The

§choolin

I READINGS IN THE SOCIOLOGY OF EDUCATION

I
.

N

o
A Y

- ¥ WY
v,",(MMXA(

X RICHARD ARUM IRENEE R. BEATTIE KARLY FORD

S



The Structure of Schooling
Readings in the Sociology of Education

Third Edition

Richard Arum

New. York University

Irenee R. Beattie
University of California, Merced

Karly Ford

Pennsylvania State University

®SAGE

Los Angeles | London | New Delhi
Singapore | Washington DC



®)SAGE

Los Angeles | London | New Delhi
Singapore | Washington DC

FOR INFORMATION:

SAGE Publications, Inc.

2455 Teller Road

Thousand Oaks, California 91320
E-mail: order@sagepub.com

SAGE Publications Ltd.
1 Oliver's Yard

55 City Road

London EC1Y 1SP
United Kingdom

SAGE Publications India Pvt. Ltd.

B 1/1 1 Mohan Cooperative Industrial Area
Mathura Road, New Delhi 110 044

India

SAGE Publications Asia-Pacific Pte. Ltd.
3 Church Street

#10-04 Samsung Hub

Singapore 049483

Acquisitions Editor:  Jeff Lasser
Editorial Assistant: Nick Pachelli
Production Editor: Natalie Cannon
Copy Editor: Ashley Horne
Typesetter: C&M Digitals (P) Ltd.
Proofreader: Dennis W. Webb
Cover Designer: Michael Dubowe
Marketing Manager: Erica DelLuca

Copyright © 2015 by SAGE Publications, Inc.

All rights reserved. No part of this book may be
reproduced or utilized in any form or by any means,
electronic or mechanical, including photocopying,
recording, or by any information storage and retrieval
system, without permission in writing from the
publisher.

Printed in the United States of America
Library of Congress Cataloging-in-Publication Data

The structure of schooling : readings in the sociology of
education / [edited by] Richard Arum, New York University,
Irenee R. Beattie, University of California, Merced, Karly Ford,
New York University. —Third Edition.

pages cm
Includes bibliographical references.

ISBN 978-1-4522-0542-7 (pbk. : alk. paper)

1. Educational sociology. 2. Education—Social aspects.
I. Arum, Richard, editor. II. Beattie, Irenee R., editor.
I11. Ford, Karly, editor.

LC189.587 2015
306.43—dc23 2014041261

This book is printed on acid-free paper.

Certified Chain of Custody
SUSTA|NABLE Promoting Sustainable Forestry Forestry
|NIT|ATIVE ;pww shprnqram org

Fl-01268
SFi label applies to text stock

141516171810987654321



The Structure of Schooling

Third Edition



ABOUT THE EDITORS

Richard Arum has recently served as Professor
of Sociology and Education at New York
University; Program Director of Education
Research at the Social Science Research Council;
and Senior Fellow at the Bill & Melinda Gates
Foundation. His past work with various co-
authors includes Aspiring Adults Adrift: Tentative
Transitions of College Graduates (University of
Chicago Press, 2014); Academically Adrift:
Limited Learning on College Campuses
(University of Chicago Press, 2011); Judging
School Discipline: The Crisis of Moral Authority
(Harvard University Press, 2003); Stratification
in Higher Education: A Comparative Study
(Stanford University Press, 2007); and Improving
Learning Environments: School Discipline and
Student Achievement in Comparative Perspective
(Stanford University Press, 2012).

Irenee Beattie is an Assistant Professor of
Sociology at University of California, Merced.
Her research examines racial/ethnic, gender, and

class inequalities in adolescent transitions to
adulthood as well as how families, high schools,
and colleges can foster beneficial social capital
among underrepresented college student popula-
tions. Her research has been funded by the
American Educational Research Association and
the Hellman Faculty Fellows Fund. She has pub-
lished in various outlets such as Sociology of
Education, Youth & Society, and Harvard
University Press.

Karly Ford is an Assistant Professor at the
Pennsylvania State University. Her research
focuses on the relationship between education
and social stratification. She received a Masters
of Education in International Education Policy
from Harvard University in 2007 and a Ph.D. in
Sociology of Education from New York
University in 2014. Ford's research interests are
Higher Education, Sociology of Education,
International Comparative Education, Institutional
Variation, and Educational Assessment.



