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FREFACE

The English Language Institute of the University of Michigen has, far the past four yeers,
been engaged in the preparation of new materials to be uged in intensive courses in English far
those of fareign speech. This wark has been an attempt to interpret, in a practical way for teach-
ing, the principles of modern linguistic sclence and to use the results of scientific linguistic
research. In apite of the fact that there has been more than a hundrsd years of vigorous limguis-
tic investigation in accord with sound scisntific methods,very little of the results of this in-
vestigation has actually got into the schools to affect the materials and methods of teaching
language and the actual canditions under which language teaching is attempted. At the time the
Linguistic Soclety of America was founded, Leonard Bloomfield wrote

"our schools are conducted by persons who, fram professors of education down to teachers
in the clasaroaom, lnow nothing of the results of lingulstic science, not even the relation of
writing to speech or of standard language to dialect. In short, they do not know vhat language 1s,
and yot must teach it, and in conseguence waste years of every child's life and reach a poor re-
sult.™

Bven where there are well-equipped teachers who have acquainted themselves with the modsrn
approaches to langusge teaching,the administrative circumstances to which they must confarnm are
usurlly such as to make impossible effective use of their lknowledge and ability. 1In fact, the
neive and canventional views of language have been so much in control that it has taken a world
war, with 1ts practical contects with a dozen languages 1ittle heard of befars, to provide an op-
portunity even to iry materlals and methods based upon owr scientific knowledge and reésearch.

In the teaching of English langusge the situation in this country has been, if possible,
even worse. The rank and file even of English teachers are not equipped to deal with English as a
language. 1In spite of the fact that "mare time ip being spent in the high school English classes
of America today upon grammar end usage than upon any other single phase of inatruotion,*? prospec-
tive English teachers are given practically no training in preparation for this part of their task.
Usually our English teachers imow nothing of ‘phonetios or of phonemics,and their knowledge of gram-
mar 18 limited to the kind of sentence analysis to which they were subjected in the later grades of
primary school and the early years of high school. The views of language that prevail in the
schools and among even the "educated" public still perpetuate the authoritarian atiitude of the
ascond half of the sighteenth century and serve to create a huge market for cheap dlotlonaries and

ungcholarly handbooks of "carrectness.”

"The pubJect-matter of English Philology [Language] possesses a strange fascination for
the man in the etree:, but almost everything that he thinks and says about it is inoredidly amd
hopelessly wrong.... In no subjlect, probably, is the mowledge of the educated public at a lower
ebb. The general lgnarance comcerning it is so profound that it is very difficult to persuade
people that there really i1s a considerable mass of well-ascertained fact, and a definite body of

doctrine on linguistic questions.”3

In view of the factg it 1s not strange that a search of the materiale available to teach
English to those of fareign speech who have came to us revealed very little that was soundly

Ilscnard Bloamfield, "Why a Linguistic Society,” in Langusge, I (1925), p. 5.

2Dgra V. Smith, "English Gremmer Again,” in ish Journal, 27 (1938), p. 64T.

3Henry Cecil Wyld, English Philolgg in %Jeg Universities (Inaugural Lecture, Feb, 2,
1621), p. 10. 8ee also far evidence Lsonard B eld, ) ¥ and Tertiary Responses to
Language, " in 20 (1944), pp. 45-55; and Robert A. Hall, Jr., "language and Superstition,”
in The French Review, XvII (1944), pp. 377-382.
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offective, and nothing that had attempted to use the fov fragmentary deecriptive analyses of Pres-
ent-day Ameriocan English that have been published. Many impartant arees of our language--intona-
Vlan, for example--had not been satisfactorily described. It wae nocossary, thon, to start rrom
the begimning, to collect the scientific studies that could contribute to our task of building
lesson matsrials, and to engage in some that would furnish essential nmew infarmation. After four
yoars of work the materials for an intensive course in English for lLatin-American students have
been written and published in semi-final form in six volumes. The building of a text for amn in-
tensive course in Englich far Chinese students was begun in November, 194k.

In order that these materiale way render their best service it i1s nscessary that the
teachsrs who use them understand the principles upon vhich they are bassd and the implications of
these principles for teaching method. The present volums attempts to set forth in a non-techmical
manner the linguistic appromch employed in building these texts and in teaching them. In sach
section of this volume there are presented the principles ar the assumptions undsrlying the choice,
the sequence, and the handling of the materials of the Intensive Course in teaching, with consider-
able detajil of actual content by way of illustration.

Although this hook ig devoted to the specific problems of dealing with Englieh as a fareign
languags, 1t is =my hope that the discussion of these problems will also contribute to a general
consideration of the teaching and learning of other languages. "Fareign" language teaching 1s
alvays a watter of teaching a spe.ific “"farelgn" language to students who have a specific "native"
languege background. Bpecific problems will demand special and different emphases but the prin-
ciples of approech, the fundamental considerations, have validity, we believe, far all language
lsarning and language teaching. In addition, there is amother consideration which may meke this
book of special interest to foareign language teachers in the United States. In thia country, what-
ever foreign language is taught i1s directed to those who speak English as their native language,
and many of the problems of this foreign language teaching arise out of the apecial character of
the English language. It 1s not enough for the fareign language teacher to bs able to gpeak Eng-
lish; to be most effective he should know English--ite sound system, 1te structural syestem, and
ite vocabulary--from the point of view of a dsscriptive anmalyeis in accard with modern linguistic
science. Teachers of forelgn language in thie country and, we belisve, English speaking students
would improve the efficiency of their approach to a foreign language by devoting a brief time to
a preliminary survey of the chief features of English.

