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Preface

Since the publication of the first edition of Educating the Global Village, world events
have called for the book’s revision. Today, the realities of the global village are more
evident to all of us in our daily lives. The challenge of today’s schools is to define and
implement new directions that address global concerns, issues, and needs that face ed-
ucators and parents in this 21st century. The intent of this edition is the same as that of
the first, to help children live effectively in the global village. To that end, we have re-
vised the text with up-to-date information, learning theories, teaching practices, and
home/school/community partnerships that protect, promote, and provide for all of the
world’s children.

Children’s attitudes are formed in the beginning years of life. Many texts ignore the
early years in the teaching of global or international education. We feel that young chil-
dren should be included in the discussion and decisions about their world; thus, an-
other goal of this text is to approach global education with a background and strategy
that educators and families can use for effecting a proactive and positive influence on
young children. The text intends to help those working with children from their earliest
social interactions through their elementary school years.

New to This Edition

We have made many changes to this new edition.

* We reorganized the book into 10 chapters that integrate teaching exceptional chil-
dren in an international context throughout the text to reflect the inclusion philoso-
phy of special education.

* We expanded on teaching practices for global education to include several innova-
tive approaches and international models such as multiple intelligence schools, Reg-
gio Emilia schools, the Montessori method, standards-based schools, and full service
schools.

* We considered the roles that distance learning, the Internet, and web designs play
in outreach, collaboration, and conferencing in a global community. Readers also
are directed to pertinent references and websites at the end of chapters for greater
depth and breadth of information.
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* We added the importance of a sustainable environment for the future needs of chil-
dren and the new imperatives to support the spiritual side of teaching and learning.

* We extended the definition of global education from 10 to 12 principles.

* The appendixes are updated and revised as resources for further study and imple-
mentation by teachers, families, and children.

* Finally, we have revisited the state of childhood and the UN Convention on the
Rights of the Child in context of the new directives the United Nations is taking in its
campaign to better the lives of all children around the globe.

Organization

A major theme of this text is unity in diversity. The theme expands the usual definitions
of global education and multicultural education. It perceives the world as community
while recognizing the world in the local community. With that dual purpose, the book
is organized into three parts:

* Part |: The Need for Global Education Continues
* Part Il: Including Diverse Learners
* Part lll: Implementing a Global Education Curriculum

Topics covered include the ever-changing definition of global education, the state of
the world’s children, UN mandates, comparative education practices, the importance
of culture, multicultural America, creating community, placing the world in the cur-
riculum, teaching themes, and the role of the globally literate educator.

In conclusion, we wrote this book to serve families, educators, and children as a text
that puts theory into practice. We hope to provide our readers with a knowledge base
for understanding the issues and concerns of global education. We offer teaching-
learning strategies that are inclusive of all children in a diverse array of learning styles,
that infuse global education into the child care center, school, home, and community,
and that help children solve today’s problems so they can face the challenges of to-
MOrrow.

Acknowledgments

We would like to thank our editors, Ann Davis and Allyson Sharp, and Salem State Col-
lege for financial and academic help. We would especially like to thank the following
reviewers for their helpful insights and suggestions: Jacob Mayala, St. Cloud State Uni-
versity; Lorna H. Greene, Skagit Valley College; Cheryl W. VanHook, Ohio University;
and Sandra B. DeCosta, Indiana State University. We owe a great debt of gratitude to
our former coauthor, Jo-Anne Murphy, for her contributions to this edition. We thank
Allan Shwedel and Michelle Pierce, who aided in the photo selection, and Phyllis
Arouth, who is always a crucial support. We appreciate our families, friends, and



Preface

vii

colleagues who loved, listened to, and lived with us throughout the revision of the
book. Dr. Swiniarski wishes to acknowledge the memory of her parents, Bernice and
Charles Boyle, for encouraging her to be a lifelong learner, and her husband, Joe, for
his constant help and encouragement. Dr. Breitborde would like to acknowledge the
memory of her mother and father, who gave her a sense of her own history and of her
responsibility as a citizen of the world, and extend a special thanks to sustaining friends
and the three sons who have blessed her life.



viii

The Prentice Hall Companion Website:
A Virtual Learning Environment

Technology is a constantly growing and changing aspect of our field that is creating a
need for content and resources. To address this emerging need, Prentice Hall has de-
veloped an online learning environment for students and professors alike—Compan-
ion Websites—to support our textbooks.