PREFACE

or the updated third edition of The Structure

of Schooling, we have selected writings

that are illustrative of the fundamental
ideas and insights developed by past and current
academic research in the sociology of education.
In the past several years, sociological research
on education has developed in multiple direc-
tions that are reflected in the new readings we
have selected for this edition. We include various
new studies of higher education, drawing on the
discipline’s growing attention to this sector.
Further, our readings now include reports of cut-
ting edge research on adolescent use of social
media and communications technologies. New
work on immigration status, gendered sexuality,
and bullying has also been included in this new
edition. We incorporate additional research using
an intersectional approach to the study of educa-
tional inequality. This edition also reflects trends
in sociological research on schools in the past
decade, when scholars have refocused attention
on the discipline’s earlier interest in identifying
the relationship between schools and communi-
ties and between schools and student behavior.
This research has progressed in several direc-
tions: (a) advances in understanding the signifi-
cance of the school community—for example,
the development and application of the concept
of social capital; (b) renewed attention to the
effects of racial segregation and resource ine-
quality on student outcomes; (c¢) a redefinition
of what constitutes a school community with
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particular attention paid to specification of the
institutional, as opposed to demographic, charac-
teristics of the environment; and (d) a broader
investigation of both relevant school-level prac-
tices and significant individual-level outcomes
associated with variation in schooling, including
student behavior, delinquency, and crime. Read-
ings reflecting newer trends in sociological
scholarship continue to be anchored by more
classic theoretical and empirical works that
shape current debates in the field. We have
replaced or reedited several of these selections in
this new edition to improve clarity.

We have also consciously chosen material
that is both accessible and engaging. Rather
than relying excessively on the reproduction
of articles published in the discipline’s top
research journals (e.g., Sociology of Education,
American Sociological Review, and American
Journal of Sociology), we have worked to
incorporate more accessible readings—largely
free of regression coefficients, but reflective of
general mainstream sociological concerns. We
thus have purposely avoided a heavy reliance
on academic research written primarily for
other specialists rather than for broader class-
room and public audiences. When possible, we
also have attempted to include contributions
from prominent authors in the field, as well as
promising new scholars. In choice of subject
matter, we have followed a broad, inclusive
strategy. Instead of focusing only narrowly on
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educational achievement outcomes, we present
research on a larger set of topics.

In preparing this book, we are grateful for
the assistance of SAGE Editor Jeff Lasser,
Editorial Assistant Nick Pachelli, our Permissions

Specialist Sheri Gilbert, and Senior Production
Editor Libby Larson. In addition, we are grateful
to our colleagues across the country who gener-
ously provided feedback on revisions to our
earlier editions.
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INTRODUCTION

At present, concentration of industry and division of labor have practically eliminated
household and neighborhood occupations—at least for educational purposes. But it is
useless to bemoan the departure of the good old days of children’s modesty, reverence,
and implicit obedience, if we expect merely by bemoaning and by exhortation to bring
them back. It is radical conditions which have changed, and only an equally radical

change in education suffices.

t the close of the 19th century and
beginning of the 20th century, propo-
nents of educational reform, such as
John Dewey, recognized the social nature of the
significant challenges facing US schools. As
economic production shifted to points far distant
from local farms, shops, and homes, families no
longer were capable of training and socializing
their children for productive roles in society.
Once children could no longer implicitly learn
adult roles through daily involvement in family
economic activities, “the good old days of chil-
dren’s modesty, reverence, and implicit obedi-
ence” (Dewey, 1964, p. 8) were forever lost.
Schools were expanded or established to assume
pedagogical tasks that had formerly been carried
out by families. With the simultaneous advance-
ment of technology and employment outside of
the home, parents no longer had the time or the
knowledge necessary to educate their children
for productive adult roles in society.
A century later, one can recognize both how
schools have changed to meet the needs of soci-
ety and how societal transformations continue to

—John Dewey, 1899 (1964, p. 299)

shift responsibilities from families to schools.
When Dewey wrote, only about 10 percent of
individuals aged fourteen to seventeen attended
high school. Today, virtually all children grow-
ing up in the United States enter high school and
only about 10 percent of these individuals actu-
ally fail to complete their high school education.
In addition, the length of the school year has
dramatically expanded: elementary and second-
ary public schools today are in session for
almost twice as many days per year as they were
at the turn of the 19th century. Postsecondary
education also has greatly expanded. Even in the
1940s, fewer than 10 percent of individuals
attained a bachelor’s degree; by the end of the
20th century, almost a third of young adults
were expected to obtain such credentials (Digest
of Educational Statistics, 2008). Social scien-
tists have referred to this tremendous growth in
the role of formal education as an educational
revolution.

