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P Chapter 1 General Introductiond 1

Chapter 1 General Introduction

Language teaching carne into its own as a profession in the 20th
century. Central to this process was the emergence of the concept of
methods of language teaching. The quest for better methods
preoccupied teachers and applied linguists throughout the 20th
century,

Methodology in foreign language teaching has been characterized
in a variety of ways. A more or less classical formulation suggests
that methodology is something that links theory and practice, Theory
statements would include theories of what language is and how
language is learned or, more specifically, theories of second language
acquisition (SLA). Such theories are linked to various design features
of language instruction. These design features might include stated
objectives, syllabus specifications, types of activities, roles of
teachers, learners, materials, and so forth. Design features in turn
are linked to actual teaching and learning practices as observed in the
environments where language teaching and learning take place. This
whole complex of elements defines language teaching methodology.

1.1 Background Knowledge of Language
Teaching and Learning

Foreign language teaching and learning is influenced by a lot of
disciplines such as linguistics, psychology, and pedagogy. Linguistics
provides information about language in general and about specific
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language being taught. Psychology describes how learning takes
place; and pedagogy blends the information from linguistics and
psychology into a compatible “ method” of presentation in the

classroom,
1.1.1 Views of language

Language is an arbitrary system of symbols by which thought is
conveyed from one human being to another.

There are mainly three different views of language: the
structural view, the communicative or functional view and the
interactional view. The structural view of language is that language is
a system of structurally related elements for the transmission of
meaning. These elements are usually described as phonological units
(phonemes ), grammatical units ( phrases, clauses, sentences),
grammatical operations (adding, shifting, joining or transforming
elements), and so on. The target of language learning, in the
structural view, is the mastery of elements of this system.

The communicative or functional view of language is that
language is a vehicle for the expression of functional meaning. The
semantic and communicative dimensions of language are more
emphasized than the grammatical characteristics, although these are
also included. The target of language learning is to learn to express
communicative functions and categories of meaning.

Let’s take an example to illustrate the structural view and the
functional view. The sentence “Why don’t you close the window?” is
undoubtedly an interrogative from a structural view. However, from
a functional viewpoint, it can function differently in different
situations, In some cases, it may function as a question — for
example, the speaker may wish to know why the person never closes
the window. In other situations, it may function as a command, or a
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plea, a suggestion, or a complaint,

The interactional view of language sees language primarily as the
means for establishing and maintaining interpersonal relationships and
for performing social transactions between individuals. For example,
one of the aims of language learning in the interactional view is
learning to initiate and maintain conversations with other people. In
the interactional viewpoint, language learning is to help learners not
only to apply the grammatical rules of a language to form
grammatically correct sentences, but also to know when and where to

use these sentences and to WhOl'n.

1.1.2 Views of teaching

The concept of teaching is a process that is intrinsically and
inseparably bound up with learning, that is, it should result in
personal learning for students. A good teacher is in the business of
making himself or herself unnecessary, and of empowering learners to
learn without the teacher’s help. Teaching can be defined as
“showing or helping someone to learn how to do something, giving
instructions, guiding in the study of something, providing with
knowledge, causing to understand” (Kimble &Garmezy, 1963).

Teaching, unlike other professions, also requires teachers to
actually manage an emotional relationship with students. That is, the
teacher should help learners to learn, and in order to help them to
learn more effectively, the teacher also has to seek ways to remave
learners’ affective barriers and to construct positive affects,

The total process of teaching is a complex phenomenon which
will depend to varying degrees on the specific pedagogical behaviors of
teachers, on the administrative and social context of their activity, on
their personal attitudes and habits, and on the collective expectation

of their students.
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To sum up, theories of teaching should specify the following
features:

— the knowledge that most effectively leads the individual to a
predisposition toward learning;

— the ways in which a body of knowledge should be structured
so that the learner chn most readily grasp it;

— the most effective sequences in which to present the materials
to be learned;

— the nature and pacing of rewards and punishments in the
process of learning and teaching (F373E, 2000,26—27).

1.1.3 Views of learning

The behaviorist position

Traditional behaviorists believed that language learning is simply
a matter of imitation and habit formation. Children imitate the sounds
and- patterns which they hear around them and receive positive
reinforcement for doing so. Thus encouraged by their environment,
they continue to imitate and practice these sounds and patterns until
they form “habits” of correct language use.

The behaviorist explanations for language acquisition offer a
reasonable way of understanding how children learn some of the
regular and routine aspects of language. However, their acquisition
of the more complex grammatical structures of the language requires a
different sort of explanation.

The innatist position

Noam Chomsky claims that children are biologically programmed
for language and that language develops in the child in just the same
way that other biological {functions develop. Chomsky suggests that
language is an innate faculty, That is to say, we are born with a set
of rules about language in our heads which he refers to as the



