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Foreword

vi

Vision and purpose

The Practical English Language Teaching series is designed for practicing teach-
ers, or teachers in preparation who may or may not have formal training in
second and foreign language teaching methodology. The core volume in this
series, Practical English Language Teaching, provides an overall introduction to
key aspects of language teaching methodology in an accessible yet not trivial
way. The purpose of this book is to explore the teaching of speaking in
greater depth than was possible in the core volume, while at the same time
remaining both comprehensive and accessible.

Features

« A clear orientation to the teaching of speaking, including an historical
overview and an introduction to major approaches and analyses that
have informed pedagogy.

A detailed treatment of the teaching of speaking at beginning, intermedi-
ate, and advanced levels, providing practical techniques for teaching and
assessing speaking and pronunciation at each of these levels.

*  Reflection questions inviting readers to think about critical issues in lan-
guage teaching and Action tasks requiring readers to apply the ideas,
principles, and techniques to the teaching of speaking and pronunciation
in their own situation.

« A great deal of practical illustration from a wide range of textbooks and
extracts from authentic classroom interaction.

A “key issues” chapter that provides suggestions for dealing with large,
multi-level classes, introducing technology, and catering to different
learning styles and strategies.

«  Suggestions for books, articles, and Websites offering resources for addi-
tional up-to-date information.

«  An expansive glossary that offers short and straightforward definitions of
core language teaching terms.

Audience

As with the overview volume, this book is designed for both experienced and
novice teachers. It should also be of value to those who are about to join the
profession. It will update the experienced teacher on current theoretical and
practical approaches to teaching speaking. The novice teacher will find step-
by-step guidance on the practice of language teaching.



Overview

Chapter 1

The first chapter provides an orientation and historical overview of the teach-
ing of speaking. The chapter also introduces key principles for teaching and
assessing speaking.

Chapters 2-4

Chapters 2—4 introduce you to the teaching of speaking to beginning, inter-
mediate, and advanced students respectively. Each chapter follows the format
below.

Chapter 5

The final chapter explores key issues including the teaching of speaking and
pronunciation in large, multi-level classes, working with learners who have
different learning styles and strategies, responding to learners’ errors, and
using technology.

Chapter structure for Chapters 2—4

Goals: Summarizes what you should know and be able to do after having
read the chapter and completed the Reflection and Action tasks.

- Introduction: Gives an overview of the chapter.

Syllabus design issues: Outlines the speaking issues that are relevant at
different levels, and the concerns that inform syllabus design.

Principles for teaching speaking: Appropriate principles for teaching
speaking at different levels are introduced, discussed, and illustrated.

Tasks and materials: Describes and illustrates techniques and exercises
for teaching speaking and pronunciation at each level.

Assessing speaking: Introduces practical techniques for assessing learners
in the classroom.

Conclusion: Reviews the goals of the chapter and how they were discussed
within the chapter.

Further readings: Lists articles or books to enhance your knowledge
about teaching speaking and pronunciation.

Helpful Web sites: Provides ideas for Web resources for teaching speaking
and pronunciation.

vii
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At the end of this chapter, you should be able to:

japter One

What 1s
speaking?

provide your own definitions of speaking and pronunciation.
describe different approaches to teaching speaking.

understand the relationship between the various components of
spoken language.

explain what speech acts are and give examples of various
speech acts.

describe how speaking is taught in three prominent language
teaching methods used over the past several years.

identify communication strategies that language learners can use
when they encounter difficulties.

distinguish between direct, indirect, and semi-direct tests of
speaking.

explain the differences between objective, analytic, and holistic
scoring of speaking tests.

appreciate the important role of pronunciation in helping
learners increase their comprehensibility when they speak English.




1.

Introduction

This chapter will explore the fundamental concept of speaking and its
components, including the important subtopic of pronunciation. In the first
part of the chapter, we will answer the question, “What is speaking?” Next,
in Section 3, we will examine different approaches to teaching speaking.
Then, in Section 4, we will study a model of the various components that
must come into play when we are speaking in a new language. In the process
we will review some differences between spoken and written language. In
Section 5, we will look at some important issues about teaching speaking,
including a quick overview of the main teaching methods that have been
used over the years. Finally, we will consider the vexing question of how
learners’ speaking skills should be assessed.

2. What is speaking?

In this section, we will consider what we mean by “speaking.” In
language teaching we often talk about the four language skills (speaking,
listening, reading, and writing) in terms of their direction and modality.
Language generated by the learners (in either speech or writing) is considered
productive, and language directed at the learners (in reading or listening)
is known as receptive language (Savignon, 1991). Modality refers to the
medium of the language (whether it is aural/oral or written). Thus,
speaking is the productive, oral skill.

Speaking consists of producing systematic verbal utterances to convey
meaning. (Utterances are simply things people say.) Speaking is “an inter-
active process of constructing meaning that involves producing and receiving
and processing information” (Florez, 1999, p. 1). It is “often spontaneous,
open-ended, and evolving” (ibid., p. 1), but it is not completely unpredictable.

