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en I was an undergraduate student, I fell in love with the field of
communication. My first communication course convinced me that
communication was more central to my life than anything else I had
studied or could study. That feeling grew stronger with each communication
course I took during my undergraduate and graduate studies. I wrote
Communication in Our Lives to share with students my love of communication
and my belief that it is critically important in our everyday lives. Because 1
want this book to engage students, I've tried to make it as interesting and sub-
stantive as communication itself is. I use a conversational style of writing and
weave into the chapters examples, reflections from students, and applications
that invite students to become engaged personally with the ideas presented.
Because I want this book to help students develop their competence as com-
municators, I emphasize concrete skills and hands-on applications.

Distinguishing Features
of Communication In Our Lives

Communication in Our Lives differs from other textbooks for introductory com-
munication courses in several ways. There are distinct conceptual emphases to my
approach. In addition, I include a number of special features designed to height-
en the relevance of communication to students’ everyday lives and experiences.

Distinct Conceptual Emphases

Three conceptual features set this book apart from other textbooks for the
introductory communication course: (1) emphasis on theories and research
developed by scholars of communication, (2) integrated coverage of social
diversity as it relates to communication, and (3) evolution in response to stu-
dent and faculty feedback.

Emphasis on Communication Theory, Research, and Skills One distinctive con-
ceptual emphasis of this book is the prominence of theory, research, and skills
developed by scholars of communication. The first books written for the hybrid
courses in communication relied extensively on theories and research from dis-
ciplines such as psychology and sociology. Doing so made sense when commu-
nication was a young field without its own base of knowledge and theories.
Although communication continues to contribute to and draw from other dis-
ciplines, it is a substantive field in its own right. Scholars of communication have
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developed an impressive range of theories and research that shed light on
the dynamics of human interaction.

Communication in Our Lives highlights theories, research, and skills devel-
oped by scholars of communication. For example, Chapter 9 provides coverage
of relational dialectics, a theory primarily developed by Leslie Baxter, a professor
of communication at the University of Iowa. Chapter 9 also discusses research
conducted by communication scholars, such as Sherryl Bowen, on the topic of
negotiating safer sex in an era shadowed by HIV and AIDS. Chapters 13 through
17 discuss research by a number of communication scholars who have enlarged
our understanding of principles of effective public communication. I emphasize
the work of professionals in communication both because that research is sound
and valuable and because accenting it allows students to appreciate the substan-
tive depth of the communication field.

At the same time, this book draws on research and theories in other fields.
Communication scholars are not the only people who contribute to our
knowledge of communication. Although their work is prominent, it should
not be isolated from relevant research conducted by scholars in fields such as
sociology, psychology, and anthropology.

Integrated Attention to Social Diversity I have woven discussion of social
diversity into the basic framework of this book. I do not do this to be “polit-
ically correct” or to advance a liberal social agenda. Instead, I aim to pro-
vide integrated attention to social diversity because it is one of the most sig-
nificant features of contemporary life in the United States. Our culture
includes people of different ethnicities, ages, genders, physical and mental
abilities, sexual orientations, economic classes, and religious or spiritual com-
mitments. The notion of America as a melting pot in which all differences
are homogenized has given way to metaphors such as the family quilt. Just
as a family quilt consists of squares with distinct integrity, our culture consists
of people with unique histories and identities; just as the individual squares
in a family quilt create an exquisite whole, the different people in America
make up a rich, complex overall culture. We do not need to erase or dilute
differences between people to have a vibrant society.

Communication in Our Lives encourages students to appreciate social diversi-
ty as a fact of cultural life that has profound implications for how we communi-
cate with others. Because social diversity affects our communication in all con-
texts, I weave discussion of diverse cultures and communication practices into
the basic fabric of this book. Rather than segregating diversity into sidebars that
are set apart from the main text, I have infused every chapter with material on
race, economic class, gender, sexual orientation, age, ethnicity, and other
anchors of individual identity and communication style. For example, in
Chapter 10 I note how cultural values affect communication in groups and
teams. In discussing personal identity in Chapter 3, I point out how social views
of race, economic class, gender, and sexual orientation affect self-concept. In
addition to weaving social diversity into all chapters, Chapter 4 is devoted exclu-
sively to communication and culture as one of the foundations of effective inter-
action in today’s world. This chapter provides a sustained and focused explo-
ration of the reciprocal relationship between culture and communication.