All who are familiar with the materials will recognize my debt to those who have tried to
bring to bear upom practical teaching and lsarning problems the results of linguistic soience.
Por particular help in producing thie bock I am under special obligation to the varioUs members of
the staff of the English Language Institute. Contributions that bulk large are acknowledged at
the places where they are introduced, but there are other contributicns mads informally in the
discussion of these problems over several years, that can be given recognition only dy the expres-
slon of my gratitudes to a gemerous and devoted stafi of teachers and assistants. IDr. Aileen
Traver and Miss Virginia French have made the resding of the proof much mare than a routine task.
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CHAFTER I

O LEARNING A FOREIGK LANGUAGE AS AN ADULYL

Vigarous claims and counter claims characterize the discussions of leerning a fareign
langauge., On the one hand it is inseisted that unless one begins & second language as a very young
child he can never "master" 1t completely and even twenty or thirty years of residence in a for-
oign country will not suffice to remove the clear marks of a foreigner fram one's spsech unless he
happens to have a "special gift" foar languages. On the other hand ane hears reparts of men and
women who, &s adults, bave learned to speak "perfectly" eight or ten different languages, and re-
cently there have been many assertims concerning the "miracles" of language learning in Army
coursens--of "mastering Chinese during the voyage fram San Francisco to India,” of "isarning Arabic
in six weeks,” of officers who became "tharoughly equipped in Italian in fifteen hours a week for
lees than two months.” In this babel of comflicting assertions cne naturally begins to raise such
queetions as "Just what does learning a language mean?" "When can one bs said to have mastered &
language?”

Such questions seem espscially pertinent when we remember that in owr own echools and col-
leges we continue to teach "English" to native English speaking Americans for same twelve or thir-
teen years and then frequently insist that "few of our college graduates can use English effectively
or even correctly.”® Vocabulary tecte made up of the typloal American English wards of. aports,
business, politics, music, literature, art, religion, physics, blology, mathematics, have provided
a rather reliable instrument for evaluating the kmowledge which our native English speaking col-
legs gtudents have of each of thege various gubJects. The tests have sssumed that unless one has
had considerable experience in a particular subject field he will not know the typlocal vocabulary
of that filsld. If, therefare, mastery of a language 1s taken to mean the abllity to use ar even
to understand "all the wards" of a language, then none of us can be said to have mastered his own
native language. On the first trip through France with owr autamobile our two French friends were
as helpless as we on the one occasion when it was essential for us to know the French words far
certain parts of the engine. Their experience with autcmobiles had been golely that of riding with
their friends and they were wholly unfamiliar with the French language symbole necessary to commu-
nicate our preoiss difficulties by phone to the garage workmen. In our own native language ve know
the words for those areas of 1ife with which we have had same experience. No one, not even the
editars of our dictionaries, can know all the "words" of our language. Many of you who read this
bock would hesitate end game would be at & complete loss if suddenly asked whether you "believe in
the histaricity of the common Christological predicates." There ere always areas of experlence in

1The following statement represents this point of view:

"...8 recent broadcast by Mark Van Doren....reiterated the old ccmplaint that Americen chil-
dren cannot read, write, ar speak their own language properly. Perhaps we can all agree that thie
1s a widespread defect and many of us may think this to be a peculiar American weakness. ¥From my
ovn experience, however, I can repart that French and Dutch educators voice a gimilar oriticiem
about the instruction in their native languages...” [ In the next paragraph there is a long quota-
tion from the report of the so-called Rarwood Committee issued in 1943 by hls Majesty's Stationery
Office. The following 1s e part of that quotation]

"Fram all quarters, Universities, Professional Bodies, firms ard business houses, training
colleges, and meny other interests and meny individuals, we have received strong evidences of the
poar gquality of the 'English' of S8econdary School pupils.”

Barry D, Gideonse, "The Caming Showdown in the Bchools," in The Saturday Review of Litera-
ture, XXVIII (Feb. 3, 1945), pp. 5, 6.
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vhich a native speaker of the language will not be familiar with the special terms commonly em-

Ployed by those who work in that particular fleld.2 "Mastery" of a language must mean sumething
other than knowing "all the worde” of the language.

It 18 true, however, that whenever we think of language and language learning we usually
think of madtering the vocabulary--of learning the "words." This cammon reaction seems to arise
from our experience with our own language. Very early as small children we master the sound system
of owr language. We learn to hear the significant sounds in sequences that become familiar, and
then to produce these significant sounds and sound sequences with amazing acouracy. "The muscles
of our speech crgens have early in life became exclusively accustamed to the partioulsr adjustments
and systems of adjustment that are required to mroduce the traditional sounds of the language."3
This mastery of the sound system of our native language has (for all of us without notlceable
speech defects) decame entirely unconscious and, like the ability to walk, we cannot remember the
learning process. The same thing is trus concerning our mestery of the use of the devices which
our language uses siructurally~--the fundamental matters of ward-order and the patterns of farm.
Thege we learn to use autamatically and they are not items of conscious choice. The ordinary adult
speaker of Engliph finds it extremely difficult to describe what he does in thsse matters, so
thoroughly have they became unconecious habits in early childhood. But in matters of vocabulary
the situation is entirely different. The "words" on® knows depend upon the experience one has had.
A child's experience is much limited in 1ts range. His vocabulary is therefore greatly limited.
But he continually grows in experience and alsc in the vocabulary thati necessarily accompanies nsw
experiences. Unlike our early mastery of the sound system of our language and its structural
procesees, our mastery of the "words" of cur language, its lexicon, is a constantly developing
mastery. Knowledge of new wards and of new meanings keeps increasing as we grow older and wo are
often very conscious of this growth and change. It i8 gquite natural, therefare, that the naive
perscn, thinking about language, should consider only voosbulary mastery, that part of his own
language dsvelopment of which he has been conscious, and ignore the learning of the sound system
and the structural devices, that part of his language development which became unconsolous habit
Bo early that he cannot remember it.

27 have just been struggling through passages liks the following in a recent book I bave been
trying to read, entitled How to Abapdaon Ship, by Fhil Richards and John J. Banigan, Carnell Maril-
time Pross, New York, 1943, pp. 36, 37.

