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Preface

r Zhang’s research brings together studies in contrastive rhetoric
with studies of EFL/ESL writing assessment in a unique exploration
of the relationship between the rhetorical patterns realized in Chinese
student writers’ examination texts and these patterns’ effects on
native English speaking teachers/raters and Chinese speaking
teachers/raters of English texts. Through a study of the written texts
of Chinese EFL university students taking a timed essay test, the
research reveals the degree of success (or otherwise) displayed by
these rhetorical patterns, as assessed by the two groups of
readers-raters.

Language testing has become increasingly important in China,
as longer-standing international tests of English such as TOEFL and
GRE have been joined by newer tests such as TOEIC, TOPE and
IELTS; and in light of China’s success in bidding for the Olympic
Games 2008 and the entry of China into WTO. While in the
universities in China a student’s English is usually assessed by
her/his Chinese university teachers, in international tests a
candidate’s performance in speaking and writing is usually assessed
by English native speakers. Thus, it is necessary to understand how
these raters respond to the patterns exhibited in the candidates’
performance especially when these patterns may be culture-specific.
Little research has been done to investigate the differences between
English native speaker raters and Chinese native speaker raters in
EFL writing assessment, and even less has been published in China.
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This book will help EFL teachers in China realize the positive washback that
good EFL writing assessment may bring to classroom teaching in China. In the
newly issued policy in foreign language teaching in China, the Higher Education
Department, Ministry of Education, emphasizes the importance of developing
students’ productive skills in English and calls for reform of the college English
curriculum and testing by increasing the weight given to speaking and writing in the
nation-wide CET (College English Test), which is now taken by several million
university students each year. A better understanding of these students’ English
examination essays and the ways that different kinds of raters respond to them will
provide insights that can be applied in curriculum design and materials development
for college English writing courses.

Dr Zhang’s rigorous study provides the quality and focus of research that can
be of real value to a wide readership within China.

Professor Liz Hamp-Lyons

Director, Language Testing Research Centre
Professorial Fellow, School of Languages
The University of Melbourne

VIC 3010

Australia

¥ : Liz Hamp-Lyons #(#% [F] i 34 W& 5 iAW 5 0 (ACLAR) EAE
F 2003 4 B BrE 5 WRFESALTA) ER/
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