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From the Series Editor

Journeys is a twelve-book, three-level, skills-based series for EFL/ESL learners. The books can be
used from beginning level through intermediate level. They parallel the first three levels of basal
series, and can be used as supplements to series or as stand-alone skills texts. A unique feature
of Journeys is that the books can be used to construct a curriculum in those cases where student
skills are at different levels. That is, in those classes where reading ability is at a higher level than
speaking ability, the teacher is free to choose texts at appropriate levels. Each book can be used
separately.

Journeys can be used with high-school-aged students and up.
Journeys takes three notions very seriously:

1. Beginning level students have brains and hearts. They live in an interesting world that they

are interested in.

2. Learning needs to be recycled. Rather than work on the same skill or topic across all four
books during the same week, topics and language are recycled across the books to keep what
students have learned active. Teachers who want to can teach the books out of order because
the syllabus of each book progresses slowly.

3. It is possible for beginning level students to work with sophisticated content, yet complete
simple tasks. In general, students can understand a much higher level of language than they
can produce. By grading tasks, that is, keeping them simple at a beginning level, the linguistic
demands made of the students are kept relatively low, but the content of the exercises remains
interesting to adult learners.

Steven Brown

Youngstown State University
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INTRODUCTION

Welcome to Journeys: Listening and Speaking 3. The word “journeys” conjures up something more unusual,
more thought-provoking, more affecting than the standard trip. We hope that your experience using this
book leads you and your students on a journey of sorts: a journey towards new ideas, new skills, and new

learning experiences.

About Journeys: Listening and Speaking 3

Journeys: Listening and Speaking 3 is an upper-elementary level textbook for students learning English as a
Foreign Language (EFL) or English as a Second Language (ESL). It can be used as a single textbook for
a course focusing on speaking and listening skills or to complement other single-skill textbooks in the
Journeys series (Reading, Grammar, and Writing). The 20 units in Journeys: Listening and Speaking 3 provide
material for 40-60 hours of instruction.

Journeys: Listening and Speaking 3 aims to motivate students with listening and speaking activities which
are relevant, interesting, natural sounding, and varied. It provides practice for students in listening for
both the gist of a conversation and listening for specific information. Speaking activities give the student
practice in performing functions in a variety of daily life situations. Journeys: Listening and Speaking 3 also
provides opportunities for students to communicate with each other both meaningfully and actively
through various pair and group work activities.

A Typical Thematic Unit

Journeys: Listening and Speaking 3 contains 20 units: 18 main units and two review units. Units can be taught
out of order, however, the two review units are cumulative, reviewing the first half of the book and the
second half of the book respectively. A typical six-page unit revolves around a general theme, allowing
students to practice a particular function in context. Each of the main units contains the following sections:

WARM-UP: introduction to the theme and function

LISTENING: task-based listening exercises, from gist to specific information
PAIRWORK: Students A and B communicate to complete information gaps.
PRONUNCIATION: targets linked words

CHALLENGE: review target language through pair or group work activities

Warm-up

The warm-up exercises at the beginning of each unit introduce the theme, function, structures and/or
vocabulary practiced in the unit. This activity is pre-listening and orients the student to the activities that
follow.

The warm-up activities may ask the student to order the sentences of a dialog, complete a conversation,
or work with vocabulary items. Students may be working individually, in pairs, in a group or as a class.

The warm-up is designed first to orient the student to the content of the unit and then to arouse the
students’ interest through a variety of different activities.

vi Introduction



Listening

The Listening section helps the students develop their listening skill by focusing their attention on specific
aspects of the conversation each time they listen. Generally, students listen to two to four conversations,
and listen to them three times, each time performing a different task.

In the first listening, the students are asked to match the conversation with a picture, requiring them to
understand the topic or location of the conversation only. In the second and third listening, they are to
listen for specific details.

Generally you will:

* Look at the pictures and discuss vocabulary.

¢ Play the tape and match the pictures to the conversations.

» Play the conversations again and listen for specific information.
¢ Play the tape a third time to answer a specific question.

It is important that students build on what they can understand from the conversations rather than being
defeated by words they don’t understand. Encourage them to predict, listen and confirm, rather than listen
and hope to understand.

Pairwork

This section is a key element in Journeys: Listening and Speaking 3 as it activates skills learned in the
previous sections and requires students to use the structures, functions and vocabulary to communicate
information to their partner to complete tasks. Part A asks students to complete two conversations with
words provided. These conversations serve as a specific model for the task they complete in Part B.

* Have students complete the conversations individually.

* Play the tape of the conversations and have students check their answers.

* Have them read the conversations in pairs.

* Read the directions for the second part and ensure students understand the task.

* Move around the classroom and assist students who need help.

* Make a note of common errors and discuss them with the class after pairwork is completed.

In some classes, there may be reasons to have the same students work together for several weeks, but
generally it is better to have students rotate and work with different classmates in both pairwork and
group work.