“SWUNG (UT.--Remove the boat cover, make it up snugly, and place it in the boat's bottam.

Remove the cutboard and indoard gripes.

Lead the sea painter, toggloed at the thwart, from the inboard eide of the boat well forward,
outside of everything.

Do not put the plug in while the boat is hung.

Hoist the boat clear of the cohooks until the falls are not quite two-blocked, and swing out.
This will two-blook the falls.

Mt a stout spar ar a strongback to the davits temporarily, so that it may be ghifted if nec=~
essary.
Chafing pads of good size are fitted to the strongback, so that they are between it and the
boat. Shift them to conform with the boat's shape.

Use a handy-billy to haul the boat to the strangback, meanvhile easing the falls gently until
snug up.

Isop shifting the stromgback and the chafing pads or eage the fails until the boat takes up
a satisfactary position.

The boat should then be griped in and the handy-billy removed. The gripes should be fitted
with a toggle, if they are not already fitted with pelicen ar elip hooks.

The slack on the gripes should be teken up fram time to time. Thus swung out and griped,
the boats require vatoh-to-watch inspection, especially dwring heavy weather.

HALY CHOCK.—A safer method of securing the boat ready for quick lowering is to have the
boat resting an & half check, the inboard side. Remove the outboard gripes and lower the outboard
half of the chooks. When ready to swing out, trip the releasing gear on the chock and let go the
inboard gripes.”

?Rduard Bapir, Language (New Yark, Harcourt, Brace and Company, 1921), p. 46.
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Mastery then of the "wards," the vocabulary, the lexicon, of even ow native language is
always limited, never cumplete. Growth in the knowledge of "meaninge” accompanies our expanding
experience. The mastery of the "wards," the vocabulary, of a foreign language is also bound by
our actual experience and takes time. There are no short cuts to a control of the camplets voca-
bulary of a foreign language. Of course it is possible to find the few hundred lexical terms most
useful in partioular situations and really master these ltems first rather than try to assimilate
all types of vocabulary at once. It is possible also to attack the problem of learning vccabulary
systematically and efficiently, rather than in haphazard fashlon, with no method, and leaving the
choice of items to chance. This matter of mastering vocabulary will be dealt with in ChaptersiV
and V ; it 1s enough here to insist that one cannot achieve a camplete control of the vocabulary
of a new langusge in eight weeks or eight months or eight years. Hecan, however, master a limited
number of extremely useful items within & short time.

In learning a new language, then, the chief problem is not at first that of learning voca-
bulary items. It 1s, first, the mastary of the sound system--to upderstand the suwream of speech,
to hsar the distinctive sound features and to approximate their production. It is, second, the
mastery of the fesatures of arrangement that constitute the structure of the languege. These are
the matters that the native speaker ap a child has early acquired as unconscious hablits; they must
become autamatic habits of the adult learner of a nev language. Of course these things cannot be
learned in a vacuum. Thers must be sufficlent vocabulary to operate the struotures and represent
the sound system in actual use. A person has "learned" a forelgn language wben he has thus first,
within a limited vocabulary mastered the sound system (that is, when he can understand the stream
of epeech and achieve an understandable production of it) and has, second, made the structural
devices {that is, the basic arrengsments of utterances) matters of automatic habit. This degree
of mastery of 8 fareign langusge can be achieved by most adults, by meana of & asclentific approach
with satisfactorily selected and organized materials, within approximately three months. In that
brief time the learning adult will not bacome a fluent speaker for all occasions but be can have
laid a good accurate foundation upon which to build, and the extension of his control of content

vocabulary will then coms rapidly and with increasing ease.

As a matter of fact one can achieve mere fluency in & Toreign language too socon. in the
clasges of the English Language Institute we have often had students who have came to us with a
knowledge of a considerable number of English words and thus speaking with some fluency. Unfor-
tunately, however, their pronunciation was not English either in the geparate sounds or in intona-
tion, and thus was extremely difficult to understand. Their use of structural devices was also
not English. Such students, with flusncy in vocabdulary but with no hasic control of either the
sound eystem or the structure, are almost without exception hopelegs S0 far as ever achieving a
satisfactary control of English is concerned. They are usually umwilling ar incapable of etarting
again at the fundamentals of the language and building up new hadbite within a limited vocabulary.
Our teachers do much more in less time for those students who, when they come, know no English
wbatever, than for those who already have scme fluency with no acourate control of the sound system
ar the structure. In learning & new language then one must not becams impatient to expand his
vocabulary and attain fluency. Accuracy of sound, of rhythm, of intonation, of struotural forms,
and of arrangement, within & limited range of expression, must come first and becoms autcmatic
habit befare the student is ready to devote his chief attention to expanding his vooabulary.

The "eccuracy” which is advocated here dose not mean the so-called "sorrectness” of the
camon handbooks--the spelling pronunciations often advocated thers, ihe forms of words pronounced
in isolation, the school-mastered structures that have no vogue outside the classrooam. The ac-
ouracy here gtressed refers to an accuracy based upon & realistic description of the soctual lan-
guage as uged by native speakers in carrying on their affairs--the exact reproduction of all parte
of whole utterances as they appear in the narmal conversation of native speakers. Contractions
and "reduced” forms are just as acourate and as "good” as full forms; they are mare accurate in the
speed of usual conversation and discourse. The language vhich 1s descrided and made the basis of
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practical exercises in the several volumes of the "Intensive Course in Bnglish for Latin Americans”
consists of the forms and structures used in common conversationsl situations by socially accepied
epeakers in college and university cammunities of midwest United States. This 18 the particular
type of American English that is often called "General American” and said t0 be uged by an over-
whelming number of the people of the United States in carrying on their affairs.* It is fruitlese
to argue in the abstract concerning the relative merits of the various types of English. Bach is
the desirable form of English in its own locality and among those who are native speakers of 1t.
In learning English as a foreign languags it 1s necessary to decide upon the particular type to be
mastered, for there is no single kind that is used throughout all the English speaking world. The
practical approach is to decide for the kind of English that will be used by the particular group
with which one wishes to.associate and converse.

