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A xR B ¥ORIRSE . BRI, AIEE . ST, PHAE SR, Bk, i,
ARSI B BRI AT R AR, DB A BRI R Skhr, R PR iRk .

BB M A (Finding a Fixation Point)

T R 2 RS2 0 RS S PRy AR B bR, FEIE W LA R b4k (AnENRISCF ) W, BRES 28Rt
FERMMENRERZZ, TN, IREERER I — A EE A, BERE R, IREFREIE
WRATERY, MK, BEAREM R, B2 st g i g rh 7E A 4 B SRR A
FeAEE 2

{Ei% answer this question X =/MiAllt, AAiEE—B A%, £EERSESTE-E
answer |-, SRJGHE T this, B J5 A& question, X#¢, H—iAE KRN —k, HLARET K
SERIREA: (BIRERE ), X FhiEis 5 2 A (U e i3 3o o s EL RO D e B . S v B 1 P el 2 23
% Hiki— BRI, EHFHRRAMIE (phrasal reading) F 2117, fn LiRiA4H, RAFEEMRA
7E this b, AR EIMTRIKCH 7245 P51 answer F11 question, X FE A ik BAE NBLH e B ERE, A
TR T S BHRNIK ST SRR R, H RSk AR MIA BRI RIEIR A

3K iR RIE (Increasing Recognition Span)

HEUI . R A ) [ T R R M 7 A P22 1A 745 BBl PU £ 15108 (recognition span), FRFRILIE. B4
PO BRI R, KRR IR B — AN TA R0 % A 1R a1 J U P R AR R, BROA (5 BB AR T

B A EAT HA IR ], GRS ALK A RORE R R, b B R =AM A, A
WEGEAKERM. .

We /have a colour / TV

EHE A RIAE T BRG2 G, MAmEMX %>, —TEALANRIE, EERFIARIFE,
EHNTEALX T, MK BRI RE, X RER ARSI (], AT PR R B Y
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BEBEMiE (Reading in Thought Groups)
3.1 HTAREBEMEHIE

B ERHR AR L AR 2OR IR KRB IIA. BRFFTLUR A7, —MAIRAEIE, T
RIS Ay s e —A £, W%,

BRRLR RS BA 1R R, CARRED B, Bt IR, BA LR, R MARE.
PR, BN AWFIGA L, WAL SRR, FERERREN, WRTA A BB
B AMEE, FWOGIE BRI BT MR HRE TR, BRI
3.2 afar#EATIIGR

& B, EimEAE, RIEHEEBAL—R, XHEARRTELSHIEBEALFRER,

& Lk, ECATEN R R RESCRGERIER, BXCERE 6, RERX B4,
MEPE R/, BRISTEAUS BB %, (i FE & Bl e P .

& A—ERBKE S AR, HXARITEFITAL, MEEFEBETFTIT Lin, ZHBRAR
AR AL T T AR AR, HORE - ERHS TR, IR REENE BRI
FSIAA, FFLLEAhG, AREAMARITIIE, R 7T R W SRR R R H X,

(4] 1 #7F K]

To increase your reading rate  and become a rapid reader, you should practice finding

a fixation point in the middle of a phrase or a word group comprising a thought unit,
so that you perceive this entire word group or thought unit
during a brief fixation pause. Since ideas come in groups of words

rather than single words, you will find your comprehension is also improved.
(%2 #&X]

Another way to develop / your recognition span / is to go through an article / putting in slash

marks / where the phrases should be divided. / After several sessions / you'lt find yourself / auto-
matically dividing sentences into phrases / in your mind. / Transfer your newly acquired habits of
phrasing / to the reading of many interesting books. / You will be reading / with fewer and briefer
fixations. / You will develop / a wide recognition span. / You will make few or no regressions. / You will
learn to / concentrate on units of concepts and ideas, / not individual words. / You will develop
flexibility / so that you can fit your rate / to your purpose. / You will find yourself / reading more /
because you enjoy it.

