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Welcome to First impact

First Impacr is an English course designed to help
students develop confidence and skill in using
English for communication. The course revolves
around the lives of four young professional people —
Angela, Gloria, Kazuo and Alex — and their circle
of family and friends. While learning about the
characters, students practice listening and reading in
context and develop oral communication skills by
expressing personal opinions about their own lives.

The Coursebook consists of 12 main units and four
expansion units. Each of the main units includes the
following sections:

e Warm Up — introduces the theme of the unit.

e Listening — (on tape or CD) presents tasks that
develop specific information, gist and inferential
listening skills.

e Conversation Topic — (on tape or CD) presents
vocabulary and dialog practice along with
personalization.

e Grammar Awareness — (on tape or CD) presents
tasks to help students notice grammar usage.

e Pair Practice — provides information gap
activities which move from controlled practice

to tasks involving the students” own ideas and
experiences,

¢ Read and Respond — provides both a model

and a reason to read and write.

After every three main units, there is a short
Expansion Unit, consisting of four activities:

e Group Activity — a structured activity for
groups of 3 or more. It builds on the topics and
themes of the units in the preceding section and
allows students to use language creatively.

e Learning Check — a two—part review of
grammar and vocabulary. Through listening and
reading tasks, students have an opportunity to
assess their progress.

* Review Game — a fluency—oriented game that
recycles vocabulary and grammar from the
preceding units.

o Learning Better — an activity designed to
raise students” awareness of different learning
styles and to allow them an opportunity to think
about and plan changes in their own learning
styles.

This Teacher’s Manual, classroom cassettes or CD
and First Impact Workout (workbook) accompany
the Coursebook and are available separately.

Timing

Each main unit is designed for approximately three
S50—minute class periods, or two 90—minute periods.
Expansion Units are designed for approximately two
50—minute periods, or-one 90—minute period.

50-Minute Classes

Class 1

1. Warm Up: 10-15 min.

2. Listening: 15~20 min.

3. Conversation Topic: 15 min.

Class 2

1. Expansion activity (from this Teacher’s Manual):
10 min.

2. Listening review: 15—-20 min.

3. Grammar Awareness: 20 min.

Class 3

1. Conversation review with variation (from this
Teacher’s Manual): 10 min.

2. Pair Practice: 20 min.

3. Read and Respond: 20 min.
90-Minute Classes

Class 1

1. Warm Up: 10-15 min.

2. Listening: 15-20 min.

3. Conversation Topic: 15 min.

4. Expansion activity (from this Teacher’s Manual):
20-30 min.

5. Read and Respond (introduce as homework):
5-10 min.

Class 2

1. Expansion activity (from this Teacher’s Manual):
10-15 min.

2. Conversation review with variation (from this
Teacher’s Manual): 10 min.

3. Grammar Awareness: 20 min.

4. Pair Practice: 20-30 min.

5. Read and Respond: 15 min.



Section Overviews

This manual provides step—by—step lesson plans and
notes for each activity in the Coursebook. Each main
unit of First Impact contains 6 sections.

Warm Up

This short, easy activity involves all students quickly,
introduces them to the theme of the unit, and serves
as a bridge to the Listening and Conversation Topic
sections.

Listening

This series of three exercises revolves around a taped
conversation. The conversation introduces characters,
themes and functions that are carried throughout each
unit. The first exercise, LISTENING FOR KEY
WORDS, guides students in identifying the key words
and phrases in the conversation. The second exercise,
typically called LISTENING FOR SPECIFIC
INFORMATION, guides students in understanding the
main information and central purpose of the
conversation. The third exercise, WHAT DO YOU
THINK?, is an inference question that encourages
students to think about the relationships between the
speakers. These three exercises require different but
complementary ways of listening.

Conversation Topic

This section helps students develop colloquial
vocabulary, conversation patterns and strategies for
talking about different personal topics. The section
has two parts:

Word Preview provides a list of vocabulary items
based on the unit theme. A short activation exercise
encourages students to work with the meaning of the
words. The WORD PREVIEW does not merely
present new vocabulary. It also requires the students
to interact with the words by adding examples,
matching connected meanings, and so on.