This same problem confronts one every time he sets himself to learn any fareign language.
1f one's actual contacts have been solely with the Spanish spsaking people of Mexico, he will in~
evitably learn the particular type of Spanish spoken there. If they are with those of Argentina
then he will learn the type of Spaniph gpoken in Buencg Aires. In neither chage is 1t especlally
desirable to center fully upon the Ceastllian type of Spanigh spoken in Spain, although 1f one has
learned that particular brand of Spanish he will be able to get on in the Spanish speeking

*8es George P. Krapp, The English Language in America (The Century Company, for the Modern
Language Association of America, 1925), Volume I, pp. 35, 36, ul.

"One may say that in America three main types of speech have came to be recognized, a New
England local type, a Southern local type, and a general ar Western speech covering the rest of
the country, and also all speakers in New England and the South at the maments when their speech
is not local in character.... This threefold division in American speech 1s & matter of cammon
though not alwaye of clearly analyzable feeling on the part of pmericans. Merely as a fact of
pragmatic experience, the average American realizes these large and representative types of speech
which he ardinarily designates as Bastern, Western, and Southern. He may realize also a number of
other less extensive local types, but there is no other type which he would be inclined to place
upon the pame level as these three in comprehensiveness and in significance. The geographical
terms, Eamgtern, Western, and Southern, ars commonly used, to be surs,without any implications of
clearly defined geographical boundaries betwsen the several types of speech. Nelther is 1t ordi-
narily implied dy thic use of terms that all speskers in any community speak uniformly. It.ls
recognized thet there may be as much difference between a speaker fram Eastern Massachusetts and
cane from Western Connecticut as from one from Western Massachusetts and one from Ohlc. The terms
Eastern, Southern, and Western are merely used to designate several types of speech which though
not finally and scientifically differentiated either socialkly or geographically in the popular
mind, ars nevertheless in practice distinguishable in the experience of every observant Ameri-
CAN. ...
"The New England type of speech had for its center that 1life of Eastern Massachusetis and
Connecticut which by the end of the seventeenth century had passed out of experimental uncertain-
tles into an arganic social unity such as could have been found at no other place in the North at
that time. The striking cheracteristic of the New England of the early colonists was 1ts unity....
The same thing was true in the South. The earliest seventeenth century settlers of tidewater
Virginia were in general of the same kind. Thaey all came at about the same time and with the same
purposes. They developed their own civilization within their own limite and they gave to this
civilization...a typical quality.... The eastern Massachusetis towns and villages and the planta-
tions of the Jamee and Rappahdhnock establighed themselves es fixed but radiating centers of cul-
tural influence befare the great movements westward began and befare the great tldes of European
immigration,set in. The population of thess two communities was relatively amall, dut their social
significance has been great. This 1t is vhich has given to the speech of emstern Massachusetts 1its
representative quality for the Eastern type of American speech, and to the speech of tidewater
Virginia its representative quality far the Southérn type of American speech. No other locality can
be fixed upon as standing indisputably for the Western or General type of speech, as these two
roegions do for their own types. The reason is that the Western or General type did not assume its
form in one locality. It does not belong to one locality, but to the nation as a whole."

Bee aleo-James F. Bender's article entitled "Ninety Million Speak 'General American,'" in
The New York Times Magazine, August 27, 1944, pp. 17 and 29. Dr. Bender insists that epproximately
Televen million Americans speak Bastern, twenty-six million speak Southern, and at least ninety
million speak General American.”
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countries of Latin-America Jjust as the Latin-American who has learned British English will be able
to get on in the United Statee. It 1g inevitable that those who have mestered the special speech
of one particular geographical areas will encounter some friction of understanding and of communi~
cation when his contacts are with speskers from other areas. Latin-Amsricans who have learued the
Englisk of the northern midvest United States usumlly have same difficulty when they first go into
the area of the "0ld South." The only "carreciness" there cen be in any language 1s the actual
usage of the native speakers of that lenguage. In learning English one must attempt to imitate
exactly the forms, the structuree, and the mode of utterance of the native speakers of the particu-
lar kind of English he wishes to learn.

But the person who 1s untrained in the methods and techniques of language description is
not likely to arrive at sound conclusions eoncerning the actual practices of the native speakers
he observes. He will certainly not do so econamically and efficiently. And the native speaker of
a language, urless he has been specially trained to analyze his own languege processes, will be
more likely to mislead than to help a fareigner when he tries to make camments about his own lan-
gumge. On the other hand, the modern sclentific study of language has within the last twenty
vears developed gpecial technigues of descriptive analysis by which a trainsd linguist® can ef-
ficiently and accurately arrive at the fundamentally significant matters of structure and sound
system amid the bewildering mass of details which canatitute the actual rumble of speech. If an
adult is to gain a satisfactary proficiency in a forelgn language most quickly and easily he must
have satisfactary materials upon which to wark--i.e. he must have the really important ftems of
the language selected and arranged in a properly related sequence with special emphasis upon the
chief trouble spois. I is irue that many good praciical teachers have, out of their experience,
often hit upon many of the specilal difficulties and same of the other impartant matters of a for-
eign language that would be revealed by a scientific analysis. Usually, however, such good regults
from practical teaching experience alone are achieved by chance; are not related to any prineciple
and are thus unsystematic and uneven. The techniques of scientific descriptive analysis, on the
other hand, can provide a thorough and consistent check of the language meterisl itself and thus
furnish the basis foar the selection of the most efficlent materials to guide the effarts of the
learner. The actusl application of these technigues to the development of satisfactary materials
far learning and teaching will be discussed end illustrated in the two following chapiers. It 1e
enough here to insist that only with sound materials based upon an adequate descriptive analyeis
of both the language to be studied and the native language of the student (ar with the continued
expert guidance of a trained linguist) can an adult make the maximum progress toward the satie-

factory maetery of a forelgn language.