Speaking is such a fundamental human behavior that we don’t stop to
analyze it unless there is something noticeable about it. For example, if a per-
son is experiencing a speech pathology (if a person stutters or if his speech is
impaired due to a stroke or a head injury), we may realize that the speech is
atypical. Likewise, if someone is a particularly effective or lucid speaker, we
may notice that her speech is atypical in a noteworthy sense. What we fail to
notice on a daily basis, however, are the myriad physical, mental, psycho-
logical, social, and cultural factors that must all work together when we speak.
It is even a more impressive feat when we hear someone speaking effectively
in a second or foreign language.

Chapter 1



3. Approaches to speaking

For many years, language teaching was seen as helping learners develop
linguistic competence—that is, helping students master the sounds,
words, and grammar patterns of English. The idea was that by studying the
bits and pieces of a language, students could eventually put them all together
and communicate.

In the 1970s and 1980s, however, our understanding of language learning
experienced a significant shift in focus. This shift was influenced by interna-
tional developments in linguistics, curricula, and pedagogy, as well as by soci-
olinguistic research (primarily in Australia, Canada, New Zealand, the United
Kingdom, and the U.S.). In addition, the numbers of refugees and immi-
grants resettling in English-speaking countries made linguists and language
teachers realize that developing linguistic competence alone was not enough
to be able to speak English well and get along in society.

In the mid-1970s the notion of linguistic competence came to be viewed
as a component of the broader idea of communicative competence “the
ability of language learners to interact with other speakers, to make meaning,
as distinct from their ability to perform on discrete-point tests of grammatical
knowledge” (Savignon, 1991, p. 264). Being communicatively competent
“requires an understanding of sociocultural contexts of language use” (ibid.,
p. 267).

There are several important models of communicative competence (see
especially Bachman, 1990, and Canale and Swain, 1980), all of which include
some form of sociolinguistic competence, or the ability to use language
appropriately in various contexts. Sociolinguistic competence involves
register (degrees of formality and informality), appropriate word choice,
style shifting, and politeness strategies.

Another important element of communicative competence is strategic
competence. In terms of speaking, this is the learner’s ability to use lan-
guage strategies to compensate for gaps in skills and knowledge. For exam-
ple, if you don’t know a word you need to express your meaning, what
strategies can you use to make your point?

A fourth component of communicative competence is discourse
competence, “how sentence elements are tied together,” which includes
both cohesion and coherence (Lazaraton, 2001, p. 104). Cohesion is “the

ammatical and/or lexical relationship between the different parts of a sen-
tence” (Richards, Platt, and Weber, 1985, p. 45). Cohesion includes reference,
repetition, synonyms, and so on. In contrast, coherence involves “how
texts are constructed” (Lazaraton, 2001, p. 104; see also Bachman, 1990, pp.
84-102, and Douglas, 2000, pp. 25-29). Let’s consider the following conver-
sation as an illustration.

What is speaking? 3



Jeff: Hey, Lindsey, how’s it going?

Lindsey: Wow! | just had a test and it was really hard!
Jeff: Oh, what was the test about?

Lindsey: Statistics! All those formulas are so confusing!
Jeff: Yeah, | don't like that stuff either.

In this brief conversation, there are several examples of cohesion. In
Lindsey’s first turn the pronoun it refers to the test she has just mentioned. In
Jeff’s second turn, he repeats the word test. In Lindsey’s second turn, the
words statistics and formulas are synonymous. Finally, in Jeff’s last turn “that
stuff” refers to statistics and formulas. All these devices make the conversation
cohesive.

Coherence also has to do with “the relationships which link the meanings
of utterance in a discourse” (Richards, Platt, and Weber, 1985, p. 45).
However, coherence often involves the speakers’ background knowledge.
For example, the following exchange is coherent because the two people
know that the two events are scheduled at the same time:

Person 1: Going to the review session?
Person 2: Rugby practice.

Both cohesion and coherence contribute to discourse competence. For
people speaking in a new language, the specific linguistic elements that make
speech cohesive can be especially demanding to produce during the pressure
of a conversation.

Reflection

Think about someone you know who is truly bilingual or multilingual who
can function effectively and apparently effortlessly in two or more
languages. Can you think of examples of the four components of
communicative competence in that person’s speech?

I have a friend named Lillian, who is a native speaker of Cantonese. She
is a fully-competent bilingual who regularly demonstrates all four compo-
nents of communicative competence when she speaks. In terms of her lin-
guistic competence, she has very good pronunciation, a wide vocabulary, and

4 Chapter 1



excellent mastery of English grammar rules. She also can appropriately
engage in many different types of speaking, from a casual conversation to giv-
ing a formal conference presentation to a large audience of strangers. Her
speech displays both cohesion and coherence, so she demonstrates her dis-
course competence as well. If she needs to use an unfamiliar word or struc-
ture, she uses her strategic competence and finds a way to convey
her meaning.

