂﬁ%&%ﬁﬁmi,?ﬁ%ﬁm,ﬁ
LFERS, HLAHHA A IS .
OMEﬁEMHmo%%E%E%*ﬁﬁ,%ﬂi%&ﬁ%%ﬁﬂoEk%%?é%ﬁ&%%%%%%
%%%ﬁ,u%ﬁ%%i%ﬁ%?ﬁ%%ﬁﬁﬁ¢oEﬁ%@%%%Wﬁ,&%W%&E%%mﬁi
ﬁ,~ﬁﬁ%%t%m%ﬁ%,meT@mmﬁﬁoﬁ#ﬂuﬁﬁiﬁﬁﬁ%ﬁﬁﬁﬁﬁo

‘ﬁiﬂA%ﬁﬁSmmﬁoﬁ%ﬁﬁﬁﬁﬁa?ﬁ#%%ﬁ%ﬂo%%ﬁi%%éﬂ%%fﬁ%ﬁﬁ

ﬁﬁﬁ%%ﬂ,%%EﬁT—i%ﬁEﬁE%iﬁ%%ﬂ%ﬁﬁmgﬁk%ﬁﬁﬁﬁo

'&Wﬁgoxiﬁﬁﬁmﬁﬁ%ﬂﬂ%ﬁﬁﬂ%,mﬁﬂ%~%ﬁiﬁﬁﬁ%,QEWﬁ@#%¥ﬁﬁo

(Interleaved Teacher’s Pages)

ﬁﬁﬁ%ﬁ#%%%ﬁﬁﬂ%ﬁTﬁ%%ﬁ%ﬁ&‘%%ﬁﬁ\Yk&ﬁ‘é%%%%i$\%ﬂﬁk
ﬁ&Wﬁ%ﬁ%ﬁ&%ﬁ%ﬂ%%%Q%%,Eﬁ%m%%#$Wﬁ$ﬁE%%%%ﬁﬂ%\ﬁﬂ%¢%@
HAIR A 42 A %

ﬁ&&ﬁ%%mﬁﬁm,@fiﬁﬂﬂﬁiﬂﬁﬁﬁﬁ,%&ﬁmﬁéiﬁ%ﬁ%&%$¢%oﬁ¢ﬁ%
m%ETﬁﬁi%%éﬁﬁﬂﬁ(MMMmm,%&ﬁﬁ%gﬁm%ﬂﬁﬁﬁ&b%ﬁoﬁ%ﬁﬁ%imﬂu
Rl /N %&&ﬁ%i‘éﬁﬁﬁ\Iﬁ%ﬁ‘%%%%‘%@ﬁ%&%ﬁ%ﬁ——ﬁ%ﬁﬂﬁﬁmo

ﬁ¢%?#%ﬁ@ﬂui%§%,ﬁ%%ﬁﬁ&ﬁﬁﬁ%@uwﬁmﬁoﬁ%%@ﬁﬁ¢ﬁﬁ“OMM”
%%ﬂ%%Tﬁ&ﬁﬁ%Kﬁﬁﬁ,%ﬂuﬁﬁ%;ﬁﬁ“%wmﬁ”%%%M%&T%@ﬁ%mE%,ﬁ
A UL AT T 5 e k2 1 2,

AT AR R FE VR A 76 53 I F BTN 455 P 2 O A PR L

» B & # ¥ (Photo Story)

ﬁ*ii%%%ﬁ@&%ﬂﬁiﬁﬁE%E%%ﬁﬂA&%ﬁ%E%E%.E%%H%@%E%T%%
%%ﬂﬁ%%iﬁ%i,Z?@%,mAA%Oﬁﬁﬁﬁﬂ§ﬂ$ﬁ¢,Eﬂﬁﬁik%mﬁaﬁ%@%?
%%ﬁW%%&;%ﬁﬁi%&ﬁ%ﬂﬁﬁ%%@&ﬁ%ﬁo%ﬁm@&i%%ﬁ%ﬁo

ME&$E¥E%E%T§&%MH%§%%,E?ﬁﬁ%E,E%EEH%M%?%EWEmA¥O




(RGO, Ao R A b A B, AR E a0,
s BB (Warm up)