Recent changes in family structure and labor
force participation will likely continue or accel-
erate the trend of schools taking increased
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responsibility for shaping the lives of youth.
While at the beginning of the 20th century the
employment of men outside the home was per-
ceived as underlying an erosion of the family’s
ability to socialize children, today concern often
focuses on how children are affected by the
decline of two-parent families and the increasing
labor force participation of mothers (see
Hochschild, 1997; McLanahan & Sandefur,
1994). Patriarchal assumptions can underlie how
these socioeconomic changes are understood and
addressed, but the role of formal schooling in
society is likely to expand even further.

As schools in the 20th century became an
increasingly core societal institution, sociolo-
gists directed continuous, concerted effort
toward understanding both their structure and
their effects on individuals. Over the past cen-
tury, sociologists who developed the theoretical
framework for the discipline as a whole (e.g.,
Emile Durkheim, Max Weber, Talcott Parsons,
Pierre Bourdieu, James Coleman, and John
Meyer) also directly focused and wrote on the
role of education in society. Because schools
were complex institutions, sociological theoriz-
ing was multidimensional and multilayered.

Sociology of education as a field developed a
focus on two separate levels of analysis. At a
macro level, sociologists worked to identify how
various social forces (such as politics, economics,
and culture) created variation in schools as organ-
izations. At a more micro level, researchers
sought to identify how variation in school prac-
tices led to differences in individual-level student
outcomes. In addition to these distinct levels of
analysis, researchers further developed separate
foci on various aspects of the functioning of edu-
cation in society. While some researchers focused
on economic aspects of education (e.g., how
economic forces shaped school practices and how
schools determined individual productivity and
earnings), others focused on related issues of
socialization, allocation, and legitimation. When
approaching research in the sociology of educa-
tion, these distinctions are useful to keep in mind.

The organizational structure of the book
reflects the multidimensional, multilayered anal-
ysis that characterizes the sociology of education

field as a whole. We begin by providing selec-
tions of major contributions that trace the theo-
retical development of the sociology of education.
We then include work identifying how stratifica-
tion of schooling creates inequality in access to
education within schools, between schools, and
by ascriptive characteristics and individual iden-
tities (such as class, race, ethnicity, citizenship,
gender, and sexuality). We provide research
demonstrating how schools are settings for the
formation of peer subcultures and relations that
often promote outcomes at odds with conven-
tional social behavior and school achievement.
This is true for colleges to the same extent as
secondary schools. We also present research
focused on the role of digital technology in the
lives and educational trajectories of youth. We
highlight how schools affect a range of life-
course outcomes: not just cognitive attainment
but also adolescent behavior, delinquency, and
adult labor market success. In addition, we show
how schools are affected not just by neighbor-
hood context, but by their organizational envi-
ronment (e.g., the influence of private school
competition, unionization, professionalization,
politics of school reform).

THEORETICAL AND HISTORICAL
PERSPECTIVES

The volume starts with a section presenting theo-
retical and historical perspectives on education.
We begin the book with readings highlighting the
development of a status attainment perspective,
with the explicit intent of emphasizing this
approach. As a paradigm, status attainment has
been extraordinarily influential in shaping recent
sociological research on the structure of education.

Status Attainment and Social Mobility

Status attainment has its roots in Max Weber’s
conceptualization of status groups. Status groups
are formed on the basis of various distinctions,
such as occupation, class, and ethnicity. Weber
argued that the education system had a dual char-
acter in modern societies: It could be used to



increase meritocratic selection of individuals for
privileged occupations but could also be used as
a closure strategy to maintain a status group’s
monopoly over scarce resources. Building on
Weber’s work, Pitirim Sorokin suggested that
schools played a fundamental role in society, not
simply training individuals for employment but
more importantly working to sort, sieve, and
select those who would be granted access to
more desirable occupations. To the extent that
schools facilitate the movement of talented indi-
viduals from lower social origins to privileged
occupations, a society was considered open
rather than closed. When individuals from disad-
vantaged socioeconomic backgrounds attain
privileged occupational positions with associated
higher social rewards (such as status, prestige,
and income), social mobility has occurred. Both
Weber and Sorokin understood that schools
played a critical role in either blocking or facili-
tating social mobility.