Even with such materials the desired result does not follow inevitably without the thorough
cooperation of the student. The student must be willing to give himself whole heartedly to the
strenuous business of learning the new language. He must throw off all restraint and self-con-
sciousness as fer as the making of strange sounds is concernsd. If he achleves an accurate repro-
duction, he will sound very peculiar to himself; if he fails to achieve accurate reproduction end
does not sound pecullar to himself he will sound very pecullar to the native speskers of the lan-
guage he is trying to learn. It is much better for him if he at once accepts the negesegity of
letting himself go no matter how peouliar he sounds to himself--to try over and over again until
he wina back some of the flexibility he had ag a child in making unusual sounds. The one who can
bocame the best mimic learns most rapidly and achleves the best result. It 1s neceesary to nimic
not only the native speaker’s production of separate sounds or words; the mimicry must extend also
to his tones, his gestures, and his faclial expressions,--in fact to hie samplete mannar of epeek-
ing. The student must be willing to practice and use the new langua:.- constantly-~-to himself in
reacting to every situation even if no hearer is present. This kind of unrelenting practice and
uge is at first extremsly hard and the student will feel himself bound as in a strait-jacket. But

SThe ward linguist &8s used in this book does not mean one who "gpeaks many languages"--a
polyglot. It means rather cne who is competent in the "scientific study of language,” one whose
profession is lingulstic science.
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the only way to attain his fresdam in the new language 1s through this struggle. The mare
thoroughly educated he is, the mare sensitive he ia to fine discriminations in his own language,
the harder it will be for him to reach a satlsfying use of a foreign language. The child who is
Placed in a fareign language enviromment attains a satisfactory competence in the nev language
with amazing -speed not only because he is linguistically more flexidble and without restraint and
selfconsciousness but also because hie language needs are much less than those of an educated
adult. His experience and his vocabulary are much limited in his own language and it takes him
camparatively little time to gain control of an equivalent vocabulary in the new language. An
adult who has alreasdy learned a native language extensive enough to grasp and express a rich and
varied experience can never again be in the same position as a child learning hie own language.
For an adult the now language will probably never function in the samé way his native language
does.® It is almost insvitable that, at firast, the learner will go fram tho new language symbol
through his own language symbols to and from experience, but he should constantly strive against
such translation and the practice of seeking word equivalents in hie own language until he has
established a direct connection between his experience and utterances in the nsw language. Trans-
laticn and "ward equivalents” which seem to save time at the beginning really cause delay in the
long run and may if continued even set up such habits and confusions as to thwart any real control
of the new language. Constant practice and use of the language forms being learned with free and
somplete mimicry of the speaking habits of native users of the language must be contributed by the
student if be is to make really effective uge of the materials that are scientifically chosen and
arranged for the efficient mastery of a forelgn language.

The practice which the student contributes must be aral prastice. No matter if the fimal
result desired is only to read the foreign languags the mastery of the fundamentals of the language
--the structure and the sound system with a limited vocabulary--must be through spesch. The speech
1s the lenguage. The written record is but a secmndary representatian of the language. To "mag-
ter” a language 1t is not necessary to read it, but 1t is extremely doubtful whether one car
really read the language without first mastering it orally. Unless ones has mastered the funda-
mentals of the now language as a language-—-that is, as a set of habits far aral production and
reception—the process of reading is a process of sseking word squivalents in his own native lan-
guage. "Translation” on an exceedingly low level 1s all that such "reading" really amounts to.7
Such a reader never enters into the precise particular way the foreign language grasps experience;
he is still using as a means of grasping meaning or understanding only the processes and vocabulary
of his own language vith the edded difficulty’ of seeing a different set of aymbols on the printed
page vhich must act as clues from which he must guess the carrect words of his own language to be
substituted in order to make some kind of sense. He never really enters into the "thought" (the

full meaning) expresced by the fareign language.

More than that, the aral approach--the basic drill, the repeated repetitions of the pat-
terns produced by a native spesaker of the foreign language—1is the most economical way of

OnTt 18 quite a mistake to suppose that an English speaking person's cammand of Mrench ar
German 1s psychologically in the least equivalent to a Frenchman's ar & German's cammand of his
native language. All that is managed, in the majarity of cases, is a fairly adequute control of
the extermal features of the foreign language, This incomplete control has, however, the immenae
advantage of putting the native speaker and the fareigner on a footing of approximate mutual under
standing, which is sufficient far the purpose desired.” Bdward Sapir, "The Case of Constructed
Internaticnal Language,” in Actes du Duexidme Congrds Internmational de Linguistes,p. 87.

TPranslation is really a diffiocult tagk--that is,the translation that attempts to grasp
thoroughly the sssentials .of the meaning expresced in one language and then render these essen-
tials in another language in such a way that speakers of the second language may fully understend,
may relate that meaning to their experience without distortion. Such translation is an exercise
well warth while dut it can be accamplished only by those whose control of the languages to be use
and vhose power of expression are of a very high ordsr. Meny fluent speakers of & foreign language
fail miserably when they attempt translation.
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tharoughly learning, for uge even in reading, the structural methods of a language. Only when ane
has such a thorough control of the fundamentals of a language that he can almost automatically
produce utterances in accard with the usual patterns of that language 1s he ready to proceed to
the process of reading. With such a control the grasp of new wards will come easily and speedily
with incroasing experience with ths language, end reading will be profitable. One never seems 1o
gain satisfactory control of language material by silent study and memorizing. The struggle with
new words through a tvo language dictionary which seeks to give ward squivalents in the iwo lan-
guages 16 oxceedingly laborious and ineffective. Practically never do two wards (excopt possibly
highly technioal words) in differsnt languages cover precisely the same arecas of msaning. When it
is necessary, in addition to the struggle with new vocabulary, to puzzle out the structwral de-
vices in which the new wards are used,the task becames one that but few astudents can accamplish.
Even if one wishes to learn the farelgn language solely for reading, the most economical and most
effective way of beginning 1s the aral approach. This oral approach far reading should be con-
tinued throughout at least the first stage of the language learning--that is, until the learner
can within a limited vocabulary manipulate the atructural devices of the language and has grasped
the sound system.