B e 2 BT A — AR B I, LR A R R, MR R % BT A O 4
Tl A .

v [E B R(Presentation)

TEVE AR A i R A DN R B e, kARt A X Se I R R A 4R . XA Rl ik
X e R A — A AT, I A TSR RO 2480

Heop vl AR M T A S B R SR — S m UL R . B RVE . BRI, EIX AN BEAS 4 R A A A
TCRA 3K EIE, g bR ANEERARZIERIES, hiF— A aE R, X R A 5% sy BUR Sk
WA, A T s R 1S 5 4

Z e R F Ak al R AR R B TE, RCEISCE RS THIERIRG R, B v AR i 20w x s
WiE, BRI, WA b T SCHEMITR] SCRNLE S 25 k380 T 1 i R b 200 Ak 1) AR BORE AR A s S g w4~ 11|
hHAR, £ EIE T o B R R RE s B Ak R X B I EL RE . Bl AndESE 27, “ransom note”
— TRl E A B s ek . BRI L, B HE X,

v (]33 YD I3 B (To Present with a Reading Emphasis)
FP2 AT A0 1 HE R ) 15 7Y e P ke o A AR 22 05 3, — i TS 87 1 [ i 2 24 R 255 ) i3 B S s 9% — b

SR FONANBALE, I rTCAE— A SULA A s Bob—Fibsk A ik, Ra, BOIMiE—ik
JR AR AR 1, e fE— B R LR R B R

v [ ) BYER A F(To Present with a Listening Emphasis)

kA B E R, st A4 RS ETM, AR IV AR, RIGHGR S, #Eb EE
FbWr . BRI M eI IR R IR g S 0. R CER A Rk, Bl A
i tlon, B WA . Bl Tk R B R AR, R E A E SR IO, B
RN A N A Gn s FrbalT sk ag, DA S48 B AR TE RN IE % iR E S, B8N 2Lk,
2R 2T — 2,

LR A (O P e R R RSk 2, SRR AT IR aTRE D Bk AR a2, (HIEREZE L2 AT 5 5
ATREA PRI 2 o B VR4 20T Lok P [ 25 (R0, Sl 101 PR P8 F Rt 2 b T SO0 il g 35 % HE 1
O

MR G AE N — R LA R, B SBR M1 250, HSEELEEN T M 1 5 OV,

v B2 (Comprehension Tasks)

PRMRERAITE IR M ERE: HCHsE. BINAZY . BEUIREE . HEE SR, A b T Schfg, x
YeZk > n] A VENT 0 s 15 BR A 6

» 4% 8 4o i 35 (For Your Students)

(EBOMR A T, SELL 15 B @044t T SRk E EmA LR, 1E5E. Ry H I
(ERE. BOM T LAI Sk P

» & ik & & 43 (Grammar and Meaning)
B 2 #3355 2 (Listening and Reading Focus)

LA T E AT M CBIRIEE AT RO SRR SOTH BARIETE, B E i, &
CAWE D B, )i 3C BT 0 B BR AR BRI LG bRRE . Horbr, (BB T A B, S rh LR



it BARIED: s HBCATHIT DB, TEHS 46 TSR & SO T LR IR AR BARiE.

FEHF A (TE B D SR BB FARTENITE 5 A2, TSR e R A 7 o ] 132 S B e 70 e B
AERAR, Andeibsf A EBE R CR, MR — RIS 6, BATIREIRT N AR ROk & — R
AR, S FRVF S P — A TRl DR, ESCBRES SR, BRI A, R =, R i)
X FERRAF R AR ], BB RN, K E R AR BRI A BJa, TR T E
N2 RS RTREMERRIR , Sl B RIAT 2 A, B ) R R M2 . XA, & A E TNl
B HE M HITTEI Y 5 h R 7R

FTRMRCRE L&, HSM “HET A7 1 “2REEE #o.

w3 Bk (Grammar Chart)

VF 2 B S Yo L R A SRR IR B AR, aRERIBERNE SRR L, BERCA
BRI g 7B G4, AR R IR LR, IER A TUMSIEH, A,

< yatix (Inductive Approach) =X HIHAERVENN, wISEZHIES G, ARETRMIREE, S
A R HERRT BN, Fl4n, WTLAME]: “When do we use this structure?” “What other ways can we
say the same thing?” “What goes here?” “How is this structure formed?” “How do you make a question?”
S, FR TR T o | S A TR S A B AR S ),

% %% ik (Deductive Approach) AIRZIG & ZisLEik, Astiesh MBS, RidHzpm, —
DB AERR BB AT, XIS ERERE S, BINAHR—FE6., alhE, (A
ARBELAR ik, HELFM SR MIERMNENL, Bl —SEE .

