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FOREWORD

This book and the accompanying animations in The ICON Visual Guide to Core Activities: A Teaching/Learning
DVD are about ways to organize teaching and learning. These materials are built around the idea of “core
activities,” which are ways of organizing who does what in the language classroom.

I What are CORE ACTIVITIES?

CORE ACTIVITIES are the building blocks of classroom management that help teachers and
students accomplish their purposes in the classroom. For example, when students work in pairs it is a core
activity, which we call PAIR UP and TALK. When they look at visual information and make guesses
about what they will hear when they listen to an audio recording, that, too, is a core activity that we refer to
as LOOK/THINK/GUESS. Because these CORE ACTIVITIES are identified and named,
teachers and students can share a common terminology and approach as they work together in the
classroom.

B What is the ICON Visual Guide to Core Activities DVD?

This book is accompanied by a DVD containing short animations that show each of the CORE
ACTIVITIES in action. These animations function as “visual instructions” to demonstrate to teachers as
well as students how each CORE ACTIVITY works. They are light-hearted directions that can help
students to focus on and carry out the activity. There are also three CHECKING TECHNIQUES on
the DVD. These enable teachers to find out what students have learned in the new language.

The animations can be used in different ways. As a teacher, you can watch them yourself or with colleagues
to help organize and plan your classes. Or you can show your students how a CORE ACTIVITY works
by viewing its animation with them. They can watch and talk about what they see, and this can help them
learn to do the activity as well as develop good language learning strategies.

B Where do these CORE ACTIVITIES come from?

The CORE ACTIVITIES come from the language classroom. They are everyday classroom practices,
distilled from what teachers do when they teach. The activities in this handbook were identified through
research into how teachers and students use course books effectively in language classes around the world.
By looking closely at what happens in lessons, we were able to identify these common classroom
management strategies for teaching and learning.

[l Are the CORE ACTIVITIES a methodology?

CORE ACTIVITIES are not a methodology; they do not prescribe what to do. Instead, they are
tools that help teachers and students work more easily and effectively in the classroom. CORE
ACTIVITIES are content-neutral. They are not tied to teaching specific language points. Rather, these
activities are a means to an end: they serve to facilitate teaching and learning.

iv. FOREWORD



" [ How many CORE ACTIVITIES are there?

There are 18 CORE ACTIVITIES. They don’t have to be done in any fixed order. The sequence will
depend on you and what you want to accomplish. For ease of use in this book, however, the activities are
. organized into four groups according to their general purposes.

In the CORE ACTIVITIES in the first group, students listen or read to understand meaning in the
new language.

FIRST LISTENING ACTIVE LISTENING
SECOND LISTENING READ ABOUT IT

The second group of CORE ACTIVITIES helps students build control over the new language in order
'~ to use it accurately and appropriately.

PRONUNCIATION GET IT RIGHT
| MODEL CONVERSATION LISTEN and ADD

Inthe CORE ACTIVITIES in the third group, students use new language to express their ideas and
experiences in speaking or in writing.

," PAIR UP and TALK YOUR IDEAS/YOUR TURN
i DISCUSS and DECIDE TALK ABOUT IT
ff TALK AROUND WRITE ABOUT IT

The CORE ACTIVITIES in the last group help the teacher identify what students can do with the new
language in order to better address their on-going needs.

YOU FIRST REPORT
LOOK/THINK/GUESS PRESENT and WATCH

- - Pedd)

Bl How can | learn about the CORE ACTIVITIES?

To make each CORE ACTIVITY useful to you, we have taken it apart and analyzed it in detail on
five pages.
® The first page, UNDERSTANDING IT, defines the activity and explains how it can help you
and help your students.
& e The second page, TEACHING IT, shows the steps of the activity using drawings from
the Visual Guide to Core Activities DVD. At the top of the page, the LEAD IN suggests a few

= CORE ACTIVITIES that could precede this one. At the bottom of page, the NEXT
ACTIVITY suggests CORE ACTIVITIES that can follow.

® The third page, MAKING IT WORK, addresses common questions and concerns that
teachers often have when they do this activity. Each question is answered based on experience as
well as research and theory. If you’re having difficulties with the activity, this page may help you
figure out what the issue is.

® The fourth page, EXTENDING IT, offers ways to expand the activity by adding to or varying
it. The suggestions are rated as follows.

Y Easy % % Medium ¥ ¥ ¥ More Involved

FOREWORD v



e The fifth page, WRAPPING IT UP, éuggests ways to complete the activity so that you can
see what your students have learned from it. This information is useful in deciding when to move
on or when to give students more practice.

