Advanced Viewin,‘Lt;ing & Speaking

(5 S HhR)
S+

ﬁ%%#ﬁﬁtﬂﬁﬁﬁ:

Higher Education Press



THOMSON

i

Intermediate Listening
Comprehension

(BRFEBFRFHEID) KHA (513
#ITH B

L5 LY R EHH

B EFHE HWH

Higher Education Press




il

i}

IEER, MR h3%E, FBEIEZEREHT HEREHCERABREERPNERZ -,
HETFERR P BEDRFEIINE, MEHREFEISOUWNIERRES . BFH 2004 SEHAA M
CRFEFBRBBFER (7)) HEFBHFEPHRYH, FEEFRPERBEANMART, HIHURWHR
BEh. £ “WH7 e LRE, 1) REATEREERALOBIERUEE, 2) fEor B 5%
Z AESEKWENEE BRERTE, REXE 3) BEAREIIE S KRR BHZOELIER,
B (BHEREBLTLRBHFEARN) (2000) FERE WA BREER “07” MREHEfEH, 1) 05
WMEXZHEBHEPEFMEESE 2)WEREERRBRELURBREERXBUE. 8. Xk, #F.
FHE % 7 0 0 & AR E CA R 5 2 RGBT, 3) o7 1 el AR B S 4R A B R AR E . 5 2
BEHFLASLESN, WHHZNRHMIESHEBHFNER, RERRTEIE ‘W #HHE,
ARERRRR R BRIE,

AREBRFENHEBWTRED, BHED (KERBREREFER (RT) dPHEHRBER
MERER, BEEH MRS T £ EH B2 F] 20054 —2006 4 55 H R o+ & R B H
B1-3M, FALRARKRERMBTRRHIRT XE (BREBRITREE) 1-3 1.

REZMEBRTEAIMT HEEHR BB, RHRENREEES B, FRBHERA
fER LA mRH T EHBEEFRANED S, E9FNSEIZ00N HRRSIDRES. &3H
MERBERRE: REFIZNHEREN, REFIZWHEICLECHET, BATREENHS.
TSER, B RKBROWTDRAEESEALEOE~ NG, EdUSiFER, BRREBEA,
BEINEBR SR BE LR ENRE, QE—EWIEF I, 1o, M 0E —ERME T k538,
MERK, ARBI%K, BEREE D,

BN REER BT ZEEH AR MAE R 1) BERfEN T 5SREE/ 0 REEESs,
2 MnT SEWHARAESEE. MiERYH &iAEH (Words, Expressions and Proper Names),
3) M7 B E A ES (Language Points) 4) i T BB 2R (Rhetorical Cues} 5) #imT
RICAH R IR (Cultural Background), H45b, fE&#H E, BRI 1 RSOV & R BB
AL, UETFEMASRERE,

HOMAERE R X EOA B8, 56, FTLUR IR SON A1 45 R LA SO SR g 2 | RIFFA RS
SMBCRMR (DVD) DUBHSMNICUE BT R BT R, AIAHES . BE. XAHE REH®ITEH VR, ]
S BEEER, HEE SR, mZ fHA LN MP3, RS R IERRE M L ik
FHBRETHIRES, HRBREEENTHERES, HX, B P14 Bl B RX B B —
B RICKE BT, mERREIIERRT. ERIE TR RS, BRREBMBRERESZ —,
BREFERTEEEBMOHETS, BK, SOHNEHRES MK, B S HRNRFERFEIF A ZK
MIRBOEEOUEMIR, RELERCHESR.

BREHMEAEXRERERANBRNRER, HHALARESHER LB RRE, MREXEBRER
R%SAFRBIRE, mEE. BEERZNS,

MTEERE, WZREKEAR, MR PR EN %, HiEEHITIRIE,

Hma
200547 A



To the Teacher

Overview

Advanced Viewing, Listening and Speaking is an intensive training
program in listening fluency and comprehension development. In re-
cent years, helping ESL and EFL learners develop their listening com-
prehension has become a major focus of teaching for several reasons.
First, listening plays a key role in the development of a learner’s first
language {L1), and listening is believed, by extension, to play a prime
role in the development of a learner’s second language (L2). Rost
(2002, p. 81}, for example, notes that “we all manage to acquire our
first language, and we do it primarily through listening. There is a
seamless connection between learning to listen and acquiring our first
language (L1).” We acquire listening ability in our first language in a
graduated and seemingly effortless way, and regardless of what that
first language is, we all tend to acquire it in the about same amount of
time, as Rost (2002) notes. We do it through practice and by gaining
confidence that we can learn to listen and use the language effectively.