Evolution in Response to Student and Faculty Feedback Like communication,
books are dynamic—they evolve and change over time. This edition of Commu-
nication in Our Lives attempts to retain the strengths of earlier editions while



also adap@g to suggestions offered by students and faculty. Before beginning
work on this edition, I read feedback from forty faculty members and more
than a hundred students who used the previous edition. Their suggestions and
comments led me to make a number of changes in this edition.

Many faculty and students asked me to enlarge coverage of public speak-
ing. In response, I have made a number of changes. First, this edition includes
two new chapters: one on informative speaking, the other on persuasive speak-
ing. These chapters provide students with detailed guidance on how to prepare
and present effective informative and persuasive speeches. In addition,
Chapter 15 offers an expanded discussion of delivery with concrete advice on
effective presentational behaviors. Greater guidance is provided in defining
general and specific speaking purposes, developing effective thesis statements,
conducting surveys, evaluating on-line research, and using computerized visu-
al aids such as PowerPoint. In discussing how to organize public speeches I fur-
nish more detailed instruction on outlining, and I cover two non-traditional
organizational patterns for speeches: the star and wave patterns, both of which
are effective. Also, Chapter 17 discusses the cornerstones of effective persua-
sive speaking: ethos, pathos and logos. Finally, I've increased attention to effec-
tive reasoning and fallacies in reasoning.

A second significant change in this edition is better integration of theory
and skills throughout the book. In response to requests from adopters and
reviewers, I've added more hands-on activities to encourage students to apply
the concepts and principles covered in the book. Also in response to feedback
from teachers and students, this edition more thoroughly integrates skills and
principles into various communication contexts. For example, Chapter 6s
coverage of nonverbal communication notes specific ways in which nonverbal
behaviors affect effectiveness in public speaking, interviewing, and group dis-
cussion. Because many faculty assign speeches in the first weeks of a term, I've
woven speech activities into early chapters of the book. For instance, Chapter 1
includes a Sharpen Your Skill activity in which students present a short speech
of introduction. By completing public speaking activities in early chapters, stu-
dents gain valuable speaking experience and they appreciate connections
between different aspects of communication.

Along with these major changes, this edition of Communication in Our
Lives has evolved to reflect changes in scholarship and modes of interaction.
Those familiar with the second edition of this book will notice that the cur-
rent edition includes more than 180 research sources that were not in the last
edition. I've also amplified attention to technologies of communication that
affect interaction in a range of settings and included more Web sites that
invite students to extend coverage in the book. Finally, throughout the book
I've increased attention to communication in the workplace.

Features in the Text

In addition to the conceptually distinctive aspects of this book, there are several
other features designed to make it interesting and valuable to students. First, as
I said earlier, I adopt a conversational style of writing rather than the more dis-
tant and formal style often used by textbook authors. I share with students some
of my experiences in communicating with others, and I invite them to think with
me about important issues and difficult challenges surrounding communication
in our everyday lives. The accessible, informal writing style encourages students
to interact personally with the ideas I present.
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. A.second feature of this book is the student commentaries. Every chapter
is enriched by reflections on experience that were written by students in my
classes and other classes around the country that adopted previous editions of
this book. The questions, insights, and concerns expressed by diverse students
enlarge the viewpoints represented in this book. Furthermore, they invite
readers to reflect on their own experiences as communicators.

Communication in Our Lives also includes pedagogical features that promote
learning and skill development. Punctuating each chapter are Sharpen Your
Skill exercises that encourage students to apply concepts and develop skills that
are discussed in the text. Many of these exercises end with a prompt to the
Student Companion or the Web site which offer additional opportunities for skill
application. Each chapter also includes a number of Communication Highlights,
which call attention to interesting communication research and examples of
communication issues in everyday life. Focus Questions open each chapter so
that students have a preview of the main ideas to be covered. Concluding each
chapter are a list of key terms and a series of questions that encourage students
to reflect on and discuss material that has been presented. Each chapter includes
at least one question that uses InfoTrac® College Edition, which is explained in
detail later. These questions are marked with appropriate icons.