Conversation Building presents a conversation
pattern that the students can use as they talk about
the topic of the unit. As they practice. the students
substitute original information into the conversation
model "slots.” Rather than providing long dialogs to
be memorized, we have included short examples
which the students can quickly personalize and make
their own. Practice variations are provided in this
manual to encourage this integration process.

Grammar Awareness

This series of three exercises requires students to
notice a particular grammar feature in a spoken
extract. The first exercise, UNDERSTANDING, is a
listening exercise in which students identify key
information about a topic or a character. The second
exercise, NOTICING, requires students to listen to
the tape again and attend to grammatical form,
completing a specific task. The third exercise, TRY
IT, allows students to produce and share personal
information using the target form. The aim is to raise
their awareness of how the form is used in actual
discourse.

Pair Practice

This simple, two —part activity allows students to
communicate with a partner in English. The first
exercise is an information gap task in which students
work in A/B pairs, looking at different pages in the
book. (B pages are located at the back of the Student
Book.) They take turns asking and answering
questions to complete the information on their page.
The second exercise, TALKING ABOUT YOURSELF,
builds upon the information gap activity and involves
a personal exchange of information or ideas.

In any English class, pair work is a key to providing
students with enough practice to be able to use the
language independently. While the Pair Practice
pages begin with information gaps, it’s important to
remember that exchanging information from one
page to another is simply the starting point, not the
goal. The personalization of the TALKING ABOUT
YOURSELF section provides for more personal
interactions to increasc student motivation.

Read and Respond

This section provides reading and writing practice
using a variety of short extracts. Each reading
involves a short task to focus students” attention on
the main information. Following this is a short
writing task that allows students to exchange their
ideas.

Reading and writing too often are seen as ends in
themselves. They are or should be seen as part of an
interactive form of communication. In Read and
Respond, students do the tasks not simply for
comprehension, but as a build —up to SHARED
WRITING, in which they read and react to their
partner’s ideas.
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Teaching Tips

Throughout this Teacher’s Manual you will find
Teaching Tips — bits of advice on how to make the
activities go more smoothly in your classes. The
following are a few ideas about common problems
and concerns.

Helping the Students Understand What to Do
All of the activities in First Impact have a clear goal
and outcome. In general, it is better to demonstrate
activities rather than explain them.
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Dont explain — demonstrate!

When an activity is demonstrated, students quickly
see what to do. As they watch, they rapidly confirm
or modify their understanding of the task and
procedure. The following are effective ways to
demonstrate.
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Have two students demonstrate.

Direct two students through the first few steps of the
activity while the others watch (the lesson plans in
this manual are written in this way).
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Do the activity with one student.

You interact with one or more students, using
yourself as the model, while the class watches.

I = o 9100 5
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Use students as teachers.
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For more complex activities such as some games and
expansions, call several of the students to your desk
while the others are working on something else.
Teach the activity to those students. Then they go
back and each teaches the activity to a group of 3—5
others.

Playing the Audio Tape or CD
Using the audio tape or CD effectively is an
important part of teaching First Impact.

Listening — In general, you should play the tape
only two times, once for LISTENING FOR KEY
WORDS and once for LISTENING FOR SPECIFIC
INFORMATION. Because some extracts are relatively
long, however, you may have to pause the tape or
CD occasionally to allow students to catch up with
the task. Each script contains one or two appropriate
pause points (marked with a //). It is important that
students understand they don’t need to catch every
word; as long as they can complete the task, they
should consider themselves successful.

At times, you may want to replay the tape after the
class has gone over the answers to give the students
a chance to confirm what they heard. During this
final listening, students can choose how they want to
listen. Those who basically understood the
conversation should close their eyes and imagine it.
Those who had more difficulty should look at the
Student Book page and &ry to hear the key words and
phrases. Those who found the listening quite
challenging should watch you. As you play the tape,
point to the words on the board just before they are
spoken.

