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Preface

The literature of educational psychology continues to rapidly evolve, and we have writ-
ten the sixth edition of Educational Psychology: Windows on Classrooms to remain on the
cutting edge of theory and research in the field. At the same time, we have expanded on
the theme that has made this book successful: to be the most applied text on the market.
Our goals are to provide accurate, clear, and precise descriptions of research and theory
combined with the suggestions that make these theories applicable in classroom prac-
tice. The subtitle “Windows on Classrooms” refers to our presentation of authentic class-
room activities that are designed to provide you, our readers, with a realistic look at
classrooms today and what they might become tomorrow.
To this end, this new edition has a deeper focus and commitment to being:

Case-based throughout each chapter
Exceptionally applied
Filled with practice for the PRAXIS™

The edition is also expanded to include a new chapter that provides a detailed exami-
nation of the construction of understanding, a second chapter that presents a classroom
model of student motivation, and a third chapter that focuses on the processes and is-
sues involved in standardized testing.

The following pages illustrate the features and new additions to this text.

Chapter Outline
Class Structure-Creating s Leaming Focused

otivation in
the Classroom

Motivation and Diversity
ottt e P . e P, et




To capture the real world of learning and teaching, we capitalize on the use of case studies. All chapters begin with an
extended case study. These cases are detailed and rich and are integrated and elaborated throughout the chapters to
make theory concrete and applicable. The process of situating theory in the context of real-world practice is consistent
with the most recent learning and motivation research. In this regard, the book is a model for effective instruction and
provides our readers with repeated opportunities to construct meaningful understandings of the book’s contents.

Videos to Accompany Cases. Twelve of the chapter cases have
a video counterpart. These video segments are included on
two videotapes, “Looking Through Classroom Windows 1 and
2", in order of their appearance in the book. Viewing video
cases and discussing and analyzing them can deepen under-
standing of concepts presented in the chapter. See the table on
page 26 listing the topic, grade level, and content focus of each

Review and Closure

. ‘ . Elaborated Cases. The book does not

when i

merely reference the opening case, but it

point 2 lewon. although I bn most common ¢ the
lective eviews Imporiant poss and.

Review
rouy e fo what il follw i the nert lruing sttty W cam ccour st amy. %
cush beggining and end. £1.
o omphize encourage elaboraton.
They alo invoive more than simple ehearoal: they it he enener's ten-

actually integrates and enriches the case

tn sway. o

Deanputer, 1991

We s the inportance of & begioning feview in Sctts kssan. The
s "

as the chapter develops. Illustrations

and

Carefully neviewed then bekore he began hislomon.

and captions are provided on pages

Jy—Y

throughout the chapter to call students’

T i

Clamroen ineraction s contral 0 al form of

attention to the key points in the case

study.

video case.

Constructed Response Questions

In answering these questions, use information from the chapter and link your responses b yo pepare forthe PRAXS™
to specific information in the case. “racies of Louming and

1. Describe the extent to which the characteristics of constructivism were demon- e
strated in Scott’s lesson. comseaplordssontrian oW

2. Assess how effectively Scott implemented the “Suggestions for Classroom by spnse, oo the
Practice” (see Figure 8.2). Compasion Websie at

3. Which of the instructional strategies did Scott most nearly employ in his lesson? s mameriint igromind
Identify each of the parts of the strategy N

4. Assess the effectiveness of Scott’s lesson for learners with diverse backgrounds pocsaspdrezmstoperd

exam, g0 0 Appendix A.

Document-Based Analysis

In the Chapter 4 closing case study, you saw that Teri Hall wanted her eighth graders to
understand the concept mercantilism, which she defined as “a strategy countries used to
make money in colonial times, which included using colonies to produce raw materials
that they sent back to the mother country, selling finished products back to the colonies,
and using the mother countries’ ships to transport both the raw materials and finished
products.” She then used the following vigneties as examples.