&k iR (Grammar Task) EAUFRRE v UL RIEEHFMES PR, 8 AL DHE . el Bm)
%A RS, SRS ORI B, B BARIES IR, 515 iE
PR, HAREURT 2 AH R S 46 T

v JEESEICIEES (Grammar in a Context)

IR RIR ) TR & B TC B T 0 H WIS, It — 2548 tHAl 18 5 A RV i

LR AR A B —l, TSGR R, XA B T IS 4 5], B— A ik
B E SR SRS BIAIR R, A IRYT AR, FHss, X —BBE, WTLLAS BB — T,

FA AT DA SO RIS, BRI, SRR, Sih Ak bR A %, RGP
TEZUIE. PRI AR nl A A B, THRE R, SRR B 5B,

W B EXT 4 (Grammar with a Partner )

XA SR a2 A 5 R P 5] 52 B B ARIE IR I ZRTSS . 48 S 0T b A BRI,

» X Fr 4% 5 (Social Language)

LA “How to” JFSLHIbRdl s BT AU AHE IR A 28RN S IS PRIE S (RINEEFE) . 5B HHEIRLLA
Zeoobd, RES SHMESX 5,

Xt i (Conversation ) J&—S65G/NAXHE, J& T AR, S HEEEEE B % HEP AR eSS,
PERSOTFI DB RRAE . XM 2 B4R, IRIRAER A2 IR 1E S (productive language) [J—i5y

R, THSE LBA, RIGk—kRy, REREXMSIENER, 54 5 ARk S50 4 )5,

W RGAT A AR T A T AHERIESI AR FARIIhEE, than “LRBEHE AN (reassuring someone) . “IikkHh
IR (disagree politely) %5, SRIFFHULMT R, 1L ERBHHMIEN. &5, BNEIEHRGS,
PR, FEER S0 ZEA R BIAEELE AR, MBS AENRERIENYSE, ESAER, F1R
WFAZE, Bt ER Y,
" PRI EER TR IR 2R, B MIER 2N, T ReH:BhIR o i iE ik e | T2 18 ot B
O SATTN

FEA B BRI R UG E IS, 1ER TR — A BN e, FbanZE 5% cH iy “You wouldn’t
mind asking him, would you?” R iZ TR L R—FEAIER, anfispil, SEmE T, & RUY TR ]
iU IEF B RSB S, %1E “Why in the world do you think that?” (554%50) & “Like to exchange it?”



CHE6MIT), ULHIRHETHEZENIR , AR A ER, R BIi B a5, s, Bk
EERL FRNIORSRES =

Y 2 AHEZE LGRS T “[F XA (Variations) , LAY JRZAERIKERIES . MG EALLA
LRHIB sy P R R PR TR, BTSE R TE R R B & RE, SRR LR AR O A

] CALE SR L5 AR R, Sk AR RN T R SRR 2 S A R e i v A
PREiEAD, ARIGHEA AT A A% T, UL, —PEAREE—Me, Z—FEEsS M
&, Jc e PO ARG, X, B8 el DA 27 RS TR g R

P BGR T REE, T AT AL Tk s R R R R ok, XMEEERIEHL, AU TN,

» & &4 % (Improvise)

Wi B a2 A A A TE AP 2 PR i 5 A BRI RIS, XA ERIES . BALE OARHIR A
et —4, il “XERR" (Ideas) R T IGERYIS R, MIRAY M, EMTEHRTHERTEE, LA
WheE AT . e AR R W A AR BANIRR, RN EAE Yo T E 2R EM A4+
B RJAEUADN R BRI AR A BUMMORTE, BA R EFEEHE A, MER KRR R H O
ahaik, AR ATRE, & RTCABE IR, ARIEZAERSGRIZ BB MG, LT g rnmy Eatis, i
BEEICHI BT AR UL