Conversation Topic — In general, you will need to
play this segment only once. First, students hear the
target vocabulary words and phrases. Then they hear
the sample dialog. These serve as pronunciation
models.

Grammar — Play the tape or CD the first time
without pausing so that students get the gist of the
conversation. After they have worked on the
exercises, play the tape or CD again, adding extra
pauses if necessary, so students can focus on the
grammar examples.
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Welcome to First impact

First Impact is an English course designed to help
students develop confidence and skill in using
English for communication. The course revolves
around the lives of four young professional people —
Angela, Gloria, Kazuo and Alex — and their circle
of family and friends. While learning about the
characters, students practice listening and reading in
context and develop oral communication skills by
expressing personal opinions about their own lives.

The Coursebook consists of 12 main units and four
expansion units. Each of the main units includes the
following sections:

e Warm Up — introduces the theme of the unit.

e Listening — (on tape or CD) presents tasks that
develop specific information, gist and inferential
listening skills.

o Conversation Topic — (on tape or CD) presents
vocabulary and dialog practice along with
personalization.

e Grammar Awareness — (on tape or CD) presents
tasks to help students notice grammar usage.

o Pair Practice -— provides information gap
activities which move from controlled practice

to tasks involving the students” own ideas and
experiences.

o Read and Respond — provides both a model

and a reason to read and write.

After every three main units, there is a short
Expansion Unit, consisting of four activities:

e Group Activity — a structured activity for
groups of 3 or more. It builds on the topics and
themes of the units in the preceding section and
allows students to use language creatively.

e Learning Check — a two—part review of
grammar and vocabulary. Through listening and
reading tasks, students have an opportunity to
assess their progress.

e Review Game — a fluency-oriented game that
recycles vocabulary and grammar from the
preceding units.

o Learning Better — an activity designed to
raise students” awareness of different learning
styles and to allow them an opportunity to think
about and plan changes in their own learning
styles.

This Teacher’s Manual, classroom cassettes or CD
and First Impact Workout (workbook) accompany
the Coursebook and are available separately.

Timing

Each main unit is designed for approximately three
os)—minute class periods, or two 90—minute periods.
Expansion Units are designed for approximately two
50—minute periods, or-one 90-minute period.

50-Minute Classes

Class 1

1. Warm Up: 10-15 min.

2, Listening: 15-20 min,

3. Conversation Topic: 15 min.

Class 2

1. Expansion activity (from this Teacher’s Manual):
10 min.

2. Listening review: 15—20 min.

3. Grammar Awareness: 20 min.

Class 3

1. Conversation review with variation (from this
Teacher’s Manuai): 10 min.

2. Pair Practice: 20 min.

3. Read and Respond: 20 min.
90—Minute Classes

Class 1

I. Warm Up: 10-15 min.

2. Listening: 15~20 min.

3. Conversation Topic: 15 min.

4. Expansion activity (from this Teacher's Manual):
20-30 min.

. Read and Respond (introduce as homework):
5-10 min.

w

Class 2

1. Expansion activity (from this Teacher’s Manual):
10-15 min.

2. Conversation review with variation (from this
Teacher’s Manual): 10 min.

3. Grammar Awareness: 20 min.

4. Pair Practice: 20-30 min.

5. Read and Respond: 15 min.



Section Overviews

This manual provides step-by—step lesson plans and
notes for each activity in the Coursebook. Each main
unit of First Impact contains 6 sections.

Warm Up

This short, easy activity involves all students quickly,
introduces them to the theme of the unit, and serves
as a bridge to the Listening and Conversation Topic
sections.