These four components of communicative competence have several
practical implications for EFL and ESL teachers. Since communicative com-
petence is a multifaceted construct, it is important for teachers to understand
the complexities learners face when they are speaking English.

One of those complexities is balancing fluency and accuracy. A proficient
speaker is both fluent and accurate. Accuracy in this context refers to the
ability to speak properly — that is, selecting the correct words and expressions
to convey the intended meaning, as well as using the grammatical patterns of
English. Fluency, on the other hand, is the capacity to speak fluidly, confi-
dently, and at a rate consistent with the norms of the relevant native speech
community. (We will revisit the concepts of fluency and accuracy in
Chapter 4.)

An important concept for teachers to understand is that while students
are at the beginning and intermediate levels of language learning, that is,
while they are still developing their proficiency, fluency and accuracy often
work against each other. Before grammar rules become automatic and while
learners are still acquiring essential vocabulary items, applying the rules and
searching one’s memory for the right words can be laborious mental
processes, which slow the learners’ speech and make them seem dysfluent.
Likewise, language learners can sometimes speak quickly, without hesitating
to apply the rules they have learned, but doing so may decrease their accu-
racy (that is, the number of errors they make in speaking may increase).

Reflection

Think about a time when you yourself were studying a new {anguage.
What was more important to you—fluency or accuracy? Did you
consistently try to combine the two? Or did your focus at the time depend
on the context in which you were speaking?

An important concept to keep in mind is that people use language in rec-
ognizable ways to get things done. There are many, many “speech acts”
(or functions) in any language, and it is important that students learn the
appropriate ways to accomplish their goals when they are speaking. Some

What is speaking? 5



important speech acts in English include thanking, requesting information,
apologizing, refusing, warning, complimenting, directing, complaining, and
so on.

One interesting issue in teaching and learning speech acts is that there is
no one-to-one form/meaning correspondence. The same utterance can be
used to mean more than one thing, and this duality can be the source of some
confusion. For example, many years ago, my husband and I were packing
our gear for a camping trip. He asked me, “Did you pack the silverware?”
and I said no. That evening, after driving for several hours, we set up camp,
and cooked a meal. When we sat down to eat, we discovered that we had no
eating utensils. I had interpreted his question as a request for information,
and assumed that he would pack the silverware. He had intended his ques-
tion as a directive, reminding me that I should pack the silverware.

Likewise, there are many ways to accomplish the same goal in speaking
English—in other words, different forms can be used to accomplish the same
speech act. Think about the following utterances:

1. It’s cold in here!
2. Aren’t you forgetting something?
3. Hey, how about closing the door?

All of these utterances are directives used to try to get someone to close
a door to a room. These sentences would be spoken by someone inside the
room to the person who had left the door open. Understanding these utter-
ances and acting on them appropriately, however, depends on the context in
which they are spoken. The context apparently involves two (or more) peo-
ple, a room with an open door, and a cold day. But would a low-level
employee make any of these statements to a company president? Almost cer-
tainly not. These directives are all very casual—in fact, quite informal—and
would probably only be said by social equals who know one another quite
well (or by someone who has no concern for politeness constraints, or who
has different expectations about politeness).

There are many ways_of making spoken utterances more or less polite.
The various linguistic means of softening a message are known as
mitigation. This “softening” can be accomplished through pronunciation
of words, phrases, clauses, or entire utterances.

Chapter 1



Reflection

What are the specific differences among the following utterances?

1. Pack the silverware.

2. Please pack the silverware.

3. Would you please pack the silverware?

4. I'd appreciate it if you would please pack the silverware.

What are the mitigating effects of the additions made to each
subsequent utterance?

As you can see, these utterances get increasingly longer as words are
added. The basic proposition remains the same: the speaker wants the lis-
tener to pack the silverware. What changes then?

In the first utterance, we have just the bare imperative, or command.
Syntactically it consists of the verb (pack) and the direct object (the silverware).
In the second utterance, only the politeness marker, please, has been added.
In the third, the basic proposition (the speaker wants the hearer to pack the
silverware) and the politeness markers are embedded in a question form:
“Would you...?” Finally, in the fourth utterance, that entire question has been
embedded in the additional statement, “I'd appreciate it if...” Each of these
changes has the effect of softening, or mitigating, the directness of the request.

This exercise reminds us that the same basic proposition can be con-
veyed in many different ways. As people learn to speak English, they must
develop their repertoires for expressing themselves appropriately in various
situations.

4. Speaking in action

Figure 1 on page 8, which I think of as van Lier’s (1995) pyramid, is a
“picture” of the components of spoken language. The left column lists four
traditional areas of linguistic analysis (which teachers must understand), and
the center column labels the units of spoken language (which learners must
master). These units are often referred to as the “levels” of language. They
must all work together, simultaneously, when learners speak English. We will
use this pyramid as a tool for exploring the components of spoken English
that we, as teachers, must understand in order to help our learners.
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