L1 learners usually acquire their L1 with the aid of caretakers/
teachers who help them to understand their first language and to reach
out to communicate with their caretakers/teachers and other people
who speak the language. The caretakers/teachers, in other words, pro-
vide the child with “comprehensible input” that gives the child good
reason to listen and good reason to make an appropriate response after
the message is comprehended. Rost (2002, p. 86) suggests that, among
other things, the comprehensible input of the caretakers/teachers helps
the L1 or L2) learners by

* providing a correct model for imitation;

¢ reducing the processing load by facilitating segmentation of the in-
put into smaller chunks of language, and by simplifying the length,
structure, and lexical load modeled in the input;

* clearly enunciating;

* slowing down the speech when necessary, and speeding up when
possible;

* directing the learner’s attention to the relevant information in the
input;

* improving the intelligibility of the language heard,

* providing feedback on the accuracy or inaccuracy of the compre-
hension;
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e promoting a positive affect in the learner toward interaction with
others; and finally,

e teaching social routines—or in the case of Advanced Viewing, Lis-
tening and Speaking—rhetorical routines and the signal cues em-
ployed by speakers who use one or more of the major rhetorical
routines involving Process, Cause and Effect, Definition, and so
on.

The scope and sequence of Advanced Viewing, Listening and
Speaking seek to promote development of each of the above listening-
facilitation goals with prelistening activities, comprehensible input
and while-listening activities, and varied postlistening experiences for
the L2 learner. With the aid of a creative teacher, the program can also
be used to promote conversational participation about the topics heard
and/or the activities done; conversational participation is yet another
of the vital skills an L2 (as well as an L1) learner needs to hone in to-
day’s world.

In addition to being important for learning a first and second lan-
guage, developing listening fluency in English is a survival skill in to-
day’s globalized world. According to Brownell {2002}, technology has
increased the number of messages sent and the speed with which they
are delivered. In business meetings where English is the language of
communication, or in lecture halls where English is the language of in-
struction, listeners of English must confront a constantly changing and
increasingly complex listening environment. In both such surroundings,
the ESL/EFL listeners must (1) be able to scan the information they re-
ceive in English, (2} be able to determine where to focus their attention
in the stream of speech, and, (3) be able to make sense of what they hear.
Often, they must make a written or spoken response to demonstrate that
they have processed the message correctly. As Brownell (2002) notes,
something can go wrong at any stage during this listening process. If
something does go wrong, and comprehension fails, it can be expensive
for the ESL/EFL learner in terms of money, time, grades, and even per-
sonal relationships. On the other hand, if people become stronger and
more accurate comprehenders of English, they stand to profit personally,
in business meetings or in the lecture halls of college campuses.

For students of English for Academic Purposes (EAP), the need to de-
velop listening fluency in English is critical. EAP learners need to prac-
tice listening to various types of extended discourse so they can develop
the ability to understand, remember, and evaluate the information heard
in their lectures. EAP learners will also be called on to demonstrate that
they understand the messages in the lectures and that they are able to
understand, remember, interpret, and select whatever is relevant in the
stream of the EAP discourse. To do all this, they need to practice listen-
ing in English, and, at the same time, they need to enjoy the experience
of enhancing and expanding their listening skills!

Advanced Viewing, Listening and Speaking seeks to provid a lis-
tening program that will help L2 listeners make their listening com-
prehension of English stronger. We very much hope that the L2 listen-



ers will gain the confidence needed to listen to streams of English at
both slower and speedier paces. More specifically, Advanced Viewing,
Listening and Speaking seek to familiarize the listener with the major
rhetorical patterns of formal, spoken English. College-bound students
especially need to become familiar with these patterns and with the sig-
nal cues and text structures the speaker uses in lecture (or minilecture)
speech. As a result, each unit of Advanced Viewing, Listening and
Speaking models one or more of these patterns and gives examples of
the vocabulary and signal cues associated with the various rhetorical
patterns contained in the minilectures and activities.