The "aral epproach” here advooated does not mean the "direct method™ as that method is
usually understcod. A very brief statement of the essential features of the "direct method" 1s
the following.®

"Direct msthod. A method of teaching a forelign language, especially a modern language,
through convereation, digoussion, and reading in the language itself without use of the pupil's
language, without translation, and without the study of formel gremmar. The first words are
taught by pointing to objects or pictures, or by performing actions.”

It 18 true that the "direct methpd™ described in this guotation and the "aral approach”
indicated above have a number of things in common. In both, the emphasis is upon the actual use
of the foreign language rather than upon the memorizing of paradigms and forms out of contaxt.

In both, trenslastion is eliminated. But in the "direct method" reading in the foreign languags
may form an impartent part of the early woark vharsas in the "aral approach” it is deliberately
postponed until the structure of the new language is firmly graaped,and it may never becams an
important part of the study. In the "oral approach” although the language of the pupil is avolided
as much as posaible it is used when nscessary to make gure that explanations ars thoroughly under-
stood. Gensralizations comoerning structure, or grammar, are a reguler feature of the "oral ap-
proach” although they are alvays intimataly related to the aral practice of the language. In the
Intensive Course in English for latin-American Students there are four volumes of lesson materials
covering grammar, mronunciation, and vord study, but these materials as they are taught are always
developed orally firgt and the statements that are given concerning structure or use are always
swmaries or generalizations drawn fram the actual sentences the students have already practiced
and waderstood tharoughly. The lesson materials in the book become for the students the notes they
might have taken of the exercises they have just been led through. Never are the students as-
signed a legson in advance for silent study befars coming to class. Whatever study there is out-
side of clase is always in repetition of the matters already practiced arally under the leadsrship
of and also in imitation of a native speaker of the language. Then too, as has been insisted upon
before, the "aral approach” as hars advooated depends far its offoctivensss not solely upon the
fact that there is much oral practice in hearing and in speaking the foreign language, bdbut also
and fundementally upon having satisfactory materials eolocted and arranged in accord with sound
linguistic principles. It is the practical use of ths linguistic scicutist's techniqus of language
desoription in the choioe and sequence of materials and the principles of method that grow out of
these materials that is at the heart of the so-called "nev approach to language learning.”

‘Hoblur's Nev Internaticomal Dictionary, Second Edition, 1954, p. 738.
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bl 11!:' doss :;m "aral approach®™ here advocated msan the erbitrary exolusion of all graphic
ymbols in connection with the language learning, Teachers will often uss written symbola in the
clasarocm; printed manuals cr textbooks will be uged by the ptudents; written notes will be taken
by the students; and even written exercises may be part of the work. The "orel approach" dose not
preclude arny of these practices which can be used in mastering the langusge as a living means of
coammnication. If the usual gpelling of a language 1s phomemically regular as is that of Spanish
or Mrmnish thet spelling dan be used; if the graphic symbols a language uses are such as are ussd
in Chinese or Japaness then the [rocsse of learning to read or use these symbols muat be attacked
ap Bomstning entirely apart from learning the language. In any case learning the traditional
spelling of a languags 1s not a necessary part of learning the langwage. The "aral approach”
centers attention fundamentally upon learning a language as & set of symbols to be apoken and
undaretood when heard, but 1t uses without limitation every means which can he mads to contribute
to that end--the living voice, mechanical recards, sound films, manuals, text-books, written notes,
written exercises. "Qral approach™ 1 = name primarily for the end to bo attained in the firet
stage of lenguage learning rather than a deecriptive limitation of the permissible devices to at-
tain that end. That end is the bullding up of a set of habits for the aral production of a lan-
guage and for the receptive understanding of the language when 4% is spoken.

In the statement just made, as in several that have already ocowrred in this cbapter, the
two complementery aspects of cammunication are recognirzed in ths two phrages "oral production” and
"receptive understending.” It seems important to recognize the fao that one's mAstery of any
language--even of one's own Dative language--is alwaye on two major lvTels, production and recog-
nition. Theme two levels are practically never equal., The range of "wards" that we can recognite
and understand exceeds that of the "words™ we actually use in spesch or evenr in writing. Many
can read appreciatively a poem, or a play, or & novel, who cannot write one. In the use of a
foreign language the difference between the ability to recognize ar understand and the ability to
produce or gpeak stands out even more noticeably. It ia true that the two interact and condition
ons anothsr and in the actual practice of the language can hardly be geparated. As one advances
in the ability to produce or use the language he increases the rangs and depth of his understand-
ing; and an increase in understanding shows itself in a greater abpility to produce. But in spite
of the fact that these two abilities are so closely interwoven, fram the point of viev of teach-
ing and of learning in the early stages, they constiiute two distinct even if complementary aspects
of language control, and it has proved helpful to comsider them geparately.

This recognition of the difference betwsen the produoiive and the receptive controls of
language does not imply a mechanical separation of the materials into "practices™ in producing for
the sake of produotion only and “practices™ in recognition far the sake of recelving only. As a
matter of fact practice in production is one of the best means of developing recognition. FPro-
nouncing the words leak, lick, lack, lake, lock, luck, look, with a careful discrimination of the
vowel sounds may be ane of the best ways for the Spanish speaking person to develop his ability to
hear and to recognize theee dlstinctive wowel sounds in Engligh. On the other hand practice in
1istening carefully in order t0 hear accurately may be used to advantage in learning to mroduce.
The division of attention to "production” amd to "regognition” ie fram the teaching point of view
primarily e matter of purposes and materials not of methods, and from the learning point of view
a matter of distribution of emphasis. In the treatmenti of the meterials of pronunciation, of
structure, and of vocabulary in the thras chapters fdllowlng, this distinction between producticn
and recognition 1s applied more definitely to the problems of the choice and the sequence of the
language materials to be mastered.