Listening

This series of three exercises revolves around a taped
conversation. The conversation introduces characters,
themes and functions that are carried throughout each
unit. The first exercise, LISTENING FOR KEY
WORDS, guides students in identifying the key words
and phrases in the conversation. The second exercise,
typically called LISTENING FOR SPECIFIC
INFORMATION, guides students in understanding the
main information and central purpose of the
conversation. The third exercise, WHAT DO YOU
THINK?, is an inference question that encourages
students to think about the relationships between the
speakers. These three exercises require different but
complementary ways of listening,

Conversation Topic

This section helps students develop colloquial
vocabulary, conversation patterns and strategies for
talking about different personal topics. The section
has two parts:

Word Preview provides a list of vocabulary items
based on the unit theme. A short activation exercise
encourages students to work with the meaning of the
words. The WORD PREVIEW does not merely
present new vocabulary. It also requires the students
to interact with the words by adding examples,
matching connected meanings, and so on.

Conversation Building presents a conversation
pattern that the students can use as they talk about
the topic of the unit. As they practice. the students
substitute original information into the conversation
model "slots.” Rather than providing long dialogs to
be memorized, we have included short examples
which the students can quickly personalize and make
their own. Practice variations are provided in this
manual to encourage this integration process.

Grammar Awareness

This series of three exercises requires students to
notice a particular grammar feature in a spoken
extract. The first exercise, UNDERSTANDING, is a
listening exercise in which students identify key
information about a topic or a character. The second
exercise, NOTICING, requires students to listen to
the tape again and attend to grammatical form,
completing a specific task. The third exercise, TRY
IT, allows students to produce and share personal
information using the target form. The aim is to raise
their awareness of how the form is used in actual
discourse.

Pair Practice

This simple, two —part activity allows students to
communicate with a partner in English. The first
exercise is an information gap task in which students
work in A/B pairs, looking at different pages in the
book. (B pages are located at the back of the Student
Book.) They take turns asking and answering
questions to complete the information on their page.
The second exercise, TALKING ABOUT YOURSELF,
builds upon the information gap activity and involves
a personal exchange of information or ideas.

In any English class, pair work is a key to providing
students with enough practice to be able to use the
language independently. While the Pair Practice
pages begin with information gaps, it’s important to
remember that exchanging information from one
page to another is simply the starting point, not the
goal. The personalization of the TALKING ABOUT
YOURSELF section provides for more personal
interactions to increasc student motivation.

Read and Respond

This section provides reading and writing practice
using a variety of short extracts. Each reading
involves a short task to focus students” attention on
the main information. Following this is a short
writing task that allows students to exchange their
ideas.

Reading and writing too often are seen as ends in
themselves. They are or should be seen as part of an
interactive form of communication. In Read and
Respond, students do the tasks not simply for
comprehension, but as a build —up to SHARED
WRITING, in which they read and react to their
partner’s ideas.
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Teaching Tips

Throughout this Teacher’s Manual you will find
Teaching Tips — bits of advice on how to make the
activities go more smoothly in your classes. The
following are a few ideas about common problems
and concerns.

Helping the Students Understand What to Do
All of the activities in First Impact have a clear goal
and outcome. In general, it is better to demonstrate
activities rather than explain them.

Don't explain — demonstrate!

When an activity is demonstrated, students quickly
see what to do. As they watch, they rapidly confirm
or modify their understanding of the task and
procedure. The following are effective ways to
demonstrate.
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Have two students demonstrate.

Direct two students through the first few steps of the
activity while the others watch (the lesson plans in
this manual are written in this way).
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Do the activity with one student.

You interact with one or more students, using
yourself as the model, while the class watches.
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Use students as teachers.

For more complex activities such as some games and
expansions, call several of the students to your desk
while the others are working on something else.
Teach the activity to those students. Then they go
back and each teaches the activity to a group of 3-5
others.

Playing the Audio Tape or CD
Using the audio tape or CD effectively is an
important part of teaching First Impact.

Listening — In general, you should play the tape
only two times, once for LISTENING FOR KEY
WORDS and once for LISTENING FOR SPECIFIC
INFORMATION. Because some extracts are relatively
long, however, you may have to pause the tape or
CD occasionally to allow students to catch up with
the task. Each script contains one or two appropriate
pause points (marked with a //). It is important that
students understand they don’t need to catch every
word; as long as they can complete the task, they
should consider themselves successful.