In the mid-1600s, the American colonists were encouraged to grow tobacco, since it was-

't grown in England. The col tosellit ver

told no. In return for sending the tobacco to England, the colonists were allowed to buy tex-

tiles from England. They were forbidden, however, from making their own textiles. All the

materials were carried on British ships

trouble with
sell them to Spain, England, and others. They were told that they had to buy the manufac-

Early French colonists in the New World were avid fur trappers and traders. They got in E
p vhen the "y
Aowonhe

Classroom Interaction: Accommodating Learner Diversity
Clae 1 eftive instction, With questoning
u oo
- o 2 _—

explained the concept o, the princple describing the movement of cbjec. and ot
i bt vl st comcree experencen o i
i stract comceps
S ‘el the iterection of kror
cortent

Planning for Assessment
Assesament occurs afer stadents ae involved n leaming ac. P2
y 1o smume oy ——
ke ccurs aftr learming sctvities fuctod. Thie et
true. Teachers newd 10 think sbout sssessment while they are
pevparing cbjctives and learmi actviten. They shoukd focus
n the . “How

measite the smount of learmin, that has occurred - Py

e o

B

End-of-Chapter Case Analysis. Chapter-ending cases, called “Win-
dows on Classrooms,” provide additional practice in understanding
chapter concepts through analysis of the classroom-based case. More-
over, constructed-response questions and document-based analysis

tured garments from dealers in Paris instead. n”:" mnnml’w ;:L-u ml:' them that lm;u;ml Compancn Websi ot

weapons woul e in France and sent to as well. One of the colonists, Jean For- e pronhall /g, you an 4 : S 2 s

e e ikt o ok ek o o e questions give students opportunities to practice analyzing cases for
Pt

Using the suggestions in the chapter, assess the effectiveness of Teri’s vignettes fOr Pro- i e and roaden your

viding background knowledge for her cighth graders. Describe both
weaknesses of the vignettes.

strengths and

Preface

the PRAXIS™ “Principles of Learning and Teaching” Exam—and for
professional practice.



As might be expected from a case-based text, a central goal of Educational Psychology: Windows on Classrooms is to help
its readers be able to use educational psychology as teachers. The text examines every theory and concept through its
application in classrooms, and a number of features help students connect content to classrooms.

Classroom Connections at the Elementary, Middle School, and
High School Levels. This box in each chapter offers strategies for
applying the content to specific learning and teaching situations.
Each strategy is illustrated with an example, derived largely from
the authors’ experiences in schools, for elementary classrooms, mid-
dle and junior high classrooms, and high school classrooms in all
content areas.

Developing
.1 Instructional Strategies

Teachers can help learners improve their strategy use by using effective instructional
scaffolding while teaching strategies, having students practice them, and providing
feedback throughout the process. The following principles can guide teachers in their
efforts:

® Explicitly teach the strategy by modeling its use.
® Model metacogniti
strategy.
W Provide opportunities for students to practice the strategy in a variety of

W Provide practice.
Tranke, 1995; Rickards, Fajen, Sullivan, & Gillespie, 1997)

P
as sl w ks with her students.

parency and a nonpermanent

low-latitude, ide,
and high-latitude climates,” she said. “Let’s talk for a few minutes about how we can help
ourselves remember and understand what we've read

few short statements that capture its meaning. This is useful because it makes the information

Web Clips. Brief video clips on the Companion Website offer a
front-row seat to real classrooms of students and teachers. Au-
thentic examples of chapter content are identified in the margins
of each chapter so that students can link directly to a clip illus-
trating an educational psychology concept and understand what
that concept looks like in an authentic setting. See the Classrooms
on the Web module on the Website.

Margin Questions. Readers are placed in active learning roles by
reading margin questions encouraging them to: a) explain a spe-
cific aspect of the content on the basis of theory and/or research,
b) relate the immediate topic to one studied in an earlier chapter,
or ¢) relate a topic to a real-life experience.