Readers familiar with previous editions of this book will notice two signifi-
cant changes in this edition. The first is inclusion of two new chapters on infor-
mative and persuasive speaking which I discussed on the previous page.

The second significant addition to this edition is a new feature,
Experiencing Communication In Qur Lives. This dynamic feature allows stu-
dents to apply theories, concepts, and principles to everyday communication
experiences. At the end of each chapter I present a short case study that puts
into action the material covered in the chapter. These case studies are either
communication scenarios or sample speeches, and they help students appreci-
ate how what they are studying applies to reaHife interaction. To bring the case
studies to life, each new book comes with an interactive CD-ROM that features
videos of professional actors enacting each case study, or student speakers deliv-
ering each speech. This allows instructors and students to analyze not only ver-
bal messages but also the nonverbal communication that enhances or distracts
from them. The CD-ROM videos for chapters on public speaking are located
under “Speech Interactive” and the videos for all other chapters are under
“Communication Scenarios” on the CD-ROM.

Resources for Instructors

The Annotated Instructor’s Edition of Communication in Our Lives, written by
Kelly Herold and Rita L. Rahoi-Gilchrest of Winona State University, can serve
as the foundation for managing an extensive array of resources for teaching.
The Annotated Instructor’s Edition provides marginal annotations written
exclusively for the instructor, making this a key resource for graduate teaching
assistants, adjunct faculty, and experienced professors. Marginal annotations
include chapter-at-aglance, teaching tps, suggested class activities, discussion
prompts, speech assignments, crossreferences, and tips for integrating supple-
ments such as the Communication in Our Lives CD-ROM, CNN Videos, the Student
Companion, and the Instructor’s Resource Manual. ¥ you did not receive the
Annotated Instructor’s Edition as your examination copy, please contact your



local Wadsworth Sales Representative or call Wadsworth/Thomson Learning
Customer Service at 1-800-423-0563.

Robe@ Davilla, Lori Johnson, Susan Cusmano-Reans, Lynette M. Long, and
I have written an Instructor’s Resource Manual that describes approaches to
teaching the basic course, provides a wealth of class-tested exercises including
new teaching resources for the public speaking segment of your course, and pro-
vides suggested journal topics and sample test items.

ExamView computerized testing allows you to create, deliver, and customize
tests and study guides (both print and online) in minutes in its easy-to-use assess-
ment and tutorial system. ExamView offers both a Quick Test Wizard and an
Online Test Wizard that guide you step-by-step through the process of creating
tests, while the unique “WYSIWYG” (“What You See Is What You Get”) capabili-
ty allows you to see the test you are creating on the screen exactly as it will print
or display online. You can build tests of up to 250 questions using up to 12 ques-
tion types. Using ExamView’s complete word processing capabilities, you can
enter an unlimited number of new questions or edit existing questions.

To enhance your lecture presentations with professionally created
PowerPoint slides, request a copy of the Multimedia Manager for
Communication In Our Lives: A Microsoft PowerPoint® Link Tool from your
local representative or by calling Wadsworth’s Customer Service. This CD-ROM
was developed and classtested by Linda Loomis Steck of Indiana
University-South Bend. In addition to multiple text slides which highlight
important concepts covered in the text, Linda includes animations of text line
art and numerous video clips. All of the video clips that appear on the text
CD-ROM and several CNN video clips are included in the program, so if you
have a computer and LCD display you do not also need a TV and VCR in the
classroom. Since it is created in PowerPoint, the Multimedia Manager is flex-
ible. You can add your own slides, makes changes to or delete existing slides
and rearrange slide order.