At times, you may want to replay the tape after the
class has gone over the answers to give the students
a chance to confirm what they heard. During this
final listening, students can choose how they want to
listen. Those who basically understood the
conversation should close their eyes and imagine it.
Those who had more difficulty should look at the
Student Book page and try to hear the key words and
phrases. Those who found the listening quite
challenging should watch you. As you play the tape,
point to the words on the board just before they are
spoken.

Conversation Topic ~— In general, you will need to
play this segment only once. First, students hear the
target vocabulary words and phrases. Then they hear
the sample dialog. These serve as pronunciation
models.

Grammar — Play the tape or CD the first time
without pausing so that students get the gist of the
conversation. After they have worked on the
exercises, play the tape or CD again, adding extra
pauses if necessary, so students can focus on the
grammar examples.



Making the Most of Pair Work

It is essential that students understand the purpose of
the Pair Practice activities. If students look at their
partner’s answers, they lose a chance to improve
their listening. They are in fact wasting time.

N ERONT
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Organize partners for effective pair work.

To help students overcome the temptation to look,
have them work with the person in front or in back
of them. This means their partner’s book will be
upside down. Students don’t need to move their
desks. They just turn their chairs.

Keeping the Students in English

Students are tempted at times to do tasks in their first
language. The most common (and least effective)
teacher response is nagging: Speak English! English
only now! There may well be a role for the
students” first language, especially when they are
trying to understand new or difficult ideas. But of
course English practice has to go on in English.

Because students may want to say something in
English but don’t always know how, make sure they
learn and use phrases like How do vou say
in English? These are introduced in First Impact by a
character called Conversation Coach. You might want
to have students copy the phrases onto the inside
cover of their books so they always have them
available. Here are some techniques that can help
students take on the responsibility of staying in
English:

Technique 1: Stand up — If an activity requires
new vocabulary or phrases, tell the students that they
can use their first language as Jong as they stand up.
While they are seated, they can use only English.
Since most students don’t want to be noticed
standing up, this provides a little "positive pressure”
to stay in English. By allowing the first language in
one situation, you can control it in others.

Technique 2: How many times? — Each time
students say something in English, they make a mark
on a piece of paper. This can be done either
individually or in pairs. At the end, don’t collect the
papers. (If you do, the technique probably won’t
work again, as it becomes a test rather than a

challenge.) However, do encourage students to
compare their results with others. It encourages
competition to use English.

Technique 3: Monitor — One student monitors two
pairs or one group. The monitor marks how many
times English is used and how many times the first
language is used. Again, don’t collect the sheets. The
point is to make students aware of how much English
they are (or aren’t) using.

Technique 4: The chip trick — If an activity is a
game in which students can win points, use poker
chips or other small object to represent points.
Everyone starts with three and tries to collect more
as the game progresses. If they use their first
language, any other student can say, "Give me a
chip! " That student gains a point and the "offender"
loses one. In Pair Practice, students might be
reluctant to take points away from their partners. To
deal with that problem, have all of the A’s constitute
one team and all of the B’s the other (or, in large
classes, all the A’s in one row are team A-Il, etc.).
They aren’t just collecting chips (and points) for
themselves; they re working for their team.

Dealing with Mistakes

Mistakes are a useful and necessary part of language
learning. Therefore it is not always necessary or
appropriate to correct mistakes. Still, students
appreciate feedback on their mistakes. Corrections are
more effective when students themselve "discover" the
mistake and the correct form. The following are ways
to help them learn from their own mistakes.

Technique 1: Note common mistakes —

As learners do activiiies, notice the types of mistakes
many people are making. Afterward, write 8 -10
sentences on the board that include the common
mistakes. Have students work in pairs or as a whole
class to identify the mistakes and correct them.

Technique 2: Encourage self-correction —

As you're circulating, you might want to do direct
correction, especially if the mistakes interfere with
communication. Instead of giving the correct form,
simply point to the place in the book that contains it.
Let the learners correct themselves.