Classroom Connections

Applying an Understanding of Cognitive aif molecules. She then guides the students 1 the
Processes in Your Classroom relationship between heat and expansion with
questioning
Attention « Middie School: A math teacher presents a flowchart
! e condudl eseomns Y bneik el maltl with a series of questions students am encouraged to
Begin e “ ask themselves as they solve word problems. As

* Elementary: A third-grade teacher calls on all his
students, whether or not they have thes
He periodically asks, “Who Mmchert
lately?” to be sure students are treated as equally as = High:Schoal: A'Napey Taachur pruserts & matiix
possible comparing four different immigrant groups, why they
came o the United States, the difficulties they
@ . and their rates of assimilation. The
students then work in pairs 1o find patterns in the
information in the chart.

students work on the problems, he has them describe
their thinking and tell where they are on the

« Middie School: A scior ce teacher introducing the
concept pressure has students stand by their desks,
first on both feet and then on one foot. They then
discuss the force and pressure on the floor in each of
the cases

= High School: To be wure that her students attend closely

4

Encouraye
and 10 use imagery i their study.
* Elementary: A fourth grade teacher says, “Let's
susmmarize what we've found nonw about chemical

World War | broke out in Europe.* the two, give me two new examples of each, and

her
Perception students to visualize flat parallel lines on the globe as
2 Check frequently to he certain that students are they think sbout e and vercl s comi.
perceiving your examples and other representations topether at the North and South Poles as they
s v i about longitude. She then asks them to describe the
« Elementary: A kindergarten teacher wants his students similarities and differences between longitude and
10 understand living things. He displays a large plant lstiuae.
that he keeps in the classroom and then asks, “What * High School: An English teacher asks students to
o you notice ahout the plant?” He calls on several imagine the appearance of the characters in the
children for theis reactions. books they read. He asks them to describe the

characters in detail. including their facial features,
the way they wear their hair, how they're dressed
act.

= Middle School: A geography teacher shows her class & :
and how they

series of colored sldes of landforms. After displaying
each slide, she asks students to describe the landform
Togh St ol e i s Retrieval
igh School: An English IS stucents e 5 To. Interference and aid retrieval, teach closely
reading an exsay and come across a line that says, °I pervest . gl
wouldn't impose this regimen on myself out of relatd Moms sogelier, dinisieg shenfasitis
g He stops and asks,

W Drscrie e sy an eplin ey s Instructional Strategies. New Instructional Strategies sections lay out very
onty Smetiog s g ik e 4 concrete guidelines for applying key chapter content. These sections,
T 6 hsseo et (Chpaia Levt, P, Aresl, & which are situated in case studies that run through the text, explicitly show
S . teachers’ efforts to apply the guidelines. This helps readers bridge the gap
b b gy o b e o e ok between theories and classroom practice.

\/W

Second, Di her ys. By call-
ing on individual students (Naitia, Sheila, and Kevin at the beginning of the lesson and
1 othe loped icated that she expected all students
to pay attention and answer. She also required the students to explain their answers.
ishing and maintaini P simple idea, but it's hard to put
into practice. Research indicates that students placed at risk often encounter low stan-
dards, and in todoso (Hay-
cock, 2001). ial. Di lly had a great
deal of difficulty in explaining their answers. Most students have trouble putting their
ing into words when theyre first asked to do s0; for students placed at risk,

it . Many give up, concluding, “They can't do
it.” They can' 'y haven't had Itisn't easy, but it can be done.