BRI E. UL EEREAH], nRiEE RAGRMLER RE—A Rl
BidiRd, Mol Bl 1 i, kB 66 k. Cpfil 2 ML, WUKFHL 112Kk, W
IR RAER IR , Bk B T B R, LR BRI, SR | REB 131k,
Beigfl 2 AFEBEh 24 ik, HEED,
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|4 5517157 (Guessing Unknown Words)

(2] 1552 FEE PO ol B AN TR 5 R AR B ERYRE o LA Tl 28 1) B AS (L2 M ) 3o )8 A0 & i ) i
BRARACHE, ABRIINEZ IR E TP FHRERR, A5 K SCHI] ARIT A8 A R 1]
WS SR B L B PR A, BB, M fEBiEA Mot f 7,

4.1 FIBLE. 5SiAFEMIRN (Using Context Clues to Guess the Meaning)

HAXFEE R ERUHC T RESE MR, MAEESFIH 8k FR . Fo izt
fREEIR A, UIRIBhIR M. WHMEZE . {55104 thatis, ie., namely, or, such as, in other words,

for example, for instance %,

[#%] 1] The young man's irascibility, or bad temper, was criticized by his girlfriend.

[ 8H) or ZMIE# £ A bad temper B Az id] irascibility, BB AMEBERHERE “MRER",

[#] 2] John is indecisive, that is, he can't make up his mind.

[i% B8] thatis W] indecisive FI can’t make up his mind [5] %, EEE “RBAR",

4.2 FIAEISREMIFN (Using General Knowledge to Guess the Meaning)
FRL i, &R CRAETRLE SR NS HER,

[#] 1] Iheard a noise, like a rabbit being killed by a stoat.

[ BA) B A 1A MIA I stoat ( (HRE, BRM —Fp) MERRER, (BRIEFIHAT AN, Xk

F-HY stoat A —FPECEERBERIZ, XHESAA S BA T IZ AR,
[#] 2] The woman next door kept me awake bawling at her husband half the night.

(8] MELETERE, 1L ANEBEL AR R K ERREBERESMV, bawling IEEZ 0w,

JH
4.3 AAHRERBENIFANY (Using Contrastive Information to Guess the
Meaning)

FIAHM G BMRER B HA RS X, XEHESRME— LXK/ R BAIIE, 4. while,
however, unlike, but %, ’

[4#} 1] American businessmen expect employees to be punctual. They do not expect that the

workers will come late.

[RAAY M B T3Crh el LA#IT punctual 0 late 35 BAHR, EEFTAH “HBIAY,
[#] 2] Mary's father is thin while her mother is really obese.
[ BA) M b T SO aTLAHIT obese F0 thin BEAR, HHEEFEEL B,

FRRAN AN
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SURS YRS

e

4.8 F B A EREMIANY (Using Punctuation Strategies to Guess the
Meaning)

B, . BEERATSESIHER ST, R T E LnF, BlEs
%,ﬁﬁv&ﬁﬂbf%ml i &,

[4#) 11 The harbor is protected by a jefty—a wall built out into the water.

[ 8A) 7kt S %M jetty BUE Bk A a wall built out into the water (B3 .

[4#) 21 Many of the Romans were quite willing to deify their Caesars, to make gods of them.

[i5% B8] 385 5/ to make gods of them /& fi#FF deify 1Y, [ deify B4 “#0--3{L",

4.5 FIEHREMIREMIRNX (Using Word Formation Knowledge to Guess

the Meaning)

AL A RIS IS IR B, 40 untaxable, MRIBZIAN Z ALK un, tax, able
FATAT AR & B AR, RBAT, HRAER IR A HI R LA R EER. pre-
heated, over-sensitivity, discontinuous, horsy, bookish, inky black, wavy hair.