R AR A CRVRE SR IR FM AN 2], BOMIAE W, A G435 HIE 5 & ©F A BTk
Yy, WBERBIMATA TSR, —BOkYE, T AEAVEEIR AT 7E— A6 2 &5 T LAZHIE, sklaha A4 K e
ARG ER, PTRERVIE, REEY RSIH BB A A X, (b TERA HL S 2 T4 D5 11 f
o, BHAHCE ZRIZR>], ATV RER (BRTHE A 1ERE2T).

TERE/NAL, P T RE BRI D 2 BERTE IR, 808 A 1ES T ChER*HE,

» % % +% 48 (Pronunciation)

A RECR T & — A SSL A IE F IR RERAIE S T IE SR RS A KT M. X R T
N ERE, R T RO T RIE R, R SRR A MR 2 RS 1 S R 22 31

A RFFLEE AR BNR A BAE B AAER &, HEA R 5 8 113 308 115 b 1 B3 15 5 R A0 A s,
SRIG A BB T EA TR 2R

AT S B R ST X LR IR, B S A AR S . R BRI, BARE T
HAE TEEAS . ERESIS0TIA — &R/, BWI SR SR, RIS,

KEG MR RE, ERWH, BRI R L8, X B b S A 17 45— o ) R ARk 2
b3 % . BA IR SRR LAELLR R0 vl 1ok i, 200 P {5 v i A 01 e 5 25 ST A R4

» % 2%, 4 %) (Games and Interactive Activities)

AN 5 HLAE A UAWE R 07 RG22 18 S briB & sialil, I%I00E SR 38 0 4E S AR T 16 2h i 35k
FIES Hx.

rE s g TR St T R, RALFEWAMIEET 4, EHAREREER. AUk
i, W25 FHESOT 4h . WCRZC EIG AT 2 1k EAEARIOTE BRI, WHREE %A BB ROk R, %
TaT ARG AL HiES), ¥ WS,

» % A o 7 (Listening with a Purpose)

T B TTHY X M INR >] 2 i — PR L& F3R T DTS . %3 BHE AR R Tl sk, o
JEK T AR RS B A ANfIAKCE, RAERY BARRIGIENT DERE, HB A S 0T B SC i 3EiE, A
P RN Sy ER oy A 3FPUNSRA R, BY . WPEBUARE. WrBURRE 15 BRI DS . X = R R0 T 19 1 Ak
REFPAY “IUEE” (Skimming), “iEHUES B (Scanning)fl “REi%HEIE” (Inferring) ,

v T BR K & (Determine Context)

IRTLRANW Be AR AT H e RE, B TEVIZRFE TR R, Ehanife7eikiB . B RATEM 2




. BRI EENE R 2%,

A, SRR > T B AR S B VR RIRE & A AP . AR, IZIUE SR IZE B A SRR
B, AR AT A AT . S, U h ISR A — A B ARt R A e BT RO BRI
Frh 2R E AR, X RN SEAORL BT TR — PR RE

FeibFAEREBE , I8 E 2R, EEIISE R RS AR KB, ALK, B
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Introduction to the Teacher’s Edition

Methodology and Approach

The following information is provided to help
you understand some of the guiding principles
behind the book and to give you some general
suggestions for using the material. More detailed
suggestions for working with each unit are given
in the interleaved pages of the units.

True Colors 4 is written especially for high inter-
mediate students who have studied a good deal
of English but find it difficult to use the lan-
guage. They may lack confidence in either speak-
ing or listening and may need a good deal of
practice. They will certainly want to be able to
activate what they have studied but which has
not been mastered. True Colors 4 reviews basic
structures and vocabulary with extensive oral
practice, and in this way leads the student to
more confident ownership of the language.

Ownership of the Language

A major goal of True Colors is to move beyond
controlled oral practice to freer speaking and per-
sonalized oral tasks. The sections titled “In Your
Own Words,” “Heart to Heart,” and “Improvise,”
which appear throughout each unit, encourage
experimentation and build oral fluency. The
teaching notes on the interleaved pages of this
book provide numerous suggestions for further
discussion and personalization. Thus students
are led to make the new language their own and
to express themselves freely in English.