In summary, Advanced Viewing, Listening and Speaking seeks to
improve L2 learners’ listening comprehension by 1) providing samples
of clearly enunciated, slower-paced speech, as well as more
extemporaneous and authentic-sounding speech; 2) helping learners rec-
ognize the cue signals for the five targeted rhetorical patterns; and 3) pro-
viding a variety of task-oriented and enjoyable listening and speaking ac-
tivities.

Organization of the Program

Advanced Viewing, Listening and Speaking has five units which fo-
cus on the following rhetorical patterns:

I. Chronology

II. Process
HI. Definition/Classification

IV. Comparison/Contrast

V. Casual Analysis
Each unit is graded in terms of length and difficulty of grammatical

structures used in the talk. Each of the units consists of three chapters.
Each chapter is organized into three sections:

Prelistening

A. Listening Preparation
B. Preview of Vocabulary and Sentences
C. Rhetorical Listening Cues

Listening

A. Initial Listening
B. Mental Rehearsal and Review of the Talk
C. Consolidation

Postlistening

A. The Comprehension Check

1. Recognizing Information and Checking Accuracy
2. Using and Expanding on the Information in the Talk

TOTHETEACHER il



a. Recapping the Information from Your Notes
b. Expanding on the Information in the Talk

B. The Listening Expansion
|a variety of listening tasks)
C. The Listening Factoids

The Instructional Design of Each Chapter

iv
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Prelistening

A.

B.

Listening Preparation. This initial portion activates the student’s
world knowledge to help him or her predict the content and course
of the discourse. The student is prepared for the talk he or she will
hear and is asked to focus on the topic of the discourse. Evocation
of mental imagery is attempted in this preparatory stage.

Preview of Vocabulary and Sentences. Here, students focus on the
low frequency and/or story-specific vocabulary with a gloss and
then the item in the talk-specific context.

Rhetorical Listening Cues. Finally, this section highlights the specific
vocabulary, structures and organization of the particular rhetorical
pattern used during the talk.

Listening

A.

B.

Initial Listening. This section presents the listening passage in its
entirety. A natural pace and clear delivery is used by the speaker.

Mental Rehearsal and Review of the Talk. Now, the student is pro-
vided with the opportunity to review and mentally rehearse the es-
sential message units of the talk. The rehearsal allows for chunking
of the information contained in the talk. The student repeats the
units subvocally, concentrating on the comprehension and recall of
information presented in the talk.

Consolidation.* This final segment presents the message units
reinserted into the contextual and syntactic whole of the talk. The
speaker uses redundancies, reiteration, and verbal fillers in the pre-
sentation. Students can take notes during the paced presentation if
they wish.

Postlistening

A. The Comprehension Check

1. Recognizing Information and Checking Accuracy. Here, students
check their comprehension and recall of the factual information
contained in the talk. The student becomes familiar with stan-

* The script of the Consolidation will vary somewhat from the script of the Initial Listening because
of paraphrasing and inclusion of restarts, verbal fillers, and restatements reflective of more authen-
tic spoken discourse.



dard oral-comprehension testing formats, including multiple-
choice items, true-false statements, short answer questions, etc.

2. Using and Expanding on the Information in the Talk

a. Recapping the Information from Your Notes. This activity of-
fers students the opportunity to recount the information in
the talk with the aid of their notes.

b. Expanding on the Information in the Talk. This portion allows
students to interact with other students, expressing their own
ideas and opinions on a variety of topics related to the lecture.

B. The Listening Expansion

Tasks 1 and 2 can be completed only by carefully listening to the direc-
tions and information given orally. The listening task exercises spiral
through previously presented rhetorical patterns, vocabulary, and
structures, and also present novel listening and testing experiences.

C. The Listening Factoids

The two Listening Factoids present novel, high-interest, sometimes
surprising facts related to the topic of the chapter. Students listen to
absorb interesting bits of information or trivia to ponder or discuss, as
appropriate.