Also, Diane ginning: to
any students who were uncertain about the concepts, and the explanations the students
provided gave additional feedback. She also gave the students feedback about their sen-

them work

paragrap
Diane attempted to apply the third principle with questioning that involved all the
students in the lesson and kept them engaged t. Open-ended questions such

o oo™ as “What do you notice?” and “How do the adjecives n the sentences compare?” vir

g g
e e tully assured the students of being able answer successfully.
presseritereiin Interactive teaching methods are effective for all students and essential for students

e it ey oot placed at risk (Gladney & Greene, 1997; Hudley, 1998; Wang et al,, 1995). In a comparison

hapters esoams n e et of mare and less effective urban elementary teachers, researchers less effective

Huang, Andersan, & Weinstein, 1997). Cooperative learn-

s para-

graphs, can g and motiv: liday, 2002).

423 Fourth, Diane developed her lesson with real-world examples. In our discussion of

Gater we found that sudenss teachers who promote resilience, we saw that they attempt to link school to students’

Phad 200 i e piaer lives, and Diane did so simply and cleverly by using the students’ pencils and hair color
parative and superlative adjectives.

"1‘:::' Finally, Diane emphasized self-regulation when she asked, “And what do we al-

ety i e etpas,  ays doalter ing; quickly said, “We read

i B ptieml it to be sure it makes sense!” indicates that she placed a great deal of emphasis on this

practice.

The challenge for teachers who work with students placed at risk is how to help
them be successful while still presenting a challenging intellectual menu. It isn't easy. It
requires a caring environment, a great deal of effort from teachers, and administrative
support. However, seeing students who were previously unsuccessful and apathetic
succeed and meet challenges is enormously rewarding.
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PRAXIS™ has moved to a greater emphasis on case-based questions, so the entire text will help students with the
PRAXIS™ by helping them become more familiar and comfortable with cases. In addition, a number of features aimed
at getting students ready for the PRAXIS™ “Principles of Learning and Teaching” Exam have been added to the text

and its accompanying website.

Constructed Response Questions & Document-Based Analysis. T

New Constructed Response and Document-Based Analysis questions e B e o bl reres | PRAYS e
. & . . 1. Assess 0 lied ‘cognitive learning theory -

following each end-of-chapter case provides students with experi- e e S

ences in responding to items similar to those they will find on the 3. gt s o et g by v e et St
in 's n? Explain. (ompann wetsae 3t

PRAXIS™ exam. . oty o et sl i e o it e
the primary focus of Sue’s lesson the acquisition of grorpro- MM iiedne

cedural knowledge?

Document-Based \r-alysis

After her lesson, Sue prepared the following assessment

Even though The Scarlet Letter was set in a Puritan community centuries ago, the moral

dilemmas of persanal responsitility and consuming emotions of guilt, anger, loyaity, and

revenge are timeless. Describe how these dilemmas and emotions were illustrated in the

novel, and support your conclusions with details from the novel. Aoaon e
Analyze Sue’s assessment based on the case study and the content of the Chapter. Iy st amager, oucn
clude both strengths and weaknesses of her t

sy matden. 2904y concepts 0
AQell Online Portfolio Activities poneiom il
- To develop your professional portfolio, further apply your under- kst e motule and

standing of chapter content, and address the INTASC standards, go W ks o sthershucatonsl
to the Companion Website, then to this chapter’s On Activities. Compl

M

Chapter 7 Cogntive Views of Learning

site Title: Educational Psychology: Windows on Classrooms

Cognitive Views
of Learning Paul Eggen and Don Kauchak
Book's Title: Educational Prychology Windc ™ e
Objectives
Book's Author:
hapter Summary. Quiz Location: Cogritive Views of Lrarning > Fractice for PRAXIST®

e Feedback on the Companion Website. The “Practice for PRAXIS™”

Evsay
Summary. 100% Corect

o module on the Companion Website provides feedback for the Con-
St structed Response and Document-Based Analysis questions.

Additional Conterd.
PRI 1. Answered Assess the extent to which Sue applied the principles of cognitive
s leaming theory in her lesson. Include both strengths and weaknesses
In your assessment.

Your Answer.