Different teachers want different things from a
teacher’s manual. New teachers often want lots of
specific teaching strategies. Experienced teachers
often want new or extra techniques or activities. This
manual gives both new and experienced teachers

vii
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Using the First Impact Workbook

support for their classes.

First Impact is accompanied by a 48—page workbook
called First Impact Workout.

First Impact Workout provides controlled review and
expansion of grammar, vocabulary, and conversation
for each Coursebook unit. Workout is particularly
effective at helping students focus on the learning
objectives in each unit by providing additional
guided comprehension and production practice.
Workout also provides additional reading and writing
opportunities to supplement the Coursebook.

Workout can be used in several ways:

e as a "pre—test” or preview of the Coursebook unit
e for in—class individual work

e as additional in—class material

e as in—class review quizzes

o for homework review

Workout contains 12 units, corresponding to the main
units of the Coursebook. Each of the four pages in
the unit focuses on one language area or skill, and
provides for approximately 90 minutes of individual
work.

e Vocabulary Workout reviews the main vocabulary
of the unit.

e Grammar Corner consolidates the main grammar
points.

o Conversation Building recycles the conversation
patterns and functions.

o Writing Exchange extends the reading content
of the unit and provides for writing skill
development.

The Answer Key for First Impact Workout is on
pages T108-T111 of this Teacher’s Manual.

The VOCABULARY WORKOUT section is based on
the words from the Conversation Topic and Pair
Practice pages in the Coursebook. Students review
these words in different contexts, usually involving
characters from the Coursebook. The students work
on comprehension and completion exercises using the
target words and expressions. This section also
contains "About You" exercises in which the students
write about their own ideas.

The GRAMMAR CORNER section, the second page
of each Workout unit, reviews the key points of the
Coursebook Grammar Awareness page. Additional
¢xamples are given in a box at the top of the page,
followed by a variety of exercises for comprehension,
manipulation, and active use of the grammar points.

The CONVERSATION BUILDING section builds
upon the dialog from the Conversation Topic page in
the Coursebook. Students see variations of the unit
function and complete exercises on appropriate
formation and usage of conversation patterns. The
last exercise on this page is a cartoon completion
exercise in which the students "interact"” with a
character, providing personal information.

The WRITING EXCHANGE section provides a short
reading and a follow —up writing opportunity. The
readings provide an accessible model of writing
about the unit theme, followed by basic
comprehension questions. Students then write an
original paragraph about their personal life, in
response to what they have just read.

Answers can be checked quickly in the classroom by
having students write their answers on the board, or
workbooks can be collected by the teacher for
correction. Many teachers prefer “"peer checking," in
which students exchange books and correct each
other’s work, or simply "completion checking" to
note if students have attempted and completed the
workbook assignments. You may want to make
photocopies of the answer key to allow students to
check their own answers. Permission is granted to
photocopy pages T108-T111 for this purpose.



How This Teacher's Manual Works

Each unit in this manual includes:

Unit Summary

Unit Summary
Topics: necighborhornds, spuaments, soommates
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LIVING SPACE

This gives an overview

i pruttem

of the topic, grammar,
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Impact Expansion
This is an extra activity
for expanding the unit.

Teaching Tips

These are ideas to make class
activities smoother, more effective
... and more fun!
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Optional steps, activities

and variations

These are additional procedures,
activities or techniques to expand
and enrich each section and
provide variety and motivation.
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Authors” Note

This provides the authors”
viewpoint on the purpose of an
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Notes

(Vocabulary Notes, Usage Notes or
Cultural Notes)

These give extra information about

language or culture that can be
shared with students.

Pair Practice
These are steps that can be
done by students working in pairs.

Teacher Reflection
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Asswers will be semilar o thome in NOTICIVG,

This section poses
questions to help you
evaluate your teaching.

&

Script

This is the exact
transcript of what
appears on the tape
or CD.

Key items are marked
in boldface type.

Rl

Answer Key

Use only the sections of any unit that support you in your teaching.
Good luck, have fun... and make an Impact!