Photos and lllustrations

References

Each unit has a general thematic photo that visually develops the
theme of the talk.

Iustrations also accompany numerous Listening Expansion
exercises.

Brownell, J. (2002). Listening: Attitudes, Principles, and Skills (2nd
ed.). Boston: Allyn and Bacon.

Rost, M. (2002). Teaching and Researching Listening. New York: Long-
man.
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Unit One

Focus on:
Chronology

Chronology is a way of telling something in the order in which it happened.

Chronology is used to tell stories and to relate historical events.

Chapter 1

Chapter 2

Chapter 3

Nopoleon:
From Schoolboy to Emperor 2

Pompeii:
Destroyed, Forgotten, and Found

Lance Armstrong:
Survivor and Winner 11
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Napoleon:
From Schoolboy to Emperor

Language Points

1 Napoleon was a French soldier who became emperor of France. (Para. 1, L.1) A&y
who became emperor of France &M M), &1 a French soldier, fEgiEMH,
emperor of France &K1, 24 4 i A1 K 1Bk i — T8 B s Sk firbit , ATl %A
stiAl (WA EsEiA), Bitn. They elected him president of the society. / As (the)
chairman of the committee, I declare the meeting open.

2 Napoleon wasn’t a very good student in most of his classes, but he excelled in
mathematics and in military science. (Para. 1 L.3—5) A4 #excelled in B2 “H,
FE-- HRERMRMER", ERE: M DEH R 3)iEEEREMA IR &R EER, BT
MR ALENES, EHEMIA TR EE, A4 military science Z R in, X
. The success of this project depends on his generous contribution and on the joint
efforts of many other people as well.

3 Napoleon became a general in the French army at the young age of 24. (Para. 1, L.7—8)
Aty a general B A AEIEMERE, EEXP, MRMERERZIREIERROIRAL
ARME—, pim—RE A E [, Bltn: She is a teacher of geography in our institute.

4 Napoleon was many things. (Para. 2, L. 1) &%)+, many things k&Mt H LEH
HIR 2 & )%, things &4 “H4E, ¥, BH:", #Hlin. He was many things at once: thick-
skinned, good-hearted, sentimental, sly, brutal.

5 His defeat—his end—came when he decided to attack Russia. (Para. 2, L. 5—6) A4,
PR S Z M B8R 4> R XT AT his defeat F#hFE A, A h A &8 T 3 His
defeat—his end—came ..., [FEZSEME S M AES, Fiim: October 1st, 1949 saw the
founding of the People’s Republic of China.

6 The great French conqueror died alone—deserted by his family and friends—in 1821.
(Para. 3, L. 1—2) A4y, deserted 7 deserted by his family and his friends ¥ & i 3: 43
WEE, AR RERE, SRR EDREMERBER.

Rhetorical Cues

1 Indicating the chronological order
1) He was born in 1769 ...
2) When he was only ten years old ...

2 UNITONE FOCUS ON: Chronology



3) When he was sixteen years old ...

4} In that year ...

5) ... at the young age of 24 ...

6) Several years later ...

7) At one time ...

8) Napoleon was only 51 years old when he died.

2 Indicating the time in which events happened
1) During Napoleon’s age ...
2) In Napoleon’s time ...
3) At the age of ...
4) At the time of ...
5] A few years ago ...
6] During the time that ...
7) More than 170 years after his death ...

3 Listing some points for an argument
1) Napoleon was many things. He was, first of all, ...
2} There is no doubt that ...
3} One theory about ... is that ...
4) Another theory is that ...
5) This third theory also suggests that ...