(&% pre-heated TiINHY; over-sensitivity 3T 4y 8U%; discontinuous HiHifY; horsy (LIS, S
R 4285 bookish Zik4509, B <M inky BEM; wavy HiRAH)

MR, HINE T BRI G IR RRE DA — A TR, AR AR B, A AR
BT, Fitk, BEIEEmRAE A RS AR R R, AEALWEM, MASHE T EMAES
TRAEH,

Biif] (Locating the Topic Sentence)

FRAANYE—BR% S B, KEEEEOEAERENA L, FEHEL FEEH
MERRE, BIE&X: AT ANBIERS, A LE T, AHERFERAVE 8T, FERE
H OOk B4 .

(% 1] B2 F 4 Topic Sentence at the Beginning of the Paragraph

Sleep patterns undergo major changes for most people between early adulthood and late
middlie age. By age 60, people who used to wake up once during the night are now waking up six
times, and their sleep is much lighter than it used to be. Women'’s sleep patterns do not change as
dramatically as those of men and resemble the sleep of men 10 years younger. (66 words)

Topic Sentence: Sleep patterns undergo major changes for most people between early adulthood
and late middle'age

AE P H M A - A T RS . AR L Z R,

[ 2) Bt F 4] Topic Sentence at the End of the Paragraph

How much do you remember of what you have learned over the past academic year? How
many of your high school classmates could you call by name right now? How many times a week
do you forget appointments, chores, and other details of everyday life? Before you groan in seif-
disgust, take heart at how normal you are. We all forget ali kinds of things all the time. (67 words)

|V e S



RIEFEE AL

Topic Sentence: We all forget all kinds of things all the time.

FBRIFKEH — RSB AVEATNTH #AEBREEHE T, BEsIHFE.
(%] 3] B+ 3:8i%) Topic Sentence Within the Paragraph

AR EEARARBRE, WAREBREN, WEBRK P-4,

When we speak of an individual’s “status” in casual conversation, the term usually conveys
connotations of influence, wealth, and fame. However, sociologists use status to refer to any of the
full range of socially defined positions within a large group or society—from the lowest to the highest
position. Within American society, a person can occupy the status of president of the United States,
fruit picker, son or daughter, violinist, teenager, resident of Minneapolis, dental technician, or neighbor.
Clearly, a person holds more than one status simultaneously. For example, Alina is an economist, an
author, a sister, a resident of Connecticut, and a Puerto Rican at the same time. (109 words)

Topic Sentence: However, sociologists use status to refer to any of the full range of socially
defined positions within a large group or society—from the lowest to the highest position. (the second
sentence in the paragraph)

FHRUBIAN ‘WAL (statas) S EIRARE, 5 A RHEF50H W /Y
LR A RAB ERA) . R SRR ) F R R A Aokl - SRR B HRfr”,

S HIAME S (Recognizing Transitions or Signal Words)

6.1 ftARRESIA

ES AR E R E R BIRBIINE S L TR 2B EE R, Buk. RERE 517
SRAESEBA TS R ARG b T SCHOE ARG 2 B Ve OSBRI 48 8 el L5 ARt o o A R
6.2 BAMSAsIR

#5518 (Useful Transitions and Linking Expressions)

¢
| above across against  along  alongside
amd __among around . awayfrom backof
_behind __ betow .. beneath ~~~ beside  between
by _down  infontof  inside o
near off __onto on top of outside :
over __throughout to the right under

after

before duing  fist
second  thid  priorto G0 ouetd
today . fomorow yesterday  nextweek soon
afterward  immediately  finally ~ then = next
as soon as when ___inthemeantme later =~ meanwhile

(#545%)
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ERHULAASI Transitions Used to Compare:

in the same way  also likewise as similarly

equally just just as in like manner alike
like v ___asina similar fashion
| RTEEEXMERA Transiions Used o Contrast: ¢ -
but however even so in the meantime  nevertheless
on the contrary although even though otherwise counter to
as opposed yet still ____conversely
. - A 3@ ...gm Transzt:ons : At J—

again | to repeat above all for this reason in fact
truly indeed important to note most of all __with this in mind
to emphasize