Avthentic Models

Students outside an English-speaking country
lack exposure to natural models of English, espe-
cially natural models of everyday speech. True
Colors aims to fill that gap by providing numer-
ous examples of both near-authentic and au-
thentic reading and listening texts that are moti-
vating to students. Students “eavesdrop” on a
number of easily understood situations and em-
pathize naturally with the situations and the
characters. The characters range in ages and
backgrounds to give students practice in dealing
with a variety of communication styles.

Authenticity is carried through to the models of
spoken language provided, which include common
idiomatic expressions, contractions, and one-word
answers. Idiomatic expressions such as I wouldn’t
hold my breath, Don’t jump to conclusions, and It’s on
the tip of my tongue are introduced naturally in infor-
mal contexts. The near-authentic Reading Focus
texts were written to duplicate the style of au-
thentic publications, in which the author could
provide several examples of the target grammar
of the unit. True authentic text can be found in
every unit, in the Authentic Reading section,
which uses text taken unedited from a real
source, offering students an opportunity to read
various examples of actual published material.

Receptive Models

Throughout the series students are exposed fre-
quently to models of the language that are
slightly above their productive ability. These
models are clearly marked with the label “Recep-
tive Model.” The aim is to activate the skills of
listening and reading, such as ignoring unknown
words, listening for key information, scanning,
and inferring meaning from context. With con-
trolled systematic practice in these skills, stu-
dents will not be at a loss when faced with “real”
English outside the classroom.

The language in the course is presented in nu-
merous listenings and readings to illustrate real
models of language in use. A near-authentic
reading or listening text provides a richly contex-
tualized presentation of grammar in each unit.

Integrated Skills

The True Colors series aims to develop all four
skills of listening, speaking, reading, and writing.
It is understood that students outside an English-
speaking country need to activate their receptive
(listening and reading) abilities as much as the
productive skills of speaking and writing. They
also need to encounter and practice the target
language in a variety of ways.

Particular attention is given to the listening and
speaking skills. Recorded conversations on audio-
cassette or CD and in the accompanying video
(True Voices) are an integral part of every unit and
are intended to help students learn from spoken



English models. Students are also given a good
deal of controlled oral practice, which gives
them the confidence to perform the less con-
trolled speaking tasks later in each unit. Pronun-
ciation activities, which focus on stress and into-
nation as well as on individual sounds, are
integrated into every even-numbered unit.

Interesting reading texts and real writing tasks
are also included in each unit, and attention is
given right from the start to critical thinking and
reading comprehension skills.

Task-Based Approach

Since speaking a language is a skill, it is best per-
fected through practice. As a result, most of the
activities in the book are tasks that students do
in pairs, in groups, or individually. The teacher’s
role is to set up these activities clearly, monitor
closely, and provide corrective feedback when
necessary. Some of the tasks are competitive
games that are motivating in themselves. There
are also discussions and interactive activities in
which one student has information that another
needs or in which students work together to
complete a task. Students are thereby encouraged
to use the language communicatively to achieve
a purpose and are kept active and involved
throughout the lesson.

Recommended Teaching
Procedures

The interleaved teacher’s pages will consistently
recommend the following techniques. The ex-
tent to which you choose to use these techniques
is up to you, of course, and will reflect your back-
ground, your personal approach, the training
you have received, and your students’ needs.

Try to use English with your students as much as
possible. This gives them further opportunity to
listen to English and to encounter it as a real
means of communication. Start by using a few
basic phrases regularly: OK, let’s begin! Any ques-
tions? Look at the board, etc. To support you, the
interleaved teacher’s pages frequently give the
actual wording of questions and directions for
setting up tasks.
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Asking questions keeps students active and in-
volved in the class and lets you know what they
understand and what they do not. You can elicit
specific language from students by referring to
the context. For example: I'm talking to a friend. I
haven’t seen him for a long time. What can I say?
and What question did Bob ask Mary? You can also
elicit from students information about language,
ideas, and opinions. When you elicit ideas and
opinions, the language that the students use is
not so important; what is important is the ideas
they are voicing. For example, in discussing a
picture or a photo story, you might ask, Where is
this? At a party? Why do you think so? You should
accept a variety of responses and be less con-
cerned with grammatical accuracy than with the
ideas being expressed. One-word answers may be
perfectly appropriate.