4 Indicating contrast
Napoleon was not a very good student in most of his classes, but he excelled in ...

5 Indicating consequence
His soldiers were ready to die for him. As a result, ...

Cultural Background

1 Napoleon Bonaparte (&f ) (Para. 1, L.1); Napoleon was born on 15 August 1769 in
Ajaccio, Corsica, died on 5 May 1821 and was best known as France’s greatest military
genius. Napoleon is famed for his military successes and for not quite conquering
Europe. Starting as a second lieutenant in the French artillery, he rose quickly through
the ranks until he became First Consul of France. (Later he crowned himself Emperor.)
He led his armies to victory after victory, and by 1807 he ruled territory that stretched
from Portugé)lr to Italy and north to the river Elbe. But his attempts to conquer the rest
of Europe failed; a defeat in Moscow in 1812 nearly destroyed his empire, and his 1815
loss to the Duke of Wellington at Waterloo finished the job. He was sent into exile on

CHAPTER 1 NAPOLEON: From Schoolboy to Emperor 3
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the island of St. Helena, where he died in 1821. Napoleon died of an unidentified
ailment, possibly stomach cancer; because traces of arsenic were later found in his
remains, some have suggested he may have been fatally poisoned ...

the island of Corsica (F 7 ¥ 3 ) (Para. 1, L.2): An island of France in the Mediterranean
Sea north of Sardinia. Napoleon Bonaparte was born on the island, which was ceded to
France by Genoa in 1768. French is the official language in Corsica, but most Corsicans
also speak a dialect akin to Italian. Much of the island is wild, covered by dense shrubs
called maquis, whose flowers produce a fragrance that carries far out to sea and has
earned for Corsica the name “the scented isle.” Tourism is important in Corsica, with
good air and sea transport from continental France.

the French Empire (3% 2 7§35 (Para. 1, L.9): Also known as the First French Empire,
the Napoleonic Empire or simply as The Empire, covers the period of the domination
of France and much of continental Europe by Napoleon I of France. Constitutionally,
it refers to the period of 1804 to 1814, from the Consulate to the restoration of the
Bourbon monarchy in the history of the French state, with a coda in the Hundred Days
of 1815.

the Russian Empire (% #73%5E) (Task 1, Para. 1, L. 1): The Russian state was officially
named the Russian Empire from 1721 to 1917.

the Austrian Empire (®#%|%5E) (Task 1, Para. 3, L. 2): The Austrian Empire was
founded in 1804 as a reaction to the creation of the First French Empire under Napoleon
L. The first Emperor of Austria was Francis I, at this time holding also the title of a
Holy Roman Emperor, which he abdicated when the Empire was abolished in
Napoleon’s reorganization of Germany in 1806. In the process of keeping his imperial
title, he raised Austria from an Archduchy to an Empire. After failed attempts at
constitutional reform, the Austrian Empire was transformed into the Austro-Hungarian
Empire in 1867 under Franz Joseph I, granting equal status to the Hungarian territories.
the Kingdom of Prussia (& #+ X [5) (Task 1, Para. 4, L. 2—3): The Kingdom of Prussia
existed from 1701 until 1918, and from 1871 was the leading kingdom of the German
Empire, comprising in its last form almost two-thirds of the area of the Empire,

the Confederation of the Rhine (3 3E:58) (Task 1, Para. 5, L. 2): Confederation of the
Rhine was a league of German states formed by Emperor Napoleon I in 1806 after his
defeat of the Austrians at Austerlitz. Among its members were the newly created
kingdoms of Bavaria and Wiirttenberg, the grand duchies of Baden, Hesse-Darmstadt,
and Berg, and a number of other principalities. Eventually nearly all the German states
except Austria and Prussia joined the confederation. The members disavowed their
allegiance to the Holy Roman Empire, and Francis 11, already styled emperor of Austria,
relinquished the title Holy Roman emperor in 1806. N apoleon attempted to influence
the internal as well as the foreign affairs of the confederation, but recurring international
crises diverted his efforts. After Napoleon’s retreat from Russia (1812—1813), its
members, by changing sides in the war, caused the collapse of the confederation.

8 the island of St. Helena |Z## % 2) (Listening Factoid #1, Para. 1, L. 2): An island of

UNITONE FOCUS ON: Chronology



south Atlantic Ocean. Located about 1,000 miles west of Africa. The capital and port is
Jamestown. Discovered in 1502, it became a port for ships sailing between Europe and
East Indies. It was owned by the British East India Co. in the 17th century. Because of its
remoteness, it was used as the final place of exile for Napoleon (1815—1821).