Coaching are four basic principles of cognitive learning theory:

« Learners are active in their attempts to understand their
experiences. Sue capitalized on this principle by guiding the
students with questioning, having them write in thelr journals, and
role-play characters in the novel,

« The understanding that leamers develop depends on what they

Praxis Yopic Chapter Coment Aligned with Pras Topic o
L. Students as
A. Student Development and the Learning Process
1 g Chapter 2:
e
‘sccuirn skills, mind

s 000-000)

* A sociocultural view of development: The work of Lev Vygotsky
(pp. 000-000)

= The relationship betwesn leaming and development (pp. 000-000)

Chapter 6: Behaviorism hoory

Chapter 7: Cognitive Views of Learning (Entirs chapter)

Chapter 8: Understanding (Entire chapter)

Appendix Linking Book Content to PRAXIS™ content. AR . e et M

‘emotional, moral, and cognitive domains

A new Appendix ties the content in the book to the PRAXIS™ e e — I
“Principles of Learning and Teaching” Exam. e e i

B. Students as Diverse Leamers.
1. Diftersnces in the ways students leam Chapter 2: The Development of Cognition and Language
and perform * Factors




New Chapter on Motivation

This edition’s coverage of motivation has been expanded to two chapters. Included are the latest theoretical advances
in areas such as goal theory, self-determination theory, expectancy x value theory, attribution theory, and self-worth
theory, as well as deeper looks at behaviorist and humanistic

views of motivation. See Chapters 10 and 11.

Assessment and Learning: The Role

NeW Chapter on the COHStI‘UCtlon *‘l of Assessment in Constructivist Classrooms
Of Und erstanding If teachers are to assist students in the process of knowledge construction, they must un-
d ‘lh'eu d A’ think c,‘Toc:lnso, must be ing, a feat that can
Constructivist, and particularly social constructivist, views of e secomplished only f careful planning has aken place
learning are increasingly emphasized as a framework for il cf Aswsec o iy i eovida PPt B Fasiach et o
. g . . . oge . . and that what is assessed must be congruent with ’s learning goals. (Brans al.,
guiding instruction, and this edition includes an entire chap- 2000 pp. 135140 g o g otk Gt
ter devoted to these theories and their implications for teach- Students’ thinking is the essential feature. As teachers listen to students describe
% their understanding, they can assess learning progress and the extent to which the stu-
mg- See Chapter 8 dents’ constructions are valid. This process is a type of informal assessment, through
which inf ion about student di :Il;sdgafhzmd during learning :'c:‘m;:s
chfnformy e e e b
lete, and it be misleading. For inst: , J knew that Mavrin understood the prin-
N Ch t A t Th h Eiple, becslu;mshehn;:d m@,ﬁﬁtm“"‘m’ . This, mmbx wid\ad:efadtha‘t’::e
ew apter on Assessmen roug explained the principle herself, could lead her to conclude thatall the stud: derstood
. . the principle. In fact, hor , she knew little about the f the stude ’ understand-
Standardized Testing ing (and we saw i th interviw tha Suzanne and Tad dic ot undersane the prncipie.
Having all students describe their thinking during a lesson is prohibitively time-
3 3113 3 3 3 3 i teachers t turn to formal tematically ther i -
Testm’g and accountability are increasingly emphasized in E’fmfmﬂ"g}"o‘;ﬂu lfm‘;;\:,m;f?;%“n‘;;ﬁf” o m:,lg'jm ?g‘{;";':'
today’s schools, and a new chapter has been added to help e SO s A B e S
teachers prepare for these real-world aspects of teaching. Tadte revponees; & shown in iguce 8.4
N e T —
See Chapter 15. N

New Assessment Feature

Assessment research indicates that classroom environments that promote as much learning as possible are assessment
centered. To be consistent with this research, each chapter of the text has a section titled Assessment and Learning that
is devoted to a discussion of assessment related to chapter topics. These sections include suggestions for developing
assessments that increase learning and explore issues involved in the assessment process.

