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In this series there are two books: A teachers’ book, and a students’
book. You will notice that some of the lessons in the teacher’s book do |
not appear in the student’s book. This is because these lessons have
been designed for oral English. A careful blend of fluency, accuracy,
intonation, pronunciation and psychological learning types has been
combined in order to achieve this goal.

We feel that in order to teach oral English effectively the emphasis
should be on speaking and writing should be used as a tool for
reinforcement and should not be the core of an oral lesson. Research has
proven that students leam more if they themselves create their own
foundation for learning as opposed to be handed everything in the form
of a text book. This is true up to a point where certain visual images
(words, drawing, colours, shapes, etc.) are required to stimulate each
child individually. It is for this reason that some of the lessons in the
teachers’ book do not appear in the students’ book. We feel that these
lessons have enough scaffolding to stand alone, allowing the students to
reinforce the areas of their own personal language acquisition. The
following definitions therefore apply to each book.




VI KiEOE HFHE - 1D

The teachers’ book: This book contains the core of each of the
lessons, and is designed with the teacher in mind giving a step by step
detailed explanation as to why and how each lesson should progress.
This book also contains the following useful teaching material:
mid-term project ideas; global lexical differences; international slang;
end of lesson culture; English jokes; basic phonetics; dormitory
discussion questions and an introduction about how to play the
pronunciation battleships game. Please be aware that some of the
lessons have songs as part of the lesson. The music for these songs can
be found on an accompanying CD in the students’ book.

This book also contains the following useful teaching material:
different fillers (in case your lesson is quicker than planned); a bogus
examination for April Fools’ Day; a structure for classroom rule; a
sample family groups grid; a sample English corner grid; some
English names for your students; a psychology test and key to ensure
you are stimulating all of the different psychological learning types in
your class and pronunciation tongue twisters.

The students’ book: This is the book which should be given to each
individual student in order to complete each lesson. Again some of the
lessons in the teachers’ book do not appear in the students’ book. This
is because the emphasis is on oral English and not on reading or
writing skills. This book also contains the following useful learning
material: the grid for the pronunciation game “battleships™; a various
selection of carefully selected pronunciation and translated pop songs
(the music for these songs can be found on an accompanying students’
CD); filler or homework crossword puzzles and various readers’
theatres (these are brilliant to help students improve their intonation).
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Why yet another oral English book

The main reason for writing this book is because I have hunted high
and low to find an oral activity book, which has a content of more
than just dialogs. I agree dialogs have a place in learning oral English,
but there comes a time when dialogs are not enough and human
thinking and creativity in a second language must take first place.
Most of the lessons in this book involve using imagination and require
the ability to think in English. Before coming to China I asked a
Chinese tutor to teach me how to say “Where do you come from?” in
Chinese, so I would know what to listen for when asked this question.
I was taught the phrase, “Ni na li 1ai?” (A phrase used between
Chinese people from different provinces and towns to find out where
each other comes from). After three years in China, I have still never
been asked this question in this way. The dialog I had learned was
totally useless and a complete waste of time. Instead of learning
this dialog, if I had been taught the words that pertain to “come

from” or “country”, and been taught how to listen for these words, then
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. communication would have been made easier for me.

I have also noticed that the level of many oral English books in China

- is very low. In some books the topics which are discussed, in my

. opinion, are very abstract and require the use of language that most :

~ students will probably never use again. I feel that it is very important

. (and useful) for the students to use the language which they have

.~ learnt.

Chinese songs, which have been translated from English, (Brother

Louie by Modern Talking as an example) have played an important

- role in the improvement of my oral and listening Chinese. From |

learning how to sing only a few songs, my Chinese vocabulary has

. grown; my grammar errors are decreasing and I now have a sense of

achievement when a song plays on the radio and I know how to sing

it. This is my reason for including songs in the students’ book (these
songs have nothing to do with the lessons). The students will know the
tune to more than half the songs, all you have to do is give them
words. I have experimented a little with this theory with some of my

weaker students, and the results so far have been very favorable.

One day, after many hours of studying Chinese, I ventured into the
fruit and vegetable market to buy a few provisions. I was just about
finished when I walked up to a new stall selling eggs. I asked the price
of the eggs (in Chinese of course) and I was horrified by the response.
I didn’t understand a word! Limping home with my tail between my

legs and disappointed about the level of my language (not to mention
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my language learning ability) 1 started enquiring why 1 didn’t
© understand. 1 later learned that it was because the person selling eggs A
- was not speaking Mandarin (Putong Hua), but was speaking the local
dialect. Had my listening been better I would have been able to
distinguish the differences between Mandarin and local dialect. It is
for this reason that I use many songs during my lessons. Songs help
students’ listening abilities, and give the students a sense of
achievement when they have successfully completed the listening

exercise.

The future for education is online. The Internet is now a major source
of information and multi million dollar companies (like Encyclopedia
Britannica) have realized this. It is for this reason that I have included
internet research into many of my lessons — this is a valuable skill
for successful students. Many modern companies are demanding that
their employees have the ability and skill to source cheaper raw
materials or products, and have the ability to find more favorable

markets for their goods — the Internet has become our future.