Pronunciation

This section helps students improve their pronunciation and further develop their listening
comprehension. Each unit focuses on linked words commonly occurring in conversational English. The
linked words are blended together and pronounced as if they were one word. The words are usually
reduced sounds as well, and very difficult to hear for a non-native speaker. By practicing the pronunciation
of these linked words, the students will gain an awareness of the blends common to English. It is more
important that the students recognize these blends when they hear them in conversation rather than
producing them when they speak.

* Have students read and compare the sentences in written English and conversational English:

¢ Play the tape and have them focus on the linked words.

* Have them listen again and repeat after the tape.

Introduction  vii



* In Part B, have students listen to the conversation and then practice it in pairs, focusing on the linked

words.
¢ In Part C, have the students follow the model to use the linked words in an open-ended conversation.

Challenge

This section involves students in two interactive activities, providing an opportunity to use the language
of the unit to complete a task, play a game, or have a discussion.

* Read the instructions with the class. Check the students’ understanding.

* Have students work in pairs or small groups.

* Have students report the results of their work to other groups or the class.

Review Units

Units 10 and 20 review the themes, structures and functions of the 9 units preceding them. They contain
situational activities, listenings, pairwork, and games to review the previous units. While these units are
intended as a review, they can be used to evaluate the students’ progress at the middle and end of the

course.

Using the Teacher’s Edition

The teacher’s edition aims to satisfy the majority of teachers using Journeys: Listening and Speaking 3. In no
way is the intention to be prescriptive. Teachers teach best when using their own style and methods.
Teachers’ styles and experience vary greatly, and the teacher’s edition seeks to help new teachers
implement the material most effectively and provide a variety of supplemental activities for all teachers

to exploit.

The variety of exercises offered in each unit moves students from whole-class introduction of the material,
on to individualised listening, and then to pairwork and group activities to keep students active. All
language instruction needs to recognize individual differences students bring to the classroom: differences
in learning styles, language skills, needs, interests, and goals. Teachers should be flexible and also aware
of group dynamics so that they can change the pace or revise their approach to match the students’ needs.
For this reason, a variety of activities are available for use in Journeys.

Journeys: Listening and Speaking 3 stresses basic principles regarding the importance of meaningful and
communicative uses of language. In a communicative classroom, students use language to share meaning
and information that comes from the text as well as that which comes from the other students. In class,
students are encouraged to communicate about themselves and related themes, rather than limit
themselves to the language of the text. Strategies for teaching Journeys: Listening and Speaking 3 can be
divided into pre-listening, listening, and listening/speaking activities.

Pre-listening activities allow teachers the opportunity to develop students’ interest in the subject as well as
expand knowledge and vocabulary related to the theme. Students are encouraged to make predictions
about what they are going to hear, which gives them focus and purpose to complete the task.

viii  Introduction



During the listening stage, students need to focus their attention on only a few listening aspects at a time.
The purpose of each listening activity must be specific so learners can easily focus their attention on the
task. Here are some listening hints for students:

Think of the situation and try to understand the gist or general meaning.

Don’t panic by trying to understand every word.

Pay attention to stressed words or phrases.

Listen for key words or facts.

Infer or understand the speaker’s attitude or purpose.

When you don’t understand, ask.

AN i

While vocabulary is important to develop, it is also important for students to develop the confidence to
perform tasks when they do not understand all the words in a listening. Exercises are included in the
teacher’s edition to help students develop the ability to derive specific meaning from the context of a
conversation, and they are encouraged not to depend on their dictionaries for every word they don’t
understand.

From listening comprehension tasks, students can involve themselves in larger group interactions. One
way of building listening/speaking skills is to encourage students to talk about what they understood
from the tapes, or have students actively engaged in many pair and group work activities. Once students
become confident in their listening and speaking, a variety of activities are possible, including group
surveys, interviews, games, etc. Of course, these listening/speaking skills are not exclusive, but also
include all the other language skills, such as reading, writing, vocabulary building and grammar.

Through listening and speaking, we can journey to different places, experience different ways of thinking,
and gain new information. We hope you enjoy your journeys!
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UNIT 1 Nice to Meet You

Read the sentences below. Write numbers in the boxes to order
the sentences into a conversation.

P a" ununi

NPOLIE S T T L
L Blo w gy o0
N T

(4] 1 work for a marketing company. And what about you, Naomi?
[3] Nice to meet you. So what do you do, Simon?

Actually, I'm from Seattle. I've lived here for about two years.
Hi. I'm Naomi.

(8] I'm a student at UCLA. I'm doing a psychology course.

(2] Hi, Naomi. My name’s Simon ... Simon Cooper.

(6] That sounds interesting. Have you always lived in LA?

Yeah, I've lived here all my life. How about you?

Practice the conversation with a classmate. Use information about yourself.

What questions should you NOT ask LMM%Q{O_?M&

when you meet someone for the first
time? Make a list.




A.

Look at the pictures and listen to the four conversations.
Write the number of the conversation next to its picture.

2

B.

C.

Listen again. In each conversation, which people are meeting for
the first time?

Listen to Conversation 4 again. Think of a way for Kojiro to continue
the conversation.

Kojiro: ’