Bl How can | use CORE ACTIVITIES?

There are many ways to use CORE ACTIVITIES. When planning lessons, for example, you can use
them to organize what you want to do. The section on LESSON MAPS offers some examples. When
teaching, you can also use the activities to vary your lessons. Each CORE ACTIVITY includes
suggestions for how to alter or expand the basic procedure to include more variety and practice. When
working with fellow teachers, you can use the activities as a common language to analyze and discuss
your teaching.

Il What are LESSON MAPS?

The six LESSON MAPS in the second part of the book (pages 95-101) show how the activities can be
combined into lessons to meet specific teaching objectives. Each map is organized around a general
objective and illustrates this objective with a specific example of a lesson.

I What is the LIST OF PROFESSIONAL TERMS?

This section (p. 104) contains important terms in the field of language teaching that are used in this hand-
book. Each term is listed with a page number that shows where the term is defined. Throughout the book,
professional terms are highlighted in yellow for easy identification.

I What are NOTES TO TEACHER TRAINERS?
These notes present three broad ways in which CORE ACTIVITIES can be useful in training situations.

B A final thought ...

CORE ACTIVITIES are flexible. Like the colors in an artist’s palette, they can be combined in many
different ways to achieve your teaching objectives. As their teacher, you know your students and you know
what they need to learn. You make decisions about what to do in the class and how to do it. Think of these
activities as tools to help you organize and carry out those decisions in your lessons.

As with any tools, however, they don’t work on their own. The activities in this handbook depend on the =
skillful user. The CORE ACTIVITIES capture some of the ways that you can set up and manage =
teaching and learning in your classroom. You will make them come alive with your students based on your
own thinking as a teacher.

We hope that they will serve you well.

Donald Freeman
Kathleen Graves
Linda Lee

Jaimie Scanlon
Cyndy Thatcher-Fettig
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Grour 1

UNDERSTANDING MEANING IN THE
NEW LANGUAGE

FOCUS: Receptive Skills in the New Language
SKILLS: Listening and Reading

CORE ACTIVITIES: FIRST LISTENING, SECOND LISTENING,
' ACTIVE LISTENING, READ ABOUT IT

The four CORE ACTIVITIES in this group help students to become engaged as listeners or readers of
new material. When students listen to or read in the new language, they are often overwhelmed by what is
new to them. As a result, they don’t use what they already know about the world and about the new
language to figure things out. For the teacher, the challenge is to encourage students to use what they know
to figure out what they don’t know. In this process, students become more confident and more autonomous
learners in the new language. Two questions can guide this kind of learning: What is the form, or genre, of

the material? And what is the purpose in listening to or reading it?

Genres Genres are ways of packaging information so that listeners or readers know what to expect. For
example, an interview is a genre; so is a postcard. Recognizing the genre helps students use their
experience to figure out what they are hearing or reading. In this way, they can predict or guess what is
coming, and then they confirm (or disconfirm) as they listen or read. This process of “listening or reading for”
something means having a reason or purpose. It makes listening or reading more engaging and efficient for

the student.

Purpose: What do we read or listen for? In our first language, we usually read or listen to something for
a reason. We rarely take in every word we hear or read. Instead, because language is redundant, we only
need to grasp pieces of the information and our mind fills in the rest to make sense of the whole message.
Our reason for reading or listening to something allows us to process information by confirming (or
disconfirming) our predictions to get what we need from the material. This process makes listening or
reading more efficient since we extract what we need from the material.

In the language classroom, you can help students by giving them an explicit purpose for reading or listening
to new material. In this way, they can listen or read as they do naturally in the world. As a teacher, your
challenge is to encourage students to use what they know to figure out what is new (both in language and
information) for them. These activities help to organize students to use their natural skills to be successful

and effective when they listen or read.

b ) HiSumte e vt =pe



© ) ) FIRST LISTENING

UNDERSTANDING IT

How can | help
students understand
the general meaning
of what they hear?

How can | assess
students’
listening skills?

FIRST LISTENING helps students practice listening for the general
meaning of what they hear. This is called top-down listening. Practicing this
skill shows students that they can get the general idea without understanding

every word.
FIRST LISTENING HELPS FIRST LISTENING HELPS
TEACHERS. .. STUDENTS -
® introduce and build students’ skills in ® |earn that they do not have to understand every
understanding general meaning from spoken word in order to grasp the general meaning of a
language. conversation.
® assess students’ listening skills. If students e feel confident that they are able to understand
have difficulty understanding the main idea, the the general meaning when they listen.
teacher can determine whether further review of
the material is needed.