Improved Technology Feature

Technology and its implications for student learning are explored
and utilized, first in a regular chapter feature, “Technology and
Learning,” that looks closely at the way technology can be and is
used in K-12 classrooms, and again in Chapters 2, 3, and 7 as we ask
you to use the CD-ROM experiments and exercises on the “Simula-
tions in Educational Psychology CD-ROM” that accompanies this
text. Completing these activities will increase students’ understand-
ing of educational psychology concepts.

Technology and Learning: Using Technology
to Increase Learner Motivation

Technology is changi ducation, and is this impact more strongly felt than in
motivation (Barron, Hogarty, Kromrey, & Lenkway, 1999). Research has identified posi-
tive effects of technology on motivation in at least four areas:

= Self-esteem and self-efficacy. Students using technology experienced increased
self-esteem, and beliefs about their capabilities improved (O’Connor & Brie,
1994). In addition, teachers who became p ient with i
in perceived self-efficacy (Kellenberger, 1996).

“ Attendance. An 8-year study of one technology-implementation project found

that student absenteeism dropped by nearly 50% after the project was put into

place (Dwyer, 1994).

Attitudes. Students participating in a technology-enriched program reported

more positive attitudes toward school and more enjoyment of out-of-class

activities (McKinnon, 1997).

* Involvement. Students in technology-supported programs were more willing to

participate in school learning activities (Yang, 1991-1992).

Ll

Increased Coverage of Action Research.

Teacher professionalism is increasing as teachers learn to conduct
action research projects in their own classrooms. To reflect this emphasis, a detailed section on the conduct and appli-
cation of action research is included in Chapter 1.

Focus on Learner Diversity

Teachers are encountering increasingly diverse student populations. To reflect this trend, learner diversity is a theme
for this text. Each chapter contains a section on diversity, with its own set of Classroom Connections, and Chapter 4 is
devoted to this topic.
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Supplementary Materials

To further aid your learning and development as a teacher, several supplements have
been provided for you and your instructor’s use. The entire package—text, video cases,
and supplements—is thoroughly integrated. We have written our own supplements,
making every effort to ensure that all the components complement each other.

For Students
Expanded Companion Website

The Companion Website for this edition has been considerably expanded with some
unique modules. The modules include:

Chapter Outline and Summary Practice for PRAXIS™
Self-Assessment (Practice Quiz and Essay) Portfolio Activities and INTASC
Classrooms on the Web /Video Clips Additional Content and Web Links
Cases Message Board

Readers continue to have access to an interactive study guide, in Self-Assessments
with Practicé Quiz and Essay, to help prepare for tests and quizzes. Brief video clips
(integrated in the textbook) appear in Classrooms on the Web to illustrate key educa-
tional psychology concepts. Cases provide additional opportunities to practice ana-
lyzing genuine classroom scenarios. Feedback for the constructed-response questions
and document analysis sections following end-of-chapter cases are provided in a new
Practice for PRAXIS™ module. Portfolio Activities are activities designed to support IN-
TASC principles that, once completed, will contribute meaningfully to a teaching
portfolio.

An Additional Content module provides readers with more detailed coverage of top-
ics that go beyond the scope of the content presented in the text. Annotated Web Links re-
lated to chapter content encourage further investigation on the Internet. Message Board
is a forum for discussing theories, educational practice, and other topics with educa-
tional psychology students and instructors. Go to wwuw.prenhall.com/eggen

Simulations in Educational Psychology CD-ROM

All copies of the Sixth Edition will come with custom computer software—the only
problem-solving simulations available in educational psychology. The cross-platform
CD-ROM packaged with the text contains simulations that help students experience and
explore (1) Piaget's developmental stages, (2) misconceptions and the role of prior
knowledge in learning, (3) schemas and the construction of meaning, (4) Kohlberg'’s
stages of moral development, and (5) a new assessment simulation, giving students op-
portunities to practice assessing authentic student schoolwork.