This provides the
answers for the Student
Book exercises.

it



T9

NEW PEOPLE

Unit Summary
Topics: friends and relationships

Grammar: present tense — am, Is, are

Functions: introducing people, identifying relationships, describing characteristics

Vocabulary: relationships, characteristics

Conversation strategy: asking for clarification — Pardon?

Warm Up Meeting your classmates

each other.

W Lesson Plan

@ V Write a few pieces of information about
yourself (hometown, interests, a place you like, etc.)
on the board. Also write: What's ?

@ T (Teacher): This is information about me. What
would you like to know? Encourage students to ask
questions.

@® T: Look at page 9. We'll all get to know each
other. Write one word about yourself on each line.
Here are some ideas: your hometown, your job, your
friends, your interests, your favorite place. Give
students five minutes to write. ‘
@ Model the activity with two or three students.

@ T: Stand up. Walk around the class. Introduce
yourself to other people. Look at their books. Ask
questions about their words.

V = optional activity

‘/Students ask and answer questions to get to know v Impact Expansion

__/ About you \

Preparation: Make a copy of the About you
worksheet (page T98) for each student.

Action: Students write one piece of information
about themselves in each shape. Then they stand
up, hold their worksheets in front of them, and
move silently around the room. They read other
students” worksheets for about three minutes.
(Reading silently gives them time to think about
what the items mean.) After three minutes, they
ask questions about the various items. (You may
want to require them to ask each partner at least
two questions.)

(Impact Expansion activities can be done anytime
during the unit.)




VStudents listen to a speaker introducing her

Listening "Do you want to meet him?"

boss, sister and co~worker to each other.

v Pre-listening Task

In groups of 3-5, students write words and phrases to
use when meeting someone for the first time. (Hello.
It’s nice to meet you. etc) After about five minutes,
write all the ideas on the board. Even if they don’t
write the phrases that appear in the listening, the
activity gets students thinking about the topic.

W Lesson Plan

@ T: Look at the picture on page 10. The woman on
the right is Angela Stevens. Angela works for a
fashion magazine. She’s talking to some people at
work.

@ T: Look at LISTENING FOR KEY WORDS. Are
there any words you dont know? V Read the key
words aloud.

@® T: Now listen to the conversation. Check the
names and the relationship words you hear. Play the
tape. You may want to stop the tape after "...Alex! "
to make sure students are checking the key words
(Gloria, boss, Mr. Sayers, Alex).

@ To check, read the list of words. Have students
raise their hands to show which words they checked.
® T LISTENING FOR RELATIONSHIPS. Listen
again. What are the relationships? Complete the
sentences. Play the tape or CD. (The extract is on the
tape or CD twice.)

@ To check, have students call out their answers.
QT WHAT DO YOU THINK? Would you like
to meet Angela? Why? Encourage students to give
their ideas. You may want them to answer the
questions in pairs or small groups before saying their
ideas to the whole class.

exposure to a variety of voices. LISTENNG fOR KEY

- WORDS helps them recogrize words znd phrases to |
make sense of the whole (“bottom up" listening). In
LISTENING FOR RELATIONSHIPS, students listen for |
the gist of the conversation (“top-dowr” listening).
WHAT DO YOU THINK? requires students to make
inferences and use their own ideas. o he

-

SO S

r

!

& Script

(Key words in bold. // = possible places to pause the tape or
CD.)

Angela: Oh, Gloria, look. There’s my boss.

Gloria: Your boss?

Angela: Yeah. He’s really nice. Do you want to
meet him?

Gloria: Sure.

Angela: Mr. Sayers? . .. Alex! //

Alex:  Oh, hi, Angela. How are you?

Angela: Fine, thanks. Alex, I want you to meet

" my sister, Gloria Stevens.

Alex:, Hello.

Glorid: Nice to meet you.

Alex:  So youre Gloria. Angela talks about
you a lot.

Gloria: She does? Hmm. . . //

Angela: Oh, and this is Kazuno. He works with

- me in the photo department.

Kazuo: Hi, glad to meet you.