Not only is it true in general that the ability lo jroduce never egquals the abllity to re-
ceive; in the sarly stage of language learnming it is helpful to recognize the fact that "produs-
tion" 1tself will be on two levels. The fundamental mattsrs of the language that must be magtersd
on 8 production level should, as soon aa possible, be mads unconscious habits. F¥or this purpose
many whole sentences, questions and responses, demand repstition and more repetition and these
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will become asutcmatic reactions early. But besldes such specific formulas, useful phrases and
gentences, there are many "patterns" that must eventually became the custamary molds into which
the productive expression must fit without conscious thought. Examples in English are the ward-
order patterns of statements, questicns, and reguests, and the fixed positions of single ward
modifiers of substantives. These, in the early stags of language learning, remain for consider-
able time on the level of production with consclous choice rather than of production &s an auto-
matic unconscious hablt. Only after much practice of the same "patterms” with diverse oontent do
the patterns themselves becoms mroductively automatic.® When the student haes reached this lsvel
of achievement, within a satisfactarily useful but definitely limited range of vocabulary items,
he has "learned the language.”

The evidence was have geems to lead to the caonclusion that any adult who has learned one
language {his native spesch) can learn another within a reasonable time if he has sound guidance
proper materials, and if he cooperates thoroughly. The most efficient materials are those that are
based upon a sclentific description of the language to be learned,carefully campared with a paral-
lel description of the native language of the learner. It 1s not enough slmply to have the results
of such a tharough-going analysis; these results must be organized into a satisfactory system far
teaching and implemented with adequate specific practice materials through which the learner may
master the sound system, the structure, and the most useful lexical materials of the foreign lan-
guage. To develop the implications of these assertions will be the function of the next four
chapters.

® Yolume VI of An Intenaive Course in Exl.ﬁ%:nh for Latin-American Students contalns the "pat-
tern practices” which accompany the lesson materlals of the firet four volumes.



CHAPTER II

THE SOUNDS: UNDERSTANDING AND PRODUCING THE "STREAM OF SPEECH"

"The feeling that the average speaker has of his language 1s that it is built up, accous-
tlcally epeaking, of a camparatively small number of distinct sounds, each of whioh is rather ac-
curately provided for in the current alphabet by one letter ar, in a few cases, by two or mare
alternative letters. As for the languages of fareigners he generally feels that, aside fram a few
striking differences that camnot escape sven the uncritical ear, the sounds they use are the sams
ap those he 1s familiar with but that there is a mysterious 'accent' to the faoreign languages, a
certain unanalyzed character, apart from the sounds as such, that gives them their air of strange-
nesg. This naive feeling 1s largely illusory on both scores.”l

As a matter of fact & trained phoneticlan can observs hundreds of distinguishable differ=-
ences of sounds in the speech or any native gpeaker--differences of which that speaker is en-
tirely unaware. In English, for example, the p of pin is different from the p of spin. In the p
of pin the lips are opened with a rather strong puff of air which does not accompany the p of spin.
The same "fullness of breath" is true of the t in 3111 ap distinct from the t in gtill and the k
in kill as distinct from the k in skill. Although the initlal sounds of kill, call, and cool all
have the same characteristic puff of breath, the k in kill is made with thesbase of the tongue
touching the roof of the mouth much farther forward than it does in the first sound of gcall. In
the first sound of cool the lips are rounded. In other words, the initial sounds of kill, call,
and cool, although alike in the fact that each is accampanied by strong btreath release, are
also all different in certain other features. The vowel sound of mead takes a measurably longer
time to proncunce than does the vowel sound of meat. Phonetic analysis has devoted 1tself to dis-
tinguishing these so-called minute sound features of language and describing them.

If ane =nalyses a foreign language phonetically he will find that practically no sound of
that language ig exactly like any one of his ewn. In Bpanish, for example, an initilal t as in
tener 1s not anly not followed by & puff of air as in English, it is made with the tip of the
‘tongue on the back of the upper front teeth, rather than on the gums (the alveolar ridge) as in
Engligh. In general it may be pald that, in the pronunciation of Spanish sounds, the tongue 1s
farther farward than it is in English.

When then one tries to estimate the actual number of distinguishable differences of sound
that the human vocal apparatus can make as these sounds appsar in the many languages of the earth,
he finds that number running into thousands. In each language there are hundrads. And yet the
naive speaker, in the feeling that his language is built up of only a small number of distinot
sounds, 1s right in a way. Although the actual number of differences of sound In a language 1s
great, the number of distinctive sound features which & language uses to distinguish meanings is
very limited. For example, the ward race is distinguished in sound from the word raise only by
the buzzing that accampanies the last sound in the second word, raise, as contrasted with the hiss-
ing of the last sound of the first word race. The ward beet is distinguished in sound fram the
word bit solely by the differing quality of the vowsl sounds standing between the b and the t.
Thus when two separate words differ by one sound only, the sounds that differ are distinctive
sound units. DPistinctive sound units of this kind, sound features that constltute the sole dif-
ference of sound between separats words, that thus ooour in contrasts, are in any language oom-
paratively few, usually from twenty to fifty. In American English there are approximately 2l

1Edvard Sapir, language, pp. b3-Lh.
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such contrasting sound units of a consonant nature, eleven vowels, and three diphthongs, thirt.y—
eight in all.