If your class is large, you may find that it is better
to call on individuals to respond. This keeps all
the students on their toes since they never know
when they might be called on, and it also en-
sures that you stay at the pace of the whole class,
not just that of the stronger students. If a student
cannot respond, do not penalize him or her. Just
g0 on to another who can.

Correction

Most students, in particular adult students, like
to be corrected, especially when they are trying
out a language for the first time. However, too
much correction can be demotivating.

We recommend that you correct mistakes imme-
diately when students are practicing language in
a controlled way (for example, during the conver-
sation and pronunciation activities) and still need
guidance with the forms. First let the student fin-
ish the thought. Then indicate by a gesture or a
sound that there has been a mistake. Try to show
him or her where the mistake was—a common
technique is to count on the fingers of your hand
to indicate the words of the phrase—and see if
the student makes the correction alone. Above
all, avoid making students feel pressured. Give
them time to think. Correct what you have
taught. If students have understood your presen-
tation, they should be able to correct themselves.

At later stages in each unit, the students should
begin to use the language by themselves to ex-
press their own opinions. At this stage, in order
to encourage free production, avoid correcting



too much. Listen instead to what the student is
trying to say and react to that.

A less intrusive way to correct during this stage is
to reformulate the student’s phrase without stop-
ping the flow of conversation. For example:

S: I 'no go to the university.
T: You don’t go to the university? Oh.
S: No. I don’t go to the university. I work full-time.

Note that students often self-correct with this
technique.

Pair and Group Work

- True Colors provides numerous opportunities for
students to work together in pairs or small
groups. This provides a change from teacher-
centered open-class work and maximizes practice
opportunities. It ensures that students initiate as
well as respond in English. It also encourages stu-
dents to help one another learn and to work
more independently of your help.

Students should be encouraged to collaborate on
the comprehension and grammar tasks in the
book. The Improvise, Inter-Action, Heart to Heart,
and In Your Own Words tasks also involve pair
and group work. In this way, the students become
accustomed to working together to solve problems
and begin to take more responsibility for their
learning. If your students have never practiced
speaking in English together before and are used
to lessons that are entirely teacher led, this con-
cept will be somewhat new to them. Try some or
all of the following to warm them up to the idea:

¢ Before you put students in pairs for the first
time, explain to them (in their own language if
necessary) your reasons for doing this. Explain
that they will be practicing English together so
that they can get more time to speak and so
that you can listen to more students at once.

* Give them a very simple task with very clear in-
structions. Model the interaction first with a
student at the back of the room so that the
whole class can watch. It is easier to start with
tasks in which the language is predetermined
rather than improvised. Make sure that all stu-
dents know what they have to do and what lan-
guage they have to use. Even if explaining takes
some time, remember it will become easier to
set up pair work once students get used to it.

* Plan in advance how you will group students
and tell them who to work with at the begin-
ning. Ensure that they are sitting close enough

to each other to hear. Ask some students to
move if necessary.

e Encourage students to change partners from
time to time to ensure that each student works
with a variety of people. There are a number of
fun ways to change partners. One way is to
prepare in advance a number of slips of paper
that are paired—for example, two slips with
the same number on them, two with the same
color, slips with the beginning and end of an
idiom the students have learned, or with a
word and its definition. Each student takes a
slip of paper and looks for his or her partner.
Most teachers prefer to have students with dif-
ferent abilities work together. You may wish

- occasionally to pair students according to abil-
ity in order to challenge stronger students or
provide extra support to weaker ones. Your
own knowledge of your class will help you de-
cide when this is appropriate.

* Monitor closely. Move around the room, lis-
tening; correct where necessary. Avoid making
eye contact so that students are not distracted
by your presence, but make it evident that you
are listening and expecting students to be on
task. Take action if students are not on task.
Assign new partners or give them more work
to do silently.

