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Why “Experiencing English—Advanced Course”?
Chairman Mao Zedong once said, “If you want to know the taste of pear, you must change the pear by eating it
yourself.” When applying the idea to English language learning, we may suggest that if you want to learn English
well, you must use it in real communication. This represents the main idea behind the two volumes of Experiencing
English—Advanced Course: the activities serve as a vehicle or springboard for the students to propel themselves
forward in their English language learning.

Notice that we speak of the students doing this themselves. Language learning doesn’t happen to you; you have
to participate actively in the process. The activities suggested in Experiencing English—Advanced Course are designed
to involve the students in all stages of this process. This learner-centered approach means that they are active all the
time, completing a range of tasks which give them practice in all aspects of language use: speaking, reading, listening
(to others), writing, as well as communication skills such as presenting, negotiating, and debating.

The emphasis is clearly laid on using the language, and less on treating it as subject of study. This means, in real
terms, that students are encouraged to “experience the use of English” by worrying less about the grammatical
accuracy of their next sentence and concentrating all of their energy on successfully getting their ideas across or
fulfilling the communicative tasks that have been set.

Does this mean no grammar lessons?
Not necessarily. We believe that a fundamental awareness of how language works is necessary for students of
English. The two volumes arée designed to provide a resource bank of communicative, learner-centered lessons that
may form the body of the courses; it can also be supplemented by any existing lessons one may consider necessary,
e.g. grammar revision or listening comprehension. '

The two volumes do, however, include tasks which encourage the students to analyze the language, either in
the form of “language activities” designed in each module or by getting them to “evaluate” their own or their classmates’
performance required by the tasks. That is also why the two volumes contain a variety of language styles (American
and British English) and orthography in the selected authentic texts and in the modules themselves.

So, how do we evaluate it?

If we believe that successful language learning is made up of many different components, of which grammatical
accuracy is just one small part, it is logical that the latter alone cannot prove the ability of a particular student.
Neither can the knowledge of certain vocabulary on its own. Indeed, it is the overall ability that must be considered—
not an easy task! A communicative approach to testing does, however, exist and is already being used all over the
world (cf. Cambridge examinations), in which criteria such as task achievement, fluency, accuracy, range of vocabulary,
communicative ability are combined to reach an overall grade that reflects more than just the student’s ability to
correctly formulate certain items.

OK, but I've never done lessons like this before!
Don’t worry. No previous experience with these types of activities is necessary. Each module is described step-

by-step in both the student’s book and, in more detail, the teacher’s book. Just follow the instructions.

It may take the students a few lessons to get used to the approach if they haven't encountered such activities



before. If this is the case, don’t simply give up after one lesson; talk to the students about it and try af least two
modules. By then, the students will see that they will feel much more comfortable with these activities.

How does this module system work?

Each volume is divided into 8 modules and each is a separate, individual unit, which would require about 4-6
class hours or lessons. The modules are not intended to be done in any kind of order. The students can pick and
choose which one they would like to do, depending on their interests, as well as the resources and the time available.

Flexibility is a key feature of Experiencing English—Advanced Course: not only can you select the modules
according to the situation; the modules themselves are—in the main—flexible in structure. The students can also
pick and choose from the individual steps within most modules and construct different lessons out of the various
combinations. Again, it depends on their particular situation. The module can be, of course, simply followed as it
stands.

We understand that each classroom is different—heterogeneity is what makes our world interesting—and,
therefore, the timing of each step is given in the form of a possible range of time it could take, from the quickest time
we can imagine, to the most generous time that can still be considered effective. The modules have been tried and
tested in many colleges and universities, and it is on the basis of our experience that we have made these estimates.
They are to be seen as guidelines only—feel free to “break the rules!”

Finally, the authors would like to wish you all the best in working with this textbook and hope that, not only for
the students, but for the teachers—as for us—it can encourage us all to “find the real taste of pear”!