J
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TEACHING IT

%LEAD IN: LOOK/THINK/GUESS

Follow these steps to do the FIRST LISTENING activity with your students. ’

W ( Let's do FIRST L]STENIN(D

®

4{'/

Set the task: Give students a task to help guide Play the audio: Play the audio once and ask
their listening. Tasks may include answering general students to listen but not to write.

questions about the audio or selecting the correct
main idea from several choices.

PAIR/COMPARE/CHECK
Caa-
Sy W

(3 (4 ( Now let's do J

o5

o —]
Do the task: Play the audio a second time and Do PAIR/ICOMPARE/CHECK: Pair students
students complete the task. up. Students compare their responses.
@ ( You start, )
S
(L, ~$ i
Share: Students share their responses aloud with NEXT ACTIVITY: SECOND
the class. LISTENING or ACTIVE LISTENINGf

4 GROUP 1 UNDERSTANDING MEANING IN THE NEW LANGUAGE



MAKING IT WORK

How can | best
orient students to
the listening task?

What if the listening
content is too difficult
or too easy for
students?

o AR TR T e

ORIENTING STUDENTS
TO LISTENING

ADJUSTING THE LEVEL
OF THE TASK

' Do LOOK/THINK/GUESS. Students look
at a picture or an item related to the listening

- and then make guesses about what they will

. hear.

- Review the new words and expressions related
| to what students will hear.

| Brainstorm with the class or have students
work in pairs to talk about what they think they
- will hear. Write their ideas on the board. Accept
'~ all guesses and ideas.

Introduce the topic of the audio, and have
- students share or write what they know about it.

R—— ez AR T T A

For lower-level students, stop the audio a few
times to check for understanding. Ask students
what they heard. Replay if necessary.

For higher-level students, write one or two
additional questions about the audio on the
board. After students have completed the task,
higher-level students listen again for the
answers to the added questions and lower-level
students check their answers. :

Pair a high-level student with a low-level
student. After students have finished the
listening task, assign a high-level student to a
low-level student (or a group of low-level
students). High-level students check their
partner’s or the group’s answers.

e A SR TR AR A S =

aranane s
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EXTENDING IT

The following activities are designed to give students extra practice with FIRST LISTENING. |
¥« Easy Y % Medium ¥r % ¥ More Involved '

1. % Sketch It: After they listen, students draw a picture to illustrate what they heard. Then they compare
their drawings in pairs or in small groups.

2. Y Title It: Students come up with a short title that describes the main idea of what they heard. When they
finish, students read their titles aloud to the class.

3. % ¥ Five Ws: If the listening task focuses on a conversation, ask students to try to answer five points
about the listening: Who (is speaking?), What (are they speaking about?), When (is the conversation taking
place?), Where (is the conversation taking place?), Why (is the conversation taking place?). Students
compare their answers in pairs or in small groups. There may not be one precise answer to each question.

4. Y% ¥ Questions: After they listen once, students think of one or two questions they have about the people
or conversation they heard. Do SECOND LISTENING, and students listen for the answers to their
questions. If they have questions that are not answered in the audio, encourage the class to guess the
answers.

5. % % % PRESENT and WATCH: After students have finished the listening task, put them into
groups. Groups write a dialogue or conversation related to what they heard. Give them time to check and
correct their scripts, and to practice performing. Then each group performs their conversation in front of
the class. Classmates take notes on the main ideas of these new conversations. After each conversation,
ask the class to review the main ideas. Write them on the board and check in with the group to see if the
class heard correctly.

6 GROUP 1 UNDERSTANDING MEANING IN THE NEW LANGUAGE



WRAPPING IT UP

These activities will help you assess students’ understanding of the material and make a
smooth transition to the next core activity. !

R R A T S S T PR 2SR . —— AN T T T T D T TP T w s aa——

1. ROUND ROBIN: Students say one of the main ideas from the listening. The first student who
volunteers can then choose the next student to report.

2. Review the New: Students come up to the board and write one word or expression from the audio that
they would like to remember. Give students time to read the board and take notes. Then do SECOND
LISTENING and play the audio again. Students raise their hands when they hear the words.

3. PRONUNCIATION: Students select some lines or words and expressions from the audio that they
would like to practice. Students repeat the lines after you until they can pronounce them with confidence.
For longer lines, use a backward build-up drill.

4. REPORT: Students share their answers with a partner. Then they report their partner’s answers to the
class.

FIRST LISTENING 7