CHAPTER 1 NAPOLEON: From Schoolboy to Emperor 5



Pompeii:
Destroyed, Forgotten, and Found

Language Points

1 Today many people who live in large metropolitan areas such as Paris and New York
leave the city in the summer. (Para. 1, L.1—2) A4J#, who live in large metropolitan
areas such as Paris and New York RsEiEMA), FTEM many people, H:# in the
summer X & $ #5gid the, spring, summer, autumn fiwinterfij, A Fl 5 i idl the,
WA A, Bitn. We get a good crop of apples in the autumn. / He generally goes to
the south of France in winter.

{H2Y4 spring, summer, autumn il winter 574 B FE6 H G B B, KREMER € R,
in the autumn of 2005.

2 Over 2,000 years ago, many rich Romans did the same thing. (Para. 1, L.3—4) A4+
did the same thing fi F#§#i4) ) go to the mountains or to the seashore to escape
the city noise and heat, BE#% THEE, il ialil FBMEF0E ECREE TH#EX R,

3 Pompeii was a beautiful city; it was located on the ocean, on the bay of Naples. (Para. 1,
L.6—7) & A4 on the ocean B “fE# |7, X B AMidon A A[#efEin, in the ocean
BER WD, £l

4 In the year 79 C. E., a young Roman boy who later became a very famous Roman
historian was visiting his uncle in Pompeii. (Para. 2, L. 1—2) A4+ C.E. /& Christian
Era B, BER “A”. who later became a very famous Roman historian & 5 i5
MA), FF &M a young Roman boy, &AM ) was visiting it Z#FTRERX, B
AFREEFE-NREERTHRE, WA TENEEME R4S,

5 What Pliny saw was the eruption—the explosion—of the volcano, Vesuvius. (Para. 2,
L.5—6) A4 the explosion f& % ij ifi ) the eruption Bt — @8, FEUT UFRERT, Al
PE 24 TR, AR UEE A T VTR E AT B R R R AR, R T AR LR B R A TR X — 2t
KB — A RE.

6 When the volcano first erupted, many people were able to flee the city and to escape
death. (Para. 3, L.1) & 4+ flee the city 5 flee from the city & B iz, R flee from
the city ®hns&iEE 2, i flee the city E MR ANER TR, BIb, A A flee fiescape
WA W MEE, HEBARME, Flee Mgl X/nkBMITAH, FBHRINSHE, escape
AR AR RAEBET, escape death iR “WAE”, MAR “WHE”,

7 These unlucky people were buried alive under the volcanic ash. (Para. 3, L. 4—5) &%)
W, alive AIBAE, ERPIELHRRE, RMEER “IPLAR AN 15 bR AE K
WK F”, Bitn: The young couple were taken apart heart-broken.
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Rhetorical Cues

1 Identifying the sequence of events
1) Over 2,000 years ago, ...
2} Intheyear 79 C. E,, ...
3) One day, ...
4) When the volcano first erupted, ...
5) ... lasted for three days.
6) When the eruption was over, ...
7) ...was buried and forgotten for 1,700 years.
8) In the year 1748 ...
9) As time went by, ...
10) Today, ...

2 Paraphrasing key words
1) Today many people who live in large metropolitan areas such as Paris and New York ...
2) What Pliny saw was the eruption—the explosion—of the volcano, Vesuvius.
3] Soon archaeologists began to excavate—to dig—in the area.
4) Now let’s fill in the missing information—the information not on the chart—for
the other ...

3 Indicating a comment
1) Unfortunately, there was not enough time for everyone to ...
2] Incidentally, almost 3,000 people on the ground died as a result of ...
3) Apparently, ...
4) It is likely that ...

4 Indicating the location
1) Pompeii was a beautiful city; it was located on the ocean, on the bay of Naples.
2) The city of Pompeii was at the foot of Mt. Vesuvius.
3) It is located in Ecuador.

5 Expanding the information
In fact, ...

Cultural Background

1 Pompeii (FEM): An ancient city of southern Italy, southeast of Naples. Founded in the
sixth or early fifth century B.C., it was a Roman colony by 80 B.C. and became a
prosperous port and resort with many noted villas, temples, theaters, and baths. Pompeii
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