. On the other hand, sound differences that never constitute the sole contrasting feature
between two ceparate words are non-distinctive. The k sound of kill is clearly different from the
k sound of call in that the second is made with the base of the tongue touching the roof of the
mouth farther back than when making the k sound of kill. But this phonetic difference is never
used in English as the sole contrasting feature to diktinguish separate words; it is a difference
that depends on the character of the vowel sound which follows the k sound. So also the differ~
ence between the t of till and that of still is never the sole contrasting sound feature to dis-
tinguish separate words; 1t is a difference that depends on the fact that the 1 of till is the
initial sound of the word and the t of still is preceded by an 5 sound. Such differing sound fea-
tures that in a particular language are never the sole contrasting features to distinguish sepa~
rate words, but differ because of the different positlons in which they occur or because of the
differing sounds near them to which they are adjusted, are said to be in that language in "comple~
mentary distribution."” These are the ones that constitute the hundreds of different sounds that
can be found in any language. It is the fev differences that are used in contrast to distinguish
separate words that are called the "phonemes" of the langusge. Thus e language will have many
phonetic differences that are not phonemic. i :

An alphabetic system of Tepresenting or spelling the "sounds" of a language 1s good in
60 far as it 1s "phonemlic”--thet is, in po far as there 1s one distinct graphic symbol far each of
the distinctive sound units of the language. Some languliges like Finnish are from this point of
view excellently spelled. Spanish is well ppelled. English, however, is very badly spelled. In
English the same symbol or letter stands far a number of distinctly different sounds as, far ex-
smple, the letter 1 in bite, bit, machine, or the letters ga in beat, breath, heart, earth. On
the other hand, the same sound is represented by a veriety of symbols; ©.8., the vowel sound in
sweet 1& represented by ee in beat, e in mete, i in machine and caprice, 60 in people, fe in be-
lieve, el in receive. In discussing the sounds of English then 1t ip necessary to use a speclal
alphabet in which each symbol is assigned to ae of the distinctive sound segments or phonemes of
English and consistently represents that phoneme. Far such an alphabet 1t is poseible to use the
ordinary letters in most caseswith very few symbols that differ from these letters. In our
materials for teaching English to foreigners the particular aiphabet we have adopted to represent
the phonemes of English is the followlng.

Consanants

for the sounds pin, spin, nip, happy
for the sounds bin, rub, rubber

for the sounds mine, ram, hammer

for the sounds fine, staff, coffee

far the sounds vine, live, never

for the sounds win, waman, want

far the sounds = tin, stem, net, water
for the sounds den, nod, fodder

for the sounds net, ten, sand

far the sounds seal, race, basic, cats
far the sounds 2zeal, ralge, razar, cousin, dogs
for the sounds shell, cash

far the scunds aLure, measure
for the sounds chest, match, church
fa the sounds  Jest, wedge, Judge

i th @D Qucrd 4@ re PO

Z Wo have used far sometime the symbols [f] and [3] 1n our texts and thus also the [ ¢/} for
the pounds in church and [d3) for the sounde in T"_u_tlge Convenience in dealing with olusters how-
ever has led us to adopt the symbols (8] end SJ instead of (t/] and [dg] and for etmplicity of
writing the symbols [#) and [ &) instead of [J] and [g].
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@ far the sounds thin, breath
3 for the sounds then, breathe, weather
k for the sounds  kfel, goal',_ro_c_lf_ -
g for the sounds gill (of fish), goal, rug, finger
3 far the sounds log, sing, ink, finger
h far the sounds hen, hog, who
y for the sounds yes, you, young, cute, beauty
1 for the sounds lip, loop, pill, pool, pillow, polo
r for the sounds rat, tar, very, borrow
Vowels
1 rfor the sounds beat, bead, weep, kesp
I for the sounds bit, bid, wit, kit, city
e for the sounds mate, cape, made, way, rotate
8 for the sounds mst, bed, kettle, contest
® for the sounds mat, bad, cattle
u  for the sounds pool, cool
v for the sounds pull, wool
o far the sounds note, notatlmm, coat, quotationm, Moxico
o for the sounds autumn, autumnal, bought, caught
a for the sounds father, hot, cot, cod
¢ for the sounde  but, cup, china, above

Diphthongs

a3 for the sounds eyes, lce, ride, write
& for the sounds now, house, bout
©1 for the sounds boys, oll, soil

The person who examines this alphabet will notice at once that many clear distinctions of
sound in English pronunciations are not provided for by the symbols. There is but ocne gymbol far
the palatal voiceless stop [x] regardless of the fact that the position of the contact of the base
of the tongue with the roqf of the mouth in kill is gulte noticeadbly different from thet of the
(%) 1n call or cool. Our use of cns basic symbol for thebe sounds that differ phonetically rests
upon the fact that this particular phonetic differsnce s never used in English to distinguish
meanings. Whenever it 1s necesgpary for any purpose of pronunciation to mark this phonstic dif-
ference we do so by means of special diacritic marks such as an arrow head to indicate whother the
position ia farther forward or farther back; thus [k”] or [K°]. The aspirated [t] [g] [k] can,
when it 18 necessary, be indicated by a small h following the t, p, or k, a6 [tb] [ p®] (kR]. such
phonetic differences need not be marked in every word. It is possible in situatians such as these
to make & general statement indicating the conditioms under which these phonetic differenceg occur,
and thus the “rules" for their use in English. They are "conditioned veriants" of the seme
phoneme .

In the vowel sounds the sams principle has been followed. The [1] or bead is of Langer
duration than the [ i] of beat, but such 8 difference of lengtn is & regular feature of a vowel be-
fare a volced consonant. Whenever it is necessary to call especial attention to quantity or
length, a colon i added to the vowel symbol, [1:]. Then too the vowel sound in the ward but,
pronounced in isolation, is phonstically different from the last vowsl of China. But these two
sounds are never in "opposition." The one occure in stressed syllables, the other in unstressed
syllablea. There is therefare no need to call attention to this phanetic difference in every in-
gtance by using separate symbols. In simllar fashion, the vowels in raid, in rode, in read, as
usually mronounced by English speakers ars phametlic diphthongs or are followed by consonantal