_ RTRBEREE sitions Used to Conclude or Sum :
as a result finally inconclusion  consequently thUS e
therefore accordingly  allinall in summary in short
to sum up

trﬁ%ﬁ%ﬁ%ﬁﬁ@@$~"t A“dmﬁmmmm,

again also additionally "’add“O" ... important
another and besides ~ equally hext
furthermore likewise further furthermore moreover o

finally 1_ _as well together wuth along W|th

that is in other words put another way ‘ stated dlfferently to clarify »
for instance foxaml

because therefore so that ~__ cause reason
effect thus consequently since as a result

if... then resultin (be)dueto

N FiisHEgE (Previewing)

BrigfiE, MR ek e s al, Yl irE® Broaidi—b), MURMEFTHRMMR, Fods
— 4> BhBIe], FUEAERE R 90% BYFHER Al i gk BURHL — /915 B

!ﬂ%iy:i‘i'iﬁﬁ (Skimming)

8.1 H4ARBKIE
WEIR BRI E B R AT 1%, w8kt 3oeeam ¥, CORE SR S E A B dohoo B, #4510,
SR & RIS % & 0B 1358 5wl LIS 3 443 B 3, 000 F| 4, 000 /i,

8.2 BRI
& FUFSCERRE. BIPREL. /DPREE. Bk, BHE. BIE. FATFS. BE. BELLREY R HEE
Vi




RIB LT AHEE

BER SCE AT MG % (preview skimming),

& UL— BRI R R BT kB, DUARIMEE R EIHEM 8. REMEIETH&BNE T
BG4, UEBBEEAE. ZRMEEEG—-BIGRR, XE2LXAIMEMEE

¢ EEHEIFERUFFE. F¥Pridin but, however, nevertheless, yet, on the other hand #"jr; 3R 40 in
the first place, first, secondly %,

8.3 BimRrid SRRk

8.3.1 MELE A E RIRE
& CEEBER B,
& EEREARE, XA, B%,
& HABERBEXHHRR. Bk,
o EEMORINL . FINT,
8.3.2 PR EE
WA T 1Y 5 S R 4 S EER L ER 4 %3 . WIBLEHR Sy AT i, XTI R e i sy, B
A s IR S EMINR, FRIX SN A TS 1
) —fEfiE, EERIRHNARE:
& CEMFREREEAE, XA EIRAR G FE;
& CEREER, BEIEESIFI LTS CBONA,
& YEEF B, RREASNMSEBEE,;
& BEME MY, XFAMERERT.OEEE HBR S
& Bk SME. B TRISSRHRHRARINOH
& EEEARFFIR, &8 TR XEKE,
& EEHHBNMEER, mFE. TALT (N4, He%) , UERBESHRIIGAENE
— BRI
2) APkt IR AR
& BEHHMANSE . BEPZOTZIMNERENNE
& RRMHINE . BTSRENEY . FSRONE. R, HEUHE,
& EEMMING: MIXCAHIENANE. TR,
& i, SERNATF (RIESEEETMEX)
o EEREEBRIINE.
3) HRRR
& WMEEIRZEHXELTRAE, BUCEHLME, BEEREEE. HAEKELX. F
BRIRBGE TN IE B, SIEST CENFRIBME, s By T 8 & 8.
& BUUHRE RIS A, BUEATRRGR  E R CUMERGE . R RS ST R
%, TR ESENSE, MERERRE. OMER. NEBRGCEN, BUES
B, REEEXERIREZHENIEE, EAEIBILAE,

ﬂf*é?ﬁiﬁiﬁﬁ (Scanning)
9.1 HaRTiE
IEXIEIR, £ A KRR R PT RS BRI ik, B, (EEBE

Vil
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ARBHEK, A ERE -, £5%, #BTaRExM b, FRTRNBNE, B
e, teFFatE,

0.2 FinSRIEMES

FIEEMIEAR . EHEET, BT R -, TR E RS MR T
R DL T HEATRY . W IRAR K SRR AT LR IE CE R, MRk, W3 iga s
AREMEBLGRRE, BEeRRIINTEGEEL.