In creating a Companion Website, our goal is to build on and enhance what the
textbook already offers. For this reason, the content for each user-friendly website is
organized by topic and provides the professor and student with a variety of meaningful
resources. Common features of a Companion Website include:

For the Professor—

Every Companion Website integrates Syllabus Manager™, an online syllabus creation
and management utility.

* Syllabus Manager™ provides you, the instructor, with an easy, step-by-step
process to create and revise syllabi, with direct links into Companion Website and
other online content without having to learn HTML.

* Students may logon to your syllabus during any study session. All they need to know
is the web address for the Companion Website and the password you've assigned to
your syllabus.

* After you have created a syllabus using Syllabus Manager™, students may enter
the syllabus for their course section from any point in the Companion Website.

* Clicking on a date, the student is shown the list of activities for the assignment. The
activities for each assignment are linked directly to actual content, saving time for
students.

* Adding assignments consists of clicking on the desired due date, then filling in the
details of the assignment—name of the assignment, instructions, and whether or not
it is a one-time or repeating assignment.

* In addition, links to other activities can be created easily. If the activity is online, a
URL can be entered in the space provided, and it will be linked automatically in the
final syllabus.



Discover the Companion Website Accompanying This Book

* Your completed syllabus is hosted on our servers, allowing convenient updates from
any computer on the Internet. Changes you make to your syllabus are immediately
available to your students at their next logon.

For the Student—

* Topic Overviews—outline key concepts in topic areas

* Web Links—general websites related to topic areas as well as associations and pro-
fessional organizations.

* Read About It—timely articles that enable you to become more aware of important
issues in early childhood education.

* Learn by Doing—put concepts into action, participate in activities, complete lesson
plans, examine strategies, and more.

* For Teachers—access information that you will need to know as an in-service
teacher, including information on materials, activities, lessons, curriculum, and state
standards.

* Visit a School—visit a school’s website to see concepts, theories, and strategies in
action.

* Electronic Bluebook—send homework or essays directly to your instructor’s email
with this paperless form.

* Message Board—serves as a virtual bulletin board to post—or respond to—ques-
tions or comments to/from a national audience.

* Chat—real-time chat with anyone who is using the text anywhere in the country—
ideal for discussion and study groups, class projects, etc.

To take advantage of these and other resources, please visit the Educating the Global
Village: Including the Young Child in the World, Second Edition, Companion Website at
www.prenhall.com/swiniarski
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Introduction: Defining Global Education

G lobal education involves teaching perceptions of the world in terms of unity within
diversity. The goal of this type of education is to promote the knowledge base, skills,
and attitudes that permit young children to see the world as a community while ap-
preciating the mosaic of cultures in their immediate neighborhood, town, or city. Chil-
dren need to feel that they are part of the world community and to be able to accept
differences among cultures. The connections that children make with other peoples
and the appreciation that they have for other cultures will stem from an activity-based
curriculum of hands-on experience with the universals of childhood and a study of the
“interconnectedness of systems . . . ecological, cultural, economic, political and tech-
nological” (Tye, 1990, p. 5).

Global education is multifaceted and embraces a broad scope. It has been defined as
“seeing things through the eyes and minds of others and it means the realization that
while individuals and groups may view life differently, they also have common needs
and wants” (Tye, 1990, p. 5). It can also be defined in further contexts concerning global
issues, world cultures, and world systems that are interconnected and interdependent.

Global education promotes basic skills for living and interacting in today’s world. It
is for people of all ages, starting with the early childhood years. Its scope includes all
people as it calls for a moral commitment to responsible social behavior.

Interdependency is a key concept of global education (Ellis, 1995, p. 298; Fortson
& Reiff, 1995, p. 276). Fortson and Reiff maintain that “the interdependency of people
immediately highlights the urgent need for better understanding among persons and
nations” (1995, p. 276). This interdependency exists worldwide and, if understood,
can lead to constructive relationships (Fortson & Reiff, 1995, p. 276), such as that
among educators collaborating across national boundaries to develop effective
schools. The purpose of studying comparative education systems is not to rank schools
and place them in competition with each other. Rather, global educators must join in
alliances to study the different models the world community offers, to share effective
measures for reaching children, and to reform schools with approaches that are appro-
priate, tested, and feasible. Access to equal and equitable education extends beyond
national considerations as a right of all children.

The Twelve Principles of Global Education

Global education is based on 12 principles that guide educators to develop a compre-
hensive view of a global education program:

1. Global education is basic education.

2. Global education is lifelong learning.

3. Global education is cooperative learning.
4. Clobal education is inclusive of all.