How to use this book

There are two books in this edition — teachers’ book, and students’
book with an accompanying CD. The students’ book and CD should
be given to each student in your class and should be used to
complete the relevant exercises during the year. The teachers’ book is
a resource for the teacher. It has many different photocopy-able ideas to try
and help your class “come to life”. It also has a few activities to get your
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students off their chairs, walking around, and speaking English. The
teachers’ book is a resource book of how to teach each lesson. It gives
some ideas of time, level and rationale for the lesson. (Please note that
the teachers’ book is a small guideline. Your lesson will work better if
you teach your students and not the book. Try adding a little of your

own personality, you will be amazed at the results.)

You will notice in the teachers’ book the reference to “family groups”.
Family groups are groups of designated students (You must choose the
students and you must decide what groups they are designated to.
Just a small tip — if possible do not put two boys in the same group
who belong to the same “click” in class as this will cause endless
amounts of clique using Chinese and talking about sport etc.), who
work together throughout the year researching different topics. (See
the teachers’ book for a sample grid for you family groups). This is
different from your in-class group work. The reason for the same
family group is because the group must work together as a family. If
one person in the group does not have time to do homework then the
other group members should support that person and inform him/her
about that week’s homework before class the following week. Explain
this to your students, and show them that you are trying to help them

with their homework.

Targeting pronunciation is another major task. It is important to
establish and teach typical pronunciation errors from the beginning. In
the “island lesson™, we try to teach and model most of the students’

pronunciation problems. The major problems that I have found being:
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e The difference between /d/; /z/ and the aspirated /th/
sounds. The tongue being on the palate and behind or on the
teeth.

¢  The difference between / s/; / sh/ and the non aspirated /th/
sounds. “Get that tongue out your mouth and spit
everywhere!”

e  The difference between the / w/ and /v/ sounds.

o  The differences between the / 1/ and / r/ sounds. Play lots of
attention to the back of the tongue to get this one right.

e  And the addition of an extra / a/ syllable at the end of words
ending in / d/; / g/ etc. (Please note that this is a listening
problem and not a problem which cannot be corrected
through modeling. The students need to hear themselves say

the extra syllable before they can correct themselves.)

We have included a basic explanation of phonetics, a few diagrams
and a phonetic chart at the back of this book.

Addressing the problem of speaking English in the student’s
dormitory, is another mountain we have to climb. There is a list of
discussion topics at the back of the book, which can be handed to the
students on a weekly basis. We recommend that you ask the dormitory
leader to hand in a report (weekly) about what was spoken everyday
and which topics were discussed. There are many different topics and
we recommend that you try and use topics that relate to the class

discussions which were discussed that week in class.
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At the end of every lesson you will notice four words: “Phonetics,
Culture, Slang, Jokes and Homework”. At the end of this book you
will find an explanation of how to use each topic at the end of each
lesson. There is a very simple explanation of phonics with a few
examples of how to compare the different pronunciations at the end of
your class. You will find a list of English slang words and web page
reference to where you can find more slang. There is also a page of
cultural differences between China and other Western cultures for you
to choose from. Finally, at the beginning of every lesson, there is a list
of what homework needs to be done for that particular lesson. My
suggestion is to try and be organized and plan your lessons two weeks
in advance, so that you are aware of what homework needs to be

completed for that particular lesson.

We have also included a list of words that have differences in
vocabulary between British, North American and South African
English. We feel that it is important to stress the differences in both
spelling and pronunciation to your students. We have found (as we
teach British English) a few pronunciation difficulties, in that our
students listen to EFL tapes from America and then learn British
pronunciation in class. The outcome is a new Brican (British
American English) accent that combines the two accents. Our only
solution is awareness in class, and be sure to teach both American and

British pronunciation, using phonics if you can.
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In the back of the teachers’ book you see that there is a document for
teaching. This is a sample of an agreement between teachers and
students (class). We have found this to be useful from the first day of
teaching a class, to control students doing other homework, listening
to music etc., during our class. Many of you will say, “But my
students do not use mobile phones in class.” Here is our answer to this
question. Many students in China (and in the rest of the world) receive
gifts for doing well at university. As the second term approaches your
students will all of a sudden have mobile phones. This is good for the
students but bad for your lessons. If you enforce the law from day one
then you will not have a problem. We post my “contract” at the front
of the class so everyone in the class can read it, that way we just take
away the phone when the student uses it and point to the agreement.

There is no fuss, no fighting and no interruption to our lesson.

You will find a test at the back of the teachers’ book. That says
“ORAL ENGLISH TEST (This test will account for 30% for the final
grade).” This is an April fool’s day test. We have used it many times

and the laughter roars — terrible culture teachers!

Another inclusion in the students’ books is some crosswords. These
are just in case you need a filler at anytime. (How we all need fillers —
especially on Monday morning!) They can also be used for homework

if you like.