The Teaching Assistant’s Guide to the Basic Course, by Katherine G.
Hendrix is also available to adopters of this text. Designed specifically for the
new communication teacher and based on leading teacher-training programs
in communication, this guide includes general teaching and course manage-
ment topics and specific strategies such as giving performance feedback, man-
aging sensitive class discussions, and conducting mock interviews.

Instructors who adopt this book have access to ‘Wadsworth’s extensive Video
Library. Included in this series are the CNN Today Videos for Human
Communication, Public Speaking and Interpersonal Communication. There are
four volumes for each of these course areas and all volumes include a number
of one- to ten- minute CNN segments that directly address topics covered in
this text. “Student Speeches for Critique and Analysis” and “Communication
Scenarios for Critique and Analysis” are additional video series which include
sample student speeches and the interpersonal and group communication
scenarios featured as case studies at the end of each chapter in this text. These
videos provide realistic examples of communication that allow students and
teachers to identify specific communication principles, skills, and practices, and
to analyze how they work in actual interaction. For a complete listing of the clips
featured on each tape, check out the Wadsworth Communication Café at
http:/ /www.wadsworth.com/ communication_d/resources/videos/! cnninfo.html

The Communication in Our Lives Web Site offers extensive resources and
information for students and faculty. You and your students can bookmark
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this site and access it throughout the class for interactive activities, InfoTrac
ext?rcises, maintained and updated Web links, crossword puzzles and chapter
quizzes. As an instructor, you can download a majority of the ancillary mater-
ial described above, including the Instructor’s Resource Manual and PowerPoint
slides. For a username and password to access the online Instructor
Resources, contact your local Wadsworth/Thomson Learning representative
or Wadsworth Marketing at 877-999-2350 x875.

Finally, InfoTrac College Edition and WebTutor™ for WebCT™ or Blackboard ™
are invaluable Web-based teaching and learning tools. These resources are
described in detail below. I encourage you to contact your local
Wadsworth/Thomson Learning sales representative for more information
and a demonstration of these products.

Resources for Students

To complete the pedagogical support for this book are leading print and tech-
nological Student Resources. First, a Student Companion, co-authored by
Michelle T. Violanti, Lynette M. Long and Julia Wood. The Student Companion
provides practical exercises and inventories that guide students in applying
concepts and developing skills discussed in the book. It includes chapter out-
lines, class-tested activities and self-tests. Student Companion Icons are integrat-
ed throughout the text and signal to students opportunities to use the com-
panion to apply text concepts and build their communication skills.

Second, and free with every new copy of this text is a fourmonth sub-
scription to InfoTrac College Edition. InfoTrac College Edition is a world-class
online library that gives students and faculty access to the full text of articles
from hundreds of well-known magazines and academic journals such as U.S
News and World Report, Communication Quarterly and Vital Speeches. This is an
incredible reference which students can use to select and refine their speech
topic as well as complete their speech research. Numerous InfoTrac College
Edition Student Activities Workbooks are published by Wadsworth and available as
bundle items with this text. These 75-100 page workbooks feature individual
and group activities that utilize InfoTrac College Edition to reinforce communi-
cation concepts. Contact your local Wadsworth/Thomson Learning repre-
sentative for more information.

Third, WebTutor Advantage™ for WebCT™ or Blackboard™ is a text-
specific resource that can be used for an online or Web-enhanced course.
WebTutor offers students real-time access to a full array of study tools, includ-
ing chapter outlines, summaries, learning objectives, glossary flashcards (with
audio), practice quizzes, Web links, InfoTrac College Edition exercises, and Web
links. With preformatted content and total flexibility, WebTutor lets faculty
easily create and manage the course Web site including the ability to provide
virtual office hours, post syllabi, set up threaded discussions, track student
progress with the quizzing material, and much more. For students, WebTutor
Advantage also provides robust communication tools, such as a course calendar,
asynchronous discussion, real-time chat, a whiteboard, and an integrated e-mail
system. For more information and to test drive this program go to http://
webtutor.thomsonlearning.com

Fourth, A Guide to the Basic Course for ESL Students, by Esther Yook of
Mary Washington College is an aid for non-native speakers. This guide includes