In subsequent years, sociologists often applied
Weber and Sorokin’s ideas by comparing how
societies differed in their rates of social mobility.
Researchers such as Ralph Turner used cross-
national comparisons to explore the possibility
that developed capitalist countries had differences
in their educational systems that led to variation in
social mobility. In spite of much research, these
scholars found only small differences in rates of
social mobility among developed capitalist coun-
tries. In the context of these findings, Peter Blau
and Otis Dudley Duncan began research that
would change the focus of social mobility
research. Sociologists began to explore the deter-
minants or causes of social mobility, rather than
simply quantifying rates of mobility.

Blau and Duncan’s work statistically con-
firmed Weber and Sorokin’s theoretical proposi-
tions about the role of education in society. Blau
and Duncan’s research clearly established the
central, critical role education played in individ-
ual occupational attainment. In modern society,
the occupations that individuals held as adults
were primarily determined by how far they had
earlier gone in school. Blau and Duncan also
established, however, that social origins remained
critical in facilitating or hindering an individual’s
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educational achievement. Social background
influenced occupational attainment largely
through its effects on prior educational achieve-
ment. Schools thus worked to reproduce the
structure of social inequality: Children from
affluent families tended to do better than chil-
dren from poor families in terms of educational
achievement. Schools also, however, allowed
vertical social mobility by sorting and sieving,
thus facilitating higher than average attainments
for individuals from lower status groups who
showed merit and ability in school performance.
If individuals from socioeconomically disadvan-
taged groups did well in school, social mobility
and occupational rewards would follow; the
educational deck, however, was stacked against
them. Following Blau and Duncan’s research,
sociologists quickly identified factors other than
social origins that influenced an individual’s
educational attainment. Scholarship demon-
strated that individual expectations and aspira-
tions, as well as the influence of significant
others (e.g., parents, teachers, and peers), affect
individuals’ educational achievement.

HumMAN, CULTURAL, AND SocCIAL CAPITAL

While the status attainment paradigm has been
extraordinarily influential in the sociology of
education, this approach is not the only source for
the development of concepts applied to the study
of education. Contemporary research on school-
ing has also been strongly influenced by thinking
about educational processes in terms of human
capital, cultural capital, and social capital.
Economists in the early 1960s developed the
concept of human capital. Theodore Schultz,
Gary Becker, and others argued that one could
invest in the human capital of individuals just as
one invested financial capital in a firm. Individuals
invested in a business because they expected
their investments to yield dividends or returns.
Economists argued that one made similar invest-
ments in individuals. The acquisition of education
led individuals to increase their knowledge and
skills; greater knowledge and skills led to increased
labor productivity, which was subsequently
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rewarded by employers. Individuals who pursued
further education incurred significant costs (in
terms of tuition and forgone earnings), but they
would later more than recoup their investment.
Becker demonstrated, through a series of calcula-
tions, that during the time he was writing, returns
on investing in high school education were
approximately 28 percent and returns on invest-
ing in college education were around 15 percent.
People were choosing to obtain more and more
education in part because these returns were quite
large and considerably greater than what one
would expect from a more traditional financial
investment. However, recent sociological
research has demonstrated that the effect of
income returns on college enrollment decisions
of adolescents varies by race/ethnicity, gender,
and social class; only white men from lower
socioeconomic origins follow the pattern pre-
dicted by the theory (Beattie, 2002). The human
capital approach was nonetheless important for
explaining the rationale behind why individuals
and governments were willing to invest increas-
ing resources in education.

Many sociologists have adopted the concept
of human capital to understand how education
improves individuals” labor market experiences.
In the 1970s and 1980s, however, sociologists
supplemented the notion of human capital by
developing two related concepts that are dis-
tinctly sociological: cultural capital and social
capital.

In the early 1970s, Pierre Bourdieu began
elaborating the concept of cultural capital.
Bourdieu argued that individuals in society were
stratified in such a way that they possessed dif-
ferent levels and types of cultural capital.
Individuals from privileged classes were trained
from birth to possess cultural dispositions, atti-
tudes, and styles that set them apart from ordi-
nary members of society. Privileged members of
society made cultural distinctions that other
members of society accepted. These distinctions
defined elite forms of culture as superior and
other forms of culture as less worthy. Individuals
possessed greater cultural capital if they were
raised to appreciate upper class cultural forms

such as opera, classical music, and good man-
ners. Bourdieu argued that individuals whose
behavior reflected greater accumulations of cul-
tural capital were rewarded by both school per-
sonnel and employers, who deemed these
individuals more worthy and deserving.
Differences in cultural capital thus led to ine-
quality in educational achievement and related
occupational attainment.