The authors
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P> MODULE 1

NTRODUCTION
In this module you will learn
‘some basic ideas about presenting
yourself, products, and companies.
ﬁﬁﬂWﬁw&qpawuabmhmn
 your classmates about yourself. After
this, you will practice some of the
skills used in making a good

STEPS

Working on your presentation style
Brainstorming

Designing a poster

Presenting your poster
Self-evaluation

Designing a logo and business card
Designing a trade fair booth and presenting your company
Debriefing for tasks and language

Questions for further study

Analyzing a company report

. Language activities

Extended activities
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The Product Is You!

Working on your presentation style

With a partner, work through the checklist, filling in each blank with the word or phrase that
fits best. Remember that there are three major points about presentations which you must take care
to do well — how you plan and organize your talk, how you make and use visual aids, and how you
act and the way you talk. Watching and working on these areas will make you a good presenter —
but not overnight!

A. Development of Your Presentation
Use these words to complete the sentences below:

1 MW il *«*
; L thé-ugh*_;{ atfknt | L
praw-ews» | elan | summaries

1. Analyze the

2. Begin with an getter.

3 the main points of your talk.

4. Limit the discussion to no more than points.

5. who, what, when, where, why, and how.

6. In longer presentations, include and as you go along.
7. Close by reviewing your and making a statement.

B. Visual Aids

Use these words to complete the sentences below:

1. Use visual aids to show how things J or relate to each other.
2. Use visual aids to highlight information.
3. Use visual aids to create
4. Select appropriate visual aids.
a. Use flipcharts, boards, or transparencies for , informal groups.
b. Use slides or films for and groups.
. Limit each visual aid to graphed lines or five or six points.




| 6. Use phrases.

;3 7. Use large type.

" 8. Keep charts and graphs

i 9. Make sure the works.
|

} : C. Delivery

|

Use these words to complete the statements below:

oot | e

1. Establish :
2. Speak and distinctly.
£ 3. Do not go too
4. Be sure everyone can :
5. Speak in your style.
r 6. Stand up
. 7. Use gestures in a and natural way.
8. Encourage :
a. Allow questions during the presentation if the group is !
b. Ask the audience to hold their questions until the end if the group is or hostile.
9. Respond to questions getting sidetracked.

10. Maintain control of your feelings in spite of

d Brainstorming
What would you like people to know about you? What can you tell them in a two-minute
presentation? Brainstorm about these questions, take notes, and discuss your ideas with a partner.

How do your ideas differ?

’ Designing a poster

Use a piece of paper and write down five important things about yourself in one or two sentences

g
SIS PP A I R N BRI SR L E

each. .
Take this piece of paper and reduce the sentences to three to five words for each important point.
Take these words and reduce them to one unusual keyword each, e.g. “specifications” to describe

10
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C The Product Is You!

yourself, your family, your date and place of birth.

Write these words on a piece of poster paper in red, the signal color. Make a blue border around
your paper for orientation. Other text should be in black.

Remember KISS — Keep It Short and Simple, like the following example:

MY POSTER | (ftext ) in black
D specifications —|

{border ) in blue
» maintenance \/ et

D durability

D proper care

EMB —

\J‘ Presenting your poster

Use the blackboard, wall, or the flip chart for this activity.

One third of the class will put up their personal posters on the wall or the board. The other two
thirds will “circulate” around the room listening and asking questions about the presenter after his/
her short talk. This is done until all class members have had a chance to present themselves to the
small groups.