9.3 JiEHIS
9.3.1 F MR HIHHEE X

1) ZER 2 RF BT HEFIN, s, Rl KRN E. LiIESHES,
2) BT B 3% H R R HES
3) IS ORHE AR ARSI
4) 4K LRV ERRETRELTRA B (RER. HEBR. WBk) HEFI;
5) WA, VR R R R R T RS
AETRERIEEAE, BERBEMEHX AR,
9.3.2 FIH F RS ik BA
9.3.3 RN
Blan, E£EFEH EIFRALTARIA L, BFINew York City li—# 5, population, census,
inhabitants FiaAlgE R 1ERIR, PRI, SealCARAIESOEIRERE, RENEENEL,
9.4 FiEERAKT

MY FTRA TR P PR RS 10 EE T, RE - R XENAE, KAOELRTEFY
R, 1A IR RS, @ F IRk FREAKER,
9.4.1 FikH BRI
¢ HIEHAEBHMIER (Yes), HiR (No), si3xhiEH1ER (Not Given);
& TS, 2R,
& LT,
& WA,
9.4.2 FiXI % A E KA E A
& ATEEHEF I R 5 S ot RS B BRI R — R, RIERTR7ESCH i
& JMEE SRR EIE, XRIAREMELH LR, £/, KF. BASASHIA,
& T B RS IR s i o B R R AR . AFANEIRIZAR R T, —RAE R T
MEE HEZR.
& LHEEHNN), Ry, XEEESRMTEENESE,
9.4.3 FFAHE R
& U R IRRI A, ASEE bR, CUH R E
¢ FIEERARAEENE TR ER G R, AT b EEE LM TR,
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In—Closs Reading

What Makes a Good Teacher?

1 In an attempt to find out what we all think about teachers and teaching I recently asked a
variety of people the question “What makes a good teacher?” I was especially interested to see
what their instant response would be since that might throw some light upon deeply-held beliefs
about this fundamental part of human experience. The following is one of the teachers’ claims
about the most important qualities of a good teacher and the teacher’s personality and training as well.

Personal Qualities Required of a Teacher

2 First, the teacher’s personality should be pleasantly alive and attractive. This does not rule
out people who are physically plain, or even ugly, because many such people have great personal
charm. But it does rule out such types as the over-excitable, melancholy (H#BHY), unfriendly, sarcastic,
cynical ({5 -k {& 1Y), frustrated, and overbearing (F#%[). I would say too, that it excludes all
of dull or purely negative personality, because school children probably suffer more from bores
than from brutes.

3 Secondly, it is not merely desirable but essential for a teacher to have a genuine capacity for
sympathy—in the literal meaning of that word; a capacity to tune in to the minds and feelings of
other people, and especially, since most teachers are school teachers, to the minds and feelings of
children. Closely related with this is the capacity to be tolerant—not, indeed, of what is wrong,
but of the frailty (f:f% Y55 ) and immaturity of human nature which induces people, and
again especially children, to make mistakes.

4 Thirdly, I hold it essential for a teacher to be both intellectually and morally honest, which,
however, does not mean being a saint. It means that he will be aware of his intellectual strengths
and limitations, and will have thought about and decided upon the moral principles by which his
life shall be guided. There is no contradiction in my going on to say that a teacher should be a bit
of an actor. That is part of the technique of teaching, which demands that every now and then a
teacher should be able to put on an act—to enliven a lesson, correct a fault, or award praise.
Children, especially young children, live in a world that is rather larger than life.

5 A teacher must remain mentally alert. He will not get into the profession if of low intelligence,
but it is all too easy, even for people of above-average intelligence, to stagnate intellectually—which
is to deteriorate intellectually. A teacher must be quick to adapt himself to any situation, however
improbable (they happen!) and able to improvise, if necessary at less than a moment’s notice.