* Provide a time limit to encourage students to
stay on task. Finish the activity before most
students have completely finished, to avoid
“dead time” as groups finish one by one. If
some students finish early, be ready with
something for them to do. One idea is to have
them write something—for example, the con-
versation they have been practicing—to pro-
vide a change in pace and mood.

* Introduce pair work slowly to your classroom.
One activity per class session is fine to start.
Weaker students may prefer more controlled
speaking tasks. Introduce freer speaking activi-
ties little by little, when you think your stu-
dents are ready.

* Do not expect every pair work activity to be an
instant success all the time. If an activity is clearly
not working, call a halt and change the pace.

Interleaved Teacher’s
Pages

Each teacher’s page presents detailed suggestions,
language and culture notes for presentation to
students, tapescripts for material that doesn’t ap-
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pear on the student’s page, links to the workbook
exercises, and answers to the exercises. In addi-
tion, a table of pronunciation symbols used in
this book and a complete answer key for the
workbook and the achievement tests can be
found at the end of the teacher’s edition.

The units are designed to be used sequentially
and to take five to seven hours of class time each.
Each unit is broken up into several identifiable
sections, each indicated by a yellow triangle.
Some of these sections are social language mini-
lessons, which make up the core of the produc-
tive language of the unit. If you choose, each of
the remaining sections—Grammar and Meaning,
Authentic Reading, Listening with a Purpose,
Pronunciation, Speaking, and Writing—can be
used as mini-lessons.

The amount of time you spend on each section is
flexible, and the course has been designed so
that you can gear each unit more specifically to
the needs of your students. Activities labeled
“Option” in the interleaved teaching notes pro-
vide suggestions for alternative ways to use the
material, and those labeled “Challenge” provide
ideas for extending tasks to provide further prac-
tice or to challenge higher-level students.

Below are some general suggestions for getting
the most out of each section of a unit in class.
Additional specific teaching notes are provided
in the interleaved pages of this book.

Photo Story (Receptive Model)

The photo story at the beginning of each unit
demonstrates the use of the target language of the
unit in an authentic and memorable context. The
photos aid comprehension, subtly depict body
language and other cultural clues, and create in-
terest. The photo stories in units 2, 4, 6, 8, and 10
do not have speech balloons and are intended for
listening only. The photo stories in units 1, 3, 5,
7, and 9 can be used for either reading or listen-
ing practice. All of the photo stories are recorded
on the accompanying cassette or CD.

The photo stories are receptive models of real
speech. For this reason, some of the language
may be slightly above the students’ productive
capabilities. But remember that the aim of the
photo stories is comprehension, not production.

Warm Up Preceding each photo story is a

warm-up question designed to familiarize the
students with the topic of the story. It is recom-
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mended that the warm-up question be asked be-
fore beginning the photo story. The interleaved
teacher’s pages provide additional questions to
ask at the warm-up stage.

Presentation Whether you present the photo
story as a reading or a listening activity, it is a
good idea to ask students to look at the photos be-
forehand. In doing so, they build up a series of ex-
pectations about the subject of the story. In addi-
tion, they will be more motivated to read or listen.

The interleaved teacher’s pages provide questions
to ask about the scenes in the pictures. Sample
answers are provided; however, do not expect ac-
curate oral production at this stage. In fact, stu-
dents don’t need to use much language to re-
spond; one-word answers are sufficient. The aim
is to prepare students to read or listen to the text,
not to practice or test specific language.

Vocabulary cues have been embedded in the
story when it is anticipated that some pertinent
language may be unknown, and the interleaved
teacher’s pages alert the teacher to words that
students may not understand. However, two of
the goals of True Colors are to infer meaning from
context and to ignore unknown vocabulary and
focus on global meaning in receptive models.
Ample context and picture clues help students to
build these two skills. For example, on page 27,
the term ransom note is explained by a thought
balloon showing one. You may want students to
try to figure out the meanings of some unknown
language before providing definitions.

To Present with a Reading Emphasis
There are a variety of ways to present the photo
stories containing speech balloons with a reading
emphasis. One way is to play the cassette or CD
as students read along in their books. Another is
to read the story aloud, either alone or with the
help of one or more students. A final method is
to have students read the photo story silently to
themselves. Then read through the comprehen-
sion questions aloud and give students time to
look for the answers.