The setup in your classroom could look like the following picture:
The P stands for the presenter. Note

gy that each presenter stands to the left of
blackboard his/her poster from the perspective of the
P audience. Use your left hand. Palm side
down, to point to keywords on your
poster. This will help you look at your
poster listeners.
@ Make sure you have no papers or
1 pencils in your hands. This is a
presentation. Talk to your audience.
poster
L
i

11




g Module 1 )

Self-evaluation

' Start a logbook about the things you do well in a presentation, e.g. gesture, poster designs. List
one thing you want to improve. When you can do this well, list another thing to improve. After
some time, review your list. Look how many things you can do well!

| J Designing a logo and business card

Every business and business person has some type of a logo and a business card. Here are a few
examples:

R O S IS SRR TS eI 3 i T T R SR T TR s DS R R 55 TG e s e

AOBBY PORT

(763) 413-4209 (763) 820-6450

1628 Crystal Sq. Arcade 5139 Leesburg Pike
~ Arlington, VA 22202 Falls Church, VA 22041

612 Royal St.
New Orleans, LA 70130
(504) 524-7242
BILL SZAROWICZ NEIDA KARLSSON

Look at the posters, billboards, and advertisements to find some other examples of logos for
products and companies.

Look up the homepages of the international companies, e.g., HEP at www.englishxp.edu.cn or
of a company you know well. How do these companies present themselves? What kind of images
do they use? How do they describe themselves? How does the medium (print, electronic) change
the message?

12
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( The Product Is You!

In a group of three to four persons, look at the short company descriptions on pages 18 and 19.
They are taken from a brochure, Inside UK Enterprise, published by the Department of Trade and
Industry in the UK. Select one company and its products. You will be the representatives of this
company in the following simulation. First, design a logo for the company which best represents its
idea and products. Then, design and make a few business cards for yourself, i.e., with your name
and position, company name, telephone, fax, and e-mail or Website. You can hand these out to
interested persons at the trade fair.

Designing a trade fair booth and presenting your company

In this simulation you will convert your classroom into a trade fair. If possible, move tables and
chairs so you can make a booth for your company and have chairs for visitors.

Design a display for the company in the area provided in your classroom. Remember what you
have learned about poster design. Use pictures and large headings and slogans for your posters.
Talk to your partners in English to help you with your preparation and presentation.

Tips for presentations

Before you start, look at the friendly faces in your
audience. Smile. Breathe in deeply and exhale. Now begin

with your presentation.

You will be yourself in this simulation, but you will have two roles. You will be responsible for
staffing your booth and explaining the company and its products to visitiors, and you will also be a
visitor at the trade fair. You must gather as much information as possible about the other companies
in ten minutes.

After ten minutes, the group members switch roles, i.e., someone else is at the booth and
presenting while you are listening to other presentations and gathering information. Do this until
all group members have had an opportunity to take on both roles.

Debriefing for tasks and language

Get into your original group and compare notes. Who had the best presentation? Whose logo
was the best? Whose card was the best? Whose booth was the best? Why do you think so?
Present your results to the class. Maybe your group will win all the rewards!

Questions for further study
What kind of problems did you have doing this task? What was easier — staffing your booth or

13




finding out about the other companies, i.e. presenting your company or listening to others? Why do
you think so?

What did you want to say, but did not know how to express? Make a list of vocabulary or
structures you would need the next time you do a presentation.

@ Analyzing a company report
Using the company annual report which appears on pages 20 to 23, fill out the worksheet
“Analyzing Company Annual Reports” on page 24. When this is done, compare your analysis with
your classmates in small groups and make necessary changes during the discussion. Some of the
groups may present the results of their discussion to the class.

Rt

m Language activities ,

A. Study the language related to companies and company activities.

1. Find all the statements relating to Total Quality Management (TQM) in the company
descriptions on pages 18 and 19. What does a company have to do to produce quality products?
What is important for a company to represent itself in public? Which similarities do you see
in the company profiles?

2. There are several companies which use computers in manufacturing. Find all the computer
and information technology terms and abbreviations in the company descriptions, e.g. CNC.
Use your dictionary or other textbooks to find out what these abbreviations and terms mean.
Make a grid with the terms, the abbreviations, and the definitions or explanations, as in the
following example:

Abbreviation Meaning Explanation

T Just in Time manufacturing something just when the customer orders it

14