6 On the other hand, a teacher must be capable of infinite patience, which, I may say, is largely
a matter of self-discipline and self-training; we are none of us born like that. Also, he must be
pretty flexible; teaching makes great demands on nervous energy. And he should be able to take in
his stride (M\7% 2 *%T) the innumerable petty irritations any adult dealing with children has to endure.




Unit1

7 Finally, I think a teacher should have the kind of mind which always wants to go on learning.
Teaching is a job at which one will never be perfect; there is always something more to learn.

Personality and Teaching

§  People who argue that good teachers are born and cannot be made, or trained, usually base
their position upon a teacher’s personality. They maintain that with the right personality, training
is superfluous; with the wrong personality, training is useless.

9 From my own student recollections it seems to me that this is a personal impression. My
strongest recollections are those of teachers who had strong personalities.

10 In examining this argument, let us first define our terms. In everyday speech, the terms
“character”, “individuality” and “personality” are apt to be used almost interchangeably, which
means that if we put the adjective “strong” or “weak” before them, the expressions mean more or
less the same thing.

i1 If, however, we pick our words more carefully, we make distinctions. Thus, when we speak
of a person’s character, the reference is to his moral standing; when we speak of his individuality,
we refer to qualities which make him especially different from, although genetically similar to,
other persons; and when we speak of his personality, we refer to him as a social force.

12 Thus some of my strongest student memories are of a teacher who was convivial (3 5:HY),
a good mixer, and had an impressive sociable personality.

I3 Therefore, a person may be of high character and marked individuality, and yet may be the
kind of person who could never make, for example, a good salesman or politician, because he

personality, or a “weak personality”.

14 Obviously then, having a really weak personality is a fatal disqualification for teaching. On
the other hand, a teacher’s personality that is too powerful may also be a disqualification, because
of his tendency to dominate and rule the classroom situation. He may fail to cultivate personality
and individuality in his pupils. Such a dominating instructor left painful memories in my early
schooldays when I was struggling to discover my own identity.

IS However, this consideration of the teacher’s personality, from the point of view of training
him to teach in a college or university, does not seem to me to weaken the case for good teacher
training. On the contrary, it may strengthen it if the training course includes effective psychological
analysis of the classroom situation, and the interaction between teachers’ and students’ personalities.

16 It was a fruitful interaction like this between another high school teacher and myself that
persuaded me to continue my studies in the field of education. I now assume from this experience
that his own teacher training had included wise guidance in how best to adapt his personal
qualities to the classroom situation. He struck me then as being alive, honest, adaptable, patient
and constantly trying to improve himself in his profession. If I had been asked then whether he
was a good teacher or not, I would have said that he fulfilled all the reasonable expectations of

fails to impress people: or, as we say, he lacks a social force, which is the same as having no E
any young high school student. (1,042 words) E
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Skimming and Scanning

Directions: Go over the passage quickly and answer the following questions.
For questions 1—7, mark
Y (for YES) if the statement agrees with the information given in the passage;
N (for NO) if the statement contradicts the information given in the passage;
NG (for NOT GIVEN ) if the information is not given in the passage.
For questions 8—10, complete the sentences with the information given in the passage.

1. Physically ordinary, or even plain-looking people may also have great personal charm. ()

2. A teacher should be sympathetic with and tolerant of all the mistakes made by his pupils . ()
3. A teacher is really an actor, who should be able to give a performance in class. ()

4. If a teacher does not keep mentally alert, he will lag behind intellectually. ()

5. Teaching is highly demanding in terms of such qualities as patience, flexibility and endurance. ()
6. Even if a teacher has the right personality, he still needs teacher training. ( )

7. Being a social force is the least important requirement for a teacher. ()

8. A teacher with a charming personality is able to in his students.

9. A teacher’s success depends on his as well as on his intellectual qualities.

10. In conclusion, the author claims that a good teacher must be 5 3

and constantly trying to improve himself in his profession.