Student Study Guide and Reader

Organized by chapter, this guide includes chapter outlines, chapter overviews, chapter
objectives, and application exercises. These exercises put you in an active role as you ap-
ply concepts to authentic classroom situations. Feedback is provided for the application
exercises.

Each chapter also includes a Self-Help Quiz, using the same format as the items in
the Test Bank that accompanies the text, answers to the Self-Help Quiz, and suggested re-
sponses to the margin questions in the chapters. These items will help you to master
course content.

This revised guide also includes an extensive look at learning and teaching in read-
ing, writing, math, and science; this is the former “Learning in the Content Areas” full-
length chapter in the previous edition of the textbook.
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ASCD/Merrill Website

Volume S4 Number 4 December 1996/,

| By Carol S. Parke and Suzanne Lane

How can teachers become bettar informed sbout

A joint website between Merrill and ASCD at www.educator mm-_*‘:ssessment
learningcenter.com offers students and faculty many resources, S
including instructional strategies, lesson plans, video segments, e e | HLear?il:gyflor‘il Performance Assessments in Math
case studies, listservs, and hundreds of articles from the journal —
Educational Leadership. The site now includes a link to Research CMRCEMARSRL | oucionfor Athanc Sdent Perormance
Navigator, allowing students to search hundreds of academic — [fxtsssmess iogues vom redomance sssmans
journals. A four-month subscription is available to anyone who Tchars using QUASAR erormance
purchases a Merrill Education textbook. | s

| Svungnan her o
For Instructors e b e
Online Course Management Systems | SR

Blackboard and CourseCompass are perfect course management so-
lutions that combine quality Merrill /Prentice Hall content with state-of-the-art Blackboard
technology. These products allow you to teach this material in an easy-to-use customizable
format and add updates instantaneously.

The Video Package

The extensive video package that accompanies this textbook has been expanded for ease
of use. Two new videotapes are available. They contain video versions of many of the cases
that introduce and conclude each chapter in the text. Students may read cases in their text
and see the same familiar teachers and learners on video. The two videotapes, with 6 les-
sons on each, are organized so that the lessons on the tapes are presented in the same or-
der as they appear in the chapters. Looking Through Classroom Windows 1 includes lessons
that focus on teacher knowledge, cognitive development, information processing, and con-
structing understanding—all concepts that reflect the content in Chapters 1-8 case studies.
Looking Through Classroom Windows 2 includes lessons on problem solving, complex cogni-
tive processes, motivation in the classroom, essential teaching skills, and assessment.

All other videotapes that have accompanied previous editions are still being offered, in-
cluding Concepts in Classrooms (10 episodes that illustrate several of the most important top-
ics in educational psychology), Insights into Learning (cases that “get into learners’ heads”
and examine student thinking), A Private Universe (examining student misconceptions in
science), Double-Column Addition: A Teacher Uses Piaget’s Theory (depicting a constructivist
approach to teaching mathematics), Windows on Classrooms (cases that focus on the effec-
tiveness of teachers’ instruction as they work with their students), and Educational Psychol-
ogy Video Package 1 and 2 (video cases that provide an array of classroom experiences).

Instructor’s Manual and Media Guide

These two guides have been combined for this edition to facilitate instruction. This man-
ual includes chapter outlines, overviews, and objectives; listings of available acetate/
PowerPoint transparencies and transparency masters; and presentation outlines and case
study analyses for each chapter. In addition, it contains directions for using the CD-ROM
for Instructors, directions for using the Simulations CD (for students), information for using
the text’'s Companion Website, and descriptions of the 10 videos that accompany the text,
along with questions for discussion and analysis of the videos, including feedback.

Transparencies

A revised transparency package containing over 100 transparencies with larger type
makes transparencies easier to read. FFull-color and black and white acetate transparen-
cies help organize the information you want students to master. PowerPoint versions of
the transparencies are also available on the CD-ROM for Instructors.
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