Gloria: Hi, Kazuo. Angela talks about you a
lot, too.

Angela: You guys want to join us for lunch?

Alex: - Sure.

Kazuo: Why not?

Answer Key

Listening for key words

_COR‘S}’ ____ Steven

¢ Gloria ¥ Stevens

¥ boss __ Kato

¢ Mr. Sayers ¥ Kazuo

'  Alex _ works for

V¥ sister ¥ works with

Listening for relationships

Kazuo is Angela’s co—worker.

Mr. (Alex) Sayers is Angela’s boss.

Gloria is Angela’s sister.

What do you think?

Answers and reasons will vary. Possible answer:

Yes, she seems very friendly.

(There are no right or wrong answers. The purpose of
this section is to get students thinking more deeply
than they do when simply identifying specific
information as in the first two parts of this exercise.)

T10



Conversation Topic People in my life

V Students practice introducing people.

W Lesson Plan

© T: Look at page 11.

@ T: WORD PREVIEW. Choose five words. Write a
name next to each one. Then write one word about
the person. ¥V Do one item as an example. T: (To
any student) What's the name of one of your friends?
Write it. What's he (she) like? Write it. Do this with
two or three students. Encourage them to use
different words to describe each person. For
additional support, write What's the name of your...?
and What's he (she) like? on the board.

@ B Have students do the task in pairs or alone. If
students have difficulty thinking of words to describe
people, let them look ahead to pages 12 or 13 for
ideas.

© V Elicit a few examples by asking: Who chose

boss? Who is your boss? How do you describe your

boss? Write the description words on the board.
® T: CONVERSATION BUILDING. Listen to the
conversation. Play the tape or CD.

3k Vacabulary Notes

e big brother / sister = older brother / sister. The
term elder is rarely used in daily conversation.

e little brother / sister = younger brother / sister.
Generally, birth order is not referred to in American
culture as much as it is in many, particularly Asian,
cultures.

e boy / girlfriend = the person you have a romantic
interest in. It usually does not refer to a regular
friend. An exception is when a woman refers to her
girlfriends (friends who happen to be women). Men
don‘t use the term boyfriends in this way.

e boss = the person you work for (informal). More
formal words include employer, director, manager.

e co~worker = a person who works with you, usually
not a person of higher authority over you.

e roommate = anyone you share a room, house or
apartment with. It does not always mean you sleep in
the same room, although that is often the case in
college dormitories.

e neighbor = anyone who lives near you, not just the
person in the house or apartment next to yours.

@® T: Now stand up. Practice this conversation with two %k Cultural Notes

other students. Read the conversation out loud together.
Then change roles and read the conversation again.

@ As students practice, have them move on to the
next steps, first using words from WORD PREVIEW,
then making original dialogs. These dialogs should be
about the people in their own lives. You may want to
model the new conversation with a student.

v Variations

e Students walk around the room and do the
conversation with at least five different pairs of
people.

e Since most students have the same relationship
with each other (classmate or friend), you might want
to have them pretend to be someone else as they
practice.

e As a class, brainstorm phrases people use when
they meet. (I'm glad to meet you. How do you do?
It’s nice to meet you.) As they practice, they use
those choices. (If students did the optional pre —
listening task, they can use those items.)

e To get in the habit of looking at their partners as
they practice (instead of at their books), students hold
their books in one hand. Each time they speak, they
must put the book at their side or even behind their
back. They have to look at their partner each time
they speak.

e In the conversation, the speaker introduces his boss
by her first name. In English~speaking countries, co—-
workers usually call each other by first names, even
if one is in a higher position than the other. This
might not be true in certain offices with a very
traditional style.

e If students are unsure what to call someone, they
should use the person’s family name along with the
title Mr. or Ms. When the person says, "Call me (first
name)," they should. Not to do so seems unfriendly.

Authours' note

You'll notice the convereaﬂona in First Impact are
- quite ghort. That's so stude

ents can practice them
and quickly add their own irrt‘gnnation and ideas. The

1 convereatsons aren't daeagncd to be memorized.
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