To Present with a Listening Emphasis
Allow students a short time to look at the pic-
tures before playing the cassette or CD. Ask ques-
tions about the pictures to raise expectations and
to prepare students for what they are about to
hear. Students then listen to the story while look-
ing at the pictures. Note that in units 2, 4, 6, 8,
and 10, the pictures in the photo stories are



numbered in sequence. These photo stories are
recorded twice—once with the number of each
picture, and once without numbers. The first
time students listen, play the version with the
numbers so that the students are looking at the
picture they are hearing about. As students focus
on each photo in turn, the visual context will
enhance their aural comprehension. For subse-
quent listenings, play the version without num-
bers. This will accustom students to the rate and
continuity of natural conversation without the
artificial interruption of numbers. It may be nec-
essary to play the recording several times. Each
time, students will understand more.

Students look at the comprehension questions
that follow the story. Stronger students may be
able to answer the questions immediately, but
weaker groups will not understand much the first
time. Allow them as many listenings as necessary.
Encourage students to use the pictures and the
context to guess at what is being said.

If you encourage students to compare their an-
swers in pairs, they will have more confidence to
let you know if they do not understand.

Comprehension Tasks Comprehension
tasks focus on the skills of factual recall, confirm-
ing content, inference and interpretation, and
understanding meaning from context. These ac-
tivities can serve as listening or reading compre-
hension exercises.

For Your Students

In the teaching notes, sections titled “For Your
Students” provide culture, language, and pro-
nunciation notes related to the topic of the
photo story that you may want to share with
your students.

Grammar and Meaning

Listening and Reading Focus Sections ti-
tled “Listening Focus” and “Reading Focus” pre-
sent the target grammar of each unit in an ex-
tended near-authentic reading or listening text.
Units 2, 4, 6, 8, and 10 use reading texts to con-
textualize the grammar; units 1, 3, 5, 7, and 9 use
listenings. For ease of reference, the key grammar
is highlighted in bold type in the reading texts
and in the tapescripts in the teacher’s edition.

It is important to check comprehension of the
text first before focusing students’ attention on
the highlighted language. If you choose to have

students read the texts aloud in class, stop after
each sentence or two and ask questions about
what was read. Allow students to answer with
one-word answers to demonstrate comprehen-
sion. At the end of the passage, ask individual
students two or three questions at a time. Gradu-
ally build up to asking stronger students a longer
series of questions, the answers to which can
serve as a summary of the reading as a whole.
Finish by asking individual students to tell the
class everything they can about the reading. Be-
gin with the more able students; continue with
the weaker students, who will have benefitted
from hearing their classmates perform the task
before them and who will be more successful be-
cause of this listening practice.

For more suggestions on using these texts in
class, see the sections titled “Listening with a
Purpose” and “Authentic Reading.”

Grammar Chart Many teachers like to high-
light grammar on the board in order to hold the
attention of the class. If you do, the grammar chart
provides both rules and examples that can be used
for this purpose. These charts can also be used
solely for student reference if you do not want to
present grammar explicitly during class time.

Inductive Approach If you prefer an inductive
approach, start by presenting an example sen-
tence or sentences to the students and then ask
questions to encourage students to infer a rule.
Ask questions such as When do we use this struc-
ture? What other ways can we say the same thing?
What goes here? How is this structure formed? How
do you make a question? etc. The interleaved
teacher’s pages provide questions that can be
used for this purpose.

Deductive Approach Alternatively, if you pre-
fer a deductive approach, start by giving the rule
and follow it with the example sentences. Write
examples on the board as you discuss them. This
allows you to keep the students involved and to
present the new information a step at a time. If
possible, use colored markers, arrows, and boxes
to highlight structural changes such as subject /
verb agreement and other concepts.

Grammar Task In order to ensure that stu-
dents are able to recognize the language features
that have been presented, the grammar tasks
that end the grammar charts encourage students
to find specific examples of the new language in
the photo story or elsewhere in the unit. Use
these short tasks in open class or have students
work on them individually or in pairs.