In the early 1980s, James Coleman developed
the concept of social capital. Coleman argued
that a focus on human and cultural capital
obscured the fact that one of the greatest resources
individuals have is their social relationships.
Coleman elaborated a concept of social capital to
articulate the differences in the character of social
relationships that individuals possessed. While
there are many relevant dimensions of social rela-
tionships that affect individuals (e.g., the fre-
quency, duration, and character of social
interactions), Coleman focused on one key aspect
of social relationships in his work on education:
intergenerational closure. Communities around
schools varied, according to Coleman, by the
extent to which the parents of children were in
contact with youth and with each other.
Communities had greater closure when adults in
the community had social relationships that
allowed them to develop shared norms and val-
ues, to monitor children’s behavior, and to enforce
proper sets of behavior. When communities
around schools did not have intergenerational
closure, student behavior was less successfully
aligned with adult goals.

ALTERNATIVE THEORETICAL APPROACHES

Many of the concepts underlying contemporary
research on education are encompassed in status
attainment research and the trinity of human,
cultural, and social capitals. However, the theo-
retical insights from these areas are still an
incomplete theoretical toolkit for the analysis of
education.

Emile Durkheim, for example, provides
essential theoretical insights on the structure of



education that are not reflected either in status
attainment research or in the concepts of human,
cultural, and social capital. Durkheim, like
Weber, is a theorist who laid the groundwork for
modern sociology. Unlike Weber, however,
Durkheim focused much greater attention on
noneconomic aspects of education. For
Durkheim, the key function of the education
system was to socialize and integrate individuals
into a larger society. According to Durkheim
(1965), humans confronted society as an entity
“superior to themselves, and upon whom they
depend” (p. 237). Schools functioned as one of
the most critical socializing instruments of soci-
ety in fulfilling their task of impressing upon
youth that social institutions possessed moral
authority and that individual satisfaction was
possible only when one willingly submitted to
their rule. Schools worked to integrate individu-
als in society by encouraging students to define
their own individual will and interests in terms of
the larger needs and interests of society: that is,
to internalize external social goals. During the
middle of the century, Talcott Parsons (1959)
further developed Durkheim’s functionalist
explanation for the role of education and society.

An alternative functionalist account for the
structure of education emerged in the early
1970s. While sharing a similar logic to
Durkheim’s earlier work, these theorists adopted
a more critical neo-Marxist perspective. Samuel
Bowles, Herbert Gintis, Randall Collins, and
others argued that schools functioned to integrate
individuals into an unjust capitalist society;
because society was inequitable, the school’s
role in socializing individuals to accept their
place in the social structure was unjust. Bowles
and Gintis advanced a social reproduction the-
ory: Schools worked to integrate individuals into
an inequitable system while simultaneously
legitimizing that inequality. Similarly, Randall
Collins argued that schools produced social ine-
quality by providing individuals not simply with
unequal access to skills and training but with
credentials and certificates that were rewarded in
the labor market. In recent decades, writers such
as Stanley Aronowitz and Henry Giroux (1985)
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have further elaborated this critical neo-Marxist
view of education.

Other theoretical perspectives that have devel-
oped outside of educational research have been
subsequently imported and applied to the study of
schooling. Educational researchers have, for exam-
ple, applied concepts derived from theoretical
approaches as diverse as symbolic interactionism,
deconstructionism, and feminism. We have included
research based on some of these approaches in the
readings (see Amanda Lewis, C. J. Pascoe, and
Barrie Thorne), but space limitations prevent full
discussion and presentation of these alternative the-
oretical paradigms in this book.

Our book does, however, focus attention on
one additional theoretical perspective: neo-
institutionalism. Beginning with the work of
John Meyer in the late 1970s, researchers increas-
ingly focused attention on institutional factors
affecting the structure of schooling. Meyer
argued that schools faced institutional pressures
that structured educational practices. The organi-
zational environment around schools provided a
context that led schools to accept institutional
norms, values, and practices as taken-for-granted
assumptions. Institutional isomorphism led
schools in a common organizational environ-
ment to adopt similar sets of organizational prac-
tices that often had little to do with meeting the
educational needs of students.

STRATIFICATION WITHIN
AND BETWEEN ScHOOLS

The theoretical approaches identified above have
informed research designed to explicate the
structure of stratification within and between
schools. Sociologists argue that the education
system is stratified in the sense that student
assignment to different schools and different
classrooms determines the character and the
quality of education that they receive. Implicit in
the concept of stratification within and between
schools is the notion of inequality—that is,
Weber’s insight that status groups use schools to
gain privileged access to scarce